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Human Resource Development in Asia

Professor Morikazu Ushiogi

Graduate School of International Development

Nagoya University

1. The objective of this paper is to overview problems and tasks
which Asian countries are now facing with in the field of human
resource development. Asian countries are mow under the great
social transformation. Most of them are now changing from
agricultural society to industrial society. People who have lived
on farming or fishering are transforming themselves quickly to
workers of industry, commerce and service. This transformation needs
new skill, technology and life style and value-orientation which
are different from those required in the past agricultural society.
To participate actively this process of transformation, people need
more education, self-education, and mutual education. Education for
active members of society is now becoming a crucial objective of the

human resource development policy for the 21st century Asia.

2.However, problems and tasks we are now facing with are so
different from country to country that it is difficult and sometimes
dangerous to draw a general picture. The most remarkable
characteristics of Asia is its diversity. In Asia there are
countries where the umiversal primary education is still a policy
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target to be attained in future, while on the other hand there are
countries which have already reached the stage of mass higher
education. There are countries in which various kind of educatienal
gaps like gender gap, regional gap, socio-economic gap still exist,
while there are countries where those kind of gaps are now

disappearing, or have almost disappeared.

3. However, this diversity provides us with a good materials of
learning from each other. While one of characteristics of Asian
countries has been the diversity, the mutual learning has been
another characteristic. This " learning from each other " has been
a long tradition of Asian countries. In ancient time the majority of
Asian countries were influenced by Chinese culture and Indian
culture. In the medieval time we were influenced by Islamic
culture. Since 18th or 19th century we have been influenced by
Western culture. Although response toward those influences have been
different from country to country, there has been a process common
to every country. This common process has been " learning from each
other". Innovation and development through learning from each other
has been a common traditional feature of Asian countries. Now, we
are facing with another historical stage which needs more learning

from each other.

4. 1990 was a turning point in our history of human development
policy. UNESCO proclaimed this year as the International Literacy
Year. There were three major concerns which led to this
proclamation. The first was that illiteracy is one of the major
global problems of our era. The second is that illiteracy is closely

related to underdevelopment and poverty and the elimination of

_2 -



illiteracy represents an essential condition for the developrent and
well-being of peoples and nations. The third is that illiteracy is
not a fatality but a condition which, if combatted with commitment,

persistence and imagination, can be overcome. (WCEFA)

5. According to the UNESCO estimation, in the world there are
roughly one thousand million adults who can not read nor write. Of
those one thousand million illiterates, 10 countries account for
702 million of this total or 73 % of the World illiterate
population. Of these 10 countries, 6 are in Asia, 3 in Africa and
one in Latin America and Caribbean. Of these 10 countries, india and

China account for just over one-half of the World's illiterates.

Table 1 : Adult illiterates of age 15 and over in 1990
(Unesco estimation)
Adult illiterates

( in millions)

World total 962.6
Developing countries 920. 6
of which
Sub-Saharan Africa 138.8
Arab States 61.1
Latin America/Caribbean 43.5
Eastern Asia 281.0
Southern Asia 397.3
Developed countries 42.0

Source : Unesco. 1990
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Table 2 : Countries with 10 million and more illiterates

aged 15 and over in 1990

Country Il1literacy Numbers eof Proportion of
Rates ( % ) I1literates World Total
(millions) (%) (cum %)

India 51.7 280 29.1 29.1
China 26.5 222 23.1 52.2
Pakistan 65.1 43 4.5 56.7
Bangladesh 64.7 42 4.4 61.1
Nigeria 49.2 29 3.0 64.1
Indonesia 22.9 27 2.8 66.9
Brazil 18.7 18 1.9 68.8
Egypt 51.5 16 1.7 70.5
Iran 46.0 15 1.5 72.0
Sudan 72.8 10 1.0 73.0
Sub-total 702 73.0

World Total 963 100.0

Source : Unesco. 1990

6. At the World Conference on Education For All held in 1990 at
Jomtian, Thailand, Director-general of UNESCO, Federico Mayor,
stated : " The World Conference on Education For All is, above
all, a summons for action. Our common objective is to mobilize

societies as a whole for the cause of education, to reaffirm
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flagging commitments, to joint complementary forces and demonstrate
international solidarity, to co-operate and learm from each other,
and before this century ends, to make the right to education a daily

reality for all. " (WCRFA)

7. To provide the universal access to basic education to all
children has been a task common to all of human being. Education
for All has never been a new slogan. As early as in 1960, 30 years
before, Unesco member states in Asia came together in Karachi and
set forth the well-known Karachi Plan. The original plam aimed at
providing seven years of compulsory education to all children by
1980. The Plan said " It is recommended that the minimum period for
compulsory education should not be less than seven years. This
recommendation may, however, be implemented in two stages, the
first stage seeking to achieve compulsory schooling for at least
five years with a view to ensuring permanent functional literacy,
and the second stage seeking progressively to extend compulsory

education to seven years or more.

8.Asian countries in 1960 showed a big variety not only im terms of
the educational development, but also in terms of economic and
social development. In some countries the primary education had
been already universalized, while in others just started. Some
countries had favorable economic condition to provide with universal
primary education, while others not. So it was clearly unrealistic
to expect all of Asian countries to achieve the target of the
universal primary education by the target year of 1980. Thus the
region was divided into three groups.
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( Group A) those countries likely to achieve the universal primary
education after 1980. To this group belonged Afganistan, Nepal and
Laos.

( Group B) those likely to achieve it " around"” 1980 : Burma,
Cambondia, India, Indonesia, Iran, Mongolia, Pakistan and the
Republic of Vietnam.

( Group C) those likely to achieve it before 1980 : Sri Lanka,
China(Taiwan), South Korea, Malaysia, Philippines, Singapore and
Thailand.

Table 3 : Gross enrolment Ratio of primary education in 1960, 1980

and 1987.
1960 1980 1987
Group A
Afganistan 9 34 21
Laos PDR 25 94 111
Nepal 9 83 82
Group B
Bangladesh 47 62 59
Burma 56 91 99
Cambodia 64 -- 42
India 61 83 98
Indonesia 67 107 118
Iran 41 88 114
Mongolia 79 106 102
Pakistan 30 39 40
Viet Nam -- 111 102
Group C

China(Republic) 67 - -——=

Korea, Rep. 94 110 101



Malaysia 96 93 102

Philippines 95 113 106
Singapore 111 108 115
Sri Lanka 95 103 104
Thailand 83 98 96

(Note to Table 3. The gross enrolment ratio is the total enrolment
of all ages divided by the population of the specific age groups
which correspond to the age groups of primary schooling. It could
therefore be over 100 % due to the late enrolment and the

repetition.)

9. As is shown in Table 3, Korea, Malaysia, Philippines, Singapore
and Sri Lanka had already achieved the enrolment ratio of higher
than 90 % at the time of 1960, while it was still 9 % in Afganistan
and Nepal and 25 % in Laos. In short, in two third of Asian Unesco

member countries the enrolment ratio was still less than 70 %.

10.To what extent the target set forth by the Karachi Plan was
achieved ? As is also shown in Table 3, the enrolment ratio of most
countries is now over 90 %, although there are some exceptions. The
universal primary education, the target set forth by the Karachi
Plan, has already been achieved in most countries and is now being
achieved in remaining countries. At least quanitatively the
universalization of the primary education in Asia region has been

almost achieved.



11. It is a remarkable success, looking from the world-wide
viewpoint, because in the world there are some regions where the
enrolment ratio is still far behind the Asian region. As is shown in
Table 4, Sub-Saharan Africa and Arab States indicate lower

enrolment ratios tham Asian region.

12. Although the total enrolment ratio of primary education has been
improved, there still remain several problems to be solved. The
first is the gender gap of the access to primary education, the
second is the high drop-out, the third is the low quality of basic
education. Many documents report that there is still a big gap of
enrolment ratio between male and female. This disparity amounts to
13 point for the world total. The largest difference in the world
is found in Arab States, where the enrolment ratio for female is 21
point lower than male. The gender disparity of primary education
enrolment in Eastern Asia and Southern Asia is 11 and 17 point
respectively. It indicates that female children have less

accessibility compared with male children.

Table 4 : Adjusted gross enrolment ratios by sex in 1987.

MF M F
World Total 100 106 93
Developing Countries 99 107 91
of which
Sub-Saharan Africa 72 80 64
Arab States 83 93 72
Latin America and the Caribbean 108 110 106
Eastern Asia 121 126 115



Southern Asia 86 99 72
Developed Countries 102 102 101

(source : Unesco 1990)

13. Many studies and reports have identified several factors which
cause low enrolment of girls. These have been categorized as out-
of-school and in-school factors. Out-of-school factors are
identified as poor economic conditions of the family, socio-
cultural conditions of the community, low educational level of the
family, and the attitude of girls themselves towards education. In-
school factors concern the physical environment of a school,
curriculum and instruction, the lack of women teachers, and

supervision and management. ( Unesco. 1989)

14. The general poverty of the family prevents many parents from
sending their girls to school. Although in many countries primary
education is free, a low-income family cannot meet the cost of
school uniforms, school supplies and other expenses. Furthermore,
the opportunity cost of education is very high for the low-income

family which needs the supplimentary income through children's work.

15. The low status of women is a major factor himndering girls'
enrolment. In male-oriented and male-dominated communities parents
find less interest to send their girls to school. In communities
with a certain religious background parents are reluctant to send
their girls to coeducational institutions or to expose their girls
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to male teachers.

16. Although there are various kind of in-school factors hindering
girls' school attendance, the most crucial is the lack of female
teachers. Parents feel uncomfortable when their girls are under the
care of male teachers. To take away such parents' hesitation or
reluctance, schools need more female teachers. In some countries the
policy to increase the proportion of female teachers has been

undertaken.

17. The second problem is the high drop-out. In some countries the
retention rate, namely the proportion of pupils who complete the
primary education, is still low. In Bangladesh, India, Pakistan,
Indonesia and Philippines the completion ratio, as is shown in
Table 5, is below 70 %. It means that more than 30 per cent pupils
drop out without completing the curriculum of the primary education.
In those countries the survival ratio until 4th grade is remarkably
low. Many children enrol the school only first 2 or 3 years and
leave it without learning basic skills and become again illiterate.
For those countries the most crucial problem is how to improve this

retention ratio.

Table 5 : Survival Ratio umtil Grade 4 and final grade of the
primary school

Grade 4 Final Grade
Afganistan - -

Bangladesh 51 47



India 68 62

Iran 93 91
Pakistan 52 48
Sri Lanka 94 91
Turkey 97 96
Brunei -- --
Indonesia 88 77
Malaysia 98 96
Philippines 79 70
Singapore 100 100
Thailand 91 87
China 89 85
Hong Kong 100 97
Korea, Rep. 100 99

Source : MINEDAP. 1993. p.18.

18. The third problem is the quality of primary education. In Asia
many pupil are learning in over-crowded class-rooms. Many teachers
are suffering from over-work. Over-crowded class-rooms and overwork
of teachers are caused basically by high pupil-teachers ratio. In
term of this indicator Asian countries are classified into two
groups. In Bangladesh, Bhutan, India, Korea, Myanmar, Nepal pupil-
teacher ratio in primary school is over 35. MINEDAP reports that
although in many Asian countries this indicator has been impoved
over the past two decades, in a number of countries it has been
worsened during the 1980s. In these countries are included :
Bangladesh, India, Pakistan, Afganistanm, Fiji, Philippines, Papua



New Guinea, Turkey, and Vanuatu. (MINEDAP. P.33)

Table 6 : Pupil-teacher ratio in primary education, selected Asian

countries, in 1985.

Bangladesh 47.0
Bhutan 38.5
China 24.9
Hong Kong 27.3
India 57.6
Indonesia 25.3
Korea, Rep. of 38.3
Lao PDR 24.9
Malaysia 24.1
Myanmar 46.4
Nepal 35.5
Papua New Guinea 31.0
Philippines 30.9
Singapore 27.1
Sri Lanka 31.7
Taiwan 31.7
Thailand 19.3

source : Tan and Mingat. (1992). p.178.

19. In short, in Asia there are countries which have already

succeeded in diffusing the basic education of good quality to all



children, while there still remain countries which are suffering
from low enrolment, big gender gap and regional gap of enrolment,
and overcrowded class rooms. What kind of conditions have caused
this polarization ? We can give a long list of conditions which

have hindered the universalization of basic education.

20.Among them, the most crucial factor is the resource constraint,
which has been caused by the world-wide economic recession after
0il crisis. As is well known, the oil crisis in 1970s and the price
rise followed by it hit more seriously the economy of developing
countries rather than developed countries. According to World Bank
report which compared GNP per capita from 1980 to 1990, the increase
in low-income countries was only from $-US 310 to $-US 350 , while
the increase in high-income countries was from $-US 10,170 to $-US
19,760. As this data shows, the economy of developing countries
have been more seriously affected by world-wide recession and it
has caused the income deficit of governments of developing
countries. During the last decade the educational budget has been
cut down in many developing countries, and the diffusion plan of
basic education has been cancelled and the quality of basic

education has been deteriolated.

21.Along with the budget comstraint, the population explosion has
been another factor which has hindered the diffusion of basic
education and deteriolated its quality. The population of age cohort
from 5 to 9 has increased at the annual rate of 3.7 per cent in
Bangladesh, and 3.6 per cent in Iran. The annual increase over 3

per cent means that the school age population become 1.5 times more



in next 10 years. Those countries have to provide 50 per cent more
schools and hire 50 per cent more teachers in next 10 years, just
to maintain the enrolment ratio already achieved. If they want to
improve the enrolment ratio, they have to invest more budget for

increasing children.

22.For developing countries which can not afford the
universalization of basic education the only possible way to solve
the problem is the educational aid from advanced countries. In fact,
various kind of intermational aid agancies have been comnmitted in
educational aid programs. However, the education has been a
neglected sector in multi-, and biliteral international assistance
activity. Aid agancies have accorded little priority to the
education sector. As is shown in Table 7, the proportion of aid
allocated to education by OECD member countries is now slightly more
than 10 per cent. This proportion has fell from 17 per cent in the
early 1970s to scarely more thanm 10 per cent of the total in the

later half of 1980s.

Table 7 : Official development assistance from OECD countries

education and total flows, 1970-1989

total Aid to (2)as %

aid education of (1)

(1) (2) (3)
1970 7.0 $US bn. 1.1 $US bn. 16.0
1975 13.9 2.4 17.3
1980 27.3 3.4 12.5



1985 29.4 3.2 10.9

1986 36.7 4.0 10.9
1987 41.6 4.4 10.6
1988 48.1 5.3 i1.0
1989 46.7 5.0 10.7

source : Colclough (1993). p.243

21. Why has the education sector beemn neglected by aid agancies ?
Dams, road, bridges, power stations and air ports are easily visible
objects and more effective to demonstrate the doner's power toward
outside. Even within the education sector, buildings of universities
and teacher's training colleges, machines of technical school are
visible. For this reason aid agancies of advanced countries
including Japan have prefered supporting the secondary and higher
education to the primary education of developing countries. This
attitude of aid agancies has resulted in ironical scenes that
gorgeous university building stands next to poor primary school

building.

22. As for supporting the primary education there are many problems
which are related to contempory major aid system. For building a
university or a teacher's training college substantial capital
investment are required which are attractive to construction
companies of donor's countries. However, aid project to support the
primary school dispersion needs only minimal capital investment,
because they are mostly built simply, using materials which are



available in the immediate locality of the schools, and by using
local manpower and voluntary labour. They are unlikely to become
attention target of construction companies of donor's countries.

(Colclough )

23.Moreover, to build primary school from villege to villege needs
more administrative cost tham to build one univeristy in one place.
The latter project is geographically centralized and easily
administrative, while the former project, geographically dispersed
in its nature, needs larger administrative demands per dollar of aid

spent.

24. Japan's ODA activity shows more neglect of the education sector.
According to JICA ( Japan International Cooperation Agancy ) study
group, the share of the educational aid among Japan's biliteral aid
in 1989 amounts only 5.8 percent of total. This indicates extremely
low proportion, compared with 44.6 % of the U.S., 21.4 % of France,
16.2 %X of Germany, 13.3 X of Canada, and 10.7 % of the average for

OECD-DAC member countries. (JICA. 1991. p.11.)

25. However, recently the wind direction is changing. A few months
ago JICA made public a new guide line of Japan's educational aid
policy. According to it, following three major guide lines were set
up; (1) to increase the share of educational aid to 15 % of the
total ODA by 2000, (2) to give priority to basic education (
including literacy education, science and mathematics education,
education for female and handicapped ), (3) to take also into

account vocational and technical education and higher education. (



Yomiuri Shinbun. January 30. 1994 )

26.The shift of emphasis from higher education and teachers training
to basic education has been recommended and proposed by various aid
organizations and agancies. However, there has been a suspicion
that it could become an interfare to domestic policy of recipient
countries. But the situation is now changing and the request for
aid to support the diffusion of the basic education is growing. This
policy change should be evaluated as timely. To raise the share of
education in ODA is a signe of the government policy change. Japan's
ODA has been focused on large-scale infrastructure like dam, high-
way, bridge, harber so on. Education is now being recognized as one
of the essential sector to meet human basic needs of developing

countries.

27. Looking frem such a historical perspective, the 1990 World
Conference on " Education for All " was a turning point in our
history.

The objectives of the World Conference were to

(1) create a new awareness among governments, doner agancies and
non-governmental and international communities of the urgency for
achieving Education for All.

(2) produce a broad concensus on a feasible and affordable concept
of Education for All as a basis for developing national plans and
implementation strategies.

(3) create commitment among countries to Education for All and focus
on this priority area of education.

(4) define a framework for developing realistic and functional



international plans of action to achieve Education for All.
(5) utilize the conference as a forum to mobilize world-wide support

and resources neccessary to achieve Education for All.

28. The future of this ambitious endeavour depends on how we can
cooperate with each other. Our effort to create international
cooperation in education has been frequently broken down by
political and ideological conflict between states. The international
policy to achieve the universal basic education in all parts of the
world has been caught by political confrontation between east and
west, and between north and south. The most symbolic outcome of
this confrontation was the withdrawal of the U.S. from Unesco in

1984, which was followed by U.K. and Singapore.

29. However, we are now seeing a dramatic change of international
politics. Beginning with the falling down of Berlim Wall in 1989,
the disolution of the Soviet Union, the shifting into the market
economy in east block, the emerging democratic political system in
various parts of the world, all of these dramatic changes of the
world history seem to promise us the new possibility of
international cooperation and mutal support. The year of 1995 is
the 50th anniversary of Unesco. It is now expected by many countries
that countries which have withdrawn from Unesco will come back
again at the occasion of the anmiversary. If it happens, we can
obtain again the chance to establish the international intellectual

and political cooperation.
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EDUCATION AND IT'S ROLE ON DEVELOPMENT IN BANGLADESH
Naseer U. Jamadar

Department of International Development, Nagoya University
INTRODUCTION

This study concerns the relationship of education, as an
element for national development as well as individual socio-
economic condition in Bangladesh. More than 70% of the population
are still illiterate, and education was not considered an impor-
tant element in the past for development in Bangladesh. In this
study, the author's intention is to focus on education's (formal
and non-formal) role on development programmes, by both govern-
ment and Non-Governmental Organizations (NGO), in the fields of
primary and vocational education, as they relate to national and
individual development in Bangladesh. This study is based upon
field observations in Bangladesh at the grass-root level, and
analysis of other materials which relate to the country's educa-
tion and development.

OBJECTIVES OF THE STUDY

Objectives of the study are to identify the role of primary,
vocational and functional education, both formal and non-formal,
in improving economic conditions, employment, health and nutri-
tion, the environment, as well as the political freedom through
human resource development and awareness building. Since this
study was concerned with the relationship between education and
development, in order to meet the objectives, it was necessary to

undertake an analysis of education's role and its relationship



to overall development in Bangladesh. This study will attempt to
identify the factors affecting national development over the last
two decades to discover the central element for the future
development of the country.

Throughout this study, the author's intention is to focus on
why primary level of education is so important in Bangladesh and
to explain the present situation of education and development
problems in the country, and to suggest strategies to overcome
these problems for the long term as well as the short term.

The analysis will cover the relevance of adult literacy,
primary and vocational graduates and their performance on overall
development, in such areas as health and nutrition, employment,
and socio-economic conditions. For example, a simple literacy
education programme can play an important role to narrow the gap
between the literate and illiterate, and between the rich and

poor, and the advantaged and disadvantaged people.

METHODOLOGY OF THE STUDY

Until now, very little research has been done regarding the
role of education on development in Bangladesh. The materials
used in the present study were collected from such national
sources as the Bangladesh Ministry of Education, the Bangladesh
Bureau of Statistics (BBS), local NGOs, newspapers and journals,
and from such international sources as the World Bank, UNICEF,
UNESCO, UNDP and the IIEP. Existing literature in the form of
documents, reports and information was also consulted, together

with the author's own analysis based on his field study.



From the materials related, the author sought to:

a. Analyze the problems, high drop-out and low enrollment rate
of the primary school age-children.

b. Compare the government's formal school and NGOs non-formal
school systems and their performance in the present context.

c. Analyze of NGOs' role in literacy education programmes for

working children as well as for adult.

PRESENT SITUATION AND EDUCATIONAL PROBLEMS IN BANGLADESH

Bangladesh was born in 1971, by the sacrifice of a
lot of blood. More than 3 million people were killed by the
Pakistani military. The economic infrastructure, including the
education sector, was seriously damaged in the nine-month war in
1971. At the present time, the total population of Bangladesh is
104.7 million (male 53.9 million and female 50.8 million) and the
literacy rate of all ages is 24.8%; the average annual population
growth rate is 2.7% (according to the Bangladesh population
census 1991).l The Muslim population was 86.6%; while that of the
Hindu, Buddhist and Christian population was 12.1%, 0.6% and 0.3%
respectively.2 As of 1991, the per capita GNP is USS$180 (as of

1991). The country is now known to be one of the most densely

populated and also one of the poorest countries of the world.

Bangladesh faces many common problems that other developing
countries face, such as poor health and nutrition, unemployment,
illiteracy, rapid population growth, and sub-standard socio-eco-
nomic conditions. These causes explain why most of the population

in Bangladesh still remain under the poverty line. To improve the



life-style of the poor and to bring large numbers of people into
the development process, beneficiary awareness and active partic-
ipation are essential factors. Bangladesh has a big population,
but lack of skills, and mass illiteracy are the foremost problems
in development programmes.

A very large number of illiterates are the cause of Bangla-
desh's very low level of general development and economic growth.
Among the Asian countries, Japan has the highest GNP and does not
have illiteracy, while other countries which have higher illit-
eracy rates, (for example Bangladesh) have very low GNP rates.
Table 1, reveals the relative position of GNP and literacy rate
different Asian countries. It can be observed that literacy rate

is significant for the economic growth of a country.

Illiteracy Rate and GNP PerTgZ;?t; in Asian Countries, 1989-90
{'E;;;EZ;""{"IIIIE;LQEQ'L;E;_215563'{"éﬁﬁ_;;;'EQEIE;—215553'{
Bangladesh | 647 | Uss 180 |
. naia o 51.8 v a0 g
| Indonesia | 23.0 v a0 g
| Thailama | 7.0 -+ uno |
| Korea o 3.7 v a0 |
| Japan o T .« 237130 E

Source: World Education Report, UNESCO, Paris, 1991, pp. 108-112

Another problem in Bangladesh is that in the 1last twenty
years, development programmes have not reduced poverty, but
rather have made a wide gap between the rural and urban, and

between the rich and the poor. Most of the rural areas have been



remote national development process. As a result, poverty still
remains 1in the rural areas and no improvement is in sight for
their educational and socio-economic conditions. 87% population
live in the rural areas; one-third of rural households do not
have their own cultivable land; half of them are functionally

3
landless.

In Bangladesh, the average inhabitants per square kilometer

4
was 803 in 1990. The rapid population growth rate is the cause
of this situation. At present, the agro-economy has a big

challenge to meet the demand of the country's unemployment and

underemployment.

Compared with other South Asian countries, Bangladesh has
the highest population density, the lowest per capita Gross
National Product (GNP) and the lowest adult literacy rate except
for Nepal. (Refer to in Table 2). This table also reveals the
relationship between adult literacy and per capita GNP. In Sri
Lanka, the literacy rate is 88.4% and GNP is US$430, and in Nepal
the literacy rate is 25.6% and GNP is only USS$170.

[Literacy: The concept of literacy used in Bangladesh has not
been wuniform. The 1961 census defined a person as literate 1if
he/she could read any language with understanding, the 1974
census defined literacy as the ability of both read and write in
any language, while in 1981 census a person was treated as liter-

ate 1if he/she could write a letter in any language. Source:
Bangladesh Bureau of Statistics.]



Table 2
Population, GNP and Literacy in South Asian Countries, 1989-90

! Country | GNP per| Adult literacy rate | Density(inhabitants i
| joRie o per sa km) I
EI;;;;I;EI;;hE USS 180 | 35.3 : 803 |
Bhotan v - i - o a |
Tnata | * 350 482 20 g
Malaives | v 420 i  -- - |
Nepal | v 1701 25.6 e ;
Pakistan | ' 370 | 348 e g
sci Lanka | " 430 | 88.4 o 262 |

Source: 1. World Education Report, 1991, p. 108, (GNP as of 1989)
2. Bangladesh Educational Statistics, 1991, p. 193
In the last two decades, Bangladesh received more than US$22
billioh, as grants and loans from different countries as well as
from international donor agencies for its development activities
and rehabilitation of the damages caused by the 1971 war.5 But
still most of the country's population have not yetrtasted the

fruits of the country's development. About 40 percent of the

population are below the poverty line and an additional 25 per-

cent barely manage to meet the basic minimum needs. [Poverty
line: Poverty line is defined by the minimum energy requirements
as recommended by a joint World Health Organization/Food and
Agriculture Organization of the United Nations (WHO/FAO) expert
group for South Asia for each age group as 2122 kilo calories per
person per day but in Bangladesh the situation is 1805 kilo
calories]. The hunger situation is such that between 60 to 80

percent of the household expenditure is spent on food at the



expense of health and education. An average Bangladeshi household
spends less than one percent of the household income on health
and education.6 As an independent nation, Bangladesh has had
national development plan every five-years since 1972, and now 1is
going on the Fourth Five-Year Plan (1990-95). The country also
has a Perspective National Plan, including the education sector,
with the cooperation of international donor agencies and NGOs,

and Bangladesh is the signatory of such international programmes,

such as "Health For All" and "Education For All".

However, most of the national development plans have failed

to reach their targets. The reason for this includes, shortage of

resources, economic constraints, unskilled manpower, natural

disasters, lack of active participation by the beneficiaries,

high population growth rates, and low labor productivity in both

agriculture and industry.

Geographically, Bangladesh is located on one of the world's
largest deltas, formed by three great rivers: the Ganges, the
Megna and the Bramaputra. The country, very often encounters
natural disasters such as floods, river erosion, tornadoes and
cyclones. They are a common occurrence and a major factor which
explains why development plan targets of the development plan are
not reached. Another important factor is that half of the coun-
try's female population have not participated in socio-economic
activities due to lack of education, awareness, as well as to
religious concerns (especially those women who belongs to the
Islam religion). Usually in the Islamic conservative male-domi-

nated society very few women work outside of the home.



Bangladesh was under military control (military government)
for more than 15 years. During this time, defense allocation had
always exceeded those for education, and as a result, develop-
ment of education was neglected, as shown in Table 3. The first
military government took powers in 1975, and another military

regime controlled the country from 1982 to 1990. From Augqust 1975

to December 1990, during this 15 years period, the Government's

revenue budget allocation for the defense sector were always more

than for the education sector.

Table 3
Budget Allocation for Admn, Defense and Education (Revenue)
Aea197273737476778182878888898990
'iié;lgl;;;;{;;‘5'"52?5"355'6'555?1”}55?2"515‘5"5"3" -
\Defense | 9.4 [12.1 119.6 [18.7 118.5 {16.4 |14.6 |

Source: Weekly Bichitra [Bengali] 24 July 1992, p. 29

Whenever a new government forms in Bangladesh, it is a very
common phenomenon for it to have a tendency to alter or cancel
the former government's development plans and programmes. This is
done without considering whether the programme will serve the

country's interest or not. The new government very often changes

the names of stadiums, parks and the country's administrative

units name such as, Thana to Upazila or Upazila to Thana (Bangla-

desh's administrative unit name). The purpose of the changes is

to show the existence of their political regimes. The important

task of achieving the targets of development programmes which
were planned by former governments and of improving social and

economic conditions in the country are often neglected.



ROLE OF EDUCATION IN DEVELOPMENT

Completed primary education helps to alleviate poverty and to
advance economic and social development. A diverse body of liter-
ature demonstrates that the adults in developing countries who
have educational attainment, have higher individual earnings,
greater agricultural productivity, lower fertility, better health
and nutritional status, and more "modern" attitudes than adults

7
who have 1lower educational attainment. In agriculture, for

example, studies covering 31 countries included Bangladesh,

concluded that if a farmer had completed four years of elementary

education, his or her productivity was on average 8.7% higher
8

than that of a farmer who had no education at all.

"In considering the effects of education on economic produc-
tivity, a wide number of studies conclude that investments in
primary education yield returns that are typically well above the
opportunity cost of capital..... The social effects of education
in developing countries are also positive. Women with more than 4
vyears of education have 30% fewer children than women with no
education..... The effects of primary education on development are
largely a result of the cognitive skills it imparts: 1literacy,
numeracy, and problem-solving skills.“g

As a result of the extremely poor literacy rate, the current
fund of low level human capital constitutes a serious constraint
on the country's medium and long-term development prospects. In
order to ameliorate this situation and transform the country's

vast human resources into a productive workforce, the principal



emphasis of the education programme has been on primary and non-

formal education, with special emphasis on the poor and disadvan-
10

taged. The fourth five-year plan envisages the attainment of

universalization of primary education by the year 2000.

The active participation of individual and groups in develop-
ment activities can play an important and active role in national
development. But a lack of skills and basic education lessens its

effectiveness. According to the United Nations Development Pro-

gramme (UNDP), education is an essential factor in the improve-

ment of health and nutrition, for maintaining a high-quality

environment, for expanding and improving labor pools, and for
11
sustaining political and economic responsibility. By emphasiz-

ing HRD through education, people can create awareness, equitable
access, lead to change in sources of income, improve 1living

standards, and the environment in the overall quality of life.

The history of Bangladesh shows that the British colonial
legacy and its alien system of education divided the society into
two groups, illiterate and highly educated, which created a
mentality, among the higher educated, of prejudice towards manual
work. As a result, educated people have had preferred holding
good positions in the civil service, but showed concern for the
industrialization or economic growth of the country. Bangladesh's
agro-economy does not have capacity to provide work for highly
educated people. Basic or less educated people on the other hand,
have a good attitude towards any type of work, and even a shop

owner can easily recruit these kinds of people.



According to the 1989-90 Labour Force Survey (Bangladesh),
the total civilian labor force was 50.7 million, and the present
total employed 'in percentages is shown in Table 4.

Table 4
Distribution of Employed Persons 10 Years and Above by Occupation

EProfessionali 1.3 E 3.0 E
Management | 0.1 P 0.3 |
Clerical work 1.0 o 2.0 |
sales Y o 1s |
service 1 1.2 o 2.1 |
Agriculture | 4.3 . s ;
Production | 5.0 1.7 E
i==Total==============46.3============|======100.0==============!

Source: Statistical Yearbook of Bangladesh, 1991, p. 110

Without industrialization and economic growth, the present
economy can not provide jobs for the country's existing higher
educated people. Besides, it seems that people accept easy solu-
tions, believing that money will come from the World Bank or from
donor agencies. Very few of them think about sel f-management,

self-employment or entrepreneurship. The climate may be consid-

ered one of the reasons, since a human depends on nature, Ban-

gladesh's mild climate leads people towards optimism and they

need less than people in northern countries.

The country's Fourth Five-Year Plan (1990-1995) sets human
resources development as an important factor and has allocated
the 18.6% of the national budget (current fiscal year 1992-93)
to education, and has given 48% of the total education budget

for primary education. Since 1975, this is the first time the



education budget allocation has surpassed that of the defense
sector. Eliminating the military regime was made possible by an
election in 1991. Needless to say, for human resource develop-
ment, there is no alternative but to improve education. The
present government has realized that. Only through education it
is possible to produce highly skilled and trained manpower for
the country's agriculture and industrialization, as well as for
community development activities.

In the 1950's, South Asian countries recognized the value of
education on development. At that time, education was considered
in this region only for social and cultural activities. In the
early twentieth century, the British rulers introduced a modern
system of education in Bangladesh, but it had no impact on local
development. It served rather to produce an elite class, known
as the "Babu class", to serve the rulers. That is why, currently
in Bangladesh, there are a lot of Oxford graduates, but still

75% of the population remains illiterate.

The World Bank entered the field of educational development
in 1962. In the last three decades, the World Bank advocated that
education is a central and key element in development and started
financial and technical cooperation for educational purposes.

In 1970, the General Assembly of the United Nations resolved
that "as the ultimate purpose of development is to provide in-
creasing opportunities to all people for a better life, it is
essential to expand and improve facilities for education, health
and nutrition, housing, and social welfare, and to safeguard the

12
environment."



In the 1980's, Bangladesh has taken the initiative to in-
crease the enrollment rate of primary school-age children and to
reduce the drop-out rate and eradicate the country's illiteracy.
The Government launched such various programmes for the expan-
sion of education as Univer;al Primary Education (UPE), the Mass
Education Programme (MEP), Non-Formal Education (NFE), and. Educa-
tion For All (EFA). It is intended that these programmes be fully
implemented by the year 2000.

A landmark in Bangladeshi history occurred in January 1992,
when the government of Bangladesh introduced by the Act of Par-
liament the Compulsory Primary Education (CPE) Programme and set
up 9,568 primary schools (government and non-government) on an
experimental basis in 68 of the country's 460 sub-districts. One
report showed in October 1992, that the enrollment rate rose
84.1% from 70% in 1990. It takes time to cover the whole country
by the CPE programme. Even now, 50% of the country's villages do
not have primary schools, and existing schools are facing prob-
lems such as inadequate physical facilities, shortage of teach-
ers, lack of proper supervision and management.

HISTORICAL BACKGROUND

The history of the educational system in the 1Indian sub-
continent 1is very old. More than 3,500 years ago, the Brahmin
(priests in the Hindu religion) society introduced an education
system which was religious based.13 In 629-645 A.D., during the
time of the spreading of Buddhism, another kind of education was

introduced. There were no religious barriers in this system, and

as a result more people had access to education.



In 1882, the Indian Education Commission recommended to the
district and municipal boards to take responsibility for primary
education. Meanwhile, the indigenous schools were slowly dying
out for lack of official support. Many of them were incorporated
into the new educational system and converted into primary
schools, while many others, closed down. As a result, by the
beginning of the twentieth century the indigenous schools almost
ceased to exist.l4 Indigenous schools were disappearing day by
day, and because of that, the new educational system could not
meet the communities' traditional demand for education.

According to the report of the English missionary William
Adams, in the period 1835-1838, there were 1500 villages, in the
region of present-day Bangladesh and Indian state of Bihar. Each
village had at least one primary school which was built during
the 1Islamic period. These schools were situated comparatively
close to mosques and Hindu temples. The report also mentioned
that there was an educational atmosphere at home, where children
had the alternative of receiving an education in the home.
Because children were widely educated at home, school enrollment
was very low. For children aged between 5-14 years, 5.3% of them
were enrolled in the schools and 8.3% studied at home.15

In 1910, G. K. Gokhale made efforts to start social mobili-
zation to make the Government accept the principle of "Compulsory
Free Primary Education." The Government adopted a policy of rapid
expansion and improvement of primary education, but did not agree

with the idea of compulsory free primary education. There was

also an earlier movement for the modernization of education in



1858, but the movement failed to achieve its goal because of
economic constraints. After 70 years, in 1930, a system of
formal schooling was introduced by an act of Parliament for chil-
dren between the age of 6 and 11. The government only paid the
teachers salary, and rest of the responsibilities for the
schools belonged to the people of the community. Community re-
sponsibilities included donating land, constructing the school
buildings and taking care of the school through school management
committee.
PAKISTANI PERIOD (1947-1971)

In the First Five-Year Plan (1955-1960). It was hoped that
free compulsory education would be possible in about 20 yvyears. To
prepare the Second Plan (1960-1965), a Commission on National
Education was set up in 1959. The Commission recommended that a
5-year primary course should be made universal and compulsory
within ten years. The Third Plan (1965-1970) aimed at increasing
primary school age group enrollment from 45% to 70% by 1970.
During the Pakistani period primary education was not emphasized.
Only 20 percent of the total allocation to education was set
aside for primary education. The development activities including
expansion of education in Bangladesh (former East Pakistan) was

neglected during Pakistani period.

POST-INDEPENDENCE PERIOD (1971-PRESENT)

Bangladesh as a newly independent country needs to pay great-
er attention to the development of skilled manpower through human

resource development. The following fundamental principles of



State Policy have been incorporated in the Constitution of the
People's Republic of Bangladesh.
"The State shall addpt effective measures for the purpose of:
-establishing a uniform, mass-oriented and universal system
of education and extending free and compulsory education to
all children of such stage as may be determined by law;
-relating education to the needs of society and producing
properly trained and motivated citizens to serve these
needs;
-removing illiteracy within such times as may be determined
by law." e
Since Bangladesh's independence in 1971, different govern-
ment regimes have put forward the same kind of policies; every
government has the country's constitutional obligations to ad-
dress education in their five year development plans. These
Governments believed that a minimum level of education is neces-
sary to produce a cadre of skilled manpower for the country's

developmental needs. It has been recognized that basic education

must be assured to all children, as well as for women too.

Targets of Sheikh Mujibur Rahman's government regime(1972-75)

a. Nationalization of all existing primary schools of the
country in 1973.

b. Nationalization or establishment of two colleges (one for
boys and the other for girls) in each of the 21 former
districts.

Targets of Ziaur Rahman's government regime (1975-1982)

a. The government decided to provide 50% of the salary for



teachers as support for private institutions (schools, col-
leges and madrasahs).

b. The government pursued the policy of nationalizing colleges
situated in sub-divisional (now district) Headquarters
and beyond.

c. The government started nationalizing secondary schools.

d. Books were provided free of cost to primary school children
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under the universal primary education project.

Targets of Ershad's government regime(1982-90)

This regime continued the policy of nationalization of col-
leges extending up to sub-district level and beyond; raised the

salary-support to private institutions up to 70%. Government

decided to introduce compulsory religious education at the pri-

mary level. The government also introduced a programme to exempt
tuition fees for the girls outside the Municipal area up to
Grade 8. However, the decision to introduce compulsory primary
education and to exempt tuition fees for girls outside Munici-

ral area entailed enormous financial involvement.
THE REVIEW OF PAST FAILURES

In Bangladesh, the First Five Year Plan (1973-1978) for
education (also for national development) began in 1973. Cur-
rently, Bangladesh is in her Fourth Five Year Plan (1990-1995). A
review of the First Five Year Plan shows that of the 102 schemes
included in the Plan, only 34 schemes were approved. During the

Second Plan period, 143 projects were under implementation but a



number of projects were dropped because of resource constraints.

Objectives of the Third Plan were to increase enrollment of the
primary school age-group children, to reduce the rural-urban gap
in educational facilities and to provide training to the teach-
ers. The most important goal of the plans, of course, was to

achieve the stated targets.

But the tragedy of this country is that in the last twenty
years there was not one regime that was successful 1in reaching
the targets of their education policies as well as their national
development programmes.

From the above, it can be concluded that the system of
education designed by each government of last two decades makes
no sense in improving the national education policy.

There are many reasons for the failure to achieve the educa-

tional goals. They include: economic constraints, natural disas-

ter, political instability and reliance on foreign aid. Foreign

aid is problematic because most development budgets very often
depend on foreign assistance. As a result, if the flow of foreign
assistance is not timely, then projects are usually not completed
as projected. Natural disasters such as floods during the monsoon
season are almost yearly occurrences. During floods, academic
institutions are used as flood shelters and are usually damaged
by flooding. As a result, much of the financial resources
available are spent on repairing the institutions, rather than on
starting new programmes. Despite all these problems, political

instability remains the number one problem because it constricts

the overall development programme in this country.



Another problem has been the improper distribution of educa-
tional budgets. In Bangladesh more than 80% people live in rural
areas, while less than 20% people live in urban areas. Yet more
than 80% of educational budgets are set aside for urban people
and the remaining 20% for rural people. This has caused a
bottle-neck for all who wanted access to education and hindered

achievement of the various government educational goals.

FINANCING OF EDUCATION IN BANGLADESH

The financing of indigenous and traditional education in the
Indian sub-continent was managed by the communities until
modern education entered this region in early twentieth century.
Bangladesh inherited the education systems of the British, India
and Pakistan, and experienced an expansion of education at all

levels during the last four decades.

Though the absolute amount of expenditure on education in
Bangladesh is increasing over the years, its share in the govern-
ment's total expenditure and in the GDP remains practically un-
changed. As a result, there is no positive change in the literacy
rate and mean years of schooling.18

Government controls most of the primary and university educa-
tion, while a large number of secondary and college level insti-
tutions are managed privately, as shown in Table 5. There are
also religious based institutions managed by both government and

non-government organizations.



Table 5
Number of Academic Institution in Bangladesh (as of 1989-90)

E Institution i Government i Non-government i Total i
| Primary school 37760 | 8023 45783 |
Secondary school s i o418 9822 |
| General college 210 4 683 | 893 |
| University education | R 7
“Techmical education | 33 | 0 33

Source: Bangladesh Education in Statistics 1991, pp. 8, 33, 59

In Bangladesh, the role of private financing in the field of
education is very limited. Private schools receive 70 percent of
salaries for the teaching and non-teaching staff from the govern-
ment. Government also provides grants-in-aid to these institu-
tions.

In the revenue budget of 1990-91, the position for primary
education comes to 41.1% and 48.9% in 1992-93. 1In the context of
launching the Compulsory Primary Education (CPE) programme from
January 1992, the Government has therefore felt it necessary to
devote a larger share of funding to education.

Education has traditionally been a neglected sector, because
it was not considered as an essential element to the development
of Bangladesh. But since 1980, various efforts have been made to
improve the situation. In 1975, public expenditure on education
was only 1.1% of GNP. This has slowly risen to 1.5% in 1980, 1.6%
in 1985, 1.7% in 1986, and 1.9% in 1989. It is still far below
the Asian average of 4.5%.19 In absolute figures public expendi-
ture on education more than doubled every five years, as shown in

Table 6.



Table 6, Public Expenditure on Education, Unit: in million Taka

! Year ! Revenue ! Development ! Total H
i | _Dxpenditure i Fxpenditure i . 5
g__Ig;;:;Q_—__é_— 822.1 é 206.2 E 1028.3 E
.5"1555356""5'""15553 """" o 146.6 o 5132‘5'"@
. 1984-85 | 45128 . 12229 o 555&?3"";
11989-90 (RE) | 10938.5 L 3186.6 o 4125.1 !

Source: Bangladesh Country Paper on Education, MOE, 1990, p. 20
Note:RE=Revised Estimate, Taka=Bangladeshi currency, US$ 1=39 Tk.

INTERNATIONAL FINANCING IN EDUCATION

Foreign assistance has played an important role in the field
of education in Bangladesh. Currently, the government has drawn
up a 5-year project, called the General Education Project, cost-
ing US$310 million of which the local currency content is USS$219
million and foreign exchange US$91 million Government will con-
tribute US$42 million, the rest of the resources are expected to
come from co-financers which includes IDA (US$159 million),
followed by ADB (USS$57.5 millidn), the Netherlands (US$14 mil-
lion), Sweden (US$14 million), UNICEF (US$10 million), UK (USS
5.7 million), UNDP (US$5 million) and UNFPA (USS 2.4 million).20

In the 1last twenty yeérs, international organizations and
different countries have participated with the government of Ban-
gladesh in the field of education. Their participation in the
fund of loan or direct assistance are shown in Table 7. The table
reveals that in the last two decades Bangladesh has received more
than US$843 million to improve and expand the education in

21
Bangladesh.



Table 7
Foreign Assistance/Loan for Education in Bangladesh, 1972- 1990

!International Organizations/Countries | Unit: USS d
o oo R G !
!The World Bank (IDA) ! 440,400,000 :
!Asian Development Bank ! 142,700,000
'United Nations Children's Fund ! 45,000,000 !
'United Nations Development Programme | 12,500,000 !
'United Nations Population Fund ! 2,400,000 !
lIslamic Development Bank ! 1,500,000
| = mm e m e m e e mm s mem oo | e e !
| Sweden ! 81,000,000 !
!Norway ! 39,900,000 H
!Netherlands ! 26,700,000 !
|Denmark | 14,000,000 H
{England ! 12,700,000 !
!United States of America ! 7,900,000
IOPEC Countries ! 6,000,000 !
I Japan ! 4,500,000 !
IIslamic Countries ! 1,500,000 !
| Germany ! 1,100.000 :
=TT e s mm—— e — oo —— e |mm oo mm s ———m——m i
!Ford Foundation ! 3,900,000 H

I

|

1

]

Source: Ryo Watanabe, Basic research for Japanese cooperation to
the education in developing countries. Tokyo, 1992, p.58

THE ROLE OF NGOS IN EDUCATION IN BANGLADESH

Many Bangladeshi and international non-governmental Organiza-
tions began their activities in Bangladesh after independence,
According to the Bangladesh Ministry of Social Welfare, at the
present time, more than 10,000 NGOs are operating in many areas
of the country.22 NGOs are playing an important role in such

multi-faceted fields in Bangladesh as education, health and

nutrition, family planning, and economic development.

NGOs have decided to devote their efforts to the achievement
of particular goals - either with or without government coopera-

tion. In Bangladesh, for example, many organizations are working



with the Ministry of Education to move towards the goal of basic
23

education for every boy and girl by the year 2000.

In 1991, the budget for all NGO projects was approximately
USs$166 million, which is about US$55 million higher than the
money allocated to ten government ministries involved in rural
development. However, it is less than 10% of total aid.24

Through their activities, NGOs emphasize that the people
themselves need to understand community development, have self-
reliance and awareness, and be conscious of their own problems.
Many of the NGOs in Bangladesh considered that education could be
the basic factor in playing an important role in achieving all of
their development goals. Some of the organizations are outlined
below.

1. BRAC (Bangladesh Rural Advancement Committee)
2. UCEP (Under-Previleged Children's Educational Programme)

3. FIVDB(Friends in Village Development Bangladesh)
1. BANGLADESH RURAL ADVANCEMENT COMMITTEE (BRAC)

BRAC, established in 1972, is now the largest local NGO in
Bangladesh. BRAC started to direct its attention to 1landless
people in the rural areas. Its obligation was to improve the
condition of the rural poor and foster self-sustaining develop-
ment, self-confidence and awareness building through education,
training, credit, income generating activities and non-formal

primary education for children.



THE CURRICULUM AND TEACHERS TRAINING OF BRAC SCHOOL

The curriculum is designed to be relevant to the needs of
rural children. Children are taught to read, write, do simple
arithmetic, acquire 1life skills and sound sbcial values. Stu-
dents'’ books and stationary (such as text books, readers, exer-
cise books, slates, lap boards, pencils, etc.) are given free of
charge. Class size is small with only 30 students to every teach-
er. The school runs for two and a half hours each day, six days a
week for two hundred and seventy days in a year. Class timing is
decided at meetings with parents. Women and men having at least
nine years of schooling are required as teachers from within the
community. Women are preferred. 82% of the teachers are women.
Teachers are given an intensive twelve days of initial training
prior to school opening. The training focuses on child psycholo-
gy, pedagogy, use of books, teaching aids and on organization of

co-curricular activities.[Together for Education 1992:11-12]
NON-FORMAL PRIMARY EDUCATION BY BRAC

In 1985, BRAC initiated a primary education programme with
experimental schools in 22 villages. By 1989 the programme had
expanded to 2,500 schools, by 1991, 4,500 and in 1992, 9,000. A
plan of action is already under way to be implemented by 1993, in
which 20,000 schools will gradually be expand to 100,000 by 1997
to provide three years basic education to 6 million children

between the years 1993 and 2000. See Table 8 below.



Table 8, Expansion of BRAC's Schools by the Year 2000
[Unit: in thousand]

!Schools| 20

Source: Together for Education, 1992, BRAC, Bangladesh, p. 14

COST AND FINANCING OF THE BRAC SCHOOL

The average cost per child in a BRAC school is US$18 per
year compared to about US$17 per capita cost in the formal pri-
mary school system. As only a third of the children initially
enrolled in the formal primary schools ever complete the course,
the actual annual cost for each child passing out of these
schools comes to US$51.25 Successful implementation of the NFPE
programme heavily depends upon the availability of resources.

BRAC raise fund from such donor agencies as CIDA (Canada),
NORAD (Norway), SIDA (Sweden), NOVIB (Netherlands), ODA (the
United Kingdom), SDC (Switzerland), EZE (Germany) OXFAM-America,
UNICEF, the Aga Khan Foundation, the Ford Foundation and the
World Bank. However, in order to become more self-reliant, BRAC
invests in commercial projects which provide nearly 32% of BRAC's
annual income. When the number of schools increases in 1992-2000,

according to the budget prepared by BRAC, it will need

US$16,232,000 [BRAC, 1991:27].

Compared to government primary formal schools, BRACs non-
formal schooling system performs well, with increased enrollment,
low drop-out rate and high regular attendance. The following

factors contribute to the success of the BRAC system in achieving



their goals. A comparison between government primary and BRAC

schools is shown in Table 9.

Table 9
Factor Contributing to Increased Enrollment/Low drop-out

iSchool in village

1

1

]

]

]

1

: =
IFemale teachers ! 83% 18% H
| e e e e e e e - ——— ——— ——— e e e e —————— | ——— e —E——— e ————————— ]
| 1 |
'Teacher-pupil ratio} 1:30 1:50 '
| e e e e e e o - ———— —— —— | e e e e e - ——— S I
] [} 1 ]
'Homework | none | some H
D e e e - = - — ———— —— e e e —— o — ——— b o e e e e e - - ———— 1
i I t i
lExaminations ! continuous assessment| system of exams !
I e e e e e e e = = ——— — ——— —— b o o e e e e = —— — | e e e e e e - = —— —— — — — —— |
1 i | I
!Teacher absenteeism| rare ! frequent !
| e e o e e e e e - — —— —— | e e e e e o = —— o ——— | o o e e o . - - ——— — —————— 1
1 t i 1
|Supervision I weekly ! infrequent
| e e s e o o e - — - — - ——— —— | e e e e e o — — — ———— . ——— | e e o —— — — — — —— ——— — I
1 I i ]
iFocus of ! emphasis on ! emphasis on
lunderstanding | application i information !
| e e e e e e o - = —— — — ————— | e e e e e o - — ——— — ————— ——— | e e e e o e o = ——— = — — —— - ]
1 1 1 ]
Flexible hours ! yes i no i

Source: Impressions of Women and Children in Bangladesh, UNICEF,
Dhaka, 1991, p. 48. * GP = Government Primary

BRAC's non-formal education programme completed 1,334
schools between 1988 and 1991 (including 759 PEOC) and 39,475
students (including 22,557 PEOC) have completed the course.26
These schools came from different BRAC Programme areas, such as,
Rural Development Programme (RDP) or Rural Credit Project (RCP),
as shown in Table 10. A large number of NFPE graduates were

admitted to government primary schools in different classes

according to their merit.



Table 10
Statistics on School Completed 1334 During 1988-91, up to March

! Year of ! Number of | Number of | Number of |
! School ! RDP/RCP ! School ! Students |
! Completed | Area ! Completed ! Graduated |
| ——emmm—mmmmee | mmmmmmmmmm o |- mmmmmmmmmmmmmee - oo :
| 1988 i 3 : 20 ! 574 |
o mmmmmm oo | m e s == mmmmmmommmeee | = mmmm oo :
! 1989 ! 16 ! 153 ! 4,428 |
| —m—mmmmmmmm e | ~mm e m e | o mmmmmmmmm e | ommmmm e :
! 1990 ! 48 ' 1,021 ! 30,288 |
| - mmmmmmm e R ety | —mmmmm oo m oo :
! 1991 ! 14 ! 140 ! 4,185 |
[ p— e e —— | o e e s e m e o o o ]
| T T =TT == | =T === | et e

R Total---—-|—===-~ 8l-——--—- b —— 1,334----- o 39,475-

Source: Kaisar A. Khan and AMR Chowdhury, Performance of Former
NFPE Students in Formal Schools, 1991, BRAC, p. 05
PERFORMANCE OF THE BRAC SCHOOLS

After the completion of the three year NFPE course, students
become eligible for admission into formal primary school in class
IV or V on the basis of merit. About 93% to 95% of them have
gotten themselves admitted into formal primary schools. It is a
good way of linking formal (public) primary school education -
with non-formal education. Drop-out rates in NFPE centers are
negligible. It stands at 2.61% compared to about 65% (1990) in

the government primary schools in Bangladesh.
2. UNDER-PRIVILEGED CHILDREN'S EDUCATIONAL PROGRAMME (UCEP)

UCEP is a local non-governmental organization. Since UCEP was
established in 1973, it has been working for the poor and dis-
tressed children who are living in the slum and squatter sec-
tions of large city areas. Its purpose is to improve the social
and economic condition of such children and their families

through education and technical training services. "UCEP main



philosophy is that education and technical training services
should prepare the working children and adolescents for better
employment and, at the same time, make them fully conscious of
their rights and obligations so that they could live as adequate

and participative citizens with dignity in the society."
THE UCEP SCHOOLING SYSTEM CONSISTS OF TWO STAGES

i. Basic Education

ii. Vocational/technical training

Under the Basic Education Programme, UCEP general schools
run two academic sessions (each having 135 school days) in one
calender year. Twenty general schools are located in the three
large cities and a total of 11,078 children, of whom 40% are
girls, attend UCEP non-formal education (1992).27 This consists
of a three-year course of basic learning which brings the chil-
dren to an academic standard equivalent to grade five in the
public school system and a one-year bridging course aimed at

preparing the students for UCEP vocational training or regular

education.

Under the Vocational/Technical Training Programme, there are
seven trade courses and different duration time durations.
They are as follows:

1. Textile

2. Printing

3. Carpentry

4. Automobile Repair



5. Welding and General Fitting
6. Repair of Refrigerator and Air conditioners

7. Tailoring and Export-oriented Apparel

The technical schools have seven trade courses, and can
accommodate 600 students. At present the number of students at
28
Dhaka Technical Schools are 532 of which 124 are girls.

FIELD OBSERVATION BY AUTHOR

The author had the chance to interview some of the UCEP
graduates, [15:30, 17 August 1992, Dhaka] among whom one said "I
was a street child, as you know many, but by dint of the UCEP's
technical education now I am a government employee and working
as a electrical technician." Another interviewee said, [20:00, 19
August 1992, Dhaka], "I was working for a tailoring shop after
my graduation. Then I came to a decision to have my own shop, and
to build up basic capital I am now working in a manufacturing
company. UCEP school gave me a chance to have such a dream

instead of working in a tea stall or as a Rickshaw puller.”
SOCIO-ECONOMIC IMPACT OF THE UCEP PROGRAMME

a. The direct impact of basic education received by the working
children 1is that they have the opportunity to go through
the UCEP's 3-year general school curriculum. This group has
obtained an education which enables them to meaningfully
relate their immediate work and environment to their 1life
with more general ability and consciousness.

b. The working children who complete the UCEP standard eight-



year term in four years, are eligible, either for admission

into a UCEP Technical School or to go for further education

in a regular high school (Secondary school).

c. Those who have completed UCEP technical education have earned
some émployable skills and have increased their chances for
better earning.

According to the Half-Yearly Report, July to December, 1991,
the rate of school attendance was 82.2% in general school and
89.8% in technical school. Compared to the national level, this
rate is quite high. The report reveals that pass percentage is
88.3% in general school and in technical school 95%. The drop-out
rate during a session was only 5% to 6%. The report also shows
that about 90% of UCEP graduates have been placed in jobs.29
3. FRIENDS IN VILLAGE DEVELOPMENT BANGLADESH (FIVDB)

FIVDB is a local non-governmental organization established
in 1979, concentrating its effort in the north-eastern region
(greater Sylhet district) of Bangladesh. The FIVDB strategy has
been it's Functional Literacy Programme which combines "con-
scientization " [learning to perceive social, political and
economic contradictions, and to take action against the oppres-
sive eiements of reality] of people's life and their environment
with literacy and numeracy.

It's purpose is to make people aware of their latent poten-
tial. The course developed by FIVDB is based on the psycho-social

method pioneered by Paulo Freire, the renowned Brazilian educa-

tionist. It is a need-based, problem solving approach, and the

course is built entirely around the life of the villagers.



ACHIEVEMENT OF THE EDUCATIONAL PROGRAMME OF FIVDB

In the early 1980s, FIVDB developed their own materials and
introduced its functional education programme for rural landless
illiterate people. By the mid-1990's, about eight thousand learn-
ers will successfully have graduated from a six - month course.
They are now effectively retaining what they have acquired from
their functional education course, and trying to change them-
selves and their social condition through income generating
projects.

One learner said [16:45, 28 July 1992 Sylhet] "I want to be

an education facilitator (teacher) after completing my six month

functional 1literacy course" A few of the FIVDB women graduates

are now working as a teachers, when only six months ago they were
completely illiterate. One women interviewee said, [14:30, 29

July 1992, Goramara] "We are now able to understand our rights

and role in development activities, and importance of family

planning through the functional education programme." They are

also realizing the economic value of their work.

Another 56 year old widow was working as a maid servant, but
by joining the target group, she is now in the rice trade busi-
ness with the help of the Saving and Credit Programme of FIVDB.
This is the first time in her 56 years life, that she has earned
cash income, according to her; other poor women in the village
are also improving their socio-economic condition through a

duck-raising project.



DISCUSSION ABOUT CURRENT EDUCATION PROBLEMS

Bangladesh has been faced with a rapidly growing population
and because of 1limited financial resources, the education
sector has suffered over the years. As of 1990, the country has
45,783 primary schools including 8,023 non-government ones, with
an enrollment of 11.2 million (69% of the primary school age
population). One third of the primary school age population still
remains outside of the school system. The major problems and

weakness in primary education system are:

a. Low enrollment;

b. High drop-out and repetition;

c.Inadequate physical facilities and unattractive academic
environment;

d.Low téacher motivation and performance;

e.Inappropriate methods of evaluating students performance;

f.Inadequate supervision and management;

31
g.Lack of community participation.

The Important Causes of Repetition/drop-out, Identified by

Upazila Education Officers (UEOs) in 1990, are as Follows:

a. The child works and earns to meet family needs,

b. The child remains busy doing daily household work,

c. The child remains occupied with family occupation,

d. Parents'/family's poverty,

e. Parents'/family's lack of interest in child's education,

f. Parents' illiteracy/low level of education,



g. School lacks sufficient seating room/seat benches,
h. School has fewer teachers than required,

i. Neglect of duty by teachers,

j. Under qualified female teachers

k. Teachers' unkind/unsympathetic attitude to students,
1. Unattractive school environment, 19

m. Shortage of learning materials in school.

NATIONALIZATION OF PRIMARY EDUCATION IN BANGLADESH

Government took control and charge most of the primary
schools with all assets, properties and working teachers from
1973. The committee which previously controlled and managed the
primary schools were declared defunct. The teachers of the
schools became Government employee on terms and conditions deter-
mined by the Government.

But it was also necessary to ensure attendance all eligible
children in the school first, and to provide adequate physical
facilities in the schools. Accepted the teachers as Government
servant was not reaChed the purpose, because steps were not taken
for the professional growth of the teachers through providing
adequate training facilities.

Nationalization of primary schools virtually dissociated
schools from the community. It is now universally recognized that
for healthy growth and better management community participation
is a sine qua non.33 The government had the intention to develop
the education system of the country through the nationalization
of primary schools, but the community lost all control and

interest in primary education. The reason was that the school



teachers became government employees and did not feel responsi-

bility to their community, as they had felt before.

It is said that most of the Bangladeshis are illiterate
because they are poor. The reverse is true, Most of the Bangla-
deshis are poor because they are illiterate. The upazila educa-
tion officers' and BRACs identified many causes including pover-
ty for 1low enrollment and high drop-outs. Bangladesh is 9lst
among the cougiries of the world in low literacy with only 24.8%

as literates.

RECOMMENDATIONS TO OVERCOME EDUCATIONAL PROBLEMS

It is not a very easy task, nor is it possible to overcome
all the existing problems in the educational system of Bangladesh
overnight. But it may be possible to overcome the above mentioned
problems and to achieve the educational goals in the near future
through the government's long term educational programmes. The
author's suggestions to reach the goal of "Education For All" by

the year 2000 are as follows:

a. The ruling government should have a strong commitment to
provide compulsory primary education to all school age chil-
dren.

b. The government should increase the enrollment of the girl's
and female teachers' up to 50% in the primary schools.

c. The government should increase educational expenditure for
physical facilities and extra curricular activities.

d. The government should improve the teachers' training pro-

gramme and develop a school supervision system.



e. Besides the formal schooling system, the government should
also give emphasis to the non-formal schooling system.

f. The government should establish an "Education Committee" in
every village. This will help to improve community involvement
in school management.

h. Inform illiterate parents about the overall socio-economic

benefits of education and its impact on their childrens'.

To attain the goal of universalization of primary education in
Bangladesh for all school aged children (6-10) by the year 2000
and in the shortest possible time the government must do the
following. First of all, the government needs a strong commitment
as well as proper management to overcome such existing education-
al problems as low enrollment, high numbers of drop-outs, inade-
quate physical facilities, shortages of teachers and teachers
training. At the same time, the government should give higher
priority to the equitable access of education to all, especially
to girls, and to narrowing the gap in educational facilities

between rural and urban areas.

Because of financial constraints, the responsibility to pro-
vide education should be shared by government with other organi-
zations and groups. National and international NGOs, local commu-
nities, as well as religious institutions should bear the respon-
sibility as feeder schools. This should make it much easier to
achieve the goal of universalization of primary education for all

by the year 2000.



It is estimated that at the end of this century the coun-
try's school-age children will be 18.1 million. To give them
basic education, another 28,000 new schools and 150,000 teachers
will Dbe needed.35 Maintaining the balance with the population
growth rate (Annual 2.1%), 2800 new schools and 14,000 teachers
will be required every year to reach the goal of universalization
of primary education in Bangladesh. One school should be within
an area of 2 square kilometers and take proper care especially
in the rainy seasons when most of the schools are affected by
floods. The teachers' training is an important factor to achieve
an overall improvement in the quality of education.

UTILIZE MINIMUM RESOURCES FOR MAXIMUM OUTPUT

As mentioned many times in this study, Bangladesh is facing
many problems such as economic constraints, political instabili-
ty, natural disasters, and so on. Most of the ambitious plans
have failed to reach their targets. It is time to think about
how Bangladesh can go ahead to reach the goal of universalization
of primary education for all in the future with her minimum
resources. There are many factors to improve and expand education
for a majority of children. Some of these are discussed below:

UTILIZATION OF THE EXISTING PRIMARY SCHOOLS

The country's existing primary schools could be used in two to
three shifts for the children and the same school could be used
at night for adult education. For example, morning and afternoon
for the children and night for the adults. In this system,
schools can increase their enrollment of school age children as

well as contribute to the community through adult education.



MOSQUE AND MAKTAB CAN BE USE AS FEEDER SCHOOLS

According to Bangladesh Mosque census 1983, there were
131,641 Mosques and 58,126 Maktab (informal schools imparting
religious teaching) in Bangladesh.36 Present data are not
available, and no doubt their numbers have increased in the 1last
decade. These numbers are four times those of the country's pri-
mary schools; they are almost in every village.

The Mosque's Imam (religious leader) can take classes as an
education facilitator (teacher) with necessary training. In
Bangladesh, the children usually have Islamic traditional
education experience in the village mosques or maktabs. The Imam
has a respected position in the local community and knows the
village circumstances well. It is a reasonable aspiration within
reach.

These mosques and maktabs can work as feeder schools and
contribute to the formal schooling system. At the present time,
3.8 million children are taking religious education in 58,126

maktab. Mosques are usually used in Bangladesh for prayers to God

five times a day, and there is no prayer time from morning to
noon. To make proper use of this time the government can ﬁtilize
existing facilities of mosques as education centers. This kind of
education centers could create an educational environment in the
villages for the school age children as well as for the illiter-

ate adults.



UTILIZATION OF NGOS TO ACHIEVE THE EDUCATIONAL GOALS

As discussed before in this study, NGOs have an important
role in different fields of education in Bangladesh. They include
non-formal and vocational education for underprivileged children
and 1iteracy education for the both male and female adults. Due
to economic constraints, the government should utilize or have
bilateral and multi-lateral cooperation in educational pro-
grammes with non-governmental organizations, in universal primary
education for the child and for adult 1literacy, numeracy and
occupational skills.

CONCLUSION

Controversy still exists regarding the relationship between
education and economic development. Schultz (1961), first argued
that education was a major source of acquired abilities, or human

capital, that raised the productivity of workers.

Schultz analysis was quickly countered by scholars who noted
that individuals with more ability were likely to obtain more
education than those with less ability and that estimates of
education's effect on productivity needed to account for individ-
ual ability (Psacharopoulos 1975).

But a country like Bangladesh, facing many social problems
such as, illiteracy, high infant mortality, low life expectancy,
high population increase, and having serious economic con-
straints and shortage of natural resources, urgently needs to
produce skilled manpower for sustainable development and at the

same time to overcome the country's existing problems.



Here education not only mean how to read and write or acquire
a certificate, but here education contain is very life oriented
and these kind of educations namely, non-formal, vocational and
adult education are able to change the life style of the poor
people in the grassroots level. As mentioned in this paper with
evidences, that NGOs are playing an important role through
education in overall development among the poorest of the poor in
Bangladesh, such as, BRAC's non-formal education, UCEP's basic

and vocational education and FIVDB's adult education programme.

Needless to say, wuniversalization of primary education
cannot solve all of the existing problems. But the elementary
level of education can play a vital role in producing highly
skilled human capital, very necessary for industrialization,
agriculture and overall development of Bangladesh through techni-
cal knowledge and vocational education. 1In this regard there is
no alternative to developing the country's human capital through

education and occupational skills.
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=+ 30 23 10.55610.667)0.72|0.66| 96
HET 24 23 10.47610.32310.48]0.62 98
r=7 38 34 10.20410.189,1.1510.98;, 71
<RI 44 38210.34510.286 | 1.4210.97| 71
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—Txz—b 41 37 10.27810.109(0.270.28 116
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TN TxT 44 40 10.133]0.1670.88|1.31| 63
(F] a 1984FEDOHF

[tHAr] Lockheed et al. (1991).Zymelman&DeStefano(1989).
UNESCO(1992). & 0 fERX



FA4ERB L PHHERE T2 AN GNPORERLS LR L/CBRZ LI 6 HHE
THO, ZNLUAOHEBBREETEIE ALV GNPOETRIZNLUETH -2 L
Kb,

#5113, MEREFES 3 BHEECRERIC > VWT1980FEA 1004 L /2HED198EFED
iz RLIZbDTH 3, R (9) pOoHLMKEEIC, CHODEHERARZFWVWEEZD
BMOMERDO LRICHMT 2, GNP IOHT 2HEHELEIHOERIE, -7 LT
VH T, BEi—AM AR TV T4 T . FEAEBRBEICHT 3 —-ASY
GNPORRRI TN YF4, hRT7 7Y A, DN TTTRES ERLTWS,

IC, X3~HRHEDSVTCEHO ZOBHOHBBEEAET 5L, ROKHBHD
DOBFEERICBETX 3,

E1EE (O0H —BHZHgmE]

E2HAE (DA - HERSHIBR]

EIFHE (O+Q-BHEXHHEMm - BELSHIEE]

HAFR [Q+0Q —HEi— AN B - HEBRSHIBE]
FELHEA [(O+Q+0 - 2BERRHER]

FH1IER, HEi—AM- 0 AEFE2EmI S, FHBRELHIBT L b,
GNPIcHd 2 HEHEREIHONRE FRIEL LIk > TRHLLI —XTH 5,
CIWRZD 2 —NELTUIFHREIN, ZO2EHIEVWT NS ZOBIIEERY L7
LTW3, E2FAR, HELSOHIBOA L > THLLIcr —XTh B, JIITir
ST RIHAHAN, =TI94, AT T5 Y KERFEINED, ZOH>bYy =7, 37V
A\ RIHAANVECOBHERERPET LTS, HEIFIIGNPITHI 2 ¥FH
BEEXHORRE LRI E, SSCHBREGOHIBLIT- T —XATH b, JIiTiE,
H—F HYET, U, EXHN, FUET, Do TEELOENFSEINSED,
Db H—F, <V TRIOKBHIIMERNMETLTVWS, B4, HE—AS
D DEEBAEMME . S5 CHBREOHIBLIT- 1y —XTHB, 7V 7T 4. HR
T7YVH, E—Y Y+ ADBIICHFIN. WTFhoEHMMERI ERLTWS, 72K,
CITRINGT4 ~HHRTIYHEE—Y ¥+ ATREET— AL/ 0 EEBRDOKEINK
ELBICECEBRLTBSELHS D, /o, 19864ELIE, €E—Y ¥ v ATREDL
TWED, TAYF4 - hRT 7Y HTRAZIHMLTWS, B5EHR., O 50%
TIRTCEEBLIN —RATHB, TIVFFT7 7D pFINDE, TLFFT 7Y



£5 77U AEEORTEEEK

GNPL#T4 HEI—A | THRERSENTS

EZ CE LS T =Py ~A4khGNP

oHE(U/0) | AEREHA/D) oitZ(o/W)

19854 19855 19854
TN Ty 92° 163 165
TWEF777 13 107 80
hiR7 7Y #H 70° | 108 134
H—F 140 7 120
HYET 121 96 68
=7 92 89 93
T HRAM 80 86° 83
<Y 100 94 100
< 114 81 67
T—Y ¥ X 76 110 103
=Y z— 120° 90 39
A4 180¢ 95 81
R AV 105 100 98
2725 K 91° 100 81
UUNTT 116 91 126

(ZE] WFN H1980FE%100& L2BED1985FEDE,

4t N

a. 157195 %2100& LB 8 D1985F Dl

b. 1979 % 100& L /- H& D 1986 D E

c. 19808 %100& L 7B & D1989F D 1l

d. 19805 % 100& L /-8B & D 1984FE D

e. 1980 %100& L < HED1986EDE. &F 5,
[thARr] & & K OFERR,




TRBFERII2A%H 532%~E LR LTV S,

LI ED®EE . &< £ TH1980FED 51985F & TIHIRIAZREL TIT-72bDTH O
19854ELIR I 5 2 & W SO OEIRAEINZ & T ADED > TL %, 1980F 0 5858 &
TORIEEI— AN b EEEH LR LEER16HEhb T A HETEH - 708, 8551
%Kﬁé&ﬂﬁﬂfﬁ%bfbb\%1-%3ﬁﬂuﬂﬁén6@ﬁﬁ9?6%®&ﬂb
N2, PlAEExH LT, 1986ELIB A KM — A7 0 EREBIEEM L, 198951
A58Ic E TELTWS Ly VT V¥ THI98MEICIESTEMML TV 5, HE—AXDE
HEROBMcE. W O>hOETHREEMHROBDIBEKL TV S, FIZEAH—FTIE1985
AE D BB 64T95T % - 7%, 19894E 121362895 & Z ORIICKIZ000A bBD L TV %,
RY 7Y AT b OBEIC1000AS LEEOER YD . EERORME HIHKR > TI8IFEOH
Bli— A7 0 EERIFI0ICHEL TV 5,

Q)7 o7 ZEOHEBER

7 U7 BV T 1980ERICIEE  OEDEEHIERICH - 7o BIZEL NYTTT VA
T 19814E D & SAAE IS i T HETIX19814ED 5865 ICMF Ty A » KR ¥ 7 TIi1982
51988 T TEBMIC <A FAREABER LTV S, fllicb 74 Y EY F
2y, 45 v bSVERICIIEEN<A F AREEBR LTV, LA L. 6~11AD
OMBIRAT L TRTOETEVERVWIL WL, LS~ FTIRL0%, 1~ Fx
U7 TIR0.8%. < L— T TIR0.2%ET 7Y ABEEHAELS, S5y A, HE &
HcizheZn—0.1%. —3.9%. —0. 4% B/DERICH B &b b, LML T
STOHTHENRY T TFL 2974 Y EVREVEMERERLTEY, BILT7 Y7 THHE
K-> TRERERNHZEICREBLTEIPRELSLVTHS I,

£61x7 7 IAEICOVTI980EL 5 8545E% T [ GN Picxtd 2 ¥FHEERE X H
OHR | THE—AMS7 0 AR TOEEEREER] [GNPIHT 2HEREHO
HE| OZItA2 B bDTH 2, ChERTEFRN 2L T &k, 7T 7Y A & RIEREEI—
A7 A PRI ERERDEVWE VWS T ETH 5, HEF—AZ7c D LR
L7z 3F 25 v, 74V EY. AV FEFTHY, 2 A0 I AR I ~XTEDL
TW3o 6~11IEMOAOMMBOFBVETH. /35—, NTIFFYat-EHTR
Hi— A7 0 ERBEBOLTWS, 72, COBHoT OTIcBLWTRTY 7Y ALKk
NZEGNPIXT 2HESEIHORRN FR LAAENZWI LSHEBINS, 77
HTRZORRP LR LD 16HEmDTI6 HETH - 7 T IT TRIEFU LD



&b TIYTHEEOKEHELE

GNPICXt3 2| HAi—A VIEHE GNPICKd 3
e GCS =) MER HEEEIH
DR (%) R (%) DR (%)
1980 | 1985 | 1980 | 1985 | 1980 | 1985 | 1980 | 1985
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INSDBERICE D, BABANED LI KB LArERE LIz W,

BNBHEIBEIHAERBTRULEZDD (Y o) THD. HBEOEEHTI5E
ELTLELERHVON S, BABERR. B HICHT— AN AR E EUHEBREIC
BEINE, COZEEEIHOR (6) #ROLICEETHLELLS DD 3,

" Ves o=t XWX (1+k) (10)

K8 IF1BVEI SFEFZ TOFEFHBFT I 2 BNBAERLIELLDTH S, ThER
5L TI7VATRIOKH, Z{OETHMNBANMBETFLTVWE I L2 b %, /27
JTTHT4VEY, xR= 41520 E0-726~1IBADOHEMBIEVETIHIET
LTWaB, =T RIHAHIN, FUET, DuNTI, 2= )b, 415 E0-1H
2 TREEI—AL7 ) OAFREBDLLTW bbb ST, BABHRBETLTWL S,
T OBz & ST, HEi—AM7- 0 EFEEMMS E-EHIZDRVA, J0 k5 IcHAL
BHBETFTLTLIEIEZL . AT LLHBOBRMELTVWE EFVIEYL, MI T,
19855 LIBRII BB — AL 7z D RO MML TV AELEL . 2ho0ETRULAHTE
OHIETHHICHEE VA LS, BNBHOELRRIHEXHOLRICE-Tbb15
SN, ZCOET (RICT 7Y A TR) HEMBEIBRICZTWEEEZI NG, £
COT77 Y HERTRBNXBICNT 2A8EFBEORRIIEL . Dl & bkt Lz ESR
XHE D bEBEXHDIZ S A EEl-> TV BENE W (Vorld Bank 1992b) , 77 Y ##EHE
TREFIHPEEMBEEELTEY ., 2L OETHEMBIRBRICETWEEEL S
N5, FEMBAORRICETVWEEVS &K EE, L LOBBREOI-DICIR.
H2 o OBENCH O X 54 20 M AMANYRIBTL 5, Blic, 19834 iz ¥~5 LI
DT 7Y HFERTREFTOREREBONUU L ENARES KBTI 2582 K-T
ETVIEGE | ABELEKERID0%% - 2 2EHEET 5 (World Bank 1988) , &
IV REEZL S &L 1990FER I EBEHEE I LI SEEED & Ok & ST TOED
NSOETOYFRFORBICEELBINLRITTH S5, BE, BPHELEICED 24
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(HFF] &) ~F4ICHEDSOVTIERR L 72,
[7F] a. Ol ZDOBERIFERE N/ EETRT,
$/. ORFHEHEBLEITHT 2 —-AE/OGNPOD
HE (o/W) DERLIIEETRT,
b. 1980 — 19894
c. 1980 — 19844



#8 HBEAOEA

BB (1985USFW)

1980 1985
TIVT 4 65.1° 31.1
TNFF+T 7Y 38.2 29. 6
kT 7 YA 60.9 36.1°
=+ 16.0 18.4
r=7 49.3 44. 8
RIHZXAN 21.1 19.9
<7741 11.4 11.8
< 49.5 57.8
TE-Y ¥R 138.2 115.1
TN T L 132.6 101. 7
N2 T TTVa 7.4 16. 4
<l—-v7 205.1 281.3
/3=l 19.6 13,7
INFRY 27.0 32. 8
74 YEY 37.1 26. 9
7 A 53.5 101. 7

(7] 2. 19T9EDHT b, 1986EDHTF
[HAr] Lockheed et al. (1991) X v fERK



EREEMA~OHRITEL (EH 199D . 5%, BHoAE L L TR, IFHE~N0O®
A LD REIE TV EDPEHEETHSLEEDN S,

ABTIR. BEEEHICEY 20EHBEONTE LT, BINOHBHBEIZEICLY
BIFTEI, LOLEAS, HEOBRNBSEH %91 5 BICRBIROEEHAERETI 1LY
KEHT 20 TRATRTH S, HELAZHBEL AR BV TRBEEOREL GO
FRENOEEH, K0 LREEREHEHOHEFREERICANS JEOEREDNE
BEXNTETWS Gl 1986) » ABRHFEE LCEQRBEOLKREV D LHRT
LAEETH D<A FABRETH L0, BELAHECKET 2 OARRBEETH 5. 5
#. AMERIHEBREMNOEE (FEOFHEBPE~ ORGHC B 2HHEXHEL) 2FR
LTWL ZEMRETH 5,



(7]

DE#EEZICLZE MSACKABEINALERUTOLEY, 22T, X2V T
NEFT I TVOT4 AANN—2 A=K RNUF FHRT 7Y H, F+ F. T
FAETHYET, H—F, F=7, F=TEHYI, a—brIPFKT—-N, ¥=T. V
VRS HAHN, Y, E=YFT, EFE=T, =V WT Yk
FHN. YIS VUAR, YRYUT N RA=F o =T OHE TTT2I7.
AF ARV T aTAAHATFAZIAY TIHZRI Y N TFTva, AV F,
Ty uw—y FN— RFRY U RYFUH, AVRIT. TAR, BYET (H
ARBE B IEE 1992) .

(2) tHFRERITIC & ZEBIBEEIC bSVERICA - T S RUIEHBERO LB ICH 5
bhTWwa,

I TOESEELTHL LEND ZDIF, BRHERTIZI00% OKELER L
TWEETH, SIFERTRIEVELCERIZRINTVWEWVWESRH LV C
L TH B, BIZAIE<FHZAHINTIHIBIEDBRZERIZNY TH 505, MiglFERIT64%
Th b, BLEIBARMICERATIS VR, AV R, SARBETR SN S, MEF
EOF—yRBONBENDIEVD, LT, KARXTRINTRRFERZHV L5,
100%55 < « MW LIZ100% A EORERILT L GHIFEHEBFOEREEKRLETVEV S
BICREBLTEBELNDS I,

W7 oTHERICEIFE—ANY GNP IXT 2 EEHBREOKRIT 7 ) A LN
ZLEBLERTEY, T7UATRBEALOETIORRIILU LT, BVEIIZ12.6
WHELTVAD, TOVT TRV TITFY 222, AV FRVT25, V-T2 4
4 TIH25LBELEAEDEDN 3EMTHS (Tan&Ningat 1992) o

GINVTFTFaRT74 Y EZDEIIT, 6 ~11IROAOHMBLATHVETIE., HERX
BEXHOBOATHEEEIHO LD 2HEN LD TEL. NV T I72aTIiE51% (1
9854E) . 74 Y EVTIXT3% (19874) W bFET B LA EHE NS,
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T4 YEY - YA DEREBOERICHTOIHFTHAEL B HEY
- cHRARBHICIDMAED»S. SEBEDANOBIT - - -
AEBRARFPARFEREBHERAREH
BELRE g fEX
T U ®BI

T4VEY - S BEHOERHBEOBERM. 749 VBT EERE
UOMFESEREIN, TLEIA LBV TRISEHBFOERIERSNLEZLOD
D, PEHBEUBOYEZ245E%TRBILHOHEATVWIRRECHZ. 2D &
SEHEICREBEROE W TR OHEEBEET IS, BHEOHEH
FICBELTIE]1 96 0FICEREINET1IISOEFT TR TEULOEBHE
EERTBI LWV EHNTIFTIVERINTVWDILRAADE Y a / &ER
T2-ODIEBHEERLTERE. LOoLAEBSARICTZIAYVEYTEHEY
EBPL bR EREIN. 4TI E2DPE NS EEBBEL TL
5, COEMERMRT 2. HEHRREY, AEORBRFREEOAMEADF T,
COEDRMNBSIBREOATWE»ZAI2VEBHS 5. ER2EXDILZS
. HEELHBFTRANBEBEROE C. H4RFHERA2HETILHODIREE
RiUBLZEDTWE. 2ORHRBRFREBSEFTTIC20. HFEOERBOBLA
MICERShdZLilhkoTWh, FOBKTHEENOY A DIAELIEHRRXE
2. BEROCPHEHBTOEROLERA2RIERCLZVBLLEEXS. L L
T4 Y YIRESITHAEID., 1980FERKD 74 Y EVOBFERRREI YA S
2Hb L REHEABETTCELCLLPPLET, HEOERIERECES2ZRT
T&fe COEIN—FOETREFNRRLEBFTOERBLEAL THTDAO.
MECRBEBTOERB—FHETOOATELEORARTHALI». ChHDH
BLLTEZEZLNZDBBEBEORREMLOEDLYTCHY, IR TANEBHF
DHIETHB LEXLN B,

HE74VEY - YA HEOEBHARBEITAY S - #HRHT., 2L THEX%
BARZEBMEPHIIRESEKELTCWE. CThoDEBEDL S TiITbN.
RSP ANSGATEEPKOVWTART LB, BB AL DIME
RIZDOWTHLRFTEZMAD I ELITT %,



1 EBHWEREHOHEHRR - - -TJ74VEVYORH- - -

1—1 H#

74JEVid. 1565ENP51898FENANAVICLDHE. 1898
EHhH1946FIILTTTAYARLEHA SHICZOBMOBECEDH
EOHEBTOATE L. L0bUSHREBICBY TRHEKEE (7AYA) &L
DHEZLTIXAEDS, COoBCKELZEEELE5X TE L
BHBEOABIBNTH., ARA VHERRKICE. RBMLIERMEE. BS
ARAVABOBBHEL 74V EY AHOHEHEL VW EEREOKFH
ESHELTOE. TORERC—BARCHEOERSHE > LORT XY
W HBLUBOCETHE., (74 VEVOHBEOERLERE: | KL,
1901418210, #&ELMEEE T 5" Department of Public Inst-
ruction” SR Ban. zhUFoHICL2EEYS RBRCBITL. ZORKT
65ZDTAYMANEKB LD RES N, ANEROFE L L THEL LR
NTWD, 2
COTAYNDOHBRE>THDUEBBORRANOERR. —HRERIKKL
CFHANSGNTW-F. LOLAEBS, HELXLBZHE. 7AJADOEMOD
BRARY., PTAVALKELEBELERCOERRX. Z20RDOEELLIUT 1
YJEVADHMa: CHEEZ2ETDOTH D,

1—2. BBEOHREHRE

BoRABE 19464, T4V VREMELLTHIAZRALY, 20
BOERXELLTOREI FRYAAEBRBALTERZIOSNZNWEET A Y AL
KBELTWE. HERBCBELTR., 196 9F K7+ —FHBIoMSES (MZ
FHRL) ko TRUENET 4V EVAMEREHAEEHAS (the Presi-

{1 “"Facts and Figures on Philippine Education”, 1993,0ffice of the Planning Service,DECS

32 FAUEVRBAINERBEHEBRT -4-4THO. MEYBTREMT D ko

E3 7iunuﬁ?%m§m\Eﬁmm7937UXA%$ﬁénT§kﬁ%msmr%wmbmﬁmhmﬁma
FwiLd, falr. 199 0% 9 ADManila Bulletin I, ” We welcome Japanese Aid. but still, we love A

merican."& I NTWBH X I,



dential Commission to Survey Philippine Education. PC S P E) MR UL 7=,
HEFMIIEICbDTH- e RRKT7IYT70HEFr4 J W &hiX. 2DFF
flild. HEHRNBEOBEL - FORAARLIZHE, ZFHAAEH. EBETHENK
Bk FMorLboE#ETZroOXRM HEAFoXRMESERILELEEN
TWd, —A74VEYIIHTI2HBAFLLELEBYBEDELD A VN
FEERDELI2 Y —IIE5EXTEEZPEHBML TS [Mortgaging the Future
25 J W EhE. ChSDHBEABRUAKL., BE - - BHBFTCHT2HEFHRE
NifEEZHEL LI TNS, ZLTZOBEEZRYT. 1972%9A
21 HEFHARSBAMINDBEES . ZOHEMIER, TES —BEBFLY
ket BXREROLODOFRLARVERHREZ2F->-RZAMOEREZRD. 251
BEEOM#BEERF > —F L dEMEREBRTI22L] EBH TS5 N1
ELT CORMRERRESVWT, BREFEHRE (1 OFEFME) 81973
FILODERENDZ L LTz

L2LAZBS. COFEA2ETT2LOOMBMEMN TR + ) EYBFIR
Bidolze ZZTHEARE, ABAXE FERRED3IFLR L2HEHANEZER
£ (Educational Special Committée‘) ZE 0 BN T oM BE BB & & A
THLELEBK. BHABPOROL LT, HEMRE oY 22 P ERBIEME
B £ (The Educational Development Projects Implementing Task Force, E
DPITAF) BRBExNhze COEDPITAFORE. HBENEHITIK
FTd2L, BEOHDI 4V EVRBIAHBHRCEEARAERAL ST
LbOTH-ofze BRMLZEBHBBELLT. 7TXYIB20%DRFELIELH
ABIT. BLU 20T H5EHEMREGS (IDA) B EBOHEHE
D2NT. WHhBREBZRHLLTTFE T2 LIRE - I

19T7TO0HERDT7 4 VEVYOHAKBEBRER, AW TRBEFERND
BEEVMOLEEMANDIZODOBHMR. IEBHFHCBNTIMARBERWC
JOBMEBFERMNOTEAZDIL Tk COBEIR. T X IZF DL E R
BIEMRBERLELTHHSHLTWELDTHY., 74 Y8V 2 TREESHD

A4 FHERBRITBRZ7I 7OoORF ] ®HEE, 1989, P171-193

5 Uivencio R. Jose"Mortgaging the Future”,1988,Quezon, Philippines



Sa—wevEkwl ThELEBIZ, BRIEBERBICBIS TET V- AL L
LTMBEISITWVWREEEZSN D,

197 8ENOHBE -7 (5AEMRBHE KBV TH, BEMROBRL
Le. SFEE% (TEBRMRVCEEEM) ORBEOEDIEERT 2 AMOAER
b TFon., BANCRERKTRE. »UF27 A8E BEHFORL
KL it. PESEERLESLABMLEAMLELTERAT 2 2 BfFENT
Wr. ZOERICYE->TWREDPITAF, HIbi@ a0 L iBNED
Wk BERE BBALITOIbD LI N,

MRABEFRTFIDAKCLOIHBEIBAOMBER., 197TT7TEETI$687
0FiciELte 202D T0Y 7 PIBESBIBIIEMEOER K
CT27 % B2XEIHCBUI2EMEOER. AT 2HEINRLY
Y—pHBLno. FTXRCHAEHF. HE7AYH. OBHBZO LD PR
XhTWk. ZO0BROHBEDOERI. ZEMCI2EPEFEZEL TV
FenoTENWTHA D, LHOLABL, HEIHERBERIIETLS ODBEDOK
Bz bLREBRENA Tk, 2LTC. MBI EHRET7TITHRERTIe . 56
7 AY HBEREF (USAID) 27 « BXROEBBAEEH (JICA)
38 BEPET-o TN ZLEL D,

FOROERIE. HE2BFRACBW CREBYHRORK. BANHEHAE
T LA EEAOHKCAE. HABBORMEC LY, HICTL I ABHE
AP BV TRERXOERKC LB TE{LbRET LB TERP > 2. HBES
Birsnwld,. SSHETREEOHK (19T TEEBEHKCHL1II990ED
EBEEHEY1. 6BN134FT,T15ALHMMLTND. ) 2L TERHK
B BUAREZOMMINET 200 KBERROMM MERE - BMX
KESFOHRLLW- R ABREOBHSAEShELOD, R (22T
FACEIE, WEEE EEAETRTILETE) CBVWIRVSRONLHE

36 1970&n580FMECHIY TR, BAFOERRLE Vo T, PROIRCOEHDOANEREY T v b
L TWwik,
37 BEMELYI-ORErE, TLRRMACERES LW TL

38 21 VUEVINAXZFOREE PDIL. I HBLEANMOEBRERHOHZITL TW 2.



19 77THIIBITA51. 3%»519980HFIC245. 3%LEXNTS
L Lasss, HARLLUCHERYE (30%). IT% (20%) 8%< 08a
ERTRE. (R128RB) BANABBRED> TR V. S5 CHKRCER
i, BEHBEPORBEINIEBN2H > TV R VEEEOHASIC £ T,
BEHEZEEEEHH AL L CRNTELVKESREL, FroMEL % -
TWd. 9

£1 BERBCBULNBAEEEEN

5 5 1977 | (%) 1990 | (%)
A X EF 117256 | 14 196711 [14.6
HE - BEBER 48884 [5.85 242828 | 18
T % 173562 [20.8 273408 20.3
%ﬁ%% 103792 [12.4 176252 |13.1
(¥RE 294049 [35.2 392958 [29.2
2 K oKk EE 80281 9.61 43458 [3.22
R - MFE n.a. 1695 |0.13
ik %2 17723 [2.12 20405 |1.51
& & 835547 1347715
B 197 T7THEDFT— 4% — 13" Mortgaging the Future P143
199 08FEDF—%—x Statistical Yearbook1991°

Tl BEHBEORERDIBNEAR. A+ BEFTE. BLIUORMAF
B, TACHSZEOEBNBRCL2ZRUOBRERE. EERHERE. H
H% BERSFCBII2EMBHBOZENHILELECL->-T. BROERCHET
EAXVWREBEINTE L. > TZDEIBRALSET 2. HEOHEMIKE
TONBEZ2RELEMEBEL . ZULTEREBTORRBBAANATCE L » - 12,

YNLUVIAZABERM»S., 7%/ BHEANOBITHBIC» T TR BUAKREL
YNVIABERROT7 oY 22 FORBELEFCI > THERRBCIBVW TS, —
HHERSEL L. 2o0%0ERRAE. ERHEFOHEMNA LLEBTHBEOH
Ko 72aF)VXL0ER. tWVW-o k0 HAELZLTCEXYLBICERDL.

9 1978 EHRAEAD [ RFRREHBT1978 -8 7 J LR MBOBNEARI > TRELRBY ERENE
MLTEY, CNRUELRENLEAETH S, | tLINTVwS, £2190900F 10T, BEZRFZEFOV4

O%Q. kE¥EVWLEBEARORRCLEPATY 3,



BEOHELRMAOELELTWS., LErLEBLSBEOABEARALEFICE -
T. ChODHBUEATOLDOMBMNEMTILZL. SEMICL2ENE
kDB LICn B, 10 TLEPZIELHLLSEHBEPREB LTS HL. £O
FOBEREER. T ETEMREOERBSMOANSN TN - T

*£2 HARABTOILVEYIHTOIHEHRERED

F Tuvzs bHE (MHRESH) BB E
1963 | - UPT A= 12 A US$ 6000000
1973 | - AU * 25 LAHBHB US$12700000

- HERARELEY Y —

- MEHEHEE LYY —
- MIBEREKRT

- HEIVAMER

- N A BREER

- BESEEREBRR
- Bt JERr

- i AMER LYY —

1976 | - EPHEF I 27 b US$25000000
- VAXT 4 THEEHIMAR

1977 | - UPO AN =23 A US$25000000
- BERFORE
-BEHEEX

1978 | - MEETHICH ¢ 55 M. KT AF » | USS 2000000

7 AR
1981 | - PRODEDZuz 7 A UsS$100000000
1991 | - ISHEPHHRET 0TI A Us$ 2000000
(BRE v 2 8ERH)

- BABTHEHE

10 DPEHREFHZBOSEDP (Secondary Education Development Programm) ICF WV TN SOWADERHY .

BER, #a—Xb3u7P, FAY, NFFEWwor—BHLE—BRCEELEVEVI EERETL TWL 2,



1992 | - T%¥ - H¥HEFOH - FRUE

US$ 85000000
BELyy 27 - HEHFCHTSHHAT

HH . "Mortgaging the Future'P151-152
"World Bank Annual Report 1962-93°

1—3. EREEIPBLBII2HEFHEREVOER
1—3—1. &8
NEHBFOHEFHRCEEL2EILEEANEFABTLLTIR. 1 97T 5D
519 T6HEIHPITITONE FEFEHEFCBILIBERCETIHE 11 )
BHITENDZ, COPEBCINE., NERZFEED3IHD1RBHERAFBERV
BREOEBHYAMBICRT] Tk Z20ELF->HBE FAHBEOLRE:12 |
THY., ZOLRHE THRIBIIERA BBERALODUB->TWVND] L
BRELTW2, ForRHICHBOMBICL->T IHBESTOT 2 ) BEK
xhfz. [Mortogaging the Future] X &hiE. 2D T7uy22 biZLo<T
19 7T9HFITIIGHM -R2ELBVWTRE2ACIMBOHASOBEBERS
RPERIN, 1981 HFEEITCRLEBBLIUVCE2FEORECHL TRAKEORE
iEpEH2hzLanTWB. L L LD SJuanita S. Guerrero [ Philip-
pine Education] IC &N, 1 9T I9HIKBWTHBRETAKHLTL D
ALPERIDNTVAVLEERL TV, 250 E W o BRI
BESELCTWEDL., dD2NVWEHEABECBVWCHEBD>LEDID LI R
HEBEINLLEEIAONDG. COREOHRILELHN. HBZOERHH
et REHIKETS. £/ co7ayz27 boFRTIEL TR #
FEBEMTRTSLMEBTESY., 74V EVRKEOEWME LY ¥ —ICHBE
DERZEKBET D13 28 EEHEOEELBEEL TV ZEERDZ, &

d#11 ” Survey of Outcomes of Elementary Education” (SOUTELE)

12 SOUTELECLRW. I'¥BROBRBERARRLI0:1 (LOALIM) THY, grPEHFLHL
TH. 8.5: 1 (8.5ALIM) THrEWEINTY 5,

213 HlaRl, UPHERARY Y-, 28 FRYI9—, EERRLUI-ETHY, COFHRRBRSHRRNE

TPz &dcw3,



PDEBBETOY 22 28I, L0HEINETOY 22 FBEERFOE
PirikBELEBSTbhTwW 2ol

1—3—2. WEHEBILHEHR
. - Program for Decentralized Educational Development - - -

FJ4YEYIEBWTIR, 90%ULOMBEERLEHIcERLE (198 1F
TIBREERLTWNWS, 214 ) VIZEHFOREREBZRKRDLDEH D,
LhLasBs, MNEBCEMOBEBTOBVWEEX (AH50%) & EET
xhWRRICHo k. ZOREELT. BEMHICRIPS 0% 2 LH5H2ERED
HE EFHHCBO TR HMEBEROBERECLIIRFOEOETHERMEN
o BRI, MACBU2RBERIJORH. Wiz hinze. #F

LsDMBEKE HHMBEEORFE MAHECHTIHBIHOBE O XA,
A X2 rNERELOTE. BEEFZOMEZFTH 2.

Zo2T. MAKBIZHBEREKE. LobIR¥E EBEXR ERERSHL
< 2 WHIA (Region) . M U sl (Sub-region) K& —% v b2 X T. EBEXZE
KoMEHRBAkEDE X FTFAR2EDIC. 1982FEFE,»H51985FEK
7b>ajf®1{ﬁﬁ§}1ﬁ{tﬂ’§ﬁﬁ%7’nﬁ§A ( Program for Decentralized
Educational Development,PRODED) 28, oo mEEIC L > THkEhD L L

tI")tto

-PRODEDODEMMASAE

ERYUMICB T MBEHERER. RERCBIBILUEICBER KAFRIC
KEHBESEONTE, TLHREELCLLAHEBEEY AT 2. FROMWE
o HELoTH, Yo ITHEHIBEEEEEITHNB > T EITRKHEIDORKMN
AEL. MARBO-—ZCHBIHETCEIRRECEL> k. 2L LK
NEBRT 2D MARBEEFROHEB2EBRHL. TO0HFHEERCSH
PEEOERLE5EAZ2LERSH . EHI, MELEMFBEEFORTELD

314 »Towards Universalization of Primary Education in Asia and the Pacific:Country Studies Philippines

",P37



O, HEZ2BHBL, HECHBEICH TN LZ2BIERIEILENH
2l EDROWEBEOHLL T, BEMAICHEHEFEE > % — [Regional
Educational Learning Center,RELC | #% % Li15 . HEDEHHB 2T
ckbhofz, SLEHEHBOERBELZND DI, BEMIABLRZ2HED
rOOINELIT>. ELTHENHEREROKBLL T, HiA¥F LY —
[National Learning Center] #5. NF¥AHICHI2HEBELLOWE BAEE
DI TH D [Teacher's Campl ICF{ILENFz, ZOTOR T x2 MITKk-> THI
HeRTrBEORBIREMIC. 27H2303A0—MHE. 175841
OANDERERUEE. 2,199 AoHiEFEFHE, 1,947 AOHBEE EH,
BBA4BDHEEHFHIERUCHMEICILDIZ - I,
HEBEHEBBOUE. HEHHBLVW-> RV IZIMNEDEREE2KZ L L BIC,
N—FHODHELBSBELEINTZ, TTHELIC. WELFRERBLWHMIE., RU
FMmAOBZNWIZLROSTEZRBBFEINTOWRVWHEANDEROAEE. HI
LEREBEHMROEEBITbObN . ESHICFRECESTVWEERRIUEEBER
2h., TORHEII48532DHERT2,608DH5EBMNRFHNHZOFENL
BA T,
B2HBEFOEREGBEER a7 b LTHTFSNRT VR, HEF
19708 E¥ HBE oIy b Birbhizedni, 2EHMBICH
FBEZ0HEMBEOENHAEBERIOATWEZ. BB, EZBEICHERL
BEBfRdT204#Tid. ZORBETO—BEObLDOLELRDIRT VW, ZDOLOHHF
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WKHEAFER (X)) BRILZNO. A ACHLTFHYaF Y XLhEBHEHSY
D2RPBELL >l TLTI932HCEMBICLIIARKEMIZLY, & A13#
HEBPSUEEEHAEBTE2ET TV, ZULTCZOHERICLIESRE
MEBESHRS LR, BREBFRIBFOEB LS. BXOHBIIHNTS
EREIFEERZ LI DN EBETH- . HERERN. Miticesobh ¢
XRTHOERZHEAPNIEBDELZ >TSS, ZLT19335EDIvH—FKE
DHBRICHIY, BFHERASEAFINZIICNVEST, 1% HEF B8FH
BOEESHBEINE. B_RABEFPIRFTOEHEID-RLEVNWI bDD. %
NDEDERI. YV FEHEHBERVWDI S A BNOTLEL HMABRERUTCHEH
ROMEZ L THRRBF 2R ET LW HRBHBELOBHE - T, HE
Glﬁ“é‘c%%%i)‘féb'(moto 236

BEERFACBVWTEE __RABE. S<0RLEBHRABITORS K-
THRANHZEBHICEALLZOIHLT, /1 REDOOTHELESZL -
Tk, ZhiRFELTHE HEARKXNELSOHEBHICLD S (A HE

234 BHRIBR7S708FILINE. 1922F0RMTEHEBERTEERLERRIA48.4%TEHEY, NF
BEBEVREINEZ1935FRIVTR, IRTCORTERIALERERTVS, /2. BLOERCEL TR,

WRTOANFRICKL S TADRTW R,

35 591 BRERR] PS5, 1922EN 5193 0FLNY T BELOFANLOERDOFEAN S &
ZLTW 3B,

236 RKRBIHPIMRREEH]. £H. 1993, P18-19
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AKﬂTé%géﬂn\ﬁﬁ@%ibbifﬁﬁ&ﬁbfﬁbﬂéﬁ&%ﬁ@
BAZHERBRL., BAENLETL2HRT I LE2BBRELBALLDTH S,
195 0 ADTAYIOARERFEZMZEACHLOLELEREFRES
£5BEBELE. ZLTT7RAV 260 8BME5IEHIBLHIC. ¥ A HNERF
£ H 2 (Thai Technical and Economic Committee) # RE L RFEHHM IO L
HBOBEEAEBEHEFI LRI, 337 FOHK1II9STHEOMARITDO I v ¥
LV kBEE. 351196 0ECHBAOBESTEMAN ChE2HL
LT, HEEFHNOBE BREBEALBTL W, ZUTHBESHIOH
LTit. ERBBFOMECIVEFRARCHBLEAMOEREZMS Z L2 H
DEBLL, S5 ICHBHEC RSO TWR IO OCEREAEABTET2 /77
— FOBERPEETCHZELTHVEAAL. CO1960FA2HEELT. #AF
HRESHSBEFHERAFECHARAINZIETETL T L.

2—3 HEHROEALHBAED
HEEBCLI2ERCAD TR, HESPHECRWTLZOENLY
HEBEEhtze 20D 195 8ELRERYBTZEEEBVREIN. 196
1 E»PSBE- 2R FERHBELNC T 2R CHXRHAERAREFBESIERS
hie 2KHESREH. 9% $% BZO0ZBEBCBHEKAZN. HEOD
ﬂﬁﬁﬁﬁéhk@b%xé&:@ﬁﬁ?béoitﬁﬁ%ﬁﬁﬁ?éﬁﬁ%
BEMIBTCEHMBZ2NH1 95 9EBRP LB, w38 LT, TDOED
HEBEROERRCOHEOLLTIHOLRATNL. TS ETOHBHORAKDOR
HiZ, 1960 CHExhAEZTASF - T35V OEBLHY, MALTEY
ZUEHBTOERNSE TBOW Al THY., FE1W (196 1E-66%F) »
SE2RHE (196 THE—T1H) oW1 OEBMIEOERBELTARL
T W .

37 [91EREBR1980-8 1R AVIVBRABISEMN
338 AEBIIAR-RFTHI. ﬁ;‘}ﬁ 1993 Lihid. HAXHEICHSUIHFEFHONERL 1958

FRFIRVEXCEIAONTLREOIEHLT, 1953 FILRN20% L HIBL TWL 2,
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2—3—-1 19T7T0FEKDOHEEHREBLUTED
HEHEORTOEZDICZHOKRE, BIUKBAI Yy I75908BL ANEE
ERVRBELEODRIWVWIEITHRN. ZOEHIC. 4 BAFITHREBT. S
HEUCEEBRICED 2RO L2, BEHBFTOEE (TH) CLom
FEOEX BEHBIUNITIAARKCELIS>T. BI1REUE2REETER
HIIBEICRY LT T, S5 UENSEHBFOREZEOHEMICHIE T B0
19 7T3FICHMHABITOMBICL-TIODHEBERAEBSREX N, 45
T3I6RDHEERBMARES2ZECEBENZ. FLTCRIEKC3I2BROTEHE
FR OFERANY) ¥ 25 LR LY Y — (New National Curriculum Develop-
ment Center) . HEANDTIIVA - FLEDHHICH T IR RUESEHETOD
LEROEDICHBOMBSLIN TN, 239 HEBERAFOMBIC LD,
19 73HBIEBIIHEEEEREIILI376000ACHDIED. ZOBRHED
HESBEICLD, £ HAVFXF2T70HlREVI—DBRYBSEITDOTHT
S IRANF 2786, EHANZAYF LT L20EREZTY. BRED = —
AR CEHREZTIOLDOFHOERBHON TN, ZDEIICKHEBELHK
BRPHBESN ORI BIRBEHERAE (19 7T2FE—-T764H) »5 LW
2> T & W, _
STHESIKRBFHRFBEBICH TS, A BFMNORL - BAEHHHCET
DEREix40 KLo T, BB HBEHRIIAL LD > LRATEY2HE
LTV PBRALDIEBTED, COREBCEIHETEBBENICRD T
NB34207OYxs bpar £ EHBHROTVWIHAOTT Y = 2 b iz
HYLEMBERBBXRSN TS, Fh44207uV22 bl TREEA

239 ” Worid Bank Annual Report 1973"

40 "The third five year Educational Plan 1972-1976, Foreign Loan & Grant Requirement”, Ministry of Ed
ucation, Thailand

41 042070V 1 9P BUTOBYTH B, ” Development of Educational Radio and Television”,"Cur
riculum Development and Improvement of Educational Technology Center”™, "Expansion and Improvement of Teach
er Training at the Higher Certificate and Postgraduate Levels”, "Expansion & Improvement of Technical Educ

ation”
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T D M. EMEOKE. EOLBE o SN T 5 G 7).
XBIT 20—V v TEVN->EAHBROLODOBEELOEHERD TV D,
. BWBLCBVWTCHABOERSBEEIATNEN, BLALDERIDE
T 72—V TERTIERBEINLTVD. COERITRLE, &#
BoBEZEHZVLREHNCbE-> TREECTHELZTY. AMOER%E
HzzcrasHWeLEbOTHD., AMBREHNT2EE#HA2RHLTVES
L ABKT S, BHB (541 242 KENE, FAOFEECODVTIRMO

REEICE<RONZ L > AEMRE SIS L. REKOTY -+ LTOR
Frevic, R¥ELEFZOEDIE. REZZHMO2HEIEROLDICHLZ
HhEaohnwheEn, WHOIERLERLOBIC TANEBERERY AT A
BENCBELTOVELWSIBEEBEONZ. TEEFEL 19T 8FHK.

FAYABKREEEDDZLONY A ERBEEICHREBL 0 HiHOHEHE RN
Lo LTWholBmHspLhd TEABYBICBVWTREEBREL. ;&
EREETELE T4 CVADEESS N, (X1 15H)

—F. BAEPRBRHCRTIBHABHNOY 27— BV TS, 19T5%#
¥ 30%. £/-1985FICBKN22%%52LHDDLEs43 #HEDHICH
LTy PBEIPOATHRENWZX D, CHDIAHBICLIDP2HEEE
AREYS. EHAMBOEODOAHBERBELHI > TEROBBFCNTIEX
rESH TN LR E, (XK1 02H)

%9 WHABFTOIACHTIHBTHRED

£ | 7ovzs AR (HRHH) B
1973 | - MFERFABRKF (10) US$19500000

- HERREF (32)
cEEAVX 2T LERELY S —
-V I I EURFHEER

- BMEHT

1976 | - AFFEFR (AU X 2T A - Us$31000000
It 2% B2 0 )

42 HRERIH/C] PRLAM. 1988F

343 The United Nations University”Development and ODR",1990@.P186
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CHRAEBT Ry P — 2 (i -
Mty ¥ —DBRE)

- FEERHERGEROBOTOY
=27 b (F. BHM. Bt s)

1879 | - MHFFFRERNDOBEHAT Us5$35000000
- EREEFRERXY PT -2
1982 | - MV — 2 a v US$75000000

HH# : "World Bank Annual Report 1962-93°

10 BYRECHTIHESHEHEONE (%)
1967 1975 19890 1985 1989
10.3 30.0 9.1 21.9 10.1
HE : "Development and ODA" P106
#11 1978E¥¥k—F
r‘?g?i?i‘% LR IMNERFBRZPS IFL T 2225 -9 T R ol
P AUA 996 217 25 1281 2519
hr ¥y 25 20 2 5 5@
JWo - S12 "] 2 "} 12
FoN—=9 14 2 a [} 14
14 ¥ U2 239 38 11 919 1207
ARy 169 3 ] 49 221
270 R 120 6 1 60 187
TS 48 1 ] e 49
A4 2R 8 [ a 8 18
1997 16 [} (] 2 18
123 I W 12 5 e ] 12
21 )Y 157 4 2 1333 1490
14K 75 a ] 163 238
B & 150 24 2 38 212
NL-37 23 %] "] [ 29
U HAR—- W 85 2 2 17 82
1R 7 28 a ] a 28
il S N BV N 4 150 2 Q 50 202
Z1-IY-3 KR 41 e [’ 8 49
Z Of 269 %) 2 5 274
&t 2617 211 37 3944 5009
EHR: I ERERR 1980%
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2—3—2 BhEEROIHB

XATEFHRBES VW TLIEELS OB 2HMBEL L0 LAKRIK. HES
BirsWTd, 19828 FCcHBICLBEE620T7uaT=2 FBTbaTW
3. 20k TYTHRETRUC_EEEHCSBEL WL BHREZ2KOD
HBELEELTATH, 1983FLXBIZIADENTIALKLED IS4
2% BHETHEIDICHLT, 1986FITBNTI}RLIL. 2%LFELWIY =
7—DETHESONE, TACHLTHEXOEWEDY =7 —OHEMTH Y.
83EMN27. 4% L T8B6HFEICBNTIZ40. 2%LAML TW Do
(R1288R)

T, 19TOERBE»S1ISOEREHLI TR, BHLBEFARIL
D, REOHWFLL2HBE. BFSTO0ERBABLah. BEHKE. &N
ZAEOBREIIENMOEEESEILATOVE, T NEHEFOLERIHAESH
EOBRBRICbEASB - Tk, 20RO, FERFTEHT2EHHB W,
NAOw h 7OV 22 FEELVW-ELBDODRBEIOABETH>7o 1980
ERELIODEZBTOHAEMNEREN, 199 2F0F 7T REXRHBFEIK
P EHEBTOEELSHAREAE, L LaBs, BERBBICHE-> THAYX
HENE L. DEREOBROEALNS L V- EAMKBOS k. EES A
RN TZ20DAEMESE It HAD, SRBEEFTHOLILY T MR
BCTOEBIC, WHrIEHBLTTLLPIIEEBELN S,

*12 BHHE- - BIEHIITANKHEH

EHMRIANRBH (xvb)
(B :100HUSS, %)

1983 1984 1985 1986
EX i Y1 P— |28 17— 2% PEW AT 1 P -
R SR AT 381 42 244.3 29.8 196.8 25.1 72.8 11.2

7 ISR 101.5 11.2 111.7 13.6 116.4 14.9 91.7 14.1
) 73.1 8.1 29,2 12.9 73.7 9.4 4.7 13.1
—_ER 339.7 37.8 357.1 43.5 382.5 49.2 391.1 60.3
8 X 248.1 27.4 232 28.3 264.1 33.7 260.4 40.2
P AU A 23 2.8 35 4.3 24 3.1 32 4.9
@AY 23.7 2.6 26.1 3.2 32.2 4.1 27.7 4.3
T—22b3 U7 15.9 1.8 22.8 2.8 21.8 2.8 18.7 2.9
Z 0O 29 3.2 41.4 5 43.4 5.5 52.3 8.1
OPEC 10.4 1.1 17.9 2.2 11.2 1.4 8.1 1.2
it 285 7 1@ 820.2 | 10@ 783.6 100 £48. 4 100
TH: [ P97 AYERAEBOEERERA - BENOETREZEI.1Q900F
BUBRTHARMA
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2—4 BEDIYACHTEIEHBN
BHAALONSTHEREZABTL TR BB BF. Xtk r2isn
BHA0BPRIBLEIhTEiz. 200 TH,. BHEXOBREARENIZ. &
BRECHESIA VITOBH - AMOER. [ BLEARBCHEIRE - RAREHE
DHREL. ZS5ICHWTHEMALOBEDREANZ 2O DM - MEHERICE
BBBPNTER, 344 ZORTHEIBICBI2ENRBRNIISEFHE. it
FEBIIBEINHR. XMEHOREZL THEBEOERL VWS HFICER
BVELILNTCERE, (K13ZW) $LEREBFCHL TR, BENHCTEH D
BMABREBERFELBII2EHBFTCHTOIRMBENSITDODOLTNDIIT ELWN,
A REFEORBIZLD., 1993 FEF:2F-(EEREGH NI LHEEZK
T4 5. 145 SETCORBEFEPOAREBERBEEHB AT LI TREINTED,
SBREARETCHIBEBE LTS PBEOLIDIZLZSELRS D,
13 AN THESHCORBESHN

FRE WmhNAE (B : EM)

1974 | - T2 — FEIHAPESGHEEEE (7.90)

1975 | « —FH ) U4 0— P RFEEMESRE (0.1 3)

1976 | - Ky Ay ZIEEEEHAPHAELLY 254 (0.1 1)
1977 | - B S A BEEIIiL > 5 — (10.00) |

- PRBEHEEH, TR . REEEEE TS (0.30)
1978 | - At¥— P RKFEHFEFR (13.00)

* FaouyarvKEREEHERCHRIEM (0.40)
1979 | - Aty — P KFFEF (23.00)

1980 | - Fx v/ KEHARBEL LRURBEREHM (0.45)
cFaoaravKENEREM (4.00)

1981 | - L& S I EEHERME (0.50)

< ZeY— b REREETESM (0.35) - Ay — M AEEBHHEE (5.00)
1382 | - A% A - #9F 57— MGERFFAGIEL Y Y —28%5HE (17.65)

- HEHA Y 1 EWMEESHE (0.50)

44 [DODrEORFARAHKM] 1993F TEP77

245 [HHEBOBRMMAEEN] 1993F T#HEP7S8
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1983 | - HELBHENEEHTFE (0.48) - <4 — b KEAEWIE LY & —BREHH

- F 2 UV A KFHGHREEZS M REE (5.00) (11.50)
1984 | - LB\ L LY ¥ —BFREHE (12.03) - F 2 0y a v KEESTFHIHEH (0.5)
- BV — FETBRFHFAE (8.44) - BEEISBETE v & —IGELFes & (3.10)
AV VRFE. VUV IIKFHAEFERLLEM (0.50)

1985 | - €7 — b ETRRFHFEE (21.34)

- tEEE by —HiFEE (28.60) - HBEEA DY 1 EHEHEHM (0.49)
- I — P REAEXFR LY ¥ —HERERXKE (0.20)

1986 | - #HEHB by —BBEHE (2 3.22) - vk Ry REEYTHHTCHEM (0.45)
- BV 7— PETRREHFCEE (7.12) - BEBAR—VEEMHEM (0.48)
- HBEARBEERF v 31 1 BTETE (20.62)

1987 | - R VEE L y—FTEHE (23.37)

- F a0 raAvKEEYITY - SR F LR R E (2.5 0)

c A4 - IIF T — MEEREHHGWEL v ¥ — B (3.97)

- KHEERLERIC T 28E - b7 L ERGE (0.48)

- Fx I KB T BT LEHATHEHM (0.49)

1988 | - 2% A - ¥ F 5 — MRERFEEAGIEL Y & — B HE (2.7 1)

- BEEIOHT 5EFHEALPRESM (0.39)

1989 | - MIFILEBICH T HE - {7 L ERGX (0.4 7)
cFaouravRKFEIHTLIREEEHE (0.49)

1990 | - F 250y a v KETHEMBHIE (7.01)
- BN EE IRET TN ¢ 2R M (0.4 6)
1991 | - /N b AD VT EHPIEREEM EMHMETE (6.18)
- BB E I 23UEAHREN M (0.4 9)
1992 | - HEAEERICH T SEEEM ARV (0.48)

B THSEOHMFAEREENL S92, 199 34

B3 SHEORE

HENBICBI2HBEMR R, BARBPOERENLZEL PSR THHSR
BMREOBREADHF T, 28IV —BOXREBRDOSNTLK2LFILNS, &
BYTRTI4VEY - YL CBUIBABBEBVTOERHFTOERL., #HF
BB HERULCEE. BELTABBORES, ZOoEHOHBERREZUAET
PHE—DFRTHA I, ERO‘BEVHEBMBATZNTE LR LEERCBNT
. AHB LD LNGOEBERLE > TIT->TERLEROHEBLEEZL T LD
DHEFHBL+BELTOEROBERRECEHEETHD., WbO D IFEAIEE]
RERDONS YA LTHDLEELADEX LD D. BFEHEKOBZ DKL)
VI3 —VABBOEEN. SVWRAZESEIABBORALHEONEBEHEAD

~115—-



VHEHEEZZFEAL. LODIPHREOEMEM. 22720 80ERMBE
HEAERTZEHD—DDT7TO—FLLTESZTW S,
WTFHhRKLULTHERBEBTOERIEBRIHBERESE25 XL, REDE
HDANBEHERLL TCOBELZREEZLTVWDEILERD. TODIILBENE
ReaModlBEELL2IMERAEZ2ERL. TORREZSBOREAELL L1,

3—1 HEBREBFCBIDIHEAR
TTCT74VEYIBISBEARUTO@EADTHSB, T PRODED, S
EDPLV-RBBEERE L L > TERMRAOAE. » ) *25 AHE H
BE0BHERUCFAUES 1 0FICE-> THEBHITTODO TE R, LAL
EBOSL5BHEOREA*HZ22HD T RIROABBEL 2 5,
BIECHBLLTOBERRCHEZINTNLOBMITKES KE Wiras 2 &
BHToNd. BEOHFBAUEBSTDODILELWI LD, KABHTOHED
FHIBEEIA VUTTHY, BEELUWMALBSDBHBMICEZT S0, HE
ELToEBER/ANBICLED, BIXEICLIOINABBRBIFHZES LORRE
REBEBLELZTOAT NS, ZBEORRAKCE»POLTVWLIHEIR. BIXELID2EEDL
HICEX - BEEBHEMALTWDIHAELDL LN,
B2ULHEROHBFELATIEREITV 0D, BERBOREICL > TE¥E%E
KRB T22BLVWREOHEEL2EEA T D LI TEL L,
BI3WLAYF 2T AD0BERHTOoND, HEEBLEBEBSLZ VAR,
BEEBPEVWVNERIEBWTRBZESEFPCRIZHETEHEBERNLR LD
LR EH0L. HREFOBEKLAEMBEA T D,
—HFZACBVTE., SHFOENL AR ITEELEL. PHEHBEER
DERANEZOHEABLTETNDS, BERBLCBWVWOSETHESERL
TEEDOTHEN. SHERXROEBHWBHEEAL 2> TK %,
BlLICHBOMADBILCES ZRBBEOE KA TH S. RERIHKBEOKE

146 BMEFNA-oLBEROPBOAUSIECI —LBwTh, [BSHBEVIPS T REBEBRTELRWY (BEEHE
EZNLEIINF-2ZNREINRE BBV, ) | &, HAFFER > TWTHBRBLULT. AV T+ -2 8

(WD IZRBEDFEWV) ELTWVWEYVTBEIRAMNZCRES N 2,
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CHEAMARERBL V- EEREEOBRE LI EREPRBFSTEAL TV
B, —FHBEBICAXCKEL ARREAERMBRELLAL (S5 2K]
ETRLWER] 2EVELTWS, %5 SRS HEMHE R <.
£ TORRBRCE—BREMBES LIRS TIE. YRZOMBOEES
SERBBIC b RAT . COCLREBOTEEMEEA > L ic, REM
BOAMOBER&#MA. TALVHBREIVBELC LS, | Lo cERERE
gleRCITRREL 25,

B2 HEBEMBFORESES) LB HADEZEOTLNH Y 5N 5,
BrBHROKRERANNAZELOBTICLY, BRLYTORE. 51k E
BT R R BV OABIC L CHBICH T 5 HEEOB TSR
5N 5.

B3 AEROHBEERRETH P, BEHBLHTIMEBROMER
REANTERLLIIVWILOD., AL LTHEHEEFANOMFELD DL, MEIC L
PHENAME T2 BABEKREE B> TV 5,

HERATEL LI, ERBBEOELRARIC ST HEREROHH
FEEK HBAERCEILERROBE. HUF*2o4 HAOHEBMIHT S
BB Lo RARATAERBOSHEEL, SBRERBBTOBREFD LT,
ERTNEEHL L B,

3—2 ESEHBFOEBREENOEE

EREBOBRICL-T. TOHOEERESEETZHESPREZBO
EERBOURAERTILENH5. A E 74 VL VOBAD KD ICHR
HEOERIEHCROhEbOD., BENICHESSHY., [FELoEE] &
CEBHERELTVIBEHEORRE. BEFRBCEMBLEAMZERLT
NEWED O D, ZORBTEIAIALA PAT—EROIYF2TAR. T 1Y
Py D EREECHIE |l KELHAKCOY A FRABERERZ TS, 18
EREFEEEORMI. BHNEARROB2EE, BANOHBHORE &
LBELIETVD, COLIRBEHBTORRIE. ANBERMARSEROR
BOEBHACET o, BRZMESHZ LN TETIC. X > TR
(MHBHE) OERCRUSCERLRZD., ERBBFORKDEXYITHD
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BEZORBICENCAERAEYT, ERRE3EEILTVS. 2O &> 2 HKER
KRE-DOR. BlLEESHERBORECH T I B LI FTRBESHE—xn T
Bod, FET+HCBELTVWREZNWCETHY., F2ICEHEB 74 Y VYAF
DADESHERBEICHL T, +92FE. bLRABIERICHL TEY
EfT->oTWEWHTH Jo

—FIACBNTE., HENAZBEHRBOLASLINTELL VD bD O,
BEROEEFEHENDODKKEZB T IEEN R RRIRZEIOATVREVW. 0D
HEHEETEORSEBLERBRSBOERCE LTIk, BEHAO BV
U¥RBEOLASEEL &> T3,

T74VEY, YABEL b ERETOEREAC RS ERETORET RIS
MELR-T 3. ZLIRFRBLBANO LW EER 2T D ICIR. HE
LHLEBALEBERBTORESRDS N 5,

3—3 HESBHCHTI2HAOBHBHOBES

ETHEADHERYIRROEE - BEHTE, SIEEHFTE+S. BERHT
KBUBHEA VISOBRALZOEARBOEDS > LTS, %5
%%%%b%%%#%ﬁi-%ﬁ%@ﬁﬁwe\ﬁturmvﬁ—ymﬁjt
Wo ZEAENEBENB IBfTbO22H 3, LD, BEOBWH I BN E
EN, BREGDLIOLBABRIATNEIY, Z2OPRE+HCREST 3 -
HIRKDELILBEABRRTELESH 5.

EFHELE. 74 VEYRBOTRESHE (BCAIER) OEMNKEH
REBELEZNDIRETHY., ZOFTHLERBESIBOR - EHUELSEET
Hd. ODARFELLCHFEHRNEMEAHRZICLTEBD, Lrd TEFER)
EEARLLTWS, BHIBWEGORBL VW FHIAEBRBICTHIEED
BEpIBTEZLN 000, BENENBEOAEFRICE->T. +8%
FHAEABTODhICS WZLBbERHINLTNWSE. SKEDSNSD (XN 5y -V
. RAERERBLOBDODOYBLEDEETDODh 2o BERBEN S,

Bl BN LB EOMETH 2. ¥4 - 74V EVELHERREL
TBST, R4y TR ML) - THEE] LW EEMONMEBREE
DRA VMR IZIEEERILIEATVWD, FLTARKESBKEEERL L
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Ik ER) CHOIBEERAR. 20RERT SIS PG EBHHNEM
FLrnaAld BEEEHE2BAZ] Lo EEBRBBALICS V. 22 T—K
CEMERBHE Vo= (W] 2ok TEEEH] ROBREEROEHBEY
FhbhBbTHd. LEoLAEBSBEBLALTRITAZEIPHERLZVE
éﬁ§<\ﬂEﬂ@&@&%ﬁi#éhK(moit7n9:¢b%7%r%
WMo FUBBY. BREATWEFr—2b a0,
EICSEOMESITONE. —BEALECHTIEMENEZT>HAG
=t ENSENOTARL. BHEOFEFL RSN 2. BEHESIHTOFLE
ETORRABEEROBETHY., SE0RLTHRAIMOBENSHU LK
x, BPACHEHOMETH?. BHERTOMER. HEPEHOKBAC L -
CTHMABEEXZ L V- EATRAATH S, LrLass, HESEON
HOBEZ WHLKEHMOY AT ACEB - BHSE» L0 - EHEE K,
AL EME0EERESHEERD. JVEBEVWANEBIBECRLDI LY
S RBEEAEL SR T NG, 347 COCLRFEAZUANORNIMAL &
. WEHORSSEENC LBLALETTRAZL., B2 2Bl TRD
hakdichorcel, DHOI > BREZEOREICH T IEBH DR
STWVWBEN- L bERCHELZDLTITVELFTZALN D,
B®IZCAPEIDsas - SEAMEO490 LW RHIBEFEHNISRK
TRbTOVEHcATVWEYL, BICSEAMEODEMRIHAESHILEILR
SEMBIRET2CHLOTH)., BROAPSLHATOMBA-AHLDOD
1P HOEBIEH21 Fliso TH20WIHL., RECSAMICBY 2RE
BIEH 8 FMus: ThHdhE BPONEHELZBDOLIIEBLTE D,
ﬁﬁE@&th\%@-@%ﬁﬁtb&&tﬁﬁ%%%ﬁﬁb&ﬁ%&ﬂ

xa47 S%ﬁmﬂﬁﬁﬂmnﬁbimkﬁ&?%%mgﬁmmﬁiﬁ\ﬁ&ruv¢37se7§«mﬁ¥nﬁ<
Y. BEGBAE LIEBELTURVW S —ZANRRI 5N 3,

$48 Asia and the Pacific Programme of Educational Innovation for Development

3349 Southeast Asian Ministers of Education Organization

3250 [ERRHERAER] 1992%F

51 "Working Papers 28th SEANMEC Conference”
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BMET-T&E k. SPERAEBLRIEINDI LSRRV EOBHTH L
BEHP»PSLSBOBRIIHLTEBSIOLTEY., EVDOIESEHOEHRMAIE

o))
%o

EERAOBUCDEIFVHET LB TOENB A TOMVAARIBFIATY
THEEREEMG LR EEEXNR  REGLEL V- LHIBARSTFO

EETHY, —BOREBEINTW S,

B M

X&)

ABEBRFBNIBRE TOhEOBNHEREY L - T) ERGBH#EERR
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