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BEAANY b LIERNORBANAILE T HHREELE

Mol R

L BHIC

EPAZXZ T A%E/ BRIEANXT LT ARE
(Autistic spectrum disorder : L1 F, ASD & ¢ %) &,
eI Ia=r—va vofEdEe, BE L 2Bk
WHETE AP E T ARETH S (DSM-5, APA, 2013)
ASDD T EE (LU, ASDILEF2) &, € DRHER
P Z 1K 2 B AREIS R 2 A R TN EAUR
nTns, EREERIE, ARNISEITS LU TRHERN &
EG &2 KD 2178 b ->THD, ZOTEINZDOHD
HERSEmHRBL S, HERHREZH LM 2 Z
& Tl 2R R E A& 3% 5 (B, 2018) . 2 D—FFC,
ASD J i3t NS m ik D 55 & R0k A& Fi o 729,
MaEIIa=r—vavOREEFHFETIEINTNS
(Dawson, 1995) .

ASDUIE, 1D, 5, RENEELEIZHS T 3
[FoRM i E L] R, fhEFD [EE2RTURIEAL7H)]
EEOHZMITEINAEBILIZK W Z EAREA TS
(Osterling, Dawson, & Munson, 2002), Frith (1993, &3
AFN 2001) 13, EAEEN TR URBIZAON S, i
DODANZEZHELEH>TE 50 nET5 [BLois]
MAASDIICIEFEIEL BV Z LA B L T b, Fik,
KIF (2001) 1E, ASDYLIEHWORK AR L, #HE
LADBBIEAED T &%, FREDNIHE %S LUk % i
92328, R MNAEBED T THAS Z il
WZ EEEML, MHERICHEETHLZ I I =T —
Vg VICKELRREEARARLTOWIEERL TS,
ASD BRI, /MK, KM EE, KM R R, M4,
KNGIEIEEAE, W & & & IR OFEPH 1 K& S Re 5 23
& B IREME A R X LT B (Akshoomoff, Pierce, &
Courchesne, 2002), %7z, ASDDEKE LT, —INPEN

SR

1) AHERFRFGEE FERE PR (1
WIERFE) (P« K HIRET-#d%)

2) HBERFEIZADOREIEMRFER Ly 24— Z
ZADE B LRI

Kk HOHE

AR R R [l e ] C D FE — BRI 10 % 12 72 2 D Ok
LT, —IIPERAENIZ90% 128 R &h 6, EEH
KESBHGLTWBZEMRIN TS ($iK, 2011),
L L, W (2003) 1%, ASD #EAERIZYE ST 5%
U R DN v 5 4 Tld & L, ASD I %
D S O ABERSAKELSBENZZ 2L, f
SR - S RS A A4 & L Cn GBFRIZD
FFTWDENRZD LTS EHMIL T3, Dawson
(2007) 1%, ASD DFEFEFRMIH SAERFEBL L TORE %
[V Z2278F] &L TRLEPT, ASDDOT E & DFE
X, AEESMHEERICET 2T ESOREIN L2 1bD %
WX EBZ AL TWS, 72, ASDIIE, 4+
O ER R E ORIIB 4 2 e 2 & 5 7=
B, RO S AR & & OREREHIe, SR H
G AN\OE 7 & OBV, SRR & oM
BEEHRSIC 2 DR T W EAR IR TE L (AR FiA,
2007) . /IMFE (1995) &, ASD YOO AR O fEE
ICBLT, 33227 —va VOREOHRSH, S IER%
TV, ASDIROD I I 2= —v 3 VOREIZH VT,
ASD Y3 & D%t AR GR O #EE 28R 5 Z LA, fE
SUOREEZBML THL LR TWDE, ZThbDZ &
76, ASDHOBERMETHSII2=2r—2 a0
WP, ANABROFmEXIZEL T, FIHLONAA
TH5ILT, WENMFETEILEZELOLND,
Kobayashi, Murata, & Yoshinaga (1992) &, 5/
AIZ& > TASDH O ZEIS A RBIFIC A S Z L &R L
TW5, 72, ASDYIE, [EFHWE B MR O Fik &
DRUE EWPFFEE LT 6N 5720, Wbl 7217
FSg— VR LTLES &, 2088 -V EFELE
22 LIFIEFICIREE (A, 2005) &Eh T3,
IhoDZenb, KOMRMAENAFLEEFINITS
Zrid, ASD DI 2= -3 3 VOWFER, ASD
WA 2478 % B2 D 1S 20 X8, WG
BIEEMET B REVEDRIB & T B,

National Research Council (2002) (%, ASD o F i
BHEICELC, +oa{fitSrAuElcd sz &R,
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TTARECBREEh 3 REFHE LT, BEROBHRR P
& DO IEIN 2 3G 8 72 &AL S 485, EOD 2 FIL O
B R SRTOBALRAMEFFCBI T 2488 A L % &1
T3, Howlin (2003) (%, ASD"OFHAMN AIZEIL
THELARERE LT, OFr A2 5 ASD FLIZ R
BATEI N2 -V EEETLZ L, QRN EII 2=
F—=vaVvAFAOREFHET I L, OREREEM
LX< $5ZL, @QARIZAEC2EESEFHL,
Wb A2 hEEHTCND, £z, AT
==y a VANDOTAE LTE, KA BimETEIZOL
<, B2+ GELE) CThsrEd], [BMELEDH
OMRLEHBM], [ZFF HETF) THERA] O
3% BIf% (Triadic social engagement) D F1 TR & 4,
REIE T PHRENRE AN XBETFETH S
(LA, 2000), ASD U3 2 WA %475 BRIZiE,
PEDOKS BEEETK LN ANEERNSZ LT,
ASDROMSWIBIZ K WA A5 LN TES L
ZEibhb,

DEDZ En6, ARifFETiE, ASDIIZKY 5 5
AT 2 REDHIZE % BBl %, RFiZ, ASDYL.O
I =Yg YRRABROREELE BN E L
ENSD T 7o —FikERD L, ASD RADFHIT
ADIED FIZDOWTHERET 5,

BB T HRHBNAA

ASD OFFREA Pz DWW T, DRFEA»DTIBL S
N T\ 72, Bettelheim (1959) 1% [siiii~#—] &
S SREARHIH LB O MR OBIE 5| &l 2§ & Tk
L7z, %72, Sanua (1990) %, EHHOE/R L LD
SEBRL TV EdND & E, 196041121, ASDD
JRR L U CHREEOEE 5 EOBREERAAZ N E X
T, ZOFEMRIZEWTIE, ASD AR Y] 4 % H g
BIZXB0MKIBTH 5 & DOBEHIZHD &, ASD A
DI L U T ERIN 20 3 % JER U 7 W ERTER,
R MaEA B S T2 (B, 2010). LA L,
19704EfCIC A B &, ASD 2 IkFiHTh % L HE 2 5 &
MW E % > 72, Rutter et al. (1971) &, ASD O sk
RO RAMRBE DR EN N & 4 5 SFEMT I 2=
r—va v ERABROETH B LMEDIT 2, Th
IR, RRAIRREREE 2 My, flie O SERITEIZ F L
BT 2 0 OB HEN TR E o T 7,

REOEBELICEREYTA77O0—-F
ZOWT, SHEMNII =T —Ya VY HRALREVE
O AIZB W TREMN & E DA, TEACCH (Treatment

and Education of Autistic and related Communication
handicapped Children) T& %, TEACCHIX, MR - 2
Mk a2 705 4 Th D, YH
DOBIGERE T # ISR T 2 7 ¥ 2 — L OIS
R, PHEZRITICEEL T, @b b & & DM OB E
BRENFBMELTE TSNS, TEACCH U2 J 41
DWW, ANl (2006) IZLLTO XS ICEFL T 5, il
BIREE L, S ICPPEE L S h 2 BE 20T,
ICEE I N AITS, TOBEZ, T2V AT A

EFEZN B 8D THY, MOREE ENZFIT-TC, #%
boZ bW EFTREPERLZEDTH D, L
MT =0V AT LEMFETE LB E, KITV—
IV AT MRS THBOBEATA S L5 ITBEL T
W<, TEACCH TIZ, HricHiRicksnTHEomh
MNEMXN WALy > 3 VICHESMTB I LI12kD,
RIETOREFERETHOHAE H 5,

TEACCH IZ & % R WIWH 022k, waicbunin
OPWMEENTEH D, PEP-R TORFMEDLER, v
KO DU THEL EAPRDbhz el ah T
% (Ozonoff, S. & Catheart, K., 1998; Panerai, S. et al,
2002) . %72, TEACCH!Z TiThh 3 HEMELDOHR)
Wrs, L OFEEICIGH SN TS, EFEIICIEBREE
F4f A2 TEACCH T\, W E H k& B> Z
L RERFNEE->TOD (FEAR, 2008),

TEELELRELETTO—F

1980 X127 % &, ASDD — W REH % 1t 2o
FEISAZ LB B 8 & AV A 27 5 72, Baron-Cohen,
Leslie & Frith (1985) 1%, ["DO#H (Theory of Mind) |
B3 2 f%E & 47, ASD YL E R BIEE 2 T b
SRk, HIZIZRZ VAR 5 PRI HESR T RE
ThBODIREEFGANSREINEFENLH S Z L ERL
7zo ThUKE, ASDWRADHTAIZONTE, ket
Wi A D TlTa s g 2B EhE &5 10k -7,
2 F 5 — QAT E 5 H o & A U 22w F AT 8 o B
(Applied Behavior Analysis : LI T, ABA L ¥ %) 3,
I RT Y EMNF IS DO ITEIEEE T H B, ABA
12, WS ISR & 72 VAR BREE T T EEE A 1T O
HUAABA 2 5, B TIZ & D AR AIRI T TEE
WA EM T 2 ABAE THA BN T =Y 3 VBTHET
% (+—, 2003), JAF, KEZE L& 9 5 ASD A
DABAZ AL LT AT 0 s F s12, PHEEET
7 A (Early Intensive Behavioral Intervention : BL T,
EIBI&§ %) &, HEBERIOEWERE TOTETAL
FEIEHIN T 70— F DA & B EHRNRZITEH T A

(Naturalistic Developmental Behavioral Interventions :
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Jiit

LIF, NDBI F3) 220D KEAFhEE->T\

(Schreibman et al., 2015), EIBI® 5 5, #fa G5
{83 (Discrete Trial Training : BL K, DIT &4 %) (3,
ABADOHTEELI N L —=Vv o ThHD, Y1
DABAWIFEIZ T\ THF SNz, ASDITHE S 5 23N 7
BREDO—D>TH %, DITIE, HLETO1Ix1TOELE
ERHALL, R-RIB-3bD 7 — 2=y % Wi
IZX Y5725 2T, FERICETBDE LTS 2 &1
£oT, MABTHOEREARETTATOSTILTHS
(Lovaas, 1981), T2, H30~40 BIE & D i i
AL —=v %75 28T, HRORETI 2=
F—va VORKEXSLHETHY, EREZAE—LZ
Ty TGS, Tar T I ESAERSHELAIZTE R
DAFNER LXETHEDTHS (Lovaas, 1981),
DTT D —M%H @R T, TELDIELWRIBIC
HLUT, SERRNYE E DMt % VT, FHiTH,
TR, RIS S TE) 2 & O UERR T B % K
4 %, Smith (2001) &, DTTAYASD Iz & - CTHRhZ
AT ETHZHME LT, UTO=/a%FT\w5,
£, DITIZh 355 —v 2=y bI3EKETITbR
5720, L OFHERE[/LILENTES, WIT, 1
H1IDIETH 5728, FELD=—I/hbETT
75 LML L TITS 2 TE 5, —HIIS, (@
ORITICIEMER B E D kb 2D %728, ASDI
I TERMLAEE > TR Z &2 TE S, DIT
13, TEH TR O RGER S8 3 K e 2 A e & 1
5 ASD I B 8k e L CBE il X h T3 OF
+, 2015).

EIBLIZK W, DITZHDE LTEL OFEHEEMA
ANhRRILL, W& D ER R & LTS
HIFTNHBDH, LovaasiEDFPTH 5., Lovaasihild,
ASD RNDEE DIEFIR A IR KICT 248K LT, O
AT A, QIBEANOBHBM, @3 I2=F4 T -9
2, OFEBERFEOTNTEHE L GF Sy r—V%
[ B R AFFEIE 7 L] & UCBH L, Mk Lok
ML %X > Tvva (¥, 1996), Cohen et al. (2006)
&, MUK OFERIZ BT, LovaasHE & MR &2 xf 212
SHEDHT TR E 7> T b, HWERER, 1QIc
T i Bayley Scale, WPPSI, S3i&IZ%\ ) TldReynell
Developmental Language Scale, 517812 ¥ T i,
Vinland Adaptive Behavior Scales % Fi\»C I % 17 - 7=
& Z A, Lovaas A IQ & IR TN B W THE & L5
%7/~ L7z, %72, Remington et al. (2007) (&, Lovaas
HOATATE &R A RIS, TAD2EMORTR TR
BERIOIEEZIT > Twb, TOMR, T AL, FIEE
Sim, HEAEmOZFIL, RV T 4 TEIERMTHOR

E

EIZBWTHRBRSED R E N7z, ABAIZE T 5 T
MRIEEZ < Tbh T35, M 5L, ABAIEM
WIRES), SEEATE), WEISTENCSEENTRE NS LW
RoehTtns,

ZFDO—FT, DITEEDT UL F LIZBNWTIE, &%
FE DRI A BETH 2150, FEH LA
OHESZRTOARNERA#ELNEWS mEfafish
T3, ZNHDEEMD 2DIZFIE L 7ZDA, NDBI
T®» 5. NDBLIZ, fr@hinmy 7 7' —F12, KR,
TEEINOEH, BHRITE) & & 12§ % FE 0 DTS
OFAEMALTRELZEDTH O, FLi{T8)E L
%1 (Pivotal Response Training : DL F, PRT &4 %),
B AF v /3—FF )L (Early Start Denver Model :
LIF, ESDM&$3) RELizffEshs Tus s 408
MTH % (Schreibman et al., 2015) .

PRT %, ASDDOHBEMIERD O & DTH 5 L H A
ROBFOWEHE S ITHMDOHEERE U TN ANETH
%, ABADOJFEHIZH D ATHIN T AT ETH D, WO
BEOHARGH CTORELMEL T, tESMITE) O H
EhAEESIEMTZEAHNE LTS (Koegel &
Koegel, 2006) . Fiff& LC, 7E LI | CHiE
WAy 273D 57280, T8 &OWEMNT»E
WIRBE TR 2 6 h b Z &R0, fEEmh
HEIZHEW20, HENOBILA LR TOVERS TSN
% (Hg, 2015). MG - =06 (2015) 1&, FUELATEIA
KR/ THSASDIICIRHLTY, BIEEHOWAEZAER
REFCDZIRSMEZ K - T, T LITEII R S hZ
EERL TS, PRTIZEZITAIZKE VT, BWEAND
KeHERE L, IR A2# L Responder B &, S HEA
K<, #eh 52t % 2§ % Non responder B 1277
52 EARENT S (Sherer & Schireibman, 2005) .

ESDM {3, ASD Uik 4 % Qlfhiny FHTE T A €T
LTHUO, ABAIZIHD  HHE W% #4212, PRT, RDI
5 EDMABRDREDZEND T T u —F k% a
45, AYRHERRIZLZ2AFEN T 7o —-5FTdH
% (%%, 2015). ESDMOBARE & > T 5D, #
WoOF v N=FF LR, PRTAEDABAIZEED W H
BiiTh 5, ESDMIE, 1D ASD WA 5HD lirZ &
BNTE, FTAFEFERHRIZL T, Rgs EOFAYN
IZE > THRBBRE FTITbh I EBREBE L TH T
57 % (Dawson et al,, 2010) . Dawson et al. (2010) #°
1T > 72 ESDM O &0 7% Tk, 18~304 H D ASD Jiic
KU CRCTIZHEES W T ESDM H#f & Sl 2 R 512 2 4F[#)
DITAEIT > TS, JWERERR, BEERIZDOWT
I% Autism Diagnostic Interview-Revised (ADI-R), Autism
Diagnostic Observation Schedule (ADOS), =8H1HE JJ 12
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W Cld Mullen Scale of Early Learning, {7 #)ic>
T3 Vinland Adaptive Behavior Scales % F Ttk %
o745, 6], @i, BFEERIZHNT
ESDMMAHE A ERAZRL 2 LG I T1 5,

HEGEEICESZYTE7O0—F

1990 FEfRIC A B &, ASDUL - FHiTxt L Thk 4 ettt e
MZFILEBRLIZE LTS, ZOZFIIIREN 5 )
WIZE S TBRINEDTHD, KA HIZHEAND
WM NRIHEZ TIIBF L e A TIZ AW T &K
FciEfies b K51tk -7 (il - dJF, 1999). %

DEHIT, DOMMPLEEEEONS & LT, ASDI
ORFEREFOFREIZEH LT ASEI RIS LS

2% o7z RFEREZISOWT, K (2004) 13, fie
HICFYERAR S LT 2L EERL TS,
HFERIE, A-TFEEA-ANSHT 2 ZHBEGR2» 5
AN-P- Ni2RE$ 2 “HBIRATEL T, &7z, 3,
AR TCORFFZEORKE, ZO0®%OSHERES
THITAHZEEREIN TS (Mundy, Marian Sigman,
Ungerer & Sherman, 1986) . ASD o> H[vl i 7 12 B
THHMANY S 2 BI12DOh, ASDRADN ANk
1220y, KRB0 E BIEd & DA% &
N7z,

2000 4 f% & 0, Social-Pragmatic Developmental Ap-
proach (SPD) &IREN 58 LWWHE T 70 —F 208
L7z, SPDOF#HE LT, +— (2003, 2004) ZLLFO
EDEBHITFTND, FH—IZ, FEEDAIL=T—V g
VERAERL, MEEDOII A r—Y a3V AAA L
ErEBICRENT S, Zhickh, FELLRABDT
2= =V a VITHIREITH B L FETE S Z LI
T ABWTWS, I, ﬁﬁ@%ﬂ/ﬁﬂ/\ﬁﬁ' s

BERIFL D DRENEF L7201, JEHERN - BRXI{E
ﬁﬂ&nvxa4»%aéo%#_,@%&@xﬁ#ﬂ

2B 2 EHCDRIE - 1§
Lf%ﬁ#éo%m

IIRED LA & FE DR
I, TZE B0 AR At EIbhE

&N 272012, WHHEEDOTHIHHIO & & 74 % X<
Hﬁﬁ%%ﬁutht B & i A4 2 2 &
Th2,

PECS (Picture Exchange Communication System) i,
ASDRAPHA LGN I I 2= — Y a VITHEHKRD
52 &%, MM THEATESZZLAHNELE, &

H—FEHWETII 2= —v 3 VTERIBY 27 4T
» 0, FIERTS I ABAD AL AGA £ 1Ty 5 (Bondy
& Frost, 2006) , Ff e LT, OTE & OEHNx T 2
F2MEL, BETF IR AERELBEE LN E, @
PECSIZ& % T3 2=/ — ¥ g VITENT LRI R ¢

WA BT EHNARET, BB EIIE S5 & HERET,
Mea B clizs e, OBRBNAEII L =r—v 3
VITEAMAA S, L O TAERAMEE X hed
W2k, OFLTAMETISES 2L a0 BET 57
B, IIa=F =¥ a VITEEEZ NS CIciE &
OMHHAAER RO TNB Z L, OHREMN & 55 2D
FlfgiA BE L LanZ &% T 515 (Bondy & Frost,
1993, 1994) . PECSHlIFHOMER, x5 & % - 72 ASD jld
I8 FEEE & B EE O BIMIAR &, 1A TR

BRELT, thE-a3a=r—ya VTR A, ME
ITEIIAD L7 Z & 4 /R &N Twb (Charlop-Christy,
Carpenter, LeBlanc, & Kellet, 2002) .,

BTE, ASDRANORMITAL L THEABEA TS
DB, B3I 2= —vaVIlEEENTENTAT T Y
J & T & %, JASPER (Joint attention, Symbolic Play,
Engagement, and Regulation) (&, H:FEIVER, ML, bE
VhEDHRNAIa=r—v a VOR-MEZ -7y b
LU, MBI A==y g VORSEHIET AN
£ Td % (Kasari, Freeman, & Paparella, 2006) . Goods,
Ishijima, Chang, & Kasari. (2013) &, FiEDIEFEL AL
5\ 3~55& YD ASD L 15 A& I RIZRCT 123D\ 7250
W24 47 > T b, ABAIZHED < 045 4 3 30 [ 32
F T\ % ASD Ji %, JASPEREf & fhIfFIc eE A2 #] D
WC, JASPER DR AMET L7z& T A, i ARHEAH]
B U, OIS 3 U ORER, 2 7 2L —
L TOIWRESIRERE, ZEORITEIAEML 722 LaVvREh
7zo %72, JASPEROFiHE LT, HEMNEZIRIZS 72
BANI=HTEETEDL L%, THAX Y P FREEIT
AT b V=2V 7 TELEIMKREIN T BN D
¥ 545, Kasari, Gulsrud, Paparella, Hellman, & Berry.
(2015) 1%, fRFEFIZ X % 105HH O JASPERTT A & LFE
JEHEMITAZ IR U 7245 R, JASPERFFDIE S 23, ER
DWW L ARG SN, ERIGHTOM I LJicesE
MALNT=Z LITMA, FEHRS ZOMRBEH L T
5Z LIRS,

INFEFTATERLHIZ, BUEDASD RAD FHHT
A, (Moo= r—v a3y, HEdEEL S ICH
RAENMTE, KDEMIDELIETE L FHEDT T
O—FHREMENB LIk TETNS, —J, ASD
W HOHECRE, HHEORRER SR A X — D A
NCH-720, e DEER b BFh 720
HOEPREABEICZ LW 2 X 2> Z &8
el Tv3b (Lyons & Fitzgerald, 2013) . Z D728
FCA *— YOS, fig & OBRMOREE HME
L7z LA E—DEMIEORE L EEATETNS
DORBURTH %,



BERICETZRHNA

HATIE, 1ik6s UGS E, SIS A D 2
NZNI9TTHE, 1963 F ISl sh7=Z itk -,
YL DEAR) - DA AR 2 o) — =V 7R ICAT
B LS h -7, FIRMEELEIZT, EOLEN
RLH), AI ==Y avOLILENED SN
LA, Rty 4 —Tiibh T3 s fskiE
T, WEIELEY v 4 —FO UM TORE T
DhBZENLN, TORTERE MNEE DR, K
M CIRR E 2 170, Rl & A5 & HGE RN F2
T2 TH S, WEEE Ry 2 —FickiT 5k
AR FEENEE, O/RFERAERE FEORGE), @
BHEEDEMEEHPK, OEVCEEL TOHCKRING
g, OFEANLZENAY, @I 2= —v a3 VIO
ey, @HENUTENC I 2 HAN 2L — L DA &
55 (W, 2011). &b (1996) &, a4
PEIZONT, BFOLIRIxIRE WD FEOIE L &
BUEEERBEFRAER E D Z L2k D, BEOREIR
IhdZeRiEML TS, Rl - fiE (2011) &, H
BERTRE 72 ERRICREE S N = EEE IS W TT
OO R E T a7 5 2 0BBINEREIZDONT, 2
A 5 3k F T O ASD I 2 5 GAZHEWTHY 2 BRI %
roCnd, RHIRT v Y 7 20NFIE, HHEECH
SIGED, YIHOEFD, BAFITY, VI Ivy, @
T (F—F v b, KO KE), EbOoEED
DRI H>THD, T TEMT2E8DTH -7, Ml
ERUEIE, FEAKUEIZBE U IR K R E ML, ahk
AT R MR, BPERIC oW T, AR
B BERE ST RUE H 5t (Childhood Autism Rating Scale-
Tokyo Version; CARS-TV), HEASEZWI A » 4 ¥ 2 —
WET I H AFEM (Autism Diagnostic Interview-Revised
Japanese version; ADI-R-J), HAGER H PLEZ %R
J% (Autism Diagnostic Observation Schedule-Japanese
version; ADOS-J) W6 hiz, ZORR, FHEE
%521} 72 ASD JUiE, SiBR4E2 MO DQ A AT IS |
L2zZ emahiz, 72, ¥E (2011) 1%, ASDUW
DOFRFNF LTS, WHEZEL TRADEDD 22T
WET2HER->TWBZER, 24y 7RO
BIRO TR A2 R — b B n&hd Z & &4EHL,
WHEORICIE, #EREOMEmE, RS KOREAES
NOXFOMH A D 5L LTW5,

WERELE LY 4 - S TOMITLEITMA T, 1960
HERED, /=7 IFAE -V a VOREOHEEKE LT,
MAREPIROMENTETE Y, RER - DHEEOH
TEXEMTDONTE L, BIRIRICK B HIEDXELH S

E

LDOO, BRAORERICN U ONRRE L& EET 5
ZLT, MToOMBNEEGES K- M 5H&HRES
NTWB T EnZ0, REE (2005) 1350 SCHR#
HEHNET 2 72D DHEEDED FIZ O TOEHOH
T, RERFEHT D2HRANOHIBIZONT, [V
BEToORMFR - R EFEETH 52 h 5, W
K OMRERT & O ZR L a1 5, HREBRIC R
3 R HAREBE OHEEDLED HIZ DN T Rt BT
b3] LRRTWD, (KD S BN LR
A =S58 72dh &, HIRORER - DHERIZRTT %
ZedEL DB, Fiz, HEEXMNY I RUO BT,
WEERBICHHMS Z 2L WERATTECED,
PRER - PIHERE TOPICRE LR AT > T AR E
KL L S>TETND,

MARTEIZOWTE, REHDITAIZ K S MPHEBIRD
R (S - M - HRH, 1985) X, R - EREE
B2 ZNOEl2FLom b (8, 2001 : 4 -
JI, 2005) ZEMNPIRE L TRENTWS, — T Thi#
Bz be 2HM N AT ARARNAREL H 0,
LOWORBIRTH D, Sk, WEM - IRz L,
ES bR HEEZ M T OR T, MR 4%XEE &
IfToTL D REE LS EELZ NS,

SHICAITT

AWEZE T, ASD YU 2 T Al DWW, [EN
SO & BEBLL 72, ASD OWREIAEREIZ DWW TIE,
RIZE D EROEEZBNRALNTED, ZOHRTT 71—
FOMER, TANE - ALl CEeELbh
%,

HARIZHWTE, ASRM»omITETDOIA 72
T=VEMLEMEEENkGTE 5 K5, HIBKROIL
WYl s T O RIS < PSR O & 2 T A8 i
RoflEFhTETH3 (fW/E 20100, 2O—KT, H
K2k 2E S0 s s 20, BRFMADOL X
LTirbh b Z e, KFRER HIRIKTORLD
BIZRET B0 — 2Eb TN TH 5720, BWEDOIHKIC
B¢ 2D a0 (1, 2003). WA T, BWEBY
IZHEWTIE, BEISHEI N2 RCTIZX 2% & 1T 5
ZENBUEMIZIERICNEETH S Z &R EN TN D
(P§HH, 2011).

FsE 2 ORI, OSBRSS
OIREOREHIN S A RS 25D a L kv (&
5, 2010), HAFERFEFELEHOHE (2008) T,
FRERENL A & OBUZIZ D DR 5V IE D DIRER LW
ZER, BAIOREICASLETERICE S TEAHE
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Ua#ERIIC AR T VI EAEBRL T b, R,
ASD'R - HE & OFKD A b L ZiE, ASD D&
12k, fhoFEHEE - FORKEE L TN &
IRENTWS (B - ik, 1981). FEY - HFOKIE
OHTY, HIZHRWNZA ML 24224 T3S ASD I -
FHOREIIE, WIS 2 P2 5 Of 2L ESE
Bk EEOEEZ 5N b, Koegel et al. (1992) (3,
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ABSTRACT

The current and an overview of the early intervention for children with
autism spectrum disorder

Kana YOKOYAMA, Shoko YOSHIDA and Masako NAGATA

The aim of this research was to provide a review of the studies on the early intervention for children
with autism spectrum disorder (ASD). This research picked up the domestic and foreign approach
method for the purpose of the development of communication and relationship of children with ASD.

Led by the US, movement to capture which ASD is brain disorder and the approach which make up
for cognitive function, and to learn various kinds of languages and skills became mainstream. TEACCH
is one of the most popular approach that focused on being structured of the environment. Some effec-
tiveness of the sight structured by TEACCH were reported, and the method performed environmental
maintenance based on TEACCH and perform other methods in individual treatment became main-
stream even now.

In the 1980s, the intervention program that focused on social nature more came to be developed.
There were variations in Applied Behavior Analysis (ABA) which based action analysis. In late years,
Early Intensive Behavioral Intervention (EIBI) and Naturalistic Developmental Behavioral Interven-
tions (NDBI) became two big flows in the US. Among EIBI, the Discrete Trial Training (DTT) was
structured training in ABA. In addition, about the effect of the Lovaas method, it was shown meaning-
ful improvement in intelligence and a skill of the life.

On the other hand, it pointed out that need high-density and long-term training and that is difficult to
use skills which learned voluntary at daily life in the programs such as the DTT. It was NDBI to have
developed to make up for these points.

In the 1990s, it came to be considered the intervention method that focused on development of the
joint attention of the children with ASD. Today, the intervention program that focused on communica-
tion. JASPER is an intervention method that targets the basic of social communication. It was shown
that children performed JASPER were increased a kind of the play and request action. In addition, as
for the characteristic of JASPER, it is consisted that assessment technique and the intervention meth-
od that even daily people supporting can enforceable. As for the early intervention to current children
with ASD, it is emphasized the approach that focused on sociability, communication and joint atten-
tion and enforceable less loading.

In Japan, it is the general intervention that parent and child going to child development support cen-
ters and incursion a kindergarten and a nursery school. It has been formed system maintenance of the
early support that following early detection by the infant’s medical examination of the local govern-
ment to continue the long-term support through life stages from the infants to working. On the other
hand, there are few studies about the technique of the nursing because the pioneering of the new nurs-
ing program is often going on at the level of the clinician individual, and there are a few cases which
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develop to formed in a university and the local government. From now on, it is important to examine
the way of effective intervention and support that could offer to a child with the needs and the family

that was correct in the Japanese fact based on an area.

Key words: autism spectrum disorder, early intervention, child development, intervention program



