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ABSTRACT 

 

 This dissertation presented how emotional competence differs across Asian cultures, 

and the role of emotional competence in relational quality and interpersonal conflict 

management. The main purposes were to investigate emotional competence of university 

students through a cross-cultural comparison amongst Asian cultures, its effect on relational 

quality in their daily life and its impact on handling interpersonal conflicts based on relational 

factors such as relational closeness and status. 

 Although we all experience emotions, individuals differ as to their abilities and 

dispositions to effectively and efficiently manage with their emotional situations. It has been 

conceptualized as emotional competence, that is known to be culturally construed. Emotional 

competence refers to individual differences in the identification, comprehension, expression, 

regulation, and use of own emotions (intrapersonal emotional competence) and others’ 

emotions (interpersonal emotional competence) (Brasseur, Grégoire, Bourdu, & Mikolajczak, 

2013), and is a crosscutting concern that touches many aspects of our daily life. Recently, 

Mikolajczak (2009) proposed the tripartite model of emotional competence, comprising 

emotion-related knowledge, abilities, and dispositions. This model has the hierarchical 

structure that implies knowledge underlies ability, which in turn underlies dispositions. This 

dissertation tended to focus on the disposition level of emotional competence; they 

consistently deal with emotions in their real-world situations. Individuals who have high 

emotional competence have been found to be effective in successful resolution of 

interpersonal conflicts, and consequently, enjoy more satisfying relationship and strengthen 

relational quality. Therefore, developing emotional competence plays a crucial role of 

relational qualities of social interaction and interpersonal conflict management. 
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 The early cross-cultural studies of emotions have focused their efforts on comparing 

Western and Eastern cultures, and therefore did not pay as much attention to the cultural 

differences within Easterners. The majority of cross-cultural comparison has involved only 

major Eastern countries (Japan, South Korea, China, and Hong Kong) (Oyserman, Coon, & 

Kemmelmeier, 2002), and few studies have sought to compare other Asian countries. These 

cultures are affluent, developed, and open to Western cultural influences, hence it cannot be 

denied that these cultural features are not necessarily unlike those of Western cultures. 

Traditionally, most cross-cultural researchers have grouped these diverse Asian cultures into 

one category of Eastern culture, characterized as being collectivists. In fact, Asian countries 

have different relational values in their social interaction context even though they exist in 

the same geographical area. This dissertation viewed them as having distinct issues regarding 

emotional competence of their youth and was geared to compare such East Asian cultures 

toward other less studied Southeast and South Asian cultures, as an effort to probe into 

differences within the Asian cultures.  

 Chapter 1 reviews theories of emotional competence and cultural differences in 

emotional competence depending on past research findings. Moreover, existing studies of 

emotional competence and relational qualities are reported. Furthermore, past studies of 

emotional competence, relational quality, and interpersonal conflict management, and 

purposes of this dissertation are presented.  

 Chapter 2 presents cross-cultural comparison of university students’ emotional 

competence in Asia. This study aimed at confirming the factorial structure of the Profile of 

Emotional Competence (PEC), testing the measurement invariance of the PEC in Asian 

cultures, assessing criterion and convergent validity of the PEC, and examining culture and 

gender effects on intrapersonal and interpersonal emotional competence. This study recruited 

a total of 1636 university students from four Asian countries: one Southeast Asian country 
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(Myanmar), two East Asian countries (Japan and China), and one South Asian country 

(Bangladesh). Additionally, we measured Satisfaction with Life Scale, Subjective Happiness 

Scale, Depression Anxiety Stress Scale, and Trait Emotional Intelligence Questionnaire to 

assess concurrent validity and convergent validity of the PEC for these countries. The results 

revealed that the PEC was a robust measure of emotional competence across these countries. 

Myanmar showed the highest emotional competence, followed by Bangladesh, China, and 

Japan. Gender main effect was found in one intrapersonal emotional competence (regulation 

of own emotions) and four interpersonal emotional competence (identification of, listening to, 

regulation of, and utilization of others’ emotions), while gender-culture interaction effects 

were revealed in two intrapersonal emotional competence (comprehension and expression of 

own emotions). Specifically, female students had higher scores in comprehension and 

expression of own emotions than males did in Myanmar and China, whereas male students 

had higher than females in Japan and Bangladesh. These findings indicated that the closer 

examination of cultural differences in the two contrasting cultures (Japan and Myanmar) 

should contribute greatly to explaining communication and other interpersonal behavior from 

a cross-cultural perspective. 

 Chapter 3 describes the effect of emotional competence on relational quality comparing 

the two contrasting cultures based on the previous study. This study examined cultural 

influences on relational qualities through intrapersonal and interpersonal emotional 

competence for friendship networks (same-sex best friend and opposite-sex best friend), 

romantic partner, and family members (sibling, mother, and father). Positive relational 

qualities include the supportive qualities of relationships (companionship, intimate 

disclosure, satisfaction, emotional support, and approval), while negative relational qualities 

contain the discordant qualities of relationships (pressure, conflict, criticism, dominance, and 

exclusion). We recruited 721 university students from two cultures: one East Asian country 
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(Japan) and one Southeast Asian and developing country (Myanmar). We found cultural 

differences of emotional competence and relational qualities for each target (same-sex best 

friend, opposite-sex best friend, romantic partner, sibling, mother, and father). Moreover, 

both interpersonal and intrapersonal emotional competence mediated the impact of culture on 

positive relational qualities for family members. Intrapersonal emotional competence 

mediated this effect for same-sex best friend and romantic partner, whereas interpersonal 

emotional competence did so for opposite-sex best friend. Additionally, interpersonal 

emotional competence mediated the effect between culture and negative relational qualities 

for father. The findings suggest that emotional competence mediates the effect of culture on 

relational qualities, and that there are cultural differences regarding this effect. To elucidate 

cultural influences on emotional competence and relational quality, we need to extend other 

relationship categories since this study reported only with the intimate group. 

 Chapter 4 reports emotional competence, conflict management styles, and relational 

factors comparing two cultures: Japan and Myanmar. Since communication behaviors in 

Asian cultures are highly contextualized according to interpersonal relations and situations 

(Markus & Kitayama, 1991). However, very few studies to date have addressed the matter 

from the perspective of relational factors, while past studies found cultural differences of 

emotional competence and conflict management styles. This study investigated the influence 

of emotional competence on conflict management styles in different targets based on 

relational factors (intimacy and status), comparing Japan and Myanmar. A total of 601 

university students participated. Results found cultural differences of intrapersonal and 

interpersonal emotional competence, and all conflict management styles. In addition, 

Myanmar had higher in their preference of integrating and obliging styles in all conditions 

than Japanese, whereas Japanese had higher compromising style than Myanmar in the high 

intimacy conditions. Results showed that participants changed their conflict management 
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styles depending on intimacy and status. Culture influences integrating and compromising 

styles through intrapersonal and interpersonal emotional competence. Moreover, culture 

exerts obliging style in the high intimacy-high status condition through intrapersonal 

emotional competence, whereas it does in the low intimacy-high status condition through 

interpersonal emotional competence. Furthermore, interpersonal emotional competence 

mediated the relationship between culture and dominating style in most conditions, except the 

high intimacy-equal status condition. 

 Overall, while cross-cultural studies typically bundle Asian cultures into one, that of 

Eastern, we found much variability within them, and they should be deemed independent of 

one another, especially in terms of emotional competence. Next, this study probes for the 

mediating role of intrapersonal and interpersonal emotional competence between culture and 

positive relational qualities of best friends, romantic partner, and family members. This study 

may shed light on cultural differences in interpersonal conflict management styles depending 

on relational factors. Moreover, the significant probing of the mediation of emotional 

competence in the relationship between culture and conflict management styles for each 

target based on relational factors. The findings enhance our understanding of emotional 

competence and its effect on relational quality and interpersonal conflict management styles 

across Asian cultures, in particular with respect to the basis of which interpersonal behavior 

might differ across these cultures. 
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CHAPTER 1 

INTRODUCTION 

 

 People experience different kinds of emotions, and their everyday life seems 

profoundly emotional. However, individuals have different abilities and capabilities how 

better to effectively manage with these emotional situations. In fact, emotional regulation and 

management is based on their emotion knowledge about their own emotions and others’ 

emotions that facilitates how to deal with their emotional lives. Emotions serve 

communicative and social functions, conveying information about people’s thoughts and 

intentions, and coordinating social encounters (Keltner & Haidt, 2001). An emotionally 

competent individual monitors his/her emotional surroundings, and knows how to efficiently 

deal with them. Therefore, emotional competence plays a vital role in the manifestation of 

human behavior in which one attempts to deal with different affective situations and meet 

his/her needs including efforts to maintain harmonious relationships with the environment. It 

is a crosscutting concern that touches many aspects of our daily lives, hence an impact across 

the lifespan. 

 Emotional competence (EC) refers to individual differences in the identification, 

comprehension, expression, regulation, and utilization of one’s own emotions and others’ 

emotions (Brasseur, Grégoire, Bourdu, & Mikolajczak, 2013). Emotions communicate 

important information about the nature of, or the potential of, any interpersonal relationship 

(Niedenthal, Krauth-Gruber, & Ric, 2006). Accordingly, individuals who have high EC have 

been found to be effective in successful resolution of interpersonal conflicts, and 

consequently, enjoy more satisfying interpersonal relationship and strengthen relational 

qualities. Therefore, developing EC plays a crucial role of relational qualities of social 

interaction and interpersonal conflict management. 
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 The main purpose of this dissertation was to investigate emotional competence of 

university students through a cross-cultural comparison amongst Asian cultures, and its 

effects on relational quality and interpersonal conflict management based on relational 

factors. This dissertation presents a series of three studies: the first study examined university 

students’ emotional competence as a cross-cultural comparison amongst Asian cultures 

(Myanmar, Japan, China, and Bangladesh), the second study investigated the effect of 

emotional competence on relational quality comparing the two contrasting Asian cultures 

(Japan and Myanmar), and the third study conducted the effect of emotional competence on 

interpersonal conflict management based on relational factors (relational closeness/intimacy 

and status) comparing these two cultures. 

 This chapter provides the theoretical background of EC, cultural differences in EC, the 

connection between EC and relational quality, along with literature reviews on interpersonal 

conflict management styles, and the role of EC on interpersonal conflict management styles.  

 

1.1 Emotional Competence 

1.1.1 Theoretical Backgrounds of Emotional Competence 

 Over the last two decades, a growing body of research has supported the contribution of 

emotional competence and emotional intelligence. Emotional competence (EC) has been 

conceptualized as the understanding and management of emotions as being normal, useful 

aspects of being human. It refers to how individuals handle to intrapersonal or interpersonal 

emotional information (Petrides & Furnham, 2003). In fact, emotional intelligence underlies 

EC and that EC is a required antecedent to performance (Goleman, 1989). Emotional 

intelligence is a prerequisite that forms the building bricks for developing EC which, in turn, 

leads to performance (Vaida & Opre, 2014). Theories of the EC construct are crucial to 

understanding the application of skills of the individuals to the emotion-laden environments 
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(Carolyn Saarni, 2007). Based on theoretical models of EC, it has been categorized as 

abilities (Mayer, Caruso, & Salovey, 2000; Mayer & Salovey, 1993; 1997)  , traits     (Petrides & 

Furnham, 2003), and a mix of both (Bar-On, 2006; Mayer, Salovey, & Caruso, 2000)  .                                                   The 

literature in the field of psychology has yielded much research in EC, and various approaches 

toward the matter has been attempted. The following will outline the various models of 

conceptualizing EC.                                                                                                                                                

Ability Models 

 The ability models assume emotional competence as a set of abilities that involves 

perceiving and reasoning abstractly with information that emerges from feelings.   Mayer and 

Salovey (1997) developed a revised conceptualization of emotional intelligence   as specific 

competencies that orchestrate skills in perceiving emotions, facilitate thought, und  erstand 

emotions, and manage   emotions based on   the four branches ranging from more basic 

psychological process to higher, more psychologically integrated processes. The most basic 

level of processing concerns perception, appraisal, and expression of emotion. As these skills 

are mastered, one advances to the second and third branches: emotion’s facilitation of 

thinking, and understa  nding and analyzing emotions or   employing emotional knowledge. The 

highest branch is the reflective regulation of emotions to promote emotional and intellectual 

growth.     In fact, many psychologists prefer the term “emotional competence” rather than 

“intelligence”   .                                                                                                                                                                                                                                                                                                                                                                                                                          

Trait Models 

 In contrast with the ability models or cognitive-emotional ability, it is measured 

through maximum-performance tests (Petrides & Furnham, 2000; 2001). Petrides and 

Furnham (2003) described individual differences in the extent to which they attend to, 

process, and utilize affect-laden information of an intrapersonal or interpersonal nature. They 

proposed trait emotional intelligence or emotional self-efficacy, which refers to a 
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constellation of emotion-related self-perceptions and dispositions, assessed through self-

report.  

Mixed Models 

 Mixed models provide the idea by integrating ability (cognitive-emotional ability) 

models and trait (emotional self-efficacy) models. The mixed models include emotion-related 

attributes and unrelated additional qualities, including reality testing, assertiveness, self-

regard, and self-actualization (Mayer, Salovey, et al., 2000). 

1.1.2 Conceptualization of Emotional Competence 

 The concept of EC in this study is based on the mixed model approach of the 

contributions (Bar-On, 1997, 2006; Cooper & Sawaf, 2000; Goleman, 1995, 1998b; Palmer, 

Walls, Burgess, & Stough, 2001; Wolmarans, 1998) by combining ability models and trait 

models.  

 Bar-On (2006) suggested one of the mixed models as a multi-factorial array of 

interrelated emotional and social competencies, skills and facilitators that influence one’s 

ability to recognize, understand and express ourselves, understand others and manage 

emotions, to relate with others, to adapt to change and solve problems of a personal and 

interpersonal nature, and to efficiently cope with daily demands, challenges and pressures. 

Bar-On developed the Bar-On Emotional Quotient Inventory that includes five key 

components: intrapersonal competence, interpersonal competence, stress management, 

adaptability, and general mood. 

 Saarni (1999) conceived EC as individual difference in how effectively people deal 

with their emotions and emotionally charged problems, and proposed the eight basic 

components or skills of EC to handle emotion-eliciting social transactions: (1) being aware of 

one’s own emotions, (2) discerning and understanding others’ emotions, (3) using the 

vocabulary of emotion and expressions, (4) having the capacity for empathic involvement, 
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(5) differentiating internal, subjective emotional experience from external, emotional 

expression, (6) coping adaptively with aversive emotions and distressing circumstances, (7) 

being aware of emotional communication within relationships, and (8) possessing the 

capacity for emotional self-efficacy. Lau (2006) summarized these skills into three major 

components as the skills for identifying personal and others’ feelings, those for 

communicating emotions with others, and those for coping with negative emotions and 

setbacks. Emotional responses are contextually anchored in social meaning, i.e., individuals 

learn cultural messages about the meaning of social transactions and relationships. This 

suggests that EC is linked with the individual’s cultural context (Saarni, 1997). 

 Goleman (1998a) defined EC as a learned capability based on emotional intelligence 

that results in outstanding performance at work. He suggested the EC model with five 

domains, and refined it with three dimensions: self-awareness, self-regulation, and motivation 

(Goleman, 1998b). Based on statistical analyses, Boyatzis, Goleman, and Rhee (2000) 

demonstrated the framework of EC with four main clusters of twenty emotional 

competencies: self-awareness, self-management, social awareness, and relationship 

management/social skills. The first cluster, self-awareness concerns knowing one’s internal 

states, preferences, resources, and intuitions. This cluster contains three competencies: 

emotional self-awareness, accurate self-assessment, and self-confidence. The second 

component, self-management, refers to managing one’s internal states, impulses, and 

resources. It includes six competencies: emotional self-control, trustworthiness, 

conscientiousness, adaptability, achievement drive, and initiative. The social awareness 

cluster focuses on how people handle relationships and awareness of others’ feelings, needs, 

and concerns. It encompasses three competencies such as empathy, service orientation, and 

organizational awareness. The relationship management cluster describes the skill or 

adeptness at inducing desirable responses in others. This cluster comprises of six 
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competencies: developing others, influence, communication, conflict management, visionary 

leadership, catalyzing change, building bonds, and teamwork and collaboration (Goleman, 

2001). Drawing from the framework of EC, since emotional competencies entail emotional 

capabilities in addition to purely cognitive abilities, modes of learning that work well for 

academic subjects or technical skills are not necessarily well suited for supporting people 

improve an emotional competence (Goleman, 1998a). 

 Cooper and Sawaf (2000) suggested the model, comprising four cornerstones such as 

emotional literacy, emotional fitness, emotional depth, and emotional alchemy. The first 

cornerstone, emotional literacy, builds a locus of self-confidence through emotional honesty, 

emotional energy, emotional feedback, emotional intuition and connection. The second one, 

emotional fitness, strengthens one’s authenticity, trusting relationships, constructive 

discontent, and resilience. In the third corner stone, one explores ways to align one’s life and 

work with one’s unique potential and purpose. It requires influence without authority, applied 

integrity, commitment, and unique potential and purpose. The emotional alchemy extends 

one’s creative instincts and capacity to flow with problems and pressures, and to compete for 

the future by building one’s capacity to sense more readily the widest range of hidden 

solutions and untapped opportunities. It includes creating the future, opportunity sensing, 

reflective time-shifting, and intuitive flow. 

 Wolmarans and Martins (2001) also presented the 360-degree Emotional Competency 

Profiler, including seven clusters of emotional competencies: emotional literacy, self-

esteem/self-regard, self-management, self-motivation, change resilience, interpersonal 

relations, and integration of head and heart. 

 Based on the theoretical frameworks of the mixed models of EC (Bar-On, 1997; 

Cooper & Sawaf, 2000; Goleman, 2001; Mikolajczak, 2009; Saarni, 1999; Wolmarans & 

Martins, 2001), two main domains are included: intrapersonal EC and interpersonal EC. 
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Intrapersonal EC denotes competence of own emotions (personal competencies), whereas 

interpersonal EC refers to competence of others’ emotions (interactive competencies). 

Therefore, this dissertation turns to focus on these two domains on EC. The innate capacities 

(emotional abilities) can moderate the relation between the preferred patterns (emotional 

traits) and the learned active behaviors (emotional competences), in order to identify and 

regulate own and others’ emotions and successfully adapt to the environment (Seal & 

Andrews-Brown, 2010). Emotional intelligence enhances the individual’s potential for 

learning, but EC translates that potential into task-mastering capabilities (Abraham, 2004). 

Specifically, this dissertation mainly focuses on emotional competence from the perspective 

of the workplace application of emotional intelligence, paying special attention on the three-

level model of EC by Mikolajczak (2009) based on the mixed model approach, which is a 

variant of the mixed model approach. 

1.1.3 Three-Level Model of Emotional Competence 

 Recently, Mikolajczak (2009) suggested a three-level model of EC (see Figure 1.1) by 

integrating the prior contributions of past studies (Barrett & Salovey, 2002; Lane & 

Schwartz, 1987; Matthews, Zeidner, & Roberts, 2002; Palmer, Gignac, Ekermans, & Stough, 

2008). This tripartite model comprises emotion-related knowledge, abilities, and dispositions. 

The first level is the complexity and width of emotion-related knowledge, which focuses on a 

person’s knowledge about own and others’ emotions, and how to handle with emotion-laden 

situations. This level includes combining semantic and episodic knowledge of own and 

others’ emotions. For example, an individual knows and understands well strategies how to 

handle emotions when s/he encounters an interpersonal conflict. The second level, the 

emotion-related ability level, centers on the ability to apply knowledge in a real-world 

situation. This focus is not on what people know, but on what they are capable of doing. This 

level contains an individual’s abilities how to handle in emotional situations. For instance, 
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one may not be able to actually execute the warranted behavior, even though s/he may know 

the strategies how to manage emotions in daily life and they would like to do so. The third 

level refers to emotion-related dispositions (the typical performance), the propensity to 

behave in a certain way in emotional situations. The focus of this level is not on what people 

know or can do, but on what they are able to do or consistently do (dispositions). For 

example, some individuals may be able to practice the strategies how to manage interpersonal 

conflict if explicitly asked to do so, while not actually applying these strategies in their real-

world situations. This model is the hierarchical structure model that knowledge underlies 

skill, which in turn influences dispositions. These three levels are loosely related as evidence 

of empirical research by Lumley, Gustavson, Partridge, and Labouvie-Vief (2005). This 

dissertation tended to focus on the emotion-related dispositions level of EC i.e., they 

consistently react to their real-world situations. 

	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	
Figure 1.1 The three-level model of EC (Mikolajczak, 2009) 

 

Abilities 
(The ability to apply 

knowledge to a problem-
solving situation and to 

implement a given strategy) 

Knowledge 
(The complexity and width of 

emotion knowledge, the 
beliefs about emotions) 

 

Dispositions 
(The propensity to put one’s 

abilities into practice, the 
frequency with which one uses 

his/her abilities) 
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1.1.4 The Association of Emotional Competence to Other Psychological Traits 

 There have been a myriad of studies dealing with EC and other psychological traits. 

Individuals with high EC are able to identify their own emotions as well as others’, express 

them in a socially acceptable manner, understand their causes and consequences, regulate 

them when they are not appropriate to the context or to their goals, and use them to enhance 

thoughts and actions   .   In contract, w  hile those individuals are able to take advantage of 

emotions without letting the latter lead them astray, individuals with low EC have a hard time 

into account the information emotions convey and are commonly overwhelmed by them     .         

Therefore, EC plays a significant role in the lifespan and influences psychological well-

being, health, social relationships, personal development, academic success, and professional 

success.                                                          

                                                                                                                          Past studies have revealed that higher EC is related with greater happiness (Brasseur et 

al., 2013; Nozaki & Koyasu, 2016; Szczygiel & Mikolajczak, 2017), better mental health and 

psychological well-being (Martins, Ramalho, & Morin, 2010; Schutte, Malouff, Simunek, 

McKenley, & Hollander, 2002; Schutte, Malouff, Thorsteinsson, Bhullar, & Rooke, 2007), 

more satisfaction with life (Nozaki & Koyasu, 2016; Szczygiel & Mikolajczak, 2017), greater 

self-esteem and subjective well-being (Gallagher & Vella-Brodrick, 2008), as well as 

decreased risk to develop psychological disorders (Mikolajczak, Menil, & Luminet, 2007). 

With respect to health, EC is related with health outcomes (Martins et al., 2010; Mikolajczak 

et al., 2015; Schutte et al., 2007) and healthcare expenditures (Mikolajczak & Van Bellegem, 

2017). EC predicts both physical and emotional health for the elderly (Fantini-Hauwel & 

Mikolajczak, 2014). Regarding personality traits, EC is positively associated with 

extraversion, agreeableness, openness, and conscientiousness, while it was negatively related 

with neuroticism (Nozaki & Koyasu, 2016). Likewise, extraversion predicts greater 

likeability among adolescents with high interpersonal EC (Szczygiel & Mikolajczak, 2018). 
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Moreover, as regards interpersonal relationships, higher EC predicts better social 

relationships and strong social skills (Lopes et al., 2004; Lopes, Salovey, Coté, & Beers, 

2005; Schutte et al., 2001), whereas lower EI predicts interpersonal conflict and 

maladjustment (Mayer, Salovey, & Caruso, 2008). For academic success, EC is associated 

with academic achievement and performance (Leroy, Gregoire, Magen, Gross, & 

Mikolajczak, 2012; Petrides, Frederickson, & Furnham, 2004).  

 In the workplace, higher EC leads to greater occupational success (Joseph & Newman, 

2010; Van Rooy & Viswesvaran, 2004), better job performance and personal development in 

the workplace (Ogińska-Bulik, 2005), higher leadership performance and managerial 

competencies, and better able to cultivate productive working relationships with others 

(Cavallo, Brienza, & Ma, 2005; Mikolajczak, Balon, Ruosi, & Kotsou, 2012), and better 

occupational well-being of employees (Yan, Yang, Su, Luo, & Wen, 2018). In addition, 

individuals who are able to effectively handle with emotions and emotional information in 

the workplace did better in addressing occupational stress and retaining psychological health 

(Ogińska-Bulik, 2005). EC moderated the relationship between work characteristics and 

emotional dissonance, between emotional dissonance and outcome variables (general well-

being and job satisfaction), and between work characteristics and outcome variables (Giardini 

& Frese, 2006). Only emotionally intelligent employees are able to build good social 

relationships and resolve conflicts (Young, Arthur, & Finch, 2000). Moreover, the 

development of EC brought about positive changes in psychological well-being, subjective 

health, quality of social relationships, and employability (Nelis et al., 2011).    

 In fact, needless to say, higher EC can predict educational success (academic 

performance), professional success (job performance), personal development, and better 

social outcomes of university students. Research on EC found that EC can be taught and 

nurtured (Kotsou, Nelis, Grégoire, & Mikolajczak, 2011; Nelis et al., 2011). Before entering 
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the workplace, it is clearly time, not too late or too early, to notice the urgent need of 

university students to improve their EC level.  

 

1.2 Cultural Differences in Emotional Competence 

 Culture and emotions are interactive processes such that culture influences the 

processes of emotional expression, comprehension, and management, and emotions influence 

the development of meanings and practices in each culture (Barrett, 2006; Mesquita, 2003; 

Shweder, 1994, 2000; Solomon, 1995). Moving beyond the earlier nature-versus-nurture 

debate of emotions, researchers on the communication of emotion have attempted to 

incorporate both universals and cultural differences (Elfenbein & Ambady, 2003). More 

recently, modern work focuses on how EC differ cross-culturally beyond the question of 

whether or not EC varies across cultures. We turn to theories of emotions such as the Two-

Factor theory of emotions (Schachter & Singer, 1962) and a cognitive appraisal theory of 

emotion by Levy’s perspective (Lazarus, 1991). The Two-Factor theory of emotions, 

including two factors such as the physiological signals and the interpretation of those signals, 

redirected the focus of emotions away from the physical body and into the mind. This theory 

focuses on the centrality of interpretation in emotions, and suggests people might interpret 

their physiological signals in different ways across cultures (Heine, 2016). Likewise, a 

cognitive appraisal theory of emotion by Levy’s perspective explains that the emotional 

process occurs in a sequence that starts with an eliciting event and proceeds as follows: (1) 

awareness of the emotion eliciting event, (2) interpretation of the situation such that 

emotional arousal or an emotional feeling enters into conscious awareness, and (3) response 

selection of an action or behavior. According to this model, culture influences the emotional 

process at two points: an individual’s interpretation of an eliciting event and the selection of a 

response to emotion (e.g., display rules) (Lazarus, 1991). In addition, Saarni (1999) indicated 
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that cultural beliefs and customs profoundly influence the types of emotional experiences a 

child is exposed to, and thus socialized. Based on the theoretical frameworks, culture 

differences in EC need to consider since emotionally intelligent responses to stimuli 

contribute to the development of a positive emotional cycle. 

1.2.1 Cross-Cultural Comparisons of Emotional Competence 

 The plethora of research on the matter has by and large indicated that there are some 

intriguing cultural differences in emotional competence (e.g., emotional identification, 

emotional expression), paying particular attention to comparing Western and Eastern 

cultures. With respect to emotional identification, some cultures perform a little better than 

others for identifying facial expressions of the basic emotions. For example, Russell's (1994) 

study indicated that English speakers performed better in the success rates of American-

posed face expressions than other Indo-European language speakers (Swedish, Greek, 

Spanish), which in turn, were better than non-Indo-European language speakers (Japanese, 

Turkish, Malaysian). Regarding identification of other’ emotions, a meta-analysis study by 

Elfenbein and Ambady (2002) has depicted that people judged about 9% more accurate for 

the facial expressions of people from their own culture than those of another culture. 

Likewise, people can guess better the target’s feeling from their own culture than from 

another culture (Adams et al., 2010). Similarly, Americans can guess better the nationality by 

looking at the target’s face (American/Australian and Japanese/Japanese-American) (Marsh, 

Elfenbein, & Ambady, 2003, 2007). 

 Research on emotional expression finds that Japanese are more likely to control their 

emotions by presenting a more neutral or pleasant face than Americans (Ekman, 1972). 

Japanese judged by looking at the target’s eyes, while Americans did by looking at the 

mouths (Yuki, Maddux, & Masuda, 2007). Regarding the intensity of emotional experience, 

American reported emotions longer and more intensely than Japanese did (Matsumoto, 
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Kudoh, Scherer, & Wallbott, 1988). Similarly, East Asians (Japanese, Chinese, Korean) are 

less attentive to their visceral states than Westerners (Ma-Kellams, Blascovich, & McCall, 

2012; Ryder et al., 2008). 

 With respect to emotional regulation, Matsumoto (2006) found that Americans had 

higher tendencies to reappraise emotion-eliciting events, while Japanese had higher to 

suppress their emotional reactions. These research findings are mainly focused on Western 

and Eastern cultures, including the major Asian countries. Therefore, it is important to do this 

research in a context of cultural differences in EC, namely emotional identification, 

emotional comprehension, emotional expression, emotional regulation, and emotional 

utilization/management, comparing within Asian cultures. Moreover, these cultural 

differences in EC should be linked with the popular cultural constructs to depict a clearer 

relationship between them. 

1.2.2 Popular Cross-Cultural Constructs and Cultural Differences in Emotional 

Competence 

 Researchers have attempted to weave together these strands of evidence to theory how 

culture influences EC. The early researchers who studies EC focused their efforts on 

establishing cultural differences of Easterners and Westerners, and therefore did not pay as 

much attention to the cultural differences within Asian countries. We turn to this study on 

whether these cultural differences of EC can be explained with the popular cross-cultural 

constructs: individualism and collectivism dimension, high and low power distance, 

independent and interdependent self-concepts, high and low context cultures, and tight and 

loose cultures.  

 The most widely used dimension of cross-cultural studies is individualism-collectivism 

dimension (Hofstede, 1980; Triandis, 1972, 1995), that refers to the priority given to the 

personal or to the group or collective (others). Individualist cultures are ones in which 
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important meanings about relationships, identity, power, and ambition converge to promote 

individual needs, wishes, and desires, whereas collectivist cultures are ones in which these 

meanings involve the group and the individuality is minimized (Niedenthal et al., 2006). In 

addition, hierarchical power and status differences are minimized in individualist cultures, 

whereas hierarchy and status are widely recognized and formalized in collectivist cultures.  

 Another culture construct, power distance, denotes how much hierarchical inequality 

the culture encourages individuals to accept and regard as legitimate. Hofstede (2001) 

described that the Philippines, Guatemala, and Malaysia had the highest power distances, 

whereas Austria, Israel, and Denmark had the lowest. In Hofstede's (1983) study, relations 

between employer and employee are strictly ruled and dependent on the employer’s decision 

in societies with high power distance, whereas employer and employees work closely 

together and try to apply democratic practices in those with low power distance. Additionally, 

Schwartz's (1994a, 1994b) analysis of cultural values suggested three bipolar dimensions, 

including conservatism versus autonomy, hierarchy versus egalitarianism, and mastery versus 

harmony. Societies that value hierarchy and conservatism are likely to be similar to those 

with high power distance. 

 The differences between independent and interdependent selves support the evidence to 

hypothesize about how emotional identification, comprehension, expression, regulation, and 

utilization vary across cultures. This cultural dimension has been referred to as ego versus 

sociocentrism. People from societies with independent selves focus more intently on how 

events and situations affect themselves, or how they might serve to distinguish themselves 

from others, while those with interdependent selves are more concerned with maintaining 

interpersonal harmony; hence it should be more aware of how events and situations affect 

others close to them as well as themselves (Markus & Kitayama, 1991). Individuals interpret 

situations as ones in which social interdependence is salient, and in which their 
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interdependent identity may be asserted in collectivist cultures. In contrast, individuals 

interpret many situations in terms of individual self-expression and achievement, and in 

which their independent self can be affirmed in individualist cultures. Bagozzi, Gopinath, and 

Nyer (1999) indicated that societies with interdependence selves may promote greater 

emotional complexity. This suggests that people with independent selves and interdependent 

selves will interpret situations differently, which in turn provide opportunities to distinguish 

themselves from others or to affect their interpersonal relationships with others. 

 Hall (1976) explored the high and low context theory, cultural differences in the 

preference of indirect, implicit messages versus direct, explicit messages. Hall (1976, p.79) 

described: “a high-context communication or message is one in which most of the 

information is either in the physical context or internalized in the person, while very little is 

in the coded, explicit, transmitted part of the message. A low-context communication is just 

the opposite; i.e., the mass of the information is vested in the explicit code”.  

 The culture construct of tightness-looseness by Gelfand et al. (2011) is based on 

strong/weak social norms and low/high tolerance of deviant behavior of each society. Loose 

societies are expected to have a much weaker situational structure, affording a much wider 

range of permissible behavior in daily life situations, whereas tight societies are expected to 

have a much higher degree of situational structure, restricting the range of behavior deemed 

appropriate in everyday situations. 

 In explaining these popular cultural constructs related with cultural differences of 

emotions, earlier researchers tended to focus on comparing Western and Eastern cultures. 

Needless to say, to depict a clearer relationship between the popular cultural constructs and 

EC, it is important to do the study of cultural differences on EC across Asian cultures beyond 

the scope of East versus West cultural comparison. 
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1.3 Emotional Competence and Relational Quality  

 Many human emotions grow out of social interactions (Kemper, 1978). Lopes et al. 

(2004) suggested that warm, smooth, and spontaneous social relationship enhances positive 

emotions, preempts conflict and tension, and facilitates executive functions as well as flexible 

focus of attention. People need to process emotional information and handle emotional 

dynamics tacitly to navigate the social context. In addition, Argyle and Lu (1990) indicated 

that positive emotionality is associated with sociability. Therefore, needless to say, positive 

relational qualities in social interactions develop positive emotions. Emotional competence is 

thought to be important for social interaction because knowing how emotions affect behavior 

in groups is useful for understanding and predicting group behavior.  

1.3.1 The Association Between Emotional Competence and Relational Quality 

 Earlier researchers have attempted to focus on the relationship between each aspect of 

EC (i.e., emotional expression, emotional management, emotional regulation) and relational 

quality of social interaction. For example, the importance of social relationships and the 

social context revealed in the perception of emotional expression (Masuda et al., 2008) and 

the recognition of facial expression (Cohen & Gunz, 2002). Regarding emotional 

management, the ability to manage emotions was positively related to the perceived quality 

of social interactions with opposite-sex individuals (Lopes et al., 2004). Moreover, the 

control and regulation of emotions must be considered within the social context of the 

emotional situation (Ekman, 1972). In term of emotional regulation, research studies found 

that individuals who had high on emotional regulation abilities viewed themselves as more 

interpersonally sensitive and pro-social than their counterparts, hence they were viewed 

favorably by their peers, including peer nominations for interpersonal sensitivity and pro-

social tendencies, the proportion of positive versus negative peer nominations, and reciprocal 
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friendship nominations (Lopes et al., 2005). Therefore, it is not a contradiction to say that EC 

is related with relational quality in social interaction context.  

1.3.2 Cultural Differences in Emotional Competence and Relational Quality 

 Researchers have noticed that culture influences EC, which in turn affects interpersonal 

relationship. For instance, Scherer, Matsumoto, Wallbott, and Kudoh, (1988) indicated that 

Japanese were much more often saddened by relationship problems than Americans. They 

also found that fear arose in the context of social relationships more in Japan than in the 

United States or Europe. It can be said as a fear of failing to maintain harmonious social 

relationships (Scherer et al., 1988). Miyamoto and Ma (2011) argued that individuals are 

actively shaping their own emotional experiences by engaging in divergent emotional 

regulation strategies according to their cultures. Furthermore, more than 40% of the Japanese 

described the situation from the perspective of a third person or a generalized other, whereas 

none of the Americans did so (Mesquita & Haire, 2004; Mesquita & Markus, 2004). A study 

conducted by Kitayama, Karasawa, and Mesquita (2004) argued that Japanese university 

student felt more intense socially engaged positive and negative emotions than socially 

disengagement emotions in both positive and negative situations compared with American in 

a diary study. Evidence revealed by the earlier research could be contributed to the effect of 

EC on relational quality of interpersonal relationships but could not fully explain it without 

considering the important role of cultures.  

1.3.3 Cross-Cultural Constructs and Cultural Differences in Emotional Competence 

and Relational Quality 

 Understanding the effect of EC on relational quality across cultures requires first 

understanding some theoretical perspectives on cultures, i.e. popular cultural constructs, such 

as the individualism and collectivism dimension, power distance, and independent and 

interdependent self-concepts.  
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 With respect to individualism and collectivism dimension, the earlier findings indicated 

that collectivists are more concerned about harmony within close relationships and as tolerant 

of accepted hierarchy and inequalities (Niedenthal et al., 2006). The idiocentrism and 

allocentrism dimension was included to examine how it is related to EC and relational 

quality. Research (e.g., Scott, Ciarrochi, & Deane, 2004) revealed that idiocentrism was 

associated with less satisfying social support networks, less skill in managing both self and 

others’ emotions, lower intentions to seek help from family and friends for personal and 

suicidal problems, and higher levels of hopelessness and suicide decision. Numerous 

superficial interactions may give idiocentrics the experience they need to perceive emotions 

accurately, at least as well as allocentrics. 

 Regarding power distance, researchers (e.g., Matsumoto, 1989) noticed that high power 

distance countries have hierarchical and unequal structure, and that the expression of negative 

emotions is threatening to the existing social order. Expanding on these ideas, the present 

study needs to focus on the target or relationship categories and relational factors (e.g., status). 

 In terms of self-construals, Western countries typically embrace independence, dealing 

with one’s private qualities and inner attributes that make one appear unique (Markus & 

Kitayama, 1991), and seeing one’s emotions as reflecting the inner self, originating from 

within (Uchida, Townsend, Markus, & Bergsieker, 2009). In contrast, East Asian countries 

embrace interdependence, attending to others’ wishes and concerns, focusing on the 

interpersonal context and others’ emotions in their group (Mesquita, 2001), and seeing one’s 

emotions as originating through interactions with others in one’s environment (Greenfield, 

2013; Kashima, Siegal, Tanaka, & Kashima, 1992; Uchida et al., 2009). In general, emotional 

experiences of more interdependent individuals are more socially engaged than the emotional 

experiences among more independent individuals. Research by Savani, Alvarez, Mesquita, 

and Markus (2013) documented that Mexicans are more likely to experience interpersonally 
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engaging emotions and less likely to experience interpersonal disengaging emotions 

compared to Americans. 

 Perhaps EC is most crucial in turbulent relational events, such as interpersonal conflict. 

We now turn our attention on cultural differences in interpersonal conflict management, and 

its relationship to EC. 

 

1.4 Interpersonal Conflict Management Styles 

 There is a large number of studies on conflict and interpersonal conflict management. 

People use the various styles of behavior by which interpersonal conflict may be handled and 

managed. Rahim (2001) classified organizational conflict as intraorganizational or 

interorganizational conflict. Intraorganizational conflict was classified on the basis of levels 

(individual, group, etc.) at which it occurs as four types of conflict, including (1) 

intrapersonal conflict/ intraindividual or intrapsychic conflict: “conflict that occurs when an 

organizational member is required to perform certain tasks and roles that do not match his or 

her expertise, interests, goals, and values”, (2) interpersonal conflict/dyadic conflict: “conflict 

between two or more organizational members of the same or different hierarchical levels or 

units”, (3) intragroup conflict/intradepartmental conflict: “conflict among members of a 

group, or between two or more subgroups within a group in connection with its goals, tasks, 

procedures”, and (4) intergroup conflict/interdepartmental conflict: “conflict between two or 

more units or groups within an organization” (Rahim, 2001, p. 23, 24). 

 As regards interpersonal conflict management styles, Follett (1940) proposed three 

major ways of handling conflict, comprising domination, compromise, and integration, and 

expanded other ways of handling conflict, including avoidance and suppression. Deutsch 

(1949) also proposed the simple cooperative-competitive model in social conflict. Blake and 

Mouton (1964) suggested five types for dealing with conflicts: forcing, withdrawing, 
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smoothing, compromising, and problem solving. Extending this work, Thomas (1976) 

considered cooperativeness and assertiveness in classifying these five conflict handling types. 

Putnam and Wilson (1982) presented three styles of handling interpersonal conflict based on 

empirical evidence by analyzing the factor structure of the Organizational Communication 

Conflict Instrument. These three styles were non-confrontation (obliging), solution-

orientation (integrating), and control (dominating). Pruitt (1983) proposed the dual-concern 

model (concern for self and others), including the four handling styles: yielding, problem 

solving, inaction, and contending. All types of interpersonal conflict management styles are 

based on two major dimensions (concern for self and concern for others). Rahim and Bonoma 

(1979) proposed five interpersonal conflict management styles based on these dimensions. 

1.4.1 Rahim’s Model of Organizational Conflict Management 

 Rahim and Bonoma (1979) suggested the conflict management styles with two basic 

dimensions (concern for self and concern for others). The first dimension refers to the degree 

to which a person attempts to satisfy his or her own concerns, whereas the second one 

explains the degree to which a person attempts to satisfy others’ concern. Combination of the 

two dimensions results in five conflict management styles, namely, integrating style, 

avoiding style, dominating style, obliging style, and compromising style (see Figure 1.2). 

Integrating style indicates high concern for self and others, and is also known as problem 

solving. Since it involves collaboration between the parties, Gray (1989) reported this style as 

collaborating style. Next, obliging style intended low concern for self and high concern for 

others, and is also known as accommodating. This style is related with attempting to play 

down the differences and emphasizing commonalities to satisfy others’ concerns (Rahim, 

2001). Dominating style identified as high concern for self and low concern for others, and is 

also referred to competing style. A dominating person goes all out to achieve his or her 

objective, and ignores others’ needs and expectations. Avoiding style indicates low concern 
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for self and others. Moreover, compromising style indicates intermediate concern for self and 

others. This study tended to focus on these five conflict management styles.  

 

									 	   

   

	
	
 

 

 

 

 

 

 

Figure 1.2 Managing organizational conflict: A model diagnosis and intervention (Rahim & 

Bonoma, 1979, p. 1327) 

 

1.4.2 Cultural Differences in Interpersonal Conflict Management Styles 

 A growing body of research has been conducted cultural differences in interpersonal 

conflict management styles. The majority of studies concerning cultural differences in 

interpersonal conflict management styles depicted with the individualism and collectivism 

framework. In the four-nation (China, Germany, Japan, the United States) study (Oetzel & 

Ting-Toomey, 2003), results found that the individualism and collectivism dimension had 

direct and indirect effect on interpersonal conflict styles. Past studies found that Americans 

prefer to use the dominating style, whereas Japanese, Korean, Chinese, and Taiwanese prefer 

to use the obliging and avoiding styles (Ting‐Toomey et al., 1991). Moreover, Hong's (2005) 

study found that Koreans preferred the avoidance and cooperative strategies, whereas 
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Americans preferred the competition and assertive strategies in handling intracultural and 

intercultural conflict. Similarly, Chinese managers rely more on the avoiding style, while 

American managers rely more on the competing style (Morris et al., 1998). Taiwanese used 

the obliging, avoiding, integrating and compromising styles more than American (Trubisky, 

Ting-Toomey, & Lin, 1991). Additionally, Gabrielidis, Stephan, Ybarra, Pearson, and 

Villareal (1997) indicated that students from Mexico (collectivistic culture) preferred the 

accommodation and collaboration styles than those from the United States (individualistic 

culture). Moreover, Elsayed-Ekhouly and Buda's (1996) study indicated that Americans used 

more the obliging, dominating, and compromising styles, while Arab Middle Eastern 

executives preferred the integrating and avoiding styles. However, in the sample of the 

Netherlands and China, Boros, Meslec, Curseu, and Emons (2010) found that cooperation is 

better, and contending and avoiding conflict resolution styles are used less in horizontal 

collectivist cultures, whereas the avoiding style is more frequently used in vertical 

individualist cultures. Turkish people were more likely to use the collaborating style (Ma, 

Erkus, & Tabak, 2010). Therefore, Komarraju, Dollinger, and Lovell's (2008) study indicated 

that individualists preferred the integrating style, whereas collectivists were more likely to 

prefer the obliging and avoiding styles. Brew and Cairns (2004) found that Anglo 

(individualist) rated higher the assertive conflict style and lower the non-confrontational style 

than Chinese (collectivist).  

 Draw from these existing studies, it can be said that American preferred the dominating 

style, whereas Asians (Japanese, Korean, Chinese, Taiwanese) preferred the avoiding style. 

In support of this idea, a meta-analysis study of 36 empirical studies conducted by Holt and 

DeVore (2005) found that individualistic cultures use the dominating style, whereas 

collectivist cultures prefer avoiding and compromising styles. Likewise, in the study of 37 

different countries (Cai & Fink, 2002), collectivists prefer compromising and integrating 
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styles more than individualists do. In East Asian cultures, avoidance may be seen as a 

desirable negotiation strategy (Tjosvold & Sun, 2002). In contrast, past research (e.g., Lagao, 

1996) found that no significant differences in the preference of conflict management styles 

between Americans and Filipinos.  

 Past studies showed cultural differences in interpersonal conflict management styles in 

Western and Eastern cultures. Very few studies to date have addressed interpersonal conflict 

management styles across Asian cultures. However, one study found that Japanese were less 

likely to use the dominating style than Chinese and Korean (e.g., Kim, Wang, Kondo, & 

Kim, 2007). Moreover, Posthuma, White III, Dworkin, Yánez, and Swift (2006) indicated 

that national origin influenced the choice of conflict resolution styles in both American and 

Mexican workers. We need to explore cultural differences in interpersonal conflict 

management styles within Asian cultures. 

 Another cultural construct, power distance, is also related with interpersonal conflict 

management styles. Power distance had small, positive effect on avoiding and dominating 

facework, and small power distance cultures had more dominating facework than large power 

distance cultures (Oetzel et al., 2001). The three-country (the U.S., Nigeria, and India) study 

indicated that these three cultures differed significantly the cultural value dimensions of 

power distance and uncertainty avoidance and on their preference of the compromising and 

avoiding styles (Purohit & Simmers, 2006). 

 The influences of high/low-context communication and the importance of face in social 

interactions are also salient in interpersonal conflict management (Adair & Brett, 2005; 

Doucet, Jehn, Weldon, Chen, & Wang, 2009). Information is transferred verbally by 

delivering a direct and explicit manner in low-context communication cultures, whereas a 

substantial amount of information expected to be implicitly understood by the other party 

through contextual cues and nonverbal communication in high-context communication 
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cultures. For example, Adair and Brett (2005) compared negotiation strategies amongst high-

context, low-context, and mixed-context cultures, and found that people from high-context 

cultures use a much wider range of negotiation strategies and those from low-context cultures 

are more likely to reciprocate direct offers by the other party. Another construct, saving face, 

focuses on avoidance embarrassment in social interactions, and can apply to both one’s own 

face and that of the other (Ting‐Toomey et al., 1991). For instance, Ting-Toomey's (1988) 

study suggested that withdrawing style may be used in an effort to save face rather than 

embarrass others. 

 

1.5 Emotional Competence, Interpersonal Conflict Management Styles, and Relational 

Factors 

 Accurately perceiving and managing our own emotions, and being capable of 

understanding others’ perspectives, will have a positive impact on handling interpersonal 

conflicts constructively (Schlaerth, Ensari, & Christian, 2013). Emotionally intelligent people 

have the ability to better manage and regulate their own emotions and others’ emotions 

(Davies, Stankov, & Roberts, 1998; Mayer & Salovey, 1997; Mayer et al., 2008; Ng, 

Pomerantz, & Lam, 2007). In order to effectively manage and deal with interpersonal 

conflicts, people need to know and understand their emotions and others’ emotions, are able 

to use appropriate strategies to regulate and management efficiently, and can apply in real-

world situations. Therefore, it is important to consider the effect of EC on interpersonal 

conflict management styles. 

1.5.1 Relationship between Emotional Competence and Interpersonal Conflict 

Management Styles 

 Rahim et al. (2002) explored the relationship between EC and conflict management 

strategies in seven countries (U.S., Greece, China, Bangladesh, Hong Kong and Macau, 
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South Africa, and Portugal) and found that one of the competencies (self-awareness) is 

positively related with self-regulation, empathy, and social skills, which in turn is positively 

associated with problem solving strategy, and negatively related with bargaining strategy. 

Additionally, Basogul and Özgür (2016) found that emotional intelligence affects conflict 

management strategies. A recent meta-analysis study by Schlaerth, Ensari and Christian, 

(2013) has depicted that high emotional intelligence leaders are able to manage conflict more 

constructively. Yu, Sardessai, Lu, and Zhao's (2005) study also depicted the influence of 

emotional intelligence on integrating and compromising conflict management styles, and 

emotional intelligence can predict the integrating style. Similarly, Srinivasan and George 

(2005) found that people who were emotionally competence are likely to influence all types 

of conflict management styles except avoiding style. To some extent, existing studies provide 

evidence of the relationship between EC and interpersonal conflict management styles. 

1.5.2 Role of Relational Factors in Asia 

 The early researchers of emotional competence and interpersonal conflict management 

styles did not pay as much attention to the role of relational factors. Asian cultures are highly 

contextualized depending on social relation and situations (Markus & Kitayama, 1991). Other 

researchers have noticed that Americans and Europeans experienced more anger within close 

relationships, while Japanese experienced more anger in in the context of strangers (Scherer 

et al., 1988). In other words, these findings may shed light on the importance of the probing 

into relationship categories (e.g., best friend, stranger) and other relational factors (e.g., 

intimacy, status) in Asian cultures.  

 Relational factors such as intimacy/relational closeness and status influence on 

interpersonal conflict management styles (Drory & Ritov, 1997; Moriizumi & Takai, 2006, 

2007; Ohbuchi, Fukushima, & Tedeschi, 1999). For instance, Japanese handled interpersonal 
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conflict based on relational factors, including intimacy and social status (Moriizumi & Takai, 

2006, 2007). The role of relational factors needs to consider, especially in Asian cultures.  

 

1.6 Motivation and Purposes of the Study 

1.6.1 Asian Cultures: Whether they are Similar or not 

 The early cross-cultural studies of emotions have focused their efforts on comparing 

Western and Eastern cultures, and therefore did not pay as much attention to the cultural 

differences within Easterners. In addition, the majority of cross-cultural studies has involved 

only major Eastern countries (Japan, South Korea, China, and Hong Kong) (Oyserman et al., 

2002), and few studies have sought to compare other Asian countries. These countries are 

situated in East region of Asia. These four cultures are affluent, developed, and open to 

Western cultural influences, hence it cannot be denied that their cultural features are not 

necessarily unlike those of Western cultures. Traditionally, most cross-cultural researchers 

have grouped these diverse Asian cultures into one category of Eastern culture, characterized 

as being collectivists. Asian countries have different relational values in their social 

interaction context even though they exist in the same geographical area. Moreover, their 

political and economic systems are widely variant. According to the Inglehart-Welzel cultural 

map of the 6th wave of the World Values Survey, Southeast Asian countries have higher 

traditional and survival values. In East Asian countries, Japan and Hong Kong had higher 

secular-rational and self-expression values, whereas China, South Korea, and Taiwan had 

high secular-rational and survival values. Recent studies showed that traditional values have 

declined in China, while Japan co-exists with Western values, and South Korea emphasizes 

superiority role of males, typical of traditional values (Zheng, 2005). In Hofstede’s value 

dimension of individualism, Japan scored relatively highly on individualism compared to 

other Asian countries (Hofstede, 1980). Recent research dealing with the theoretical 
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framework of tight versus loose cultures indicates that tightness scores of all Asian countries 

(except for Hong Kong) are higher than the overall mean scores, especially Bangladesh 

includes the top five countries of tightness scores (Gelfand et al., 2011). In addition, Markus 

and Kitayama (1991) indicated that many Asian cultures have distinct conceptions of 

individuality that insist on the fundamental relatedness of individual to each other. This 

dissertation viewed them as having distinct issues regarding emotional competence of their 

youth and was geared to compare such East Asian cultures toward another less studied 

Southeast and South Asian cultures, as an effort to probe into differences within the Asian 

cultures.  

1.6.2 Purposes of the Study 

 This dissertation investigated how emotional competence differs across Asian cultures, 

and the role of emotional competence on relational quality and interpersonal conflict 

management. The first study aimed at investigating university students’ emotional 

competence through a cross-cultural comparison amongst four Asian cultures (Myanmar, 

Japan, China, and Bangladesh) (Chapter 2). The second study examined the effect of 

emotional competence on relational qualities of best friend, romantic partner, parents, and 

sibling in their daily life comparing the two contrasting Asian countries (Japan and 

Myanmar) (Chapter 3). The third study explored the impact of emotional competence on 

interpersonal conflict management styles with different relationship categories based on 

relational factors, including relational closeness/intimacy and status as a cross-cultural 

comparison between these two Asian countries (Japan and Myanmar) (Chapter 4). 

 The following figure briefly presents how the series of three studies were integrated in 

this dissertation (see Figure 1.3).  
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Figure 1.3 A conceptual model of university students’ emotional competence, relational 

quality, and interpersonal conflict management styles in Asian cultures 
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CHAPTER 2 

CROSS-CULTURAL COMPARISON OF UNIVERSITY STUDENTS’ EMOTIONAL 

COMPETENCE IN ASIA 

 

 While all humans experience emotions, individuals markedly differ in the extent to 

which they experience, identify, understand, express, regulate, and use their own emotions 

and others’ emotions (Mikolajczak, 2009). This has been defined as Emotional Competence 

(EC) by Brasseur et al. (2013). Earlier, this concept had been considered as intrapersonal and 

interpersonal social emotional information (Bar-On, 2006; Gardner, 1983; Saarni, 1990), 

which encompasses emotional-related individual differences. EC is also distinct from 

Emotional Intelligence (EI), which is restricted to the cognitive and affective levels, but not 

actual behavior. Recent studies have indicated that EC can be taught and learned, hence the 

term EC is preferred over EI (Kotsou et al., 2011; Nelis et al., 2011).  

  Early studies of emotions were conducted under the assumption that emotional 

experience was common to all human kinds. Cross-cultural researchers have challenged this 

premise, and have shown that emotions incorporate both universals and cultural differences. 

For example, Ekman (1972) conducted a classical study on accuracy of detecting American 

facial expressions, and discovered that Americans fared better than non-Americans (three 

South American groups and Japan) in interpreting facial expressions made by American 

people. Recent research has documented evidence for cultural variability, and abilities linked 

with EC through a social constructivist approach to emotional experience (Heine, 2016). 

Emotion understanding and emotion regulation are more culture-specific (e.g., Matsumoto & 

Hwang, 2012; Shao, Doucet, & Caruso, 2015). In cross-cultural comparison on emotional 

expression, Japanese learn not to express negative feelings in the presence of others, whereas 

there is less of such a tendency in Americans (Ekman & Friesen, 1969). Similarly, in 
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comparing the conditions for particular emotions between Japanese and Americans, the 

former were seen to suppress anger in close relations, but freely express anger toward 

strangers, whereas the latter reported feeling disgust and sadness toward in-group members, 

and happiness to out-groups more so than Japanese (e.g., Matsumoto, 1990; Matsumoto et al., 

1988). In previous studies on emotion suppression and emotion reappraisal, cultures that 

emphasized social order and hierarchy tended to be higher on suppression, and these 

variables were positively correlated for these cultures, whereas those which emphasized 

affective autonomy and egalitarianism were lower on suppression, and suppression and 

reappraisal tended to be negatively correlated (Matsumoto, Yoo, Nakagawa, & 37 members 

of the Multinational Study of Cultural Display Rules, 2008). 

 Culture plays a central role in shaping emotional experience, hence much more cross-

cultural research on EC (e.g., emotional understanding and regulation) is warranted (e.g., 

Shao et al., 2015) to delineate cultural differences. Modern work on cross-cultural research of 

this subjectively experienced aspect of emotions have questioned whether identification, 

comprehension, expression, regulation, and utilization of their own emotions and others’ vary 

across cultures.  

 Gender differences also seem to be prevalent in the literature. Fujita, Diener, and 

Sandvik (1991) suggested that women report greater overall intensity of positive and negative 

affect than men as measured with an affect intensity measure. Women have also been noted 

to express their emotions more than men (Fabes & Martin, 1991; Grossman & Wood, 1993; 

Johnson & Shulman, 1988). In conjunction with culture, several studies attest that gender 

differences are more acute in Western cultures, than in Eastern (Brody, 1997; Fischer & 

Manstead, 2000). 

 Cross-cultural researchers have a propensity to account for cultural differences with the 

theoretical framework of collectivism versus individualism. For individualistic cultures, 
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important meanings concerning relationships, identity, power, and ambition converge to 

promote individual needs, wishes, and desires over those of the group and collective needs, 

wishes, and desires, and are encouraged to express themselves and develop their individuality 

(Markus & Kitayama, 1991). In contrast, for collectivist cultures, these meanings involve the 

group, not the individual, and individuality is minimized. In collectivist cultures, hierarchy 

and status are widely recognized and formalized, and the roles and normative behaviors are 

clearly defined by social position (Niedenthal et al., 2006).   

 The majority of previous cross-cultural comparisons of Easterners and Westerners on 

emotions have involved major East Asian countries, including Japan, China, and South Korea 

as the former group, and little research has sought to compare other Asian countries. Cross-

cultural researchers often group these diverse Asian cultures into one category of 

collectivists, but this study seeks to compare the different regions of Asia to see if there are 

any differences in the emotional competence of youth amongst them. To this effect, Nozaki 

and Koyasu (2016) highlighted the need to study psychometric properties of the EC measure 

in other Eastern countries, aside from the Japanese, whom researchers conveniently designate 

as the representative of Easterners or collectivists. Intra-regions of Asia deserve to be 

investigated for their distinctness, as Markus and Kitayama (1991) point out, that Asian 

cultures tend to nurture distinct conceptions of individuality that incur from their fundamental 

relatedness between people. Therefore, this study aims to bridge the void in cross-Asian 

comparisons, particularly in the issue of emotional competence. While Asian cultures are 

situated in the same geographical area, they have different political, economic and social 

systems, and are worthy of scrutiny in order to delineate their distinctness.  

 This study features the emotional competence of university students, whom we 

consider are at a developmental stage in which they have temperamentally matured as full-

fledged adult members of society, yet they are free of the daily stresses of a working person 
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(Santrock, 2016). By placing the focus on university students, we opine that a valid cross-

cultural comparison can be made, arguing that occupation, life experience, and age range can 

be kept constant.   

 

2.1 Theoretical Backgrounds of the Study 

2.1.1 Conceptions of Emotional Competence 

 The concept of emotional competence is rooted in the understanding of emotions as 

being normal, useful aspects of being human. It has been conceptualized as abilities (Mayer, 

Caruso, et al., 2000; Mayer & Salovey, 1993), traits (Petrides & Furnham, 2003), and a mix 

of both (Bar-On, 2006; Mayer, Salovey, et al., 2000). Saarni (1999) proposed eight skills as 

the components of emotional competence to handle emotion-eliciting social transactions. In 

brief, these eight skills include: (1) being aware of one’s own emotions; (2) discerning and 

understanding others’ emotions; (3) using the vocabulary of emotion and expressions; (4) 

having the capacity for empathic involvement; (5) differentiating internal, subjective 

emotional experience from external, emotional expression; (6) coping adaptively with 

aversive emotions and distressing circumstances; (7) being aware of emotional 

communication within relationships; and (8) possessing the capacity for emotional self-

efficacy. Integrating the key concepts of emotional competence in the literature, Lau (2006) 

summarized three major components of emotional competence as the skills for identifying 

personal feelings and those of others, the skills for communicating emotions with others, and 

the skills for coping with negative emotions and set-backs. Goleman (2001) also suggested a 

framework of emotional competencies such as self-awareness, self-management, social 

awareness, and social skills. 

  Mikolajczak (2009) suggested a three-level model of EC (knowledge-abilities-

dispositions) by integrating the prior contributions of Barrett and Salovey (2002); Lane and 
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Schwartz (1987); Matthews et al. (2002); and Palmer et al. (2008). This tripartite model 

encompasses emotion-related knowledge, abilities and dispositions. Emotion-related 

knowledge is the level which focuses on a person’s knowledge about his/her and others’ 

emotions, and how to deal with emotion-laden situations in an emotionally intelligent 

manner. An emotionally competent individual, then, monitors his/her emotional 

surroundings, and knows how to efficiently deal with them. The second level, the emotion-

related ability level, construes the ability to apply knowledge in a real-world situation. This 

focus is not on what people know, but on what they are capable of doing. For example, even 

though one may know how to appropriately react to a stressful situation, s/he may not be able 

to actually execute the warranted behavior. Finally, the trait level refers to emotion-related 

dispositions, namely, the propensity to behave in a certain way in emotional situations. The 

focus of this level is not on what people know or can do, but on what they are able to do or 

consistently do: their dispositions (i.e., the typical performance). For example, some 

individuals may be able to practice the strategies how to reduce stress if explicitly asked to do 

so, while not actually applying these strategies on their own initiative in their daily life. The 

hierarchical structure of this model implies that knowledge underlies skill, which in turn 

underlies dispositions. While lower levels do not necessarily entail higher levels, higher 

levels supposedly entail lower levels. These three levels are loosely connected as evidenced 

by empirical research by Lumley et al. (2005). This study tended to focus on the level of EC, 

i.e., they consistently behave in their real-world situations. 

 In general, emotionally competence people know, comprehend and apply efficiently 

their emotions and others’ emotions in their daily life. Thus, this study tended to focus on the 

EC model by Mikolajczak (2009), paying attention on emotional knowledge (identification 

and comprehension of emotions), abilities (expression and regulation of emotions), and 

dispositions (utilization of emotions) in real-world situations. At each level, there are two 
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main domains of EC, i.e., intrapersonal EC and interpersonal EC. Intrapersonal EC predicts 

more in some context, whereas interpersonal does in others. For example, regarding 

predicting health, intrapersonal EC is more important than interpersonal EC. In contrast, with 

respect to the quality of social relationships interpersonal EC carries more weight than 

intrapersonal EC (Brasseur et al., 2013). 

2.1.2 Profile of Emotional Competence  

 In this study, the Profile of Emotional Competence (PEC: Brasseur et al., 2013) was 

implemented to measure EC. The PEC was developed to assess the two facets of 

intrapersonal EC (competence of own emotions) and interpersonal EC (competence of others’ 

emotions). Each facet includes five core competencies: identification, comprehension, 

expression, regulation, and utilization of emotions. Brasseur et al. (2013) conducted an 

exploratory factor analysis, deriving two second-order factors. The PEC has been validated in 

Belgium, French, Dutch, and Japanese languages. A subsequent study by Nozaki and Koyasu 

(2016) confirmed the second-order factor structure through confirmatory factor analysis 

(CFA) validating the structure across Belgium and Japanese samples, hence affirming some 

degree of cross-cultural equivalence. They also found evidence which indicated adequate 

levels of internal consistency for both intrapersonal and interpersonal EC (Cronbach’s alpha 

≥ .80). PEC has also been significantly related to Big Five Personality Traits (Nozaki & 

Koyasu, 2016), Subjective Happiness Scale (Brasseur et al., 2013; Nozaki & Koyasu, 2016), 

Rosenberg Self-Esteem Scale (Nozaki & Koyasu, 2016), Satisfaction With Life Scale 

(Nozaki & Koyasu, 2016), Loneliness Scale (Nozaki & Koyasu, 2016), and TEIQue-SF 

(Brasseur et al., 2013; Nozaki & Koyasu, 2016). Therefore, higher EC is related with greater 

happiness, better mental health, more satisfaction with life, and greater occupational success. 

Moreover, EC has also been found to significantly predict health outcomes, and to attenuate 

the impact of other risk factors (Mikolajczak et al., 2015). Specifically, high intrapersonal EC 
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corresponds to less healthcare expenditures (Mikolajczak & Van Bellegem, 2017). People 

with high interpersonal EC were more likely to attempt to regulate the ostracized individuals’ 

sadness (Nozaki, 2015). From this, it is apparent that PEC has sufficient internal consistency, 

convergent validity, criterion validity, and incremental validity. Furthermore, since the 

current study mainly focuses on Asian countries, we believe the PEC is the most appropriate 

measure for assessing competence of both one’s own emotions (intrapersonal EC), and 

others’ emotions (interpersonal EC).  

2.1.3 Aims of the Study 

 This study is organized in three parts: confirming the factorial structure of EC amongst 

select Asian countries, investigating if any aspect of EC may differ across these countries, 

and testing the validity of the PEC for each country. We chose countries to represent three 

regions of Asia: Southeast Asia (Myanmar), East Asia (Japan and China), and South Asia 

(Bangladesh). 

 With respect to the first part, we conducted confirmatory factor analysis (CFA) to 

verify that the factor structure of the theoretical PEC will be robust across cultures, and are, 

hence, comparable. We also carried out several tests of invariance of the PEC to assess 

equivalence as the multiple group (etic and emic analyses) approach across the four 

countries.  

 We examined the criterion validity of the PEC in terms of life satisfaction, subjective 

happiness, depression, anxiety, and stress in each country, and checked the convergent 

validity of the PEC with a measure of emotional intelligence. 

 Once the scale had been validated, we went on to the second part of our study, in which 

we sought answers to the following research questions, particularly in the context of regional 

comparisons of Asia: 
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Research Question 1: Are there any culture and gender interaction effects of 

intrapersonal EC and interpersonal EC? 

Research Question 2: Are there any effects of culture on intrapersonal EC and 

interpersonal EC? 

Research Question 3: Are there any effects of gender on intrapersonal EC and 

interpersonal EC? 

 

2.2 Method 

2.2.1 Participants and Procedure 

 Participants in this study were recruited through the equal stratified sampling procedure 

to represent the countries from the selected intra-regions of Asia. First, 50% of all regions in 

Asia (3 regions: East, Southeast and South Asia) was selected. Secondly, 15% of countries 

included in each region was chosen. Thus, one country from Southeast Asia (Myanmar), two 

countries from East Asia (Japan and China), and one country from South Asia (Bangladesh) 

were selected. A total of 1,636 university students aged from 18 to 26 years (Mage=20.19, 

SDage=2.10) was included in this study. All participants identified their nationality with each 

respective country. Gender composition consisted of 50.24% female students. Participants 

were from two universities in Lower and Upper Myanmar, three universities in Central Japan, 

one university in China, and three universities in Bangladesh. With respect to religious 

affiliation, Myanmar participants consisted of Buddhist 90.75%, Christian 4.75%, Muslim 

0.25%, and atheist 0.25%; Japanese were atheist 31.5%, Buddhist 26.75%, others (e.g., 

Kami) 2%, and Christian 1.25%; Chinese were atheist 78.44%, and Buddhist 0.46%; and 

Bangladesh were Muslim 75.75%, Christian 4.5%, Hindu 0.75%, and Buddhist 0.5%. 

Demographics characteristics of participants are reported in Table 2.1. Questionnaire was 
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administered in the respective official language of each country (i.e., Myanmar, Japanese, 

Chinese, and Bengali).  

 All participants were recruited from universities by the researcher, given a thorough 

explanation about the study, and asked if they wished to participate in the questionnaire 

response voluntarily with informed consent. In Myanmar, China, and Bangladesh, data were 

gathered via paper-and-pencil questionnaire. In Japan, 65% respondents participated in 

paper-and-pencil testing and 35% answered online. All participants received course credit for 

their participation. 

 Although these countries exist in the same geographical area, they have different 

cultural background factors. Regarding religious affiliation, most Japanese and Chinese are 

atheists, but very few Myanmar and Bangladesh are atheists. Religion impacts the relational 

values of each society. For example, in Bangladesh, religious education is one of the subjects 

in primary and secondary schools (UNESCO, 2018), and according to the National Education 

Policy (2010), moral education along with religion is added as a separate subject. With 

respect to basic education, primary and secondary schools in Japan provide enhancement of 

activities that emphasize teamwork and cooperation, and cultivate self-discipline in balance 

with consideration for others and a sense for inspiration, in harmony with the spirit of 

cooperation (Elementary and Secondary Education Bureau: Minstry of Education, Culture, 

Sports, Science and Technology, 2011). In Myanmar, in the new primary education 

curriculum, started to implement in 2017, improving social skills is one of the major 

objectives of primary education, and morality and civics is comprised of one of the major 

subjects (Ministry of Education, 2017). The Chinese primary and secondary school 

curriculum also consists of morality as a subject (Ministry of Education, 2001). Regarding 

family structure, most Bangladesh and Myanmar participants have large family, whereas 

Japan and China have small family. For example, the number of siblings is large in 
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Bangladesh (40% of participants have more than three siblings), followed by Myanmar 

(23%), Japan (2%), and China (1%). 

 

Table 2.1 Participants’ Characteristics, Cronbach’s Alphas, and Descriptive Statistics of 

Global EC, Intrapersonal EC, and Interpersonal EC for the Total Sample and 

Each Country 

 Total 
Sample 

Southeast 
Asia East Asia South Asia 

Myanmar Japan China Bangladesh 
Sample Characteristics 

Sample size 
 

1636 
 

400 
 

400 
 

436 
 

400 
Mean Age  
(Standard Deviation) 

20.19 
(2.103) 

19.54 
(1.598) 

19.72 
(2.182) 

19.84 
(1.627) 

21.70 
(2.211) 

Gender (% of females) 50.24% 50% 51.50% 54% 50% 
Internal Consistency 
Indices (α) 

PEC 

 
 

.86 

 
 

.85 

 
 

.89 

 
 

.84 

 
 

.84 
Intrapersonal EC .76 .73 .79 .75 .70 
Interpersonal EC .79 .80 .85 .72 .77 

Mean (Standard Deviation) 
Global EC 

 
3.20 (.43) 

 
3.33 (.43) 

 
3.00(.39) 

 
3.24(.31) 

 
3.24 (.50) 

Intrapersonal EC 3.27 (.47) 3.46 (.46) 3.03(.42) 3.34(.37) 3.23 (.52) 
Interpersonal EC 3.13 (.48) 3.20 (.50) 2.98(.47) 3.14(.32) 3.22 (.56) 

  

2.2.2 Measures 

Profile of Emotional Competence  

 The Profile of Emotional Competence (PEC) had been originally developed in Belgium 

by Brasseur et al. (2013), and also validated in French, Dutch, and Japanese languages 

(Nozaki & Koyasu, 2016). PEC comprises a total of 50 items on a five-point scale from 1 

(totally disagree) to 5 (totally agree), consisting of two second-order subscales: intrapersonal 

EC and interpersonal EC (see Table 2.2). Intrapersonal EC contains five first-order subscales: 

identification, comprehension, expression, regulation, and utilization of own emotions, while 

interpersonal EC includes identification of, comprehension of, listening to, regulation of, and 

utilization of others’ emotions. In this study, the PEC was translated into Myanmar, Chinese 
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and Bengali languages by at least two independent psychologists following the recommended 

back-translation guidelines and procedures for obtaining linguistic equivalence (Van de 

Vijver & Leung, 1997). To develop each language’s version of the PEC, native speaker 

translators first translated the PEC from English into his/her language, and then, it was back-

translated to English by another translator. The original scale and the back-translated version 

were then compared for any discrepancies and disagreement, with which the conference 

approach was used to reach agreement on the most satisfactory translation. Cronbach’s alphas 

of EC variables in this study are reported in Table 2.1, indicating that global EC, 

intrapersonal EC, and interpersonal EC for the total sample and for each country were ≥ .70, 

hence having satisfactory reliability.  

 

Table 2.2 Profile of Emotional Competence 

Emotional Competence Variables Item 
Intrapersonal Emotional Competence  
Identification of own emotions Item 6, 16, 20, 48, 49	
Comprehension of own emotions Item 1, 2, 10, 26, 43	
Expression of own emotions Item 8, 17, 25, 38, 42	
Regulation of own emotions Item 12, 15, 37, 39, 50	
Utilization of own emotions Item 9, 21, 22, 24, 41	
Interpersonal Emotional Competence  
Identification of others’ emotions Item 7, 29, 30, 40, 44	
Comprehension of others’ emotions Item 5, 13, 14, 18, 34	
Listening to others’ emotions Item 23, 28, 31, 45, 46	
Regulation of others’ emotions Item 19, 27, 33, 35, 47	
Utilization of others’ emotions Item 3, 4,11, 32, 36	

Note. All items of the Profile of Emotional Competence are described in Appendix A. 

 

Satisfaction with Life Scale  

 Life satisfaction was measured using the Satisfaction with Life Scale (SWLS: Diener, 

Emmons, Larsen, & Griffin, 1985; Japanese translation: Uchida, Kitayama, Mesquita, Reyes, 

& Morling, 2008; Chinese translation: Mantak, 2002; Bengali translation: Karim & Sagar, 
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2014). The SWLS comprises 5 items scored on a 7-point Likert scale. Cronbach’s alphas in 

this study were .73 for Myanmar, .86 for Japan, .85 for China, and .72 for Bangladesh that 

indicated good internal consistency reliability. 

Subjective Happiness Scale 

 Happiness was administered by Subjective Happiness Scale (SHS; Lyubomirsky & 

Lepper, 1999; Japanese translation: Shimai, Otake, Utsuki, Ikemi, & Lyubomirsky, 2004; 

Chinese translation: Nan et al., 2014). The SHS consists of 4 items answered on a 7-point 

Likert scale. Cronbach’s alphas in this study were .74 for Myanmar, .81 for Japan, .70 for 

China, and .70 for Bangladesh that had adequate internal consistency. 

Depression Anxiety Stress Scale 

 Depression, anxiety and stress were assessed by the Depression Anxiety Stress Scale 

(DASS; Lovibond & Lovibond, 1995; Japanese translation: Naaykens, 2016; Chinese 

translation: Zuo & Chang, 2016; Bengali translation: Alim et al., 2014). The short version of 

the DASS includes 21 items rated on a 4-point scale. Cronbach’s alphas in this study were 

.84 for Myanmar, .91 for Japan, .94 for China, and .89 for Bangladesh that showed very high 

internal consistency. 

Trait Emotional Intelligence Questionnaire 

 Trait emotional intelligence was evaluated by Trait Emotional Intelligence 

Questionnaire (TEIQue-SF: Petrides, 2009; Japanese translation: Abe et al., 2012; Chinese 

translation: Lee, Yim, & Wong, 2016). This scale consists of 30 items rated on a 7-point 

scale. The values of Cronbach’s alpha were .88 for Japan and .85 for China that had good 

internal consistency. 

Emotional Intelligence Scale 

 For Bangladesh, emotional intelligence was assessed by Emotional Intelligence Scale 

(EIS: Hyde, Pethe, & Dhar, 2002; Bengali translation: Uzzaman & Karim, 2017). This scale 
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consists of 34 items rated on a 5-point Likert scale ranging from “strongly agree” to strongly 

disagree”. Cronbach’s alpha in this study was .84 that had good internal consistency. 

 The questionnaires of this study for English, Myanmar, Japanese, Chinese, and Bengali 

versions are described in Appendix - A, B, C, D, and E. 

  

2.3 Results 

2.3.1 Confirmatory Factor Analyses in the Total Sample and in Each Country 

 We conducted CFAs using Mplus 8 (Muthén & Muthén, 2017) with the robust 

maximum likelihood estimator to assess whether the hypothesized one second-order factor 

model and two second-order factors model of the PEC fit the data adequately for the total 

sample, as well as for each country.  

 Before conducting CFA, the five items of each PEC subscales were converted into two 

item parcels, since item parceling has some advantages, such as exploring more stable 

indicators of a latent construct, reducing the risk of spurious correlations, and deriving more 

efficient estimates of latent parameters (Little, Cunningham, Shahar, & Widaman, 2002). 

Thus, each subscale had two parcels of three items and two items as follows: identification of 

own emotions 1 (item 16, 48, and 49), identification of own emotions 2 (item 6 and 20), 

comprehension of own emotions 1 (item 2, 10, and 43), comprehension of own emotions 2 

(item 1 and 26), expression of own emotions 1 (item 17, 25, and 42), expression of own 

emotions 2 (item 8 and 38), regulation of own emotions 1 (item 12, 37, and 50), regulation of 

own emotions 2 (item 15 and 39), utilization of own emotions 1 (item 9, 21, and 24), 

utilization of own emotions 2 (item 22 and 41), identification of others’ emotions 1 (item 7, 

29, and 40), identification of others’ emotions 2 (item 30 and 44), comprehension of others’ 

emotions 1 (13, 18, and 34), comprehension of others’ emotions 2 (item 5 and 14), listening 

to others’ emotions 1 (item 23, 28, and 46), listening to others’ emotions 2 (item 31 and 45), 
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regulation of others’ emotions 1 (item 27, 35, and 47), regulation of others’ emotions 2 (item 

19 and 33), utilization of others’ emotions 1 (item 4, 11, and 36), and utilization of others’ 

emotions 2 (item 3 and 32). 

 First, we conducted a CFA in the total sample. We measured one second-order factor 

and two second-order factors with 10 first-order latent variables and a total of 20 parcels (two 

parcels for each subscale of intrapersonal EC such as identification, comprehension, 

expression, regulation, and utilization of own emotions and for each subscale of interpersonal 

EC such as identification of, comprehension of, listening to, regulation of, and utilization of 

others’ emotions) with 50 observed indicators. We assessed overall model fit based on Hu 

and Bentler (1999) recommendation through a joint evaluation of several fit indices, such as 

the standardized root mean square residual (SRMR; <.05 indicates good fit, ≤.08 acceptable 

fit), the root mean square error of approximation (RMSEA; <.05 indicates good fit, ≤.08 

acceptable error of approximation), and the comparative fit index (CFI; ≥.95 indicates 

excellent fit, ≥.90 acceptable fit) (Brown, 2006; Browne & Cudeck, 1993; Byrne, 2012). 

Moreover, regarding the 90% confidence interval of the RMSEA, the model fit can be 

considered acceptable when the upper bound of this confidence interval is ≤.10 (Chen et al. 

2008; Rossi et al. 2010). Although the chi-square statistic was reported, we did not use it to 

test the model fit since it is well-known that this statistic is overly sensitive to sample size 

(Chen, 2007; Cheung & Rensvold, 2002), and yields an artificial tendency to reject the model 

fit with large samples (Dimitrov, 2010).  

 Furthermore, to examine which was the best fitting solution, the models were judged 

according to the values of Akaike information criterion (AIC) and Bayes information 

criterion (BIC) indices. The model with the smallest AIC and BIC values is the best fitting 

model. 
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Table 2.3 Fit Indices for the Two Second-Order Factors Model and the One Second-Order 

Factor Model for the Total Sample and for Each Country 

Model X2 df RMSEA 
(90%CI) 

SRMR CFI AIC BIC 

Total sample 
Two second-order factors 

 
646.118  

 
141 

 
.047  

(.043-.050) 

 
.040 

 

 
.934 

 

 
73517.228 

 
73997.829 

One second-order factor 770.695 142 .052 
(.048-.056) 

.047 .918 73639.805 74115.006 

Myanmar 
Two second-order factors 

 
244.459 

 
141 

 
.043 

(.034-.052) 

 
.040 

 
.942 

 
18979.556 

 
19334.796 

One second-order factor 276.798 142 .049 
(.040-.057) 

.047 .925 19009.895 19361.144 

Japan 
Two second-order factors 

 
244.167 

 
141 

 
.043  

(.034-.052) 

 
.042 

 
.959 

 
15437.277 

 
15792.517 

One second-order factor 245.537 142 .043 
(.034-.052) 

.043 .959 15436.647 15787.896 

China 
Two second-order factors 

 
537.137 

 
141 

 
.077  

(.070-.084) 

 
.077 

 
.817 

 
14906.011 

 
15232.223 

One second-order factor 552.988 142 .078 
(.071-.085) 

.078 .810 14919.862 15241.996 

Bangladesh 
Two second-order factors 

 
276.177 

 
141 

 
.049 

(.040-.057) 

 
.049 

 
.910 

 
20903.504 

 
21258.745 

One second-order factor 288.229 142 .051 
(.042-.059) 

.050 .903 20913.557 21264.806 

Note. X2=chi-square; df=degrees of freedom; RMSEA=root mean square error of 

approximation; CI=confidence interval; SRMR=standardized root mean square residual; 

CFI=comparative fit index; AIC=Akaike information criteria; BIC=Bayes information 

criterion 

 

 Fit indices for the CFA solutions of the PEC for the total sample and for each country 

are reported in Table 2.3. Results of the CFA in the total sample indicated that the fit of one 

second-order factor model and two second-order factors model were overall adequate. 

Findings of the total sample provided support to the superiority of the two second-order 

factors model. Figure 2.1 describes the standardized solution of the two second-order factors 

model of the PEC for the total sample. 
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 In order to determine cross-cultural comparability, we conducted the set of CFAs 

separately for each country. In Myanmar, Japan, and Bangladesh, results clearly suggested 

that the fit of both the one second-order factor model and the two second-order factors model 

provided adequate to good fit within each country. In China, the fit of both the one second-

order factor model and the two second-order factors model had overall good fit, although the 

CFI was slightly below .90. Results of AIC and BIC also indicated that the two second-order 

factors model was clearly shown to be the best fitting model for Myanmar, China, and 

Bangladesh, whereas the one second-order factor model was the best fitting model for Japan. 

 

2.3.2 Factorial Invariance 

 In order to test for factorial invariance of second-order CFA models, a procedure 

suggested by Chen, Sousa, and West (2005) and Widaman and Reise (1997) was used to 

evaluate the following sequence of nested models. This allows us to test for measurement and 

structural aspects of factorial invariance across groups through multigroup CFA, which 

examines the viability of the same structure across different groups (i.e., providing etic 

information), while, at the same time, allowing for unique modifications for each country 

(i.e., providing emic information).  

 As the first step, we tested the configural invariance (Model 1), which assumes that the 

same number of factors and pattern (or configuration) of fixed and freely estimated 

parameters holds across groups, and can be tested running a multigroup CFA without any 

equality constraints across groups. If configural invariance is supported, this indicates that the 

same latent construct has been accepted by the same manifest observations across groups 

(Vandenberg and Lance 2000). This model functions as the useful baseline model for 

comparison with more restrictive models; therefore, adequate goodness-of-fit of this model is 

mandatory. The second level of measurement equivalence is metric invariance in which first-
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order factor loadings were constrained to be equal across groups (Model 2), and 

subsequently, both first- and second-order factor loadings were assumed to be equal as well 

(Model 3). It entails equivalence of factor loadings, and indicates that participants from 

different groups attribute the same meaning to the latent construct of interest. Metric 

invariance supports that different groups respond to items in the same way and both first- and 

second-order factors have identical meanings in both groups. When metric invariance is 

supported, it indicates that the same latent construct could be represented by the same 

manifest observations in an equivalent manner across groups, and the psychological 

meanings of the measured latent constructs are equivalent also (Vandenberg & Lance, 2000). 

The third level of measurement equivalence is scalar invariance in which first- and second-

order factor loadings and item intercepts of parcels were constrained to be equal across 

groups (Model 4). This indicates that multiple groups use the response scale in a similar way. 

Thus, scalar invariance indicates that the meaning of the construct (the factor loading) and the 

levels of the underlying items (intercepts) are equal across groups. When scalar invariance is 

supported, it would be suggested that different groups could exhibit the same mean level of 

the same latent construct (Vandenberg & Lance, 2000).  

 To evaluate measurement invariance between different models, we investigated the 

changes in CFI (∆CFI) index. Specifically, we examined the differences between models 

followed by Chen’s recommendations (2007) which ∆CFI ≥ -.01 supplemented by ∆RMSEA 

≥ .015 would indicate a lack of invariance. We did not consider the likelihood-ratio test, also 

known as the chi-square difference test (∆X2), since it is overly sensitive to large samples, in 

line with the best practices of the measurement invariance literature (Cheung & Rensvold, 

2002; Cumming, 2012; Kline, 2013).   
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Figure 2.1 Standardized solution of the two second-order factors model of the PEC 

Note. Intra EC= Intrapersonal EC, Inter EC= Interpersonal EC, F1= identification of own 

emotions, F2=comprehension of own emotions, F3=expression of own emotions, 

F4=regulation of own emotions, F5=utilization of own emotions, F6=identification of others’ 

emotions, F7=comprehension of others’ emotions, F8=listening to others’ emotions, 

F9=regulation of others’ emotions, F10=utilization of others’ emotions, I=item 

 

 As shown in Table 2.4, the configural model (Model 1) had adequate fit indices, 

suggesting the same two second-order factors best represented the data in all countries. 

Constraining first-order factor loadings to be equal across groups (Model 2) did not 

meaningfully decrease model fit (∆CFI < -.01, ∆RMSEA < .015). Moreover, constraining 

both first- and second-order factor loadings to be equal across groups (Model 3) 

demonstrated no meaningful decrease in model fit (∆CFI < -.01, ∆RMSEA < .015), providing 
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support for metric invariance. However, invariance of intercepts of measured variables 

(Model 4) exceeded Chen's (2007) benchmark for the ∆CFI and ∆RMSEA. Thus, it 

decreased model fit, suggesting that full scalar invariance did not hold. Taking all these 

findings into consideration, full scalar invariance was not satisfied across the four countries. 

Due to lack of full scalar invariance, partial scalar invariance was examined. One advantage 

of partial invariance testing is to allow researchers to compare factor means without 

satisfying full measurement invariance as long as at least two items are invariant. We 

conducted ancillary analyses in which we compared the 10 models; each of them obtained 

fixing only a subset of intercepts to be equal across groups. Utilization of own emotions (item 

parcels of utilization of own emotions 1 and utilization of own emotions 2) and 

comprehension of others’ emotions (item parcels of comprehension of others’ emotions 1 and 

comprehension of others’ emotions 2) showed lower model fit changes when constrained. 

Therefore, these intercepts were constrained to be equal across groups in order to test partial 

scalar invariance (Byrne, Shavelson, & Muthén, 1989). Findings indicated that partial scalar 

invariance model (Model 5) slightly exceeded the cutoff for the ∆CFI, while ∆RMSEA was 

below the cutoff. 

Table 2.4 Tests of PEC National Measurement Invariance 

 Model fit Model comparisons 
X2 df RMSEA 

(90% CI) 
CFI Models ∆CFI ∆RMSEA 

Configural invariance 
(M1) 

1528.704 600 .062  
(.058-.065) 

.903    

Invariance of first-order 
factor loadings (M2) 

1620.372 630 .062  
(.058-.066) 

.895 M2-M1 -.008 .000 

Invariance of first- and 
second-order factor 
loadings (M3) 

 
1721.182 

 
654 

 
.063 

(.060-.067) 

 
.886 

 
M3-M2 

 
-.009 

 
.001 

Scalar invariance (M4) 2658.309 708 .082  
(.079-.085) 

.774 M4-M3 -.112 .019 

Partial scalar invariance 
(M5) 

2021.275 684 .069 
(.066-.073) 

.852 M5-M3 -.034 .006 

Note. X2=chi-square; df=degrees of freedom; RMSEA=root mean square error of 
approximation; CI=confidence interval; CFI=comparative fit index 
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2.3.3 Correlations of the PEC and Validity Variables in Each Country 

Criterion Validity 

 Criterion validity was investigated by assessing Pearson correlations between EC 

scores (global EC, intrapersonal EC, and interpersonal EC) and scores with life satisfaction, 

happiness, depression, anxiety and stress as shown in Table 2.5. Results revealed that global 

EC, intrapersonal EC, and interpersonal EC are highly correlated with life satisfaction. In all 

countries, the association is stronger with global EC and intrapersonal EC than with 

interpersonal EC. Global EC, intrapersonal EC, and interpersonal EC are also highly 

associated with subjective happiness. Similarly, in all societies, the association is stronger 

with global EC and intrapersonal EC than with interpersonal EC. 

 As expected, correlations with depression, anxiety and stress yielded that global EC, 

intrapersonal EC, and interpersonal EC are negatively associated with depression, anxiety 

and stress. Correlation with depression, anxiety and stress are stronger with global EC and 

intrapersonal EC than with interpersonal EC in all countries. 

Convergent Validity 

 To evaluate convergent validity, the Pearson correlations between EC scores and 

TEIQue-SF or EIS scores were calculated for each country. Results showed that global EC, 

intrapersonal EC, and interpersonal EC were positively related with the TEIQue score in 

Japan and China, while they are positively related with EIS score in Bangladesh (see Table 

2.5). 

 Regarding life satisfaction, happiness, depression, anxiety, and stress, we compared the 

strength of these correlations between countries. Results showed that the correlation between 

interpersonal EC and life satisfaction was higher in the Japanese compared to Chinese, Z = 

1.83, p = .034. The correlation between global EC and subjective happiness was lower in 

Myanmar compared to Japan (Z = -2.17, p = .015), whereas it was higher in Japan compared 
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to Bangladesh (Z = 2.17, p = .015). Regarding intrapersonal EC and subjective happiness, the 

association was lower in Myanmar compared to Japan, Z = -1.99, p = .023. The results of the 

correlation between interpersonal EC and subjective happiness revealed that it was lower in 

Myanmar compared to Japan (Z = -1.66, p = .048), while it was higher in Japan compared to 

Bangladesh (Z = 1.66, p = .048). The association between intrapersonal EC and depression 

was lower in Myanmar compared to Japan, Z = -2.12, p = .017. There is no significantly 

different in other correlations. 

 

Table 2.5 Correlations between Global Emotional Competence, Intrapersonal Emotional 

Competence, Interpersonal Emotional Competence, and Validity Measures 

 

Southeast Asia East Asia South Asia 
Myanmar Japan China Bangladesh 

GEC 
Intra 
EC 

Inter 
EC 

GEC 
Intra 
EC 

Inter 
EC 

GEC 
Intra 
EC 

Inter 
EC 

GEC 
Intra 
EC 

Inter 
EC 

Criterion 
Validity             

SWLSa .28** .29** .22** .33** .30** .29** .24** .21** .17** .30** .31** .21** 
SHSa .23** .22** .20** .37** .35** .31** .30** .31** .25** .23** .26** .20** 
DASSa 

Depression 
Anxiety 
Stress 

 
-.40** 

-.24** 

-.31** 

 
-.43** 

-.30** 

-.33** 

 
-.30** 

-.15** 

-.24** 

 
-.33** 

-.29** 

-.26** 

 
-.30** 

-.30** 

-.26** 

 
-.28** 

-.22** 

-.20** 

 
-.34** 

-.24** 

-.29** 

 
-.37** 

-.26** 

-.32** 

 
-.22** 

-.19** 

-.20** 

 
-.37** 

-.21** 

-.35** 

 
-.39** 

-.23** 

-.36** 

 
-.31** 

-.15** 

-.28** 
Convergent 
Validity             

TEIQue-SFb 
EISb    

.77** .69** .69** .87** .73** .77** 
.43* .42* .49** 

Note. GEC = Global emotional competence; Intra EC = Intrapersonal emotional competence; 

Inter EC = Interpersonal emotional competence; SWLS = Satisfaction with Life Scale; SHS = 

Subjective Happiness Scale; DASS = Depression Anxiety Stress Scale; TEIQue-SF = Trait 

Emotional Intelligence Questionnaire – Short form; EIS = Emotional Intelligence Scale; aN = 

400 (Myanmar), 400 (Japan), 436 (China), 400 (Bangladesh); bN = 141 (Japan), 44 (China), 

40 (Bangladesh); **p < 0.01; *p < 0.05 
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2.3.4 Do Intrapersonal and Interpersonal EC Differ Depending on the Culture and 

Gender? 

 We conducted 4 (culture) by 2 (gender) between-groups multivariate analysis of 

variance (MANOVA), which revealed a significant interaction effect on the combined 

variables, Wilks’ Lambda = .95, F (30, 3971.99) = 2.13, p < .001, partial η2 = .02; a 

significant gender main effect, Wilks’ Lambda = .96, F (10, 1353) = 64.21, p < .001, partial 

η2 = .05; and a significant culture main effect, Wilks’ Lambda = .63, F (30, 3971.99) = 22.43, 

p < .001, partial η2 = .14.  

 Follow up univariate ANOVAs indicated that there were significantly differences for 

culture and gender interaction effect on comprehension of own emotions: F (3,1362) = 3.46, 

p = .02, partial η2 = .01, and expression of own emotions: F (3,1362) = 3.47, p = .02, partial 

η2 = .01. Myanmar and China female students had higher comprehension and expression of 

own emotions than males did. However, Japan and Bangladesh male students had higher 

understanding and expression of own emotions than females did (see Figure 2.2).  

 There were significant differences for gender effect on regulation of own emotions: F 

(1,1362) = 9.08, p = .003, partial η2 = .01, identification of others’ emotions: F (1,1362) = 

9.06, p = .003, partial η2 = .01, listening to others’ emotions: F (1,1362) = 7.62, p = .01, 

partial η2 = .01, regulation of others’ emotions: F (1,1362) = 8.70, p = .003, partial η2 = .01, 

and utilization of others’ emotions: F (1,1362) = 25.22, p < .001, partial η2 = .02. Particularly, 

male students had higher regulation of their own emotions than female did. Male students had 

higher regulation and utilization of others’ emotions while females had higher identification 

of others’ emotions, and listening to others’ emotions (see Figure 2.3). 
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Figure 2.2 Means of intrapersonal and interpersonal EC by gender for each country 
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Figure 2.3 Means and standard deviations of intrapersonal and interpersonal EC by gender 

for the total sample 

 

 All EC variables significantly differed with culture for: identification of own emotions 

F (3,1362) = 41.86, p < .001, partial η2 = .08; comprehension of own emotions F (3,1362) = 

64.175, p < .001, partial η2 = .12; expression of own emotions F (3,1362) = 20.336, p < .001, 

partial η2 = .04; regulation of own emotions F (3,1362) = 67.203, p < .001, partial η2 = .13; 

utilization of own emotions F (3,1362) = 10.813, p < .001, partial η2 = .02; identification of 

others’ emotions F (3,1362) = 9.038, p < .001, partial η2 = .02; comprehension of others’ 
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emotions F (3,1362) = 13.047, p < .001, partial η2 = .03; listening to others’ emotions F 

(3,1362) = 37.423, p < .001, partial η2 = .08; regulation of others’ emotions F (3,1362) = 

25.311, p < .001, partial η2 = .05; and utilization of others’ emotions F (3,1362) = 28.401, p < 

.001, partial η2 = .06.  

  

 

 
Figure 2.4 Means and standard deviations of intrapersonal and interpersonal EC for each 

country 

 

 Post-hoc comparison using Tukey HSD test was conducted. Myanmar students had the 
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Japanese students had the lowest in identification, expression, regulation, and utilization of 

own emotions and comprehension, regulation, and utilization of others’ emotions compared 

to the other countries. Chinese students had the highest expression of their own emotions but 

the lowest level of listening to others’ emotions compared to the other countries. Bangladesh 

students had the highest regulation and utilization of others’ emotions. Figure 2.4 depicts the 

differences between countries. 

2.4 Discussion 

 First, this study probed as to whether the PEC is viable in examining intrapersonal and 

interpersonal EC of university students in selected Asian countries (i.e., Myanmar, Japan, 

China, and Bangladesh). Results indicated that the two second-order factors structure of the 

PEC fit the data adequately in the total sample, as well as for each country. In addition, 

internal consistency values were good throughout. Findings were consistent with the original 

(exploratory) factor analysis conducted by Brasseur et al. (2013), along with those indicated 

by a two-nation (Japan and Belgium) study by Nozaki and Koyasu (2016), who expanded on 

the data reduction by doing a second-order factor structure probe. Specifically, the factorial 

invariance of the two second-order factors model of the PEC was almost fully supported by 

configural invariance and the invariance of the first- and second-order factor loadings (metric 

invariance) for all item parcels. However, it should be noted that the precision of the 

measurement for some item parcels may not have been the same for each country. 

 Results of this study revealed that criterion and convergent validity of the PEC in 

Japan, China, and Bangladesh, and criterion validity of the PEC for Myanmar was confirmed. 

As predicted, global EC, intrapersonal EC, and interpersonal EC were positively associated 

with life satisfaction and subjective happiness for each country, and were negatively related 

with depression, anxiety, and stress for each country that support the criterion validity of the 

PEC. Moreover, the results are consistent with past studies that high EC scores were 
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associated with higher life satisfaction (Brasseur et al., 2013) and greater happiness (Brasseur 

et al., 2013; Nozaki & Koyasu, 2016). As regards convergent validity, EC scores were 

positively correlated with another measure of EC: TEQue-SF scores in Japan and China that 

provides past studies in Belgium (Brasseur et al., 2013) and in Japan (Nozaki & Koyasu, 

2016). In Bangladesh, EC scores are positively related with emotional intelligence scores that 

confirmed the convergent validity of the PEC in Bangladesh.  

 Results showed that the correlation between interpersonal EC and life satisfaction was 

higher in Japan than China. Existing studies revealed that the relationship between EC, and 

subjective happiness and subjective health was stronger in Japan compared to western 

population (Nozaki & Koyasu, 2016). Consistent with these existing studies, this study 

indicated that the correlations between intrapersonal/ interpersonal EC and subjective 

happiness was stronger in Japan than Myanmar, and the association between interpersonal 

EC and subjective happiness was stronger in Japan than Bangladesh. Regarding depression, 

the correlation between intrapersonal EC and depression was stronger in Japan than 

Myanmar. This may reflect the important role of EC for life satisfaction, subjective 

happiness, and depression in Japanese interpersonal context compared to other Asian 

countries; hence this supports the interdependent cultural contexts. 

 Next, we found that the culture and gender interaction effect was found only in two 

core competencies of intrapersonal EC (i.e., comprehension and expression of own 

emotions). In Myanmar and China, female students had higher scores in comprehension and 

expression of own emotions than males did, whereas in Japan and Bangladesh, male students 

had higher scores in comprehension and expression of own emotions than females. This 

suggests that Myanmar and Chinese societies seem to have the traditional rule that “boys 

don’t cry”, but Japanese and Bangladesh societies have become more lenient toward this 

social role and are more consistent with findings in Western cultures (e.g., Matsumoto et al., 
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1988), and in previous studies that men expressed higher self-oriented emotions than women 

did (e.g., Johnson & Shulman, 1988a). 

 Our study indicated that gender differences were found only in one intrapersonal 

competence (i.e., regulation of own emotions) and four interpersonal competencies (i.e., 

identification of, listening to, regulation of, and utilization of others’ emotions) for the total 

sample. At the intrapersonal level, male students had higher emotional regulation of own 

emotions than females, which is in consistency with previous studies (e.g., Bar-On, Brown, 

Kirkcaldy, & Thomé, 2000; Brasseur et al., 2013). At the interpersonal level, male students 

had higher regulation of others’ emotions, and better use of others’ emotions than females.  

These results reinforce the established findings that gender affects the extent and the way in 

which emotions are regulated (e.g., Kwon, Yoon, Joormann, & Kwon, 2013), and men resort 

to a tactic to use their emotion to influence others (Kray & Thompson, 2005). Likewise, 

consistent with other EC studies (e.g., Brasseur et al., 2013), female students had higher 

scores in identification of and listening to others’ emotions than males. These results are in 

line with established findings that women are more accurate in decoding the emotional 

meaning of nonverbal cues (Hall, 1978, 1984; Hall, Carter, & Horgan, 2000), better at 

judging others’ emotions from nonverbal cues (Briton & Hall, 1995), and more efficient and 

accurate in their emotional judgments (Rahman, Wilson, & Abrahams, 2004; Thayer & 

Johnsen, 2000). Women are known to be more sensitive to others, pay more attention to 

others’ body language, and possess better decoding skills, so they are better able to interpret 

others’ emotions (Briton & Hall, 1995). In accordance to the traditional sex role expectation 

of being nurturing, female students were able to listening more to others’ emotions. This 

finding dovetails nicely with previous studies (e.g., Feingold, 1994) which accounts for 

women having better empathy in the interpersonal context, and developing higher 
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interpersonal skills than men, subsequently gaining better control of their emotions for other-

oriented motives (Timmers, Fischer, & Manstead, 1998).  

 Our study achieved clear evidence pointing to the fact that culture has a powerful effect 

on all intrapersonal and interpersonal EC, confirming findings from previous studies (Barrett, 

2006; Mesquita, 2003; Shweder, 1994, 2000; Solomon, 1995). However, this study was not a 

Western versus Eastern comparison, but a within Eastern culture comparison, and still, 

cultural differences were drawn. The danger of grouping these cultures into one category of 

Eastern or collectivist has been suggested, as they appear to have distinct EC features, and 

compose a diverse regional culture. We found significant cultural differences for all 10 facets 

of EC, indicating that these Asian cultures do vary in their EC features. 

 Myanmar students had the highest identification, comprehension, regulation, and 

utilization of own emotions and identification of, comprehension of, and listening to others’ 

emotions. This suggests that Myanmar students fare better in understanding emotions, 

relative to dealing with them. Rarick and Nickerson (2006) surveyed Myanmar people using 

Hofstede’s value dimensions, and discovered that compared to studies that derived data from 

other Southeast Asian countries (Malaysia, Philippines, Indonesia, Singapore, and Thailand), 

Myanmar was lower in power distance, and higher in individualism, suggesting that relative 

to these other cultures, they pay more attention to one’s own emotions.  

 In contrast, Bangladesh students had the highest regulation and utilization of others’ 

emotions. These competencies are interpersonal EC that are typically higher in society with 

high traditional and collectivist values due to the salience of social interdependence selves. In 

the “Inglehart-Welzel cultural maps” of the 4th wave of World Values Survey (WVS), 

Bangladesh had high traditional and survival values. In Hofstede’s cultural dimensions, 

Bangladesh scored a collectivistic society that is manifest in a close long-term commitment to 

the member group (e.g., extended family or extended relationships). Bangladesh also was 
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high on power distance, suggesting that people accept hierarchical order without questioning 

it. Perhaps because of these cultural features, Bangladesh students may have exhibited high 

regulation and utilization of others’ emotions.  

 Chinese students had the highest expression of one’s own emotions, but the lowest in 

identification of others’ emotions, and listening to others. This implies that they pay more 

attention to their own emotions, and less to others. The “Inglehart-Welzel cultural maps” of 

4th, 5th, and 6th wave of World Values Survey (WVS) show China as having high secular-

rational, and survival values. This suggests that Chinese are less traditional, and seek interest 

in their welfare, hence they are more apt to express their state of the self.  

 Japanese students scored lowest in identification, expression, regulation, and utilization 

of own emotions, and comprehension, regulation, and utilization of others’ emotions. These 

findings are consistent with the idea that much cross-cultural research has revealed Japan has 

higher individualism and lower traditional values compared to other Asian countries (e.g., 

Hofstede, 1980; World Values Survey). Specifically, Japan had the highest scores on the 

Hofstede's (1980) individualism-collectivism dimension, and hence, they would be more self-

expressive.  

  From the above arguments, it would appear that Asians do vary with country, and EC 

differs with culture. Regarding EC differences between Western and Eastern countries, past 

studies revealed higher EC in Western countries (Belgian, the United Kingdom) than Eastern 

countries (Japan, Hong Kong) (Gökçen, Furnham, Mavroveli, & Petrides, 2014; Nozaki & 

Koyasu, 2016). This study showed that Japan had lower EC than other selected Asian 

countries. However, very few empirical studies have addressed the matter from the 

perspective of differences in psychometric properties of EC measures in Eastern society 

(Gökçen et al., 2014). The cultural map conducted by Meyer (2015) indicated that some 

Asian countries were emotionally expressive and avoid confrontation (e.g., Philippines, 
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India), whereas some (e.g., Japan, Korea) were emotionally unexpressive and avoid 

confrontation. Therefore, although existing studies have not systematically discussed 

differences in EC amongst Asian countries, this study well documented that EC differs with 

Asian cultures.  

2.4.1 Limitations   

 Perhaps the most significant question behind the validity of this cross-cultural 

comparison is the use of university students in sampling. There are two issues with students. 

First, university students in developed versus developing countries may be from different 

populations. Whereas the tertiary education enrollment rate in an advanced country typically 

number over 50%, that of a developing country may be less than 20%. According to the 

World Bank (2018), in 2016 the tertiary enrollment rate in Japan was 63% and it was 48% in 

China, compared to 16% in Myanmar, and 17% in Bangladesh. However, this study tended to 

focus on area, not for social elite class. There is no tangible evidence that social class plays 

into emotional competence, but its implications need to be further examined. Furthermore, 

student samples, regardless of culture, entail participants who lack in social skills necessary 

to function effectively within their respective society, i.e. their adult culture. Perhaps the 

greatest development in emotional competence and regulation of an individual is likely to 

occur in the workplace after graduation, since they will have to learn to coordinate their 

activities with co-workers, put up with the demands of superiors, tolerate incompetence of 

subordinates, and meet and deal with various kinds of people outside of their college intellect 

community. This is particularly important in a vertical society, such as Japan, which require 

tact in dealing with hierarchical relationship based on not just rank, but seniority, and age 

(Nakane, 1967). 

 The inclusivity of the Asian region is also suspect in this study. While it accounted for 

most Asian regions, only select countries were included. In any particular region, diversity is 
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salient in not only religion, but in other crucial cultural factors, which may lead to huge 

differences in EC. As a matter of fact, while Japan and China can be considered to be Eastern 

Asia, the two samples differed substantially in the comparison in this study.  

 Consistent with past studies (e.g., Nozaki & Koyasu, 2016), Japanese participants had 

low in EC, especially regulation of own emotions, compared to other countries. This issue 

may influence the response style of Japanese. For example, Chen, Lee, and Stevenson (1995) 

indicated Japanese were more likely to use the midpoint on the Likert-type scales than 

American. Although there are the pros and cons of item parceling, this study used the item 

parceling for the two second-order model of the PEC. 

 Participants were asked to respond to measurements not specifying a social context in 

which they would refer to themselves. The assumption of this study was that EC is a trait of a 

person, not a situation constrained construct, and hence, people are not affected by context. 

Following this, they react consistently regardless of the social situation, and the particular 

others that they are acting toward. Moriizumi and Takai, (2007) found that the Japanese 

distinguish their interpersonal conflict behavior depending on the intimacy level and status 

differences, two considerations that seem to be common to collectivists in their interpersonal 

behavior. Context sensitivity is an issue that needs more investigation. 

2.4.2 Implications and Future Directions 

 This study has three major implications. First, we provided some evidence that the 

Western devised PEC measure has adequate reliability to be used in the assessment of 

intrapersonal and interpersonal EC of university students, in the Asian regions, in particular, 

Myanmar, Japan, China, and Bangladesh. This study contributes to confirm the criterion and 

convergent validity of the PEC in Japan, China, and Bangladesh, and the criterion validity of 

the PEC in Myanmar. 
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 Second, this study confirmed the gender differences in one intrapersonal EC (regulation 

of own emotions) and four interpersonal EC (identification of, listening to, regulation of, and 

utilization of others’ emotions) across the Asian countries. Gender differences of EC are 

likely to be linked to the differences in women and men’s social roles, to their relative status 

and power, and to their cultures. Moreover, this study also showed that in Myanmar and 

China, females had more comprehension and expression of their own emotions than males; 

while in Japan and Bangladesh, males had higher scores than females for these facets.  

 Third, against the common grouping of Asians as collectivists, our study sought for 

differences amongst them. The current findings shed some light on intrapersonal and 

interpersonal EC differences, which may the basis for explaining differences in behavioral 

variation across these cultures. For example, interpersonal conflict management styles should 

be heavily influenced by EC, and EC variables should be considered in comparing and 

explaining differences between not only Asians, but all cultures in general. 

 Given these implications, we forward some future directives for EC research. While 

this study focused on cross-Asia differences on EC, the main effects of culture for all 10 

factors of EC proved to be significant, indicating that EC varies widely with culture, and 

closer examination of cultural differences should contribute greatly to explaining 

communication and other interpersonal behavior from a cross-cultural perspective.  

 Although we did not specify social contexts in our measurement of EC, as we discussed 

above, it is important to observe how EC would differ with relational contexts, including 

intimacy, and status/power differences. Furthermore, as we mentioned above, college 

students may not be the best representatives of their cultural EC prototypes, so sampling 

should go beyond such youth, and into the working population, and examined 

developmentally from college and beyond.  
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 To conclude, this study attempted to contribute to the establishment of the PEC as a 

measurement of EC within Asian countries, paying special attention to configural and metric 

invariance, and we concluded that the PEC is a viable measure in Myanmar, Japan, China, 

and Bangladesh. 
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CHAPTER 3 

THE EFFECT OF EMOTIONAL COMPETENCE ON RELATIONAL QUALITY: 

COMPARING JAPAN AND MYANMAR 

 

 Although we all experience emotions, we differ in the way we process them and how 

we engage with own and others’ emotions within the social context. Emotions serve 

important social functions, conveying information about other people’s thoughts, intentions, 

and behavior (Ekman, 1973). Thus, emotional competence (EC), the way we identify, 

understand, express, regulate, and use of own and others’ emotions, plays a vital role in 

relational qualities in daily life situations. An increasing number of studies demonstrate 

cultural differences in EC (e.g., emotional expression and regulation). Most cross-cultural 

studies have compared East versus West, citing differences based on individualism versus 

collectivism, and independent versus interdependent self-construals, but few studies have 

sought comparison between the intra-regions of Asia. Against such a trend, this study seeks 

to compare two cultures (Japan and Myanmar) within the Asian continent. Relatively little 

work had been focused on the relationships amongst culture, EC, and relational qualities. 

This study investigates the link amongst these variables comparing the Japanese to Myanmar. 

The two cultures were chosen for the comparison, for the following reasons. First, while both 

are in the same Asian continent, they are in different regions of Asia, East versus Southeast, 

with distinct physical geographies, and cultural-ethnic characteristics. Second, their political 

and economic systems are widely variant. With respect the effect political systems and 

economic prosperity, Miyamoto et al. (2018) found that higher socioeconomic status was 

associated with greater other-orientation in Japan, whereas this association was weaker or 

even reversed in the United States. Thus, political and economic factors seem to have an 

interaction effect on EC. Third, according to the World Values Survey, Southeast Asian 



   

	 68	 	

countries have higher traditional values while East Asian countries (e.g., Japan) have higher 

secular-rational values. In contrast with the secular-rational pole, the traditional pole 

emphasizes the importance of religion, parent-child ties, deference to authority and traditional 

family values. Fourth, according to the AsiaBarometer, participants from Southeast Asian 

countries (e.g., Myanmar) chose religion as the second most important factor behind choice 

of social circle or group, whereas East Asian countries (e.g., Japan) selected place of work or 

relatives (Inoguchi, 2003-2007). Fifth, Japan was a borderline hierarchical society with 

intermediate score in power distance dimension (Hofstede, 1991), while Myanmar was high 

power distance society (Earley, 1997). This difference in the awareness of social strata may 

play a role in regulating EC.  

 

3.1 Theoretical Backgrounds of the Study 

3.1.1 Emotional Competence and Culture 

 Emotional Competence (EC) refers to individual differences in the identification, 

understanding, expression, regulation, and use of one’s own emotions and those of others 

(Brasseur et al., 2013; Mayer & Salovey, 1997; Petrides & Furnham, 2003; Saarni, 1990). 

The concept of emotional competence has been defined diversely (Brasseur et al., 2013; 

Mayer & Geher, 1996), for instance, as an ability (Mayer, Caruso, et al., 2000; Mayer & 

Salovey, 1993), as traits (Petrides & Furnham, 2003), or a mixture of both (Bar-On, 2006; 

Mayer, Salovey, et al., 2000).                                                                                

 Mikolajczak (2009) proposed a three-level model of EC that encompasses emotion-

related knowledge, abilities and dispositions. The first level, the emotion-related knowledge 

level, refers to the complexity and breadth of emotion-related knowledge. For instance, an 

individual knows about emotions, and the benefits of various emotional management 

strategies in dealing with social contexts. The second level, the emotion-related ability level, 
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construes the ability to apply knowledge in a real-world situation. This focus is not on what 

people know, but on what they are capable of doing. For example, even though people know 

they should control their anger, some are unable to do so in ordinary life situations. The third 

and final level is the trait level, which consists of emotion-related dispositions, entailing the 

propensity to behave in a certain way in emotion-provoking situations. The focus of this level 

is not on what people know or can do, but on what they are able to do or consistently do: 

hence, their dispositions (i.e., the typical performance). These dispositions are captured by all 

emotion-related traits. For example, some individuals will be able to strategically deal with 

their anger if explicitly asked to do so, while they may not regularly apply such strategies in 

their daily course of life. This tripartite model implies a hierarchical structure in which 

knowledge underlies skill, which in turn underlies dispositions. These three levels are loosely 

connected, as evidenced by Lumley et al. (2005). For instance, the propensity to manage 

emotional situations implies to implement some emotion management strategies, which in 

turn implies the knowledge that some strategies are functional than others in a given 

situation. Competence at the lower level is prerequisite to the higher levels, although vice 

versa is not. This study aims to focus on EC level that people consistently behave in their 

real-world situations.  

 Cultural beliefs, values, and customs profoundly influence the types of emotional 

experiences a child is exposed to, and thus socialized by (Saarni, 1999). Historically, EC was 

thought to be a universal concept across cultures, but recently, more attention has been paid 

to EC as being a culturally defined concept (e.g., Elfenbein & Ambady, 2003; Matsumoto & 

Hwang, 2012; Shao, Doucet, & Caruso, 2015). For example, Americans express their 

emotions more overtly than do Japanese (Matsumoto, Yoo, Hirayama, & Petrova, 2005). 

Matsumoto (1990) indicated that the display of happiness in public was more befitting for 

American than Japanese. Moreover, we purport that EC varies widely even within these 
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Asian cultures, as had been indicated in the recent study of Asians (Myanmar, Japan, China, 

and Bangladesh) (Min, Islam, Wang, & Takai, 2018), and that a closer examination of 

cultural differences is warranted. The power distance is related to controlling emotions 

(Matsumoto, Yoo, Nakagawa, & 37 members of the Multinational Study of Cultural Display 

Rules, 2008), and managing emotions (Matsumoto, Takeuchi, Andayani, Kouznetsova, & 

Krupp, 1998). EC can differ as a function of one’s value, including power distance and status 

in social relationships. For example, past research (Sadri, Weber, & Gentry, 2011) showed 

that comprehension of others’ emotions is less important given that leaders are not expected 

to display empathy or recognize others’ emotions in high power distance societies. Based on 

the arguments outlined above, this study sought to answer the following research question. 

Research Question 1: Do Myanmar and Japanese differ in their levels of 

intrapersonal and interpersonal emotional competence? 

3.1.2 Relational Quality and Culture 

 Asian cultures are rich in conceptions of why and how various interpersonal 

relationships are formed, developed, and dissolved (Ho, 1998). The norms of social 

interaction vary greatly in different cultures, and impact one’s positive (e.g., emotional 

support) and negative (e.g., conflict) relational qualities. For instance, according to the World 

Values Survey among Asian countries, societies of high traditional value (Southeast Asian 

countries) emphasize the role of family in life than those that are low (East Asian countries) 

(Min & Takai, 2017). This suggests that culture is a significant role for relational qualities. In 

social friendship network, most Japanese participants answered that they had no friend at 

their workplace, contrary to what had been seen in Philippines in the International Social 

Survey Programme (Min & Takai, 2017), hence Asian countries have different relational 

values. Based on the arguments discussed above, this study sought to answer the following 

research question. 
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Research Question 2: Do Myanmar and Japanese differ in their perception of 

relational qualities across targets? 

3.1.3 Emotional Competence, Relational Quality, and Culture 

 Goleman (1997) indicated that emotional competencies are not innate talents, but rather 

learned capacities that must be worked on and developed to achieve outstanding performance 

at social adaptation. The development of EC has been paired with positive changes in 

psychological well-being, subjective health, quality of social relationships, and work success 

(Nelis et al., 2011a). In both Eastern and Western studies, higher EC had been seen to be 

related to greater happiness, as in the example of Belgium and Japan (e.g., Brasseur et al., 

2013; Nozaki & Koyasu, 2016), where EC had been correlated highly with better mental 

health, higher satisfaction with life for the Japanese more than the Belgians (e.g., Nozaki & 

Koyasu, 2016), greater occupational success (Joseph & Newman, 2010; Van Rooy & 

Viswesvaran, 2004), more regulation of ostracized individuals’ sadness in Japanese 

participants (e.g., Nozaki, 2015), and positive health outcomes in Belgium participants (e.g., 

Mikolajczak et al., 2015). 

 The importance of EC in various aspects of people’s lives is without doubt. While 

existing studies had placed the focus on the individual, thus treating it as more or less a 

personality feature, little attention has been paid to EC within particular social or relational 

contexts. In order to elucidate the importance of EC in our daily lives, it is necessary to focus 

on the social interaction context. EC has been known to play a key role in social 

relationships, predicting the qualities of social interaction (Lopes et al., 2004, 2005) with 

relationships with friends (Brackett, Rivers, Shiffman, Lerner, & Salovey, 2006), and of 

romantic relationships (Brackett, Warner, & Bosco, 2005; Schutte et al., 2001) in Western 

samples. A previous study has indicated that emotional intelligence was connected to 

interpersonal relations in the U.S. sample (Schutte et al., 2001). From the perspective of self-
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construals (Markus & Kitayama, 1991), people from interdependent-self cultures have been 

known to suppress their emotions more in face-to-face social interactions than those of 

independent-self cultures (Butler, Lee, & Gross, 2007), perhaps due to their emphasis on 

others’ needs over their own. Often times, the social context is construed differently with 

culture, suggesting that emotional adjustment strategies would subsequently differ. Following 

the above theoretical arguments, this study sought to answer these research questions. 

Research Question 3: Does culture exert an influence in perception of positive 

and negative relational qualities through emotional competence? 

 

3.2 Method 

3.2.1 Participants and Procedure 

 Participants were recruited from the selected regions of Asia: East Asia and Southeast 

Asia. Japan was chosen to represent East Asia, and while Myanmar was selected to represent 

Southeast Asia. A total of 721 university students aged from 16 to 32 years (Mage=19.60, 

SDage=1.57) were recruited in this study. Participants were from three universities in Central 

Japan and four universities in Lower and Upper Myanmar. All participants identified their 

nationality with each respective country. With respect to religious affiliation, Japanese 

participants were atheist 79.64%, Buddhist 18.84%, and Christian 1.52%; and Myanmar were 

Buddhist 82.91%, Christian 4.34%, atheist 0.26%, and no response 12.49%. Demographic 

characteristics of participants are reported in Table 3.1. The questionnaire was administered 

in the respective official language of each country (i.e., Myanmar, Japanese).  

 All participants were recruited from universities by the researcher, given a thorough 

explanation about the study, and asked if they wished to participate in the questionnaire 

response voluntarily with informed consent. In Myanmar, data were gathered via paper-and-
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pencil questionnaire. In Japan, 63% respondents participated in paper-and-pencil and 37% 

answered online. All participants received course credit for their participation.  

3.2.2 Measures 

Profile of Emotional Competence 

 Emotional competence was measured using the Profile of Emotional Competence 

(PEC: Brasseur et al. 2013; Japanese translation: Nozaki & Koyasu, 2016; Myanmar 

translation: (Min, Islam, et al., 2018). PEC comprises a total of 50 items scored on a five-

point scale from 1 (totally disagree) to 5 (totally agree), consisting of two second-order 

subscales: intrapersonal EC and interpersonal EC. Each second-order factor includes five 

first-order subscales: intrapersonal EC contains identification, comprehension, expression, 

regulation, and utilization of own emotions, while interpersonal EC includes identification of, 

comprehension of, listening to, regulation of, and utilization of others’ emotions. Cronbach’s 

alphas of EC variables in this study are reported in Table 3.1, indicating that intrapersonal EC 

and interpersonal EC for the total sample and for each country were ≥ .70, hence having good 

internal consistency reliability. 

Network of Relationships Inventory 

 The quality of interpersonal relationships was assessed using Network of Relationships 

Inventory - Relationship Qualities Version (NRI-RQV: Furman & Buhrmester, 1985; 

Japanese translation: Yoshitake, Utsumi, & Sugawara, 2014). There was no Myanmar version 

available, so the English version was back-translated to create a Myanmar scale, through the 

work of three bilingual translators, who were specialists in psychology, following the 

recommended back-translation guidelines and procedures for obtaining linguistic equivalence 

(Van de Vijver & Leung, 1997). Where there was disagreement between translators, 

discussion between them through the conference approach was conducted to yield a 

satisfactory translation. The NRI-RQV is comprised of 30 items rated on a 5-point scale from 
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1 (Never or hardly at all) to 5 (always or extremely much). This scale probed into the 

supportive and discordant qualities of relationships including negative relationship features 

(pressure, conflict, criticism, dominance, and exclusion) and positive relationship features 

(companionship, intimate disclosure, satisfaction, emotional support, and approval). 

Participants were asked to describe their relationships with specified members of their social 

networks, consisting of same-sex best friend, opposite-sex best friend, romantic partner, 

sibling, mother, and father, following a within-subjects measurement. Cronbach’s alphas in 

this study indicated good internal consistency reliability (see Table 3.1).  

 The questionnaires of this study for English, Japanese, and Myanmar versions are 

reported in Appendix - F, G, and H. 

 

Table 3.1 Participants’ Characteristics and Cronbach’s Alphas for the Total Sample and 

each Country 

 Sample Characteristics Internal Consistency Scores 
Sample size Mean Age 

(Standard 
Deviation) 

Intra 
EC 

Inter 
EC 

Network of Relationships Inventory 
Female Male Total FS FO RP Sb M F 

Total Sample 463 258 721 19.60 
(1.57) 

.80 .84 .92 .90 .95 .91 .88 .91 

Japan 228 101 329 19.84 
(1.23) 

.82 .85 .93 .90 .97 .90 .88 .90 

Myanmar 235 157 392 19.39 
(1.78) 

.73 .83 .86 .91 .85 .85 .83 .88 

Note. Intra EC=Intrapersonal Emotional Competence; Inter EC=Interpersonal Emotional 

Competence; FS=Same-sex best friend; FO=Opposite-sex best friend; RP=Romantic partner; 

Sb=Sibling; M=Mother; F=Father 

 

3.3 Results 

Research Question 1 

 To examine RQ1, which stated “do Myanmar and Japanese differ in their levels of 

intrapersonal and interpersonal emotional competence?”, we conducted independent sample t 
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test to examine if there were cultural differences of intrapersonal and interpersonal EC. 

Findings showed that there were significant culture differences for intrapersonal and 

interpersonal EC. Specifically, Myanmar had higher intrapersonal and interpersonal EC than 

Japanese (see Table 3.2). 

Research Question 2 

 The means and standard deviations of positive relational qualities (companionship, 

intimate disclosure, satisfaction, emotional support, and approval) and negative relationship 

qualities (pressure, conflict, criticism, dominance, and exclusion) pertaining to the relational 

categories of same-sex best friend, opposite-sex best friend, romantic partner, sibling, 

mother, and father for each country are reported in Table 3.2. Before answering their 

relationships with specified members, participants have to answer whether they have this 

kind of person (e.g., Do you currently have romantic partner?). Regarding each relationship 

category, 536 participants answered “yes” for same-sex best friend, 516 for opposite-sex best 

friend, 222 for romantic partner, 520 for sibling, 587 for mother, and 559 for father, hence the 

number of respondents for each target differed. We conducted independent sample t test 

separately for each target to assess if there were cultural differences in relational qualities. 

 Results revealed that both positive and negative relational qualities significantly 

differed with culture for all targets (see Table 3.2). Particularly, Myanmar participants had 

higher positive and negative relational qualities for same-sex best friend, romantic partner, 

sibling, mother, and father. However, for opposite-sex best friend, Japanese had higher 

positive relational qualities and lower negative relational qualities than Myanmar.  
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Table 3.2 Results of t test of EC and Relational Qualities for each Target 

 Mean (SD) t (df) p Japan Myanmar 
Emotional competence     
Intrapersonal EC 3.05 (.44) 3.36 (.41) 9.57 (672) .000 
Interpersonal EC 3.02 (.46) 3.20 (.47) 4.86 (671) .000 
Same-sex best friend     
Positive relational qualities 3.07 (.95) 3.56 (.57) 7.45 (558) .000 
Negative relational qualities 2.00 (.67) 2.69 (.49) 14.17 (563) .000 
Opposite-sex best friend     
Positive relational qualities 3.35 (.87) 2.99 (.63) -5.85 (542) .000 
Negative relational qualities 1.90 (.53) 2.39 (.52) 10.77 (540) .000 
Romantic partner     
Positive relational qualities 3.46 (1.38) 3.81 (.67) 2.35 (227) .020 
Negative relational qualities 2.11 (.83) 2.81 (.55) 7.48 (227) .000 
Sibling     
Positive relational qualities 2.77 (.91) 3.71 (.63) 13.91 (542) .000 
Negative relational qualities 2.30 (.66) 2.67 (.56) 7.18 (553) .000 
Mother     
Positive relational qualities 3.37 (.95) 4.05 (.66) 10.14 (610) .000 
Negative relational qualities 2.52 (.62) 2.79 (.58) 5.59 (623) .000 
Father     
Positive relational qualities 2.83 (.91) 3.80 (.77) 14.03 (588) .000 
Negative relational qualities 2.26 (.65) 2.68 (.60) 8.30 (592) .000 

 

 To examine the relationship between EC and positive and negative relational qualities, 

we conducted Pearson product-moment correlations between EC variables and supportive 

and discordant relational qualities with targets, consisting of same-sex best friend, opposite-

sex best friend, romantic partner, sibling, mother, and father (see Table 3.3) for each country. 

In Japan, intrapersonal EC was positively correlated with positive relational qualities of 

romantic partner, mother, and father, and negatively with negative relational qualities of 

same-sex best friend, whereas interpersonal EC was positively correlated with positive 

relational qualities of same-sex best friend, opposite-sex best friend, mother, and father, and 

negatively with negative relational qualities of same-sex best friend and sibling. In Myanmar, 

intrapersonal EC was positively associated with positive relational qualities of same-sex best 

friend, romantic partner, mother, and father; and negatively with negative relational qualities 

of opposite-sex best friend and sibling, whereas interpersonal EC was positively correlated 
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with positive relational qualities of same-sex best friend, opposite-sex best friend, romantic 

partner, mother, and father. In Myanmar, interpersonal EC was negatively correlated with 

positive relational qualities with sibling, and positively correlated with negative relational 

qualities of same-sex best friend, romantic partner, mother, and father, but the correlations 

were not significant.  

 

Table 3.3 Correlations between EC and Relational Qualities 

 Japan Myanmar 
Intrapersonal 

EC 
Interpersonal 

EC 
Intrapersonal 

EC 
Interpersonal 

EC 
Positive relational qualities 

Same-sex best friend .12 .15* .13* .24** 
Opposite-sex best friend .09 .21** .05 .20** 
Romantic partner .22* .15 .37** .38** 
Sibling .02 .03 .03 -.03 
Mother .13* .16* .20** .13* 
Father .14* .13* .15** .14* 

Negative relational qualities 
Same-sex best friend -.20** -.25** -.10 .06 
Opposite-sex best friend -.08 -.05 -.13* -.05 
Romantic partner -.11 -.18 -.11 .05 
Sibling -.13 -.14* -.12* -.004 
Mother -.02 -.01 -.08 .04 
Father -.07 -.02 -.02 .09 

Note. **p < .01, *p < .05 

 

Research Question 3 

 To investigate whether intrapersonal EC and interpersonal EC mediates the relationship 

between culture and positive relational qualities with targets, a bootstrap estimation approach 

with 1000 samples (Shrout & Bolger, 2002) was tested using Mplus 8 (Muthén & Muthén, 

2017).  

 For same-sex best friend, romantic partner, sibling, mother, and father, culture 

significantly predicted intrapersonal EC, and in turn, intrapersonal EC significantly predicted 

positive relational qualities with these targets, with the indirect effect being significant. These 
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findings indicate that culture does exert an influence in perception of positive relational 

qualities for same-sex best friend, romantic partner, sibling, mother and father through 

intrapersonal EC. However, for opposite-sex best friend, results indicated that culture 

significantly predicted intrapersonal EC, while it did not for positive relational qualities, with 

the indirect effect being non-significant. This suggests that intrapersonal EC does not mediate 

the effect of culture on perception of positive relational qualities with opposite-sex best 

friend. 

 For opposite-sex best friend, sibling, and mother, culture significantly predicted 

interpersonal EC, and interpersonal EC in turn significantly predicted positive relational 

qualities with these targets. The indirect effect was significant. For father, culture marginally 

significantly predicted interpersonal EC, and interpersonal EC significantly predicted positive 

relational qualities. The indirect effect was marginally significant. From these results, it 

would appear that culture exerts an influence in perception of positive relational qualities 

through interpersonal EC for opposite-sex best friend, sibling, mother, and father. For same-

sex best friend and romantic partner, culture marginally significantly predicted interpersonal 

EC, and interpersonal EC significantly predicted positive relational qualities with these 

targets. The indirect effect was not significant; pointing to the fact that interpersonal EC does 

not mediate the effect of culture on perception of positive relational qualities with same-sex 

best friend and romantic partner (see Table 3.4). 
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Table 3.4 Results of Bootstrapping Mediation Analyses of Positive Relational Qualities 

 
Culture to EC 

EC to positive 
relational 
qualities 

Estimated indirect effect 

β SE β SE β SE 95% CI 
Intrapersonal EC        
Same-sex best friend -.57*** .08 .12*** .02 -.07*** .02 -.11, -.04 
Opposite-sex best friend -.74*** .09 -.01 .03 .01 .02 -.03, .04 
Romantic partner -.56*** .14 .13*** .03 -.07** .02 -.13, -.03 
Sibling -.54*** .08 .10*** .02 -.05*** .01 -.09, -.03 
Mother -.55*** .08 .14*** .02 -.08*** .02 -.11, -.05 
Father -.42*** .08 .13*** .02 -.06*** .01 -.08, -.03 
Interpersonal EC        
Same-sex best friend -.15† .09 .13*** .03 -.02 .01 -.04, .004 
Opposite-sex best friend -.48*** .08 .09** .03 -.04** .02 -.08, -.02  
Romantic partner -.23† .14 .11*** .03 -.03 .02 -.06, .01 
Sibling -.30*** .07 .06* .02 -.02* .01 -.04, -.003 
Mother -.22** .08 .11*** .03 -.02* .01 -.05, -.01 
Father -.15† .08 .10*** .02 -.02† .01 -.03, .001 
Note. ***p < .001, **p < .01, *p < .05, †p < .1  

  

 To analyze whether intrapersonal EC and interpersonal EC mediates the relationship 

between culture and negative relational qualities with same-sex best friend, opposite-sex best 

friend, romantic partner, sibling, mother, and father, a bootstrap estimation approach with 

1000 samples (Shrout & Bolger, 2002) was examined using Mplus 8 (Muthén & Muthén, 

2017). These findings did not support that culture exert an influence in perception of negative 

relational qualities with targets, consisting of same-sex best friend, opposite-sex best friend, 

romantic partner, sibling, and mother through intrapersonal and interpersonal EC. For father, 

culture significantly predicted interpersonal EC, which in turn significantly predicted 

negative relational qualities. The indirect effect was marginally significant, supporting the 

mediating effect. Therefore, the result indicated that culture exerted an influence in 

perception of negative relational qualities for father through interpersonal EC (see Table 3.5). 
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Table 3.5 Results of Bootstrapping Mediation Analyses of Negative Relational Qualities 

 
Culture to EC 

EC to negative 
relational 
qualities 

Estimated indirect effect 

β SE β SE β SE 95% CI 
Intrapersonal EC        
Same-sex best friend -.64*** .07 .03 .03 -.02 .02 -.06, .02 
Opposite-sex best friend -.70*** .07 .04 .03 -.03 .02 -.07, .01 
Romantic partner -.54*** .12 .02 .04 -.01 .02 -.05, .04 
Sibling -.74*** .08 -.01 .03 .01 .02 -.04, .06 
Mother -.70*** .08 .02 .03 -.01 .02 -.06, .03 
Father -.66*** .08 .05 .03 -.03 .02 -.07, .01 
Interpersonal EC        
Same-sex best friend -.27** .08 -.01 .03 .002 .01 -.01, .02 
Opposite-sex best friend -.33*** .08 .02 .04 -.01 .01 -.03, .02 
Romantic partner -.28* .13 -.01 .05 .002 .02 -.03, .04 
Sibling -.39*** .08 -.01 .04 .003 .01 -.02, .03 
Mother -.31*** .08 .04 .03 -.01 .01 -.03, .01 
Father -.28*** .08 .07* .03 -.02† .01 -.04, -.002 
Note. ***p < .001, **p < .01, *p < .05, †p < .1 

 

3.4 Discussion 

 Although cross-cultural studies have grouped these two cultures into Eastern cultures, 

this study demonstrates the cultural differences of EC and relational qualities for friendship 

network, romantic partner, and family member. We turn to these findings on the Inglehart-

Welzel cultural map of the World Values Survey, indicating that Japan is the only country 

that has high secular-rational values and self-expression values amongst Asian countries. 

Moreover, these findings dovetails nicely with past studies, to the extent that high and low 

power distance countries exemplify cultural differences in EC. 

 First, a partial answer to RQ1, which stated “do Myanmar and Japanese differ in their 

levels of intrapersonal and interpersonal emotional competence?”, was obtained in our first 

set of analyses. Specifically, this study indicated that cultural differences were found for both 

intrapersonal and interpersonal EC between Japan and Myanmar. Specifically, Myanmar 

participants had higher intrapersonal and interpersonal EC than Japanese. This study 
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confirms the important role of culture on EC, consistent with previous studies (Lisa Feldman 

Barrett, 2006; Batja Mesquita, 2003; Shweder, 1994, 2000; Solomon, 1995), and reinforces 

the recent study of EC in Asian cultures, that cultural differences of EC were found within 

Asian cultures (Min, Islam, Wang, & Takai, 2018). Our findings extend existing cross-

cultural literature regarding Japan as being more individualistic (Hofstede, 1980) compared 

to other Asian countries (e.g., China, Korea). Typically, individualist cultures emphasize 

important meanings concerning relationships, identity, power, and ambition to promote their 

individuality, whereas in collectivist cultures, these meanings involve the group (e.g., family, 

business), and the concept of individuality is minimized (Markus & Kitayama, 1991). 

Furthermore, the findings are consistent with Scott et al.'s (2004) study, claiming that 

idiocentrism was associated with lower levels of emotional competence, especially for 

management of self and others’ emotions. This suggests that participants of high individualist 

cultures have lower intrapersonal EC, as well as interpersonal EC than those of high 

collectivist cultures. Additionally, it should be noted that Japanese tend to display less 

negative emotion in public versus private settings (Ekman, 1973), and they also tend not to 

display happiness in public either (Matsumoto, 1990).  

 Second, this study found that cultural differences were found in relational qualities for 

specific members of social networks, consisting of same-sex best friend, opposite-sex best 

friend, romantic partner, sibling, mother, and father between Japan and Myanmar. To be 

specific, Myanmar participants had higher relational qualities than Japanese for same-sex 

best friend, romantic partner, sibling, mother, and father, except opposite-sex best friend. 

Drawing from the individualistic-collectivistic cultural construct, people from individualistic 

cultures tend to interpret many situations in terms of individualist self-expression and 

achievement, and thus as situations in which their independent self can be affirmed, while 

those from high collective cultures may pay more attention to interpersonal relationships. 
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Previous studies suggested that people in collectivist cultures should have more socially 

supportive social interactions than those in individualistic (Markus & Kitayama, 1991; 

Triandis, 2000). Moreover, this study is in support of Triandis, McCusker, and Hui's (2001) 

claim that, “because individualists must enter and leave many in-groups, they develop superb 

skills for superficial interactions, but do not have very good skills for intimate behaviors” (p. 

55). According to the World Values Survey, Japan has lower traditional values and survival 

values, and higher secular-rational values and self-expression compared to other Asian 

countries (e.g., China, South Korea, Taiwan, Hong Kong, Philippines, Vietnam, Indonesia, 

Singapore, Malaysia, Thailand, India, Bangladesh, Pakistan, Iran). Consistent with the 

previous studies, societies with high traditional values emphasize the role of family in life 

(Min & Takai, 2017). Therefore, societies with high traditional values may pay more 

attention to relational qualities in their interpersonal context; hence they tend to have higher 

positive and negative relational qualities for same-sex best friend, romantic partner, sibling, 

mother, and father. For opposite-sex best friend, this may also point to the nature of societies 

of high traditional values. 

 Although we expected that societies with high positive relational qualities have low 

negative relational qualities, this study found that Myanmar people were higher in both 

positive and negative relational qualities than Japanese for specified social networks, 

including same-sex best friend, romantic partner, sibling, mother, and father. The current 

study demonstrates that these inferences occur with interpretable variation across cultures. 

This study targeted relational qualities for friendship networks (i.e., same-sex and opposite-

sex best friend), romantic partner, and family members (i.e., sibling, mother, father), so the 

specified members were close in-groups with participants. The findings may shed light on the 

nature of Asian cultures, paying more attention to the relational factors of social interaction 

context (e.g., intimacy, status, social power). In addition, as discussed earlier, we turn to this 
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finding toward the power distance dimension, in which Myanmar has been noted to be high 

power distance, and a tight culture (Earley, 1997). 

 Third, this study showed that both intrapersonal and interpersonal EC were 

significantly correlated with positive relational qualities for most targets in Myanmar and 

Japan. This is in line with previous studies (e.g., Lopes et al., 2004; Lopes, Salovey, & 

Straus, 2003) that EC and relational qualities with friends positively correlate. However, EC 

variables significantly correlated with negative relational qualities only for same-sex best 

friend in Japan, opposite-sex best friend in Myanmar, and sibling in both countries. With 

respect to this, we turn our attention on the theoretical framework of interdependent versus 

independent selves by Markus and Kitayama (1991). In Asian cultures, interdependence of 

the self is highly sanctioned, with maintaining a sense of interpersonal harmony and thus 

people need be more aware of how events in the world affect others close to them as well as 

themselves. They intend to regulate and manage their emotions and others’ in order to 

maintain positive relational qualities with others and they focus on socially engage emotions. 

In these cultures, the individual is more commonly understood as a relational and socially 

responsive agent who is connected with both the physical and social environment (Ryff et al., 

2014). In order to control interpersonal harmony, these societies pay more attention to 

relational factors, consisting of intimacy and relative status. Drawing from this theoretical 

framework, we suggest that the relationship between EC and positive relational qualities are 

salient in cultures with high interdependent selves. Furthermore, this study is consistent with 

evidence gathered from previous studies, in that Asians are interpersonally attuned (e.g., 

Kitayama, Duffy, & Uchida, 2007). For instance, Asian cultures encourage socially engaging 

emotions (e.g., friendly feelings) (Kitayama, Mesquita, & Karasawa, 2006). In Myanmar, the 

positive relationship between interpersonal EC and negative relational qualities of same-sex 
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best friend, romantic partner, mother and father indicated the relationship with intimate in-

group. 

 Fourth, culture exerts an influence in perception of positive relational qualities through 

intrapersonal and interpersonal EC with targets, consisting of same-sex best friend, opposite-

sex best friend, romantic partner, sibling, mother, and father. Specifically, for family 

members (sibling, mother, and father), both intrapersonal EC and interpersonal EC mediated 

between culture and positive relational qualities. For friendship network, intrapersonal EC 

exerted between culture and positive relational qualities for same-sex best friend, whereas 

interpersonal EC mediated between culture and positive relational qualities for opposite-sex 

best friend. For romantic partner, intrapersonal EC mediated between culture and positive 

relational qualities. Consistent with previous studies that EC was related to social relationship 

(Schutte et al., 2001) and that the development of EC brought about positive changes in the 

quality of social relationships, intrapersonal and interpersonal EC mediated the relationship 

between positive relational qualities and cultures (Nelis et al., 2011). EC is important to 

promote positive social functioning by helping individuals to detect others’ emotional states, 

adopt others’ perspectives, enhance communication, and regulate behavior. It is important to 

note that here; the role of relational factors (e.g., intimacy level, social status) is crucial in the 

social interaction context, especially for Asian cultures, so people are treated differently 

depending on the intimacy level, and they are high in both positive and negative relational 

qualities if the target are highly intimate with them. It is not surprising that the role of EC is 

salient since Asian cultures tend to have interdependent views of self to depict relational 

values of each culture. The results also reflect the salient factors of Japanese social behavior, 

including the degree of intimacy, the vertical hierarchy, and the definition of the situation 

(public or private) (Midooka, 1990). Drawing from this work, we suggest that the 

relationships amongst culture, EC, and positive relational qualities are salient. 
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 Finally, this study indicated that culture did not exert an influence in perception of 

negative relational qualities with targets, consisting of same-sex best friend, opposite-sex best 

friend, romantic partner, sibling, and mother through intrapersonal and interpersonal EC. For 

father, culture exerts an influence in perception of negative relational qualities through 

interpersonal EC. Since Asian cultures tend to have interdependent views of self to value 

interpersonal harmony, the relationships of culture, EC, and negative relational qualities are 

not significant. 

3.4.1 Limitations and Future Research 

 While we tried to be careful in planning and executing this study, it does, admittedly, 

have some limitations. First, the sample comprised only university students, intended to 

probe the relation amongst culture, EC, and relational qualities before entering the workplace. 

Sampling should go beyond just youth, and into the working adult population. Second, 

although the previous study found gender differences in EC, especially in interpersonal EC 

(Min, Islam, et al., 2018), we could not justify a fair analysis of gender differences given the 

gender imbalance of our sampling.  

 Future work in this field has the potential to help bridge relational factors by clarifying 

culture influences on relational qualities through intrapersonal EC and interpersonal EC 

within Asian cultures. Moreover, further research is needed on cultural influences on the 

emotions people experience in their day-to-day lives at the intrapersonal and interpersonal 

levels, and how the two may be related as suggested by Kafetsios and Nezlek (2012), and the 

cultural influences of the relational factors between EC and relational qualities at the two 

levels. Furthermore, university students may not be the best representatives of their cultures; 

so future sampling should target the general population. Gudykunst et al. (1996) suggested 

that students comprise a particularly individualistic sample of their respective culture by 

virtue of the freedom they are allotted from their status as students, relative to those fully 
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employed, with responsibility toward their organization. In this study, the relationship 

between EC and relational qualities was significant but the correlation values were not high; 

hence qualitative study is required to investigate the contribution of this relationship. In 

addition, we chose orthodox categories consisting of family member, best friend, and 

romantic partner as relational targets, which may have been similarly perceived across 

cultures. It has been well established that people distinguish their behavior depending on 

relational factors in Asian cultures, suggesting that we may have opted for relational 

variables, rather than categories. For example, Japanese distinguish their interpersonal 

conflict handling behavior depending on the intimacy level and status differences (Moriizumi 

& Takai, 2007). We need to probe deeply the nature of Asian cultures, paying more attention 

to relational factors of social interaction context (e.g., intimacy, status, social power). While 

these issues had been beyond the scope of the current study, future research should scrutinize 

the conditions and underlying relational factors. 

3.4.2 Conclusion 

 Past cross-cultural research have tended to contrast Western cultures to Eastern, which 

were likely to be one or more of the four major East Asian countries (Japan, China, Korea, 

and Hong Kong) (Oyserman et al., 2002). These four cultures are affluent, developed, and 

open to Western cultural influence, hence it cannot be denied that their cultural features are 

not necessarily unlike those of Western cultures. This study was geared to compare one such 

Asian culture toward another less studied Southeast Asian culture, as an effort to probe into 

differences within the Asian cultures. More such efforts are desired to affirm whether Asians 

can truly be considered to be all collectivists.   

 To sum up, this study contributes to cultural differences in EC and relational qualities 

between Japan and Myanmar, while also probing for any mediating role of intrapersonal and 
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interpersonal EC between culture and positive relational qualities of friendship network, 

romantic partner, and family members. 
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CHAPTER 4 

EMOTIONAL COMPETENCE, CONFLICT MANAGEMENT STYLES, AND 

RELATIONAL FACTORS: CROSS-CULTURAL COMPARISON BETWEEN 

JAPAN AND MYANMAR 

 

 Interpersonal conflict is unavoidable in our social interactions and communication in 

daily life. If not handled well, these conflicts will lead to interpersonal stress; hence studying 

conflict management styles is crucial to the betterment of our relationships. Likewise, dealing 

with our emotions during conflict plays a key role in maintaining good relationships with 

others. This study aims to investigate the interconnections among emotional competence, 

conflict management styles, and relational factors, comparing two cultures, in an attempt to 

identify basic resources for college students to handle their everyday relationships. 

 There is a large body of literature on conflict identifying it to be a major aspect of 

communication behavior (Rahim, 1983). Conflict refers to “an interactive state manifested in 

incompatibility, disagreement, or difference within or between social entities” (Rahim, 1986, 

p.13). Rahim (1983) developed an explanatory model of how people tend to respond to their 

conflicts, based on two axes of concern for self and concern for others. Rahim described five 

conflict management styles: integrating style (high concern for self and others), obliging style 

(low concern for self and high concern for others), dominating style (high concern for self 

and low concern for others), avoiding style (low concern for self and others), and 

compromising style (intermediate concern for self and others). 

 Existing studies found that conflict management styles influence the outcomes at the 

individual level, such as effective leadership of Chinese (Chen, Tjosvold, & Fang, 2005), 

leader effectiveness of Americans (Barbuto, Phipps, & Xu, 2010), and links to personality 

traits: for example, agreeable persons are less apt to experience conflict, and extraverts are 
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more likely to use integrating, obliging, compromising, and avoiding styles (Ayub, 

AlQurashi, Al-Yafi, & Jehn, 2017). 

 Cross-cultural research on conflict management styles has uncovered that culture is an 

important determinant of preferences for conflict management styles. Morris et al. (1998), in 

their study of young managers in the U.S., China, India, and the Philippines, found that 

conflict management behaviors differ, with Chinese preferring the avoiding style more than 

the others, because of their emphasis on conformity and tradition, whereas U.S. participants 

preferred the competing style due to their stress on individual achievement. Rahim et al.'s 

(2002) study of seven countries (U.S., Greece, China, Bangladesh, Hong Kong and Macau, 

South Africa, and Portugal) found that motivation is positively associated with problem 

solving strategy, and negatively related to bargaining strategy. Ohbuchi and Takahashi (1994) 

found that Japanese prefer avoidance style more than Americans. Similarly, Chinese 

supervisors rely more on the avoiding style in handling conflicts, while their American 

cohorts rely more on the dominating style (Morris et al., 1998). With respect to emotional 

competence, those with high competence are apt to use all types of conflict management 

except avoidance (Srinivasan & George, 2005). A recent study also indicated that 

emotionally stable people opt for integrating style whereas neurotics opt for dominating style 

(Ayub et al., 2017). 

 Indeed, emotions communicate important information about the nature of, or the 

potential of, any interpersonal relationship (Niedenthal, Krauth-Gruber, & Ric, 2006). 

Accordingly, people need to process emotional information and manage emotional dynamics 

tacitly to navigate the social world. Emotionally intelligent persons have been found to be 

more effective in successful resolution of interpersonal conflicts, and consequently, enjoy 

more satisfying relationships. They can perform well in social interactions, and manage 

conflicts only when s/he is mentally sound and emotionally stable.  
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 Emotional competence (EC) plays a vital role in the manifestation of human behavior, 

in which one attempts to deal with different affective situations, meeting his/her needs 

including efforts to maintain harmonious relationships with his/her environment. EC refers to 

individual differences to identify, understand, express, regulate, and use one’s own emotions 

and those of others (Brasseur, Grégoire, Bourdu, & Mikolajczak, 2013). Mikolajczak (2009) 

suggested a three-level model of EC that includes emotion-related knowledge, abilities, and 

dispositions. One’s level of EC implies having ample knowledge to manage interpersonal 

conflicts, through the controlled use of emotions, as they apply to the real-world situation. 

The emotion-related ability level is not on what people know, but on what they are capable of 

doing. For instance, even though an individual knows how to deal with conflicts in his/her 

social context, s/he may not be able to do so in real life situations. Finally, the trait level 

refers to the propensity to behave in a certain way in emotional situations. The focus of this 

level is not on what people know or can do, but on what they are able to do or consistently 

do: their dispositions (i.e., the typical performance). For example, knowing what to do and 

actually doing it are not necessarily the same; one may not be able to always act in a matter 

consistent with their knowledge. In fact, emotional competence can be nurtured and 

developed as part of personal growth. Needless to say, developing strong emotional 

competence is essential for individuals’ social interaction and conflict management. 

 

4.1 The Present Study 

 Traditionally, the most economically developed Asian countries (e.g., Japan, China, 

and Korea) have been considered to be representative of Eastern culture, particularly in 

studies probing for East-West differences in communication behavior. This type of 

convenience sampling of Eastern cultures poses the danger of overlooking the vast diversity 

in cultural traits of the Asian region, and we challenge the idea that all Asian countries are 
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similarly collectivistic. In order to address this issue, we compared one Asian favorite of 

cross-cultural researchers, i.e. Japan, with a relatively unexplored Southeast Asian, and 

developing country, Myanmar. Hofstede's (1980) first study indicated that Japan was leaning 

more toward individualism than other Eastern countries (e.g., Hong Kong, South Korea). 

Moreover, Inglehart-Welzel’s (2015) cultural map of the World Values Survey attests that 

Japan is high secular-rational and high self-expression values in their value dimensions, 

compared to other Asian countries (e.g., China, South Korea, Taiwan, Philippines, Vietnam, 

Indonesia, Malaysia, Thailand, Bangladesh, India).  

 The focus of this study is on emotional competence in the context of conflict 

management. Once again, East-West studies on conflict management have tended to favor 

particular countries to represent Asians. For example, Nomura and Barnlund (1983) utilized  

Japanese in comparison with Americans in their study of conflict styles, discovering that the 

former resort more frequently to passive and accommodating styles, while Americans use 

active and confrontational styles of communication more in the context of offering criticism. 

In a comparison between two frequently utilized Asian representatives, Miyahara, Kim, Shin, 

and Yoon (1998) found that Koreans were more collectivistic in their conflict management 

styles than Japanese, and that they focus on social-relational constraints more than Japanese. 

This difference between two geographically proximal countries with seemingly similar 

political, economical, and cultural traits points to the need of more scrutiny regarding 

differences within research in conflict management styles and communication behavior 

comparing other Asian cultures.  

 Cross-cultural researchers have a tendency to link preferences of conflict management 

styles to cultural constructs, such as the individualism-collectivism dimension (e.g., Ting-

Toomey, 1985; Trubisky, Ting-Toomey, & Lin, 1991), tight and loose cultures (Gelfand et 

al., 2011), and low and high-context communication (Hall, 1976). Collectivism is associated 
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with indirect communication (e.g., avoiding style), whereas individualism is related with 

direct modes of expression (e.g., competing style) (Morris et al., 1998; Ting-Toomey, 1988). 

Hofstede (1991) identified avoidance of direct confrontation with another person as a 

collectivist value, and maintenance of harmony with one’s social environment is a key virtue 

in collectivistic cultures. In collectivistic and tight cultures, people may have equally high 

concern for their partner’s needs as their own, hence they may avoid confrontation for the 

sake of maintaining interpersonal harmony, whereas in individualistic and loose cultures, 

personal needs take precedence over social constraints, hence people have less regard for any 

normative strategy selection. Individualists tend to use styles that are more self-oriented, 

dominating and competitive than those of collectivists who tend to use mutual face-saving, 

integrative, and compromising styles (Ting-Toomey, 1997). Ting-Toomey (1994) suggests 

that (Hall, 1976) low and high context scheme of cultural variability may explain the styles of 

conflict management adopted by individuals. Low-context cultures utilized a solution-

oriented style more than members of high-context cultures, whereas high-context cultures 

used non-confrontation more than respondents from low-context cultures (Putnam & Wilson, 

1982). Individuals in a high context culture are more likely to assume a non-confrontational, 

indirect attitude toward conflicts (Ting-Toomey, 1985). Specifically, regarding public and 

private reactions to conflicts, Japanese behave in a very polite and formalized manner, but 

their behaviors frequently do not express their private desires, attitudes, or affects, while 

Americans tend to express their private attributes in virtually any kind of situation and public 

and private selves are not so partitioned (Ohbuchi & Takahashi, 1994). Japanese participants 

value the importance of maintaining public face in the conflict process and prefer the use of a 

collaborative style to resolve conflict, whereas US participants value the competitive norm, 

and consequently prefer a competitive style of conflict management (Cushman & King, 

1985).  
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 The above studies on conflict have emphasized that communication behaviors in Asian 

cultures are highly contextualized according to interpersonal relations and situations (Markus 

& Kitayama, 1991), therefore, conflict should be approached no as a trait perspective, but 

more from a state perspective. Moriizumi and Takai (2006, 2007) note that Japanese use 

different conflict management styles in different social situations based on intimacy and 

social status. Drawing from these studies, it is important to consider relational factors to deal 

with interpersonal conflicts. 

 The aim of this study was to determine if Japan and Myanmar share similar responses 

to conflict, depending on relational contexts. While much research has been conducted on 

Japanese, very little work has been done in Myanmar. The first step in our research was to 

establish the measurements to be compared, to ascertain that they had equivalence across our 

two cultures. Once the measurements were established, we sought to answer the following 

research questions.  

Research Question 1: Do Japanese and Myanmar differ in their levels of EC? 

Research Question 2: Do Japanese and Myanmar differ in their preference of 

conflict management styles in four conditions based on the relational factors of 

intimacy and social status? 

Research Question 3: Does culture exert an influence on the preference of 

different conflict management styles through intrapersonal EC? 

Research Question 4: Does culture exert an influence on the preference of 

different conflict management styles through interpersonal EC? 

4.2 Method 

4.2.1 Participants 

 Participants were from three universities in Central Japan and four universities in 

Lower and Upper Myanmar, being comprised of 601 students aged from 16 to 24 years (Mage 
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= 19.64, SDage = 1.47, 64.39% female): 292 from Japan (Mage = 19.79, SDage = 1.00, 70.21% 

female) and 309 from Myanmar (Mage = 19.50, SDage = 1.80, 58.90% female). All participants 

identified their nationality with each respective country. The questionnaire was administered 

in the respective native language of each country, i.e., Japanese and Myanmar. Participants 

were recruited on a strictly volunteer basis, having been offered course credit in exchange for 

their participation. A full explanation of the study was offered before they made an informed 

consent to participate.  

4.2.2 Measures 

Profile of Emotional Competence 

 Emotional competence was assessed using the Profile of Emotional Competence (PEC) 

(Brasseur et al., 2013; Japanese translation by Nozaki & Koyasu, 2016 and Myanmar 

translation by Min, Islam, Wang, & Takai, 2018). The scale consisted of 50 items scored on a 

five-point scale, ranging from 1 (totally disagree) to 5 (totally agree), including two second-

order subscales: intrapersonal EC and interpersonal EC. Each second-order factor included 

five first-order subscales: Intrapersonal EC contains identification, comprehension, 

expression, regulation, and utilization of own emotions, while interpersonal EC consists of 

identification of, comprehension of, listening to, regulation of, and utilization of others’ 

emotions. Cronbach’s alphas of intrapersonal EC and interpersonal EC were .80, .84 for the 

total sample; .82, .85 for Japan; and .74, .82 for Myanmar, suggesting that there was adequate 

internal consistency. 

Rahim Organizational Conflict Inventory 

 The measure of conflict management styles was done by Rahim Organizational 

Conflict Inventory-II (ROCI-II) developed by Rahim (1983) (Japanese translation: Morita, 

2003). No Myanmar language was available, so we used back-translation through the work of 

three bilingual translators, who were specialists in psychology, following the recommended 
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back-translation guidelines and procedures for obtaining linguistic equivalence (Van de 

Vijver & Leung, 1997). Where there was disagreement between translators, discussion 

amongst them through the conference approach was conducted to yield an accurate 

translation. The ROCI-II is comprised of 28 items rated on a 5-point scale from 1 (totally 

disagree) to 5 (totally agree). This scale was implemented to probe into conflict management 

styles (integrating, obliging, dominating, avoiding, and compromising styles) toward 

different relational targets. Cronbach’s alphas of conflict management styles across the four 

relational conditions, to be described in the Procedure, were .86, .89, .94, .94 for the total 

sample; .87, .90, .95, .95 for Japan; and .85, .88, .90, .89 for Myanmar, indicating good 

internal consistency reliability. 

 The questionnaires of this study for English, Japanese, and Myanmar versions are 

described in Appendix - I, J, and K. 

4.2.3 Procedure 

 Participants were asked to report on their demographic information, before being 

administered the PEC measure. Next, participants were asked about their conflict 

management styles toward four different targets varied by intimacy/relational closeness (high 

and low), and status discrepancy (high and equal). For each target, participants were asked to 

recall an actual same-sex relationship who fits the target category, and to write down their 

initials, so that they have a concrete target to which they can refer in responding to the scales. 

A manipulation check on their choice of target was conducted, asking participants about their 

intimacy with the target (distant versus close, strange versus intimate), and the status/power 

discrepancy they have with them (unequal versus equal status, unequal versus equal 

authority, unequal versus equal power). Hence, there were four relational conditions 

administered within-subjects, consisting of high intimacy-high status, high intimacy-equal 

status, low intimacy-high status, and low intimacy-equal status. 
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4.3 Results 

4.3.1 Confirmatory Factor Analyses of the PEC and the ROCI-II 

 We conducted confirmatory factor analysis (CFA) of the PEC and ROCI-II for the total 

sample and each country, using Mplus 8 (Muthén & Muthén, 2017) in order to investigate 

whether the prescribed factor structures of the PEC and ROCI-II fit the data adequately for 

the total sample, and also for each respective country. Fit indices for the CFA solutions of the 

PEC and ROCI-II for the total sample and for each country are reported in Table 4.1. We 

assessed the overall model fit based on Hu and Bentler's (1999) CFA procedure through a 

joint evaluation of several fit indices. We examined the standardized root mean square 

residual (SRMR; < .05 indicates good fit, ≤ .08 acceptable fit), the root mean square error of 

approximation (RMSEA; < .05 indicates good fit, ≤ .08 acceptable error of approximation), 

and the comparative fit index (CFI; ≥.95 indicates excellent fit, ≥ .90 acceptable fit) (Brown, 

2006; Browne & Cudeck, 1993; Byrne, 2012). In addition, the model fit can be considered 

acceptable when the upper bound of the 90% confidence interval of the RMSEA is ≤. 10 

(Chen, Curran, Bollen, Kirby, & Paxton, 2008; Rossi et al., 2010).  

 For PEC, before conducting CFA, the five items of each first-order PEC subscales were 

created into two item parcels. Each first-order factor had two parcels of three items and two 

items. We measured two second-order factors with 10 first-order latent variables and a total 

of 20 parcels (two parcels for each subscale of intrapersonal EC and interpersonal EC) with 

50 observed indicators. Intrapersonal EC consists of identification, comprehension, 

expression, regulation, and utilization of own emotions, while interpersonal EC contains 

identification of, comprehension of, listening to, regulation of, and utilization of others’ 

emotions. Results of the CFA in the total sample indicated that the fit of the two second-order 

factors model of the PEC was adequate overall. In Japan, results clearly indicated that the fit 

of the two second-order factors model provided adequate goodness of fit. In Myanmar, the fit 
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of the two second-order factors model had good overall fit, although the CFI was slightly 

below .90.  

  

Table 4.1 Fit Indices of the PEC and the ROCI-II for the Total Sample and for Each Country 

Model X2 df RMSEA  90%CI SRMR CFI 
PEC 
Total sample 

 
481.777 

 
159 

 
.058 

 
.052-.064 

 
.051 

 
.905 

Japan 315.434 159 .058 .049-.067 .060 .916 
Myanmar 352.389 159 .063 .054-.072 .061 .863 
ROCI-II 
Condition 1 

      

Total sample 895.781 340 .052 .048-.057 .058 .883 
Japan 896.324 340 .075 .069-.081 .086 .833 
Myanmar 702.966 340 .059 .053-.066 .070 .806 
Condition 2       
Total sample 851.972 340 .051 .046-.055 .054 .913 
Japan 708.939 340 .061 .055-.067 .075 .907 
Myanmar 742.758 340 .063 .057-.069 .065 .822 
Condition 3       
Total sample 987.272 340 .057 .053-.062 .050 .927 
Japan 933.407 340 .078 .072-.084 .067 .905 
Myanmar 738.188 340 .063 .057-.070 .064 .833 
Condition 4       
Total sample 930.710 340 .055 .051-.059 .050 .924 
Japan 910.851 340 .077 .071-.083 .070 .899 
Myanmar 711.261 340 .061 .055-.067 .064 .838 

Note. X2=chi-square; df=degrees of freedom; RMSEA=root mean square error of 

approximation; CI=confidence interval; SRMR=standardized root mean square residual; 

CFI=comparative fit index; Condition 1=High intimacy and high status condition; Condition 

2=High intimacy and equal status condition; Condition 3=Low intimacy and high status 

condition; Condition 4=Low intimacy and equal status condition 

  

 For ROCI-II, results of the CFA in the total sample suggested that the fit of the model 

was adequate overall in the high intimate-equal status condition, the low intimate-high status 

condition, and the low intimate-equal status condition, whereas in the high intimate-high 

status condition, the model had overall good fit, although the CFI was slightly below .90. For 

Japan, the models suggested adequate to good fit in the high intimate-equal status condition 

and the low intimate-high status condition, while the models had overall good fit although the 
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CFI was slightly below .90 in the high intimate-high status condition and the low intimate-

equal status condition. In Myanmar, the models had overall good fit in all conditions, 

although the CFI was slightly below .90. 

4.3.2 Measurement Invariance of the PEC and the ROCI-II 

 We examined measurement invariance for the PEC and the ROCI-II by conducting 

consequential multigroup CFAs with Mplus 8 (Muthén & Muthén, 2017) according to a 

procedure suggested by Chen, Sousa, and West (2005), and Widaman and Reise (1997). 

First, we tested the configural invariance (Model 1), which assumes that the same number of 

factors and pattern of fixed and freely estimated parameters holds across groups, and can be 

evaluated running a multigroup CFA without any equality constraints across groups. Second, 

we assessed metric invariance. For PEC, first-order factor loadings were constrained to be 

equal across groups (Model 2a), and both first- and second-order factor loadings were 

assumed to be equal (Model 2b). This model requires equivalence of factor loadings and 

indicates that participants from different groups attribute the same meaning to the latent 

construct of interest. Third, we tested scalar invariance in which factor loadings and item 

intercepts were constrained to be equal across groups (Model 3). It indicates that the meaning 

of the construct (the factor loading) and the levels of the underlying items (intercepts) are 

equal across groups. To examine measurement invariance between different models, we 

investigated the changes in CFI (∆CFI) index and RMSEA (∆RMSEA). Specifically, we 

examined the differences between models followed by Chen’s recommendations (2007), in 

which ∆CFI ≥ -.01 supplemented by ∆RMSEA ≥ .015 would indicate a lack of invariance. 
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Table 4.2 Tests of Measurement Invariance of the PEC and the ROCI-II 

 Model fit Model comparisons 
X2 df RMSEA 

(90% CI) 
CFI Models ∆CFI ∆RMSEA 

PEC        
Configural invariance (M1) 606.486 300 .058  

(.052-.065) 
.907    

Invariance of first-order factor 
loadings (M2a) 

618.084 310 .058  
(.051-.064) 

.906 M2a-M1 -.001 .000 

Invariance of first- and second-
order factor loadings (M2b) 

637.319 318 .058 
(.051-.064) 

.903 M2b-M2a -.003 .000 

Full scalar invariance (M3) 765.990 336 .065  
(.059-.071) 

.869 M3-M2b -.034 .007 

Partial scalar invariance (M4) 716.633 330 .063  
(.056-.069) 

.882 M4-M2b -.021 .005 

ROCI-II 
Condition 1 

       

Configural invariance (M1) 1599.290 680 .067  
(.063-.072) 

.823    

Full metric invariance (M2) 1652.242 703 .067  
(.063-.072) 

.818 M2-M1 -.005 .000 

Full scalar invariance (M3) 1902.381 726 .074 
(.070-.078) 

.774 M3-M2 -.044 .007 

Condition 2        
Configural invariance (M1) 1451.697 680 .062 

(.058-.066) 
.876    

Full metric invariance (M2) 1507.079 703 .062  
(.058-.067) 

.871 M2-M1 -.005 .000 

Full scalar invariance (M3) 1746.473 726 .069 
(.065-.073) 

.837 M3-M2 -.034 .007 

Condition 3        
Configural invariance (M1) 1671.595 680 .071  

(.067-.075) 
.885    

Full metric invariance (M2) 1739.412 703 .071  
(.067-.076) 

.880 M2-M1 -.005 .000 

Full scalar invariance (M3) 1886.473 726 .074 
(.070-.079) 

.865 M3-M2 -.015 .003 

Condition 4        
Configural invariance (M1) 1622.112 680 .069  

(.065-.073) 
.882    

Full metric invariance (M2) 1668.565 703 .069 
(.065-.073) 

.879 M2-M1 -.003 .000 

Full scalar invariance (M3) 1842.698 726 .073 
(.069-.077) 

.860 M3-M2 -.019 .004 

Note. X2=chi-square: df=degrees of freedom; RMSEA=root mean square error of 

approximation; CI=confidence interval; CFI=comparative fit index; Condition 1=High 

intimacy and high status condition; Condition 2=High intimacy and equal status condition; 

Condition 3=Low intimacy and high status condition; Condition 4=Low intimacy and equal 

status condition 
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 For the PEC, the configural model (Model 1) had adequate fit indices, suggesting the 

same two second-order factors best represented the data in both countries. Constraining first-

order factor loadings to be equal across groups (Model 2a) and constraining both first- and 

second-order factor loadings to be equal across groups (Model 2b) did not significantly 

decrease model fit (∆CFI < -.01, ∆RMSEA < .015), providing support for metric invariance. 

However, invariance of intercepts of measured variables (Model 3) exceeded Chen’s (2007) 

benchmark for the ∆CFI, while ∆RMSEA was below the cutoff, weakening the fit, 

suggesting that full scalar invariance did not hold. Due to lack of full scalar invariance, 

partial scalar invariance was assessed. We conducted ancillary analyses in which we 

compared the 10 models; each of them calculated by fixing a subset of intercepts to be equal 

across groups. Item parcels of utilization of own emotions, comprehension of others’ 

emotions, and listening to others’ emotions showed lower model fit changes when 

constrained. Therefore, these intercepts were constrained to be equal across groups in order to 

test partial scalar invariance (Byrne et al., 1989). Findings indicated that partial scalar 

invariance model (Model 4) slightly exceeded the cutoff for the ∆CFI, while ∆RMSEA was 

below the cutoff (see Table 4.2). 

 For the ROCI-II, the configural model (Model 1) had adequate fit indices, suggesting 

the model best represented the data for all conditions in both countries. The metric model 

(Model 2) demonstrated no meaningful decrease in model fit (∆CFI < -.01, ∆RMSEA < .015) 

in all conditions. However, the full scalar invariance model (Model 3) exceeded Chen’s 

(2007) benchmark for the ∆CFI, while ∆RMSEA was below the cutoff. It decreased model 

fit; hence full scalar invariance was not supported (see Table 4.2). 
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5.3.3 Descriptive Statistics and Correlation Analysis 

 The means, standard deviations of EC and conflict management styles, along with 

Pearson product-moment correlations between EC variables and conflict management styles 

for all conditions are presented in Table 4.3. 

 

Table 4.3 Means, Standard Deviations, Correlation of EC and Conflict Management Styles 

 Mean (SD) Correlation 
Intrapersonal EC Interpersonal EC 

Japan Myanmar JP MM JP MM 
Emotional competence       
Intrapersonal EC 3.06 (.43) 3.36 (.40)     
Interpersonal EC 3.02 (.45) 3.19 (.44)     
High intimacy and high status       
Integrating style 3.68 (.63) 3.77 (.49) .23** .25** .27** .27** 
Obliging style 3.46 (.58) 3.57 (.47) .09 .16** .01 .16** 
Dominating style 2.74 (.78) 3.25 (.45) .08 .10 .09 .23** 
Avoiding style 3.19 (.79) 3.54 (.49) -.14* .08 -.14* -.003 
Compromising style 3.60 (.68) 3.59 (.42) .20** .16** .24** .23** 
High intimacy and equal status       
Integrating style 3.82 (.67) 3.84 (.49) .15** .24** .21** .30** 
Obliging style 3.46 (.65) 3.57 (.51) .03 .13* -.06 .20** 
Dominating style 2.90 (.82) 3.35 (.52) .02 .10 .01 .15* 
Avoiding style 3.22 (.82) 3.57 (.55) -.10 -.01 -.12* .01 
Compromising style 3.75 (.69) 3.66 (.47) .11 .22** .16** .18** 
Low intimacy and high status       
Integrating style 2.83 (.84) 3.49 (.61) .04 .08 .12* .16** 
Obliging style 3.09 (.93) 3.37 (.58) .03 .05 .05 .21** 
Dominating style 2.53 (.87) 3.15 (.57) -.03 .05 .05 .19** 
Avoiding style 3.18 (.97) 3.52 (.48) .01 .12* .08 .09 
Compromising style 2.83 (.87) 3.46 (.52) .04 .15* .08 .23** 
Low intimacy and equal status       
Integrating style 3.18 (.82) 3.57 (.58) .11 .14* .12* .19** 
Obliging style 3.07 (.81) 3.26 (.61) .03 -.03 -.01 .09 
Dominating style 2.69 (.78) 3.30 (.55) -.02 .17** .11 .25** 
Avoiding style 3.14 (.81) 3.45 (.52) -.04 .07 .02 -.003 
Compromising style 3.19 (.82) 3.51 (.51) .07 .20** .10 .19** 
Note. * p < .05, ** p < .01 

 

4.3.4 Do Japanese and Myanmar Differ in their Levels of EC? 

 In order to probe the answer to this research question, we conducted a one-way 

multivariate analysis of variance (MANOVA) to seek for cultural differences of intrapersonal 



   

	 104	 	

and interpersonal EC. Findings showed a significant culture main effect, Wilks’ Lambda = 

.88, F (2, 598) = 39.68, p < .001, partial η2 = .12. Cultural difference was found for 

intrapersonal EC: F (1, 599) = 78.65, p < .001, partial η2 = .12, and for interpersonal EC: F 

(1, 599) = 19.98, p < .001, partial η2 = .03. Specifically, these effects appeared to be more 

pronounced for Myanmar on both EC subscales than for Japanese. 

4.3.5 Targets of the Recalled Person 

 The targets of the recalled person in the participants’ actual interpersonal conflict 

experience for each country are shown in Table 4.4. The number of participants for each 

condition were the following:  high intimacy and high status condition=291 Japanese, 298 

Myanmar; high intimacy and equal status condition=290 Japanese, 297 Myanmar; low 

intimacy and high status condition=286 Japanese, 286 Myanmar; low intimacy and equal 

status condition=286 Japanese, 294 Myanmar. Participants freely chose particular 

relationships in which they had experienced the conflict, and were asked report on what these 

were. In the high intimacy and high status condition, the top choices of Japanese participants 

were “friend” and “mother”, whereas Myanmar selected “friend”, “teacher”, “relative”, and 

“sibling”. In the high intimacy and equal status condition, participants from both countries 

selected “friend”. In the low intimacy and high status condition, Japanese chose “friend”, 

“acquaintance of friend”, “senior at university”, and “boss at workplace”, whereas Myanmar 

selected “friend” and “teacher”. In the low intimacy and equal status condition, Japanese 

students chose “friend”, “acquaintance of friend”, and “classmate”, whereas Myanmar 

selected “friend”. 
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Table 4.4 Targets of the Recalled Person for Each Country 

 

Japan Myanmar 
HH HE LH LE HH HE LH LE 

Mother 29 3 1  4    
Father 7    3    
Sibling 10 3 1  22 3 8 4 
Relative 2  2 2 25 3 6 3 
Friend 178 221 58 100 127 250 142 239 
Childhood friend 8 12 4 2 

    Club member 3  4 7     
Acquaintance of friends  1 34 34     
Romantic partner 4    1 1   
Roommate     2 2 1  
Neighbor   1  3  5 1 
Teacher 2 1 16 1 81 2 67 

 Classmate 5 7 12 25     
Senior at university 13 2 31 6 

  
13 

 Junior at university 
   

2 
    Acquaintance from class 1 

 
4 8 

    Senior at workplace 
   

1 
    Boss at workplace 1  35 8     

Colleague  1  6     
Other 2 1 6 7   3  
No response for relationship 27 38 77 77 30 36 41 47 
Total 292 290 286 286 298 297 286 294 

Note. HH=High intimacy and high status condition, HE=High intimacy and equal status 

condition, LH=Low intimacy and high status condition, LE=Low intimacy and equal status 

condition 

 

4.3.6 Do Japanese and Myanmar Differ in their Preference of Conflict Management 

Styles in Four Conditions based on Intimacy and Social Status? 

 We conducted 2 (culture: Japan and Myanmar) by 4 (intimacy: high and low and status: 

high and equal) mixed (both between-groups and within-groups) multivariate analysis of 

variance (MANOVA) to examine if there were cultural differences in conflict management 

styles across relational factors (intimacy and status), which revealed a significant culture 

main effect, Pillai’s Trace = .28, F (5, 484) = 38.12, p < .001, partial η2 = .28; a significant 

target main effect, Pillai’s Trace = .42, F (15, 474) = 22.47, p < .001, partial η2 = .42; and a 
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significant interaction effect on the combined variables of targets and culture, Pillai’s Trace = 

.18, F (15, 474) = 7.10, p < .001, partial η2 = .18.  

 Follow up univariate ANOVAs indicated that there were significant differences for 

culture effect on integrating style: F (1, 488) = 47.94, p < .001, partial η2 = .09, obliging 

style: F (1, 488) = 16.54, p < .001, partial η2 = .03, dominating style F (1, 488) = 122.20, p < 

.001, partial η2 = .20, avoiding style: F (1, 488) = 53.17, p < .001, partial η2 = .10, and 

compromising style: F (1, 488) = 26.01, p < .001, partial η2 = .05. 

 The results revealed a significant target difference on integrating style: F (1, 488) = 

160.75, p < .001, partial η2 = .25, obliging style: F (1, 488) = 104.31, p < .001, partial η2 = 

.18, dominating style: F (1, 488) = 5.75, p = .017, partial η2 = .02, and compromising style: F 

(1, 488) = 94.45, p < .001, partial η2 = .16. However, there was a non-significant target 

difference on avoiding style: F (1, 488) = 3.72, p = .054, partial η2 = .008. Specifically, for 

integrating, dominating, and compromising styles, the high intimacy-equal status condition 

had the highest mean score, followed by the high intimacy-high status, the low intimacy-

equal status, and the low intimacy-high status. For obliging style, the high intimacy-high 

status condition had the highest mean score, followed by the high intimacy-equal status, the 

low intimacy-high status, and the low intimacy-equal status.  

 Interaction effects of target and culture were significant for integrating style: F (1, 488) 

= 30.31, p < .001, partial η2 = .06, obliging style: F (1, 488) = 2.61, p = .107, partial η2 = 

.005, and compromising style: F (1, 488) = 42.84, p < .001, partial η2 = .08. However, there 

was no significance for dominating style: F (1, 488) = 2.61, p = .107, partial η2 = .005, and 

avoiding style: F (1, 488) = 3.56, p = .06, partial η2 = .007. Myanmar had higher integrating 

and obliging styles than Japanese across all targets, whereas Japanese were higher in 

preference for compromising style in the high intimacy conditions. Specifically, for 

integrating and compromising styles, both countries were highest in the high intimacy-equal 
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status condition, followed by the high-intimacy-high status condition, the low intimacy-high 

status condition, and the low intimacy-equal status condition, whereas for obliging style they 

were highest in the high intimacy-high status condition, followed by the high intimacy-equal 

status condition, the low intimacy-high status condition, and the low intimacy-equal status 

condition. 

4.3.7 Does Culture Exert an Influence on the Preference of Different Conflict 

Management Styles through Intrapersonal EC? 

 To test the mediating role of intrapersonal and interpersonal EC on the relationship 

between culture and conflict management styles, we followed the structural equation 

modeling procedure recommended by James, Mulaik, and Brett (2006) and the bootstrapping 

procedure suggested by Cheung and Lau (2008). We compared the hypothesized model with 

alternative models (partial mediation model, full mediation model, and non-mediation model) 

in each condition. In the full mediation model, the direct paths from culture to conflict 

management styles were excluded. The non-mediation model included the direct paths from 

culture to conflict management styles. 

 For all conditions, the partial mediation model had a significantly better fit compared to 

the full mediation model, indicating that culture also directly impacts the conflict 

management styles, not just functioning through intrapersonal and interpersonal EC. The 

partial mediation model had a significantly better fit compared to the non-mediation model. 

This suggests that culture indirectly impacts the conflict management styles through 

intrapersonal and interpersonal EC in all conditions (see Table 4.5). 
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Table 4.5 Mediation Model of Intrapersonal EC and Interpersonal EC 

Model X2 df RMSEA  90%CI SRMR CFI AIC BIC 
Intrapersonal EC         
Condition 1         
Complete mediation 1726.514 682 .050 .048-.053 .062 .840 52682.263 53276.073 
Partial mediation 1612.538 677 .048 .045-.051 .059 .857 52578.287 53194.090 
Non-mediation 1721.312 683 .050 .047-.053 .074 .841 52675.061 53264.473 
Condition 2         
Complete mediation 1632.526 682 .048 .045-.051 .059 .874 51085.960 51679.771 
Partial mediation 1551.909 677 .046 .043-.049 .056 .884 51015.343 51631.147 
Non-mediation 1650.040 683 .049 .046-.052 .067 .872 51101.474 51690.885 
Condition 3         
Complete mediation 1672.888 682 .049 .046-.052 .059 .905 51030.055 51623.865 
Partial mediation 1577.268 677 .047 .044-.050 .051 .914 50944.435 51560.238 
Non-mediation 1656.034 683 .049 .046-.052 .067 .907 51011.201 51600.613 
Condition 4         
Complete mediation 1586.067 682 .047 .044-.050 .055 .904 50221.568 50815.378 
Partial mediation 1507.165 677 .045 .042-.048 .050 .912 50152.666 50768.470 
Non-mediation 1597.394 683 .047 .044-.050 .068 .903 50230.895 50820.306 
Interpersonal EC         
Condition 1         
Complete mediation 1910.199 682 .055 .052-.058 .065 .828 51734.293 52328.104 
Partial mediation 1786.996 677 .052 .049-.055 .061 .844 51621.091 52236.895 
Non-mediation 1872.493 683 .054 .051-.057 .078 .833 51694.588 52284.000 
Condition 2         
Complete mediation 1753.926 682 .051 .048-.054 .059 .868 50141.873 50735.683 
Partial mediation 1665.811 677 .049 .046-.052 .056 .878 50063.758 50679.561 
Non-mediation 1735.054 683 .051 .048-.054 .068 .870 50121.001 50710.413 
Condition 3         
Complete mediation 1840.896 682 .053 .050-.056 .061 .895 50105.600 50699.410 
Partial mediation 1730.685 677 .051 .048-.054 .049 .904 50005.389 50621.192 
Non-mediation 1768.025 683 .051 .048-.054 .069 .902 50030.729 50620.140 
Condition 4         
Complete mediation 1799.200 682 .052 .049-.055 .058 .889 49292.220 49886.031 
Partial mediation 1708.030 677 .050 .047-.053 .051 .897 49211.050 49826.853 
Non-mediation 1759.402 683 .051 .048-.054 .068 .893 49250.422 49839.834 

Note. X2=chi-square; df=degrees of freedom; RMSEA=root mean square error of 

approximation; CI=confidence interval; SRMR=standardized root mean square residual; 

CFI=comparative fit index; AIC=Akaike information criteria; BIC=Bayes information 

criterion; Condition 1=High intimacy and high status condition; Condition 2=High intimacy 

and equal status condition; Condition 3=Low intimacy and high status condition; Condition 

4=Low intimacy and equal status condition 

 

 

 For high intimacy and high status condition, culture significantly predicted 

intrapersonal EC (β = -.20, SE = .02, p < .001), and in turn, intrapersonal EC significantly 
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predicted integrating, obliging, and compromising styles, with the indirect effect being 

significant. Findings indicate that culture does exert an influence on these conflict 

management styles for high intimacy and high status condition. However, intrapersonal EC 

did not predict dominating and avoiding styles, with the indirect effect of culture to these 

being non-significant. This suggests that intrapersonal EC does not mediate the effect of 

culture on dominating and avoiding styles. For high intimacy and equal status condition, 

culture significantly predicted intrapersonal EC, which significantly predicted integrating and 

compromising styles, with the indirect effect being significant. Culture does exert an 

influence in integrating and compromising styles for high intimacy and equal status 

condition. However, intrapersonal EC failed to predict obliging, dominating, and avoiding 

styles, with the indirect effect being non-significant. This indicates that intrapersonal EC does 

not mediate the effect of culture on obliging style, dominating and avoiding styles. Similarly, 

for low intimacy and equal status condition, culture significantly predicted intrapersonal EC, 

which significantly predicted integrating and compromising styles, with the indirect effect 

being significant. Culture does exert an influence on integrating and compromising styles. 

However, intrapersonal EC did not predict obliging, dominating, and avoiding styles, with 

the indirect effect being non-significant. This indicates that intrapersonal EC does not 

mediate the effect of culture on obliging, dominating, and avoiding styles. However, for low 

intimacy and high status, intrapersonal EC did not mediate the relation between culture and 

all conflict management styles (see Table 4.6). 
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Table 4.6 Bootstrapping Mediation Analyses of the Mediating Role of Intrapersonal EC and 

Interpersonal EC 

 Intrapersonal 
EC to conflict 
management 

styles 

Estimated 
indirect effect  
(Intrapersonal 

EC) 

Interpersonal EC 
to conflict 

management 
styles 

Estimated 
indirect effect 
 (Interpersonal 

EC) 
β SE β SE β SE β SE 

Condition 1         
Integrating style .31*** .06 -.06*** .01 .44*** .08 -.04*** .01 
Obliging style .14** .05 -.03* .01 .12 .06 -.01 .01 
Dominating style .12 .06 -.02 .01 .23** .08 -.02* .01 
Avoiding style -.05 .05 .009 .01 -.12 .06 .01 .01 
Compromising style .26*** .07 -.05*** .01 .39*** .08 -.03*** .01 
Condition 2         
Integrating style .29*** .07 -.06*** .02 .42*** .08 -.04*** .01 
Obliging style .08 .06 -.02 .01 .11 .07 -.01 .01 
Dominating style .12 .08 -.02 .02 .15 .10 -.01 .01 
Avoiding style -.03 .06 .005 .01 -.10 .07 .01 .01 
Compromising style .24*** .07 -.05** .01 .26** .08 -.02** .01 
Condition 3         
Integrating style .06 .08 -.01 .02 .27** .09 -.02* .01 
Obliging style .01 .08 -.002 .02 .23* .10 -.02* .01 
Dominating style .01 .07 -.002 .02 .23* .09 -.02* .01 
Avoiding style .04 .08 -.01 .02 .17 .10 -.02 .01 
Compromising style .14 .07 -.03 .02 .27** .09 -.03** .01 
Condition 4         
Integrating style .22** .08 -.04** .02 .32** .10 -.03** .01 
Obliging style .003 .08 -.001 .02 .10 .10 -.01 .01 
Dominating style .10 .07 -.02 .01 .33*** .09 -.03** .01 
Avoiding style .002 .07 .00 .01 .06 .08 -.01 .01 
Compromising style .21** .07 -.04** .02 .28** .09 -.03** .01 
Note. * p < .05, ** p < .01, *** p < .001; Condition 1=High intimacy and high status condition; 

Condition 2=High intimacy and equal status condition; Condition 3=Low intimacy and high 

status condition; Condition 4=Low intimacy and equal status condition 

 

4.3.8 Does Culture Exert an Influence on the Preference of Different Conflict 

Management Styles through Interpersonal EC? 

 For high intimacy and high status condition, culture significantly predicted 

interpersonal EC (β = -.09, SE = .02, p < .001), and interpersonal EC in turn significantly 

predicted integrating, dominating, and compromising styles. The indirect effect was 
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significant, indicating that interpersonal EC mediates the effect of culture on these conflict 

management styles. For high intimacy and equal status condition, culture significantly 

predicted interpersonal EC, while it did for integrating and compromising styles, with the 

indirect effect being significant. Results showed that interpersonal EC mediates the relation 

between culture and these conflict management styles. For low intimacy and high status 

condition, culture significantly predicted interpersonal EC, which predicted integrating, 

obliging, dominating, and compromising styles, with the indirect effect being significant. 

This points out that interpersonal EC mediated the relationship between culture and these 

conflict management styles. For low intimacy and equal status condition, culture significantly 

predicted interpersonal EC, which also significantly predicted integrating, dominating, and 

compromising styles. The indirect effect was significant, indicating that interpersonal EC 

mediated the effect of culture on these conflict management styles (see Table 4.6). 

 

4.4 Discussion 

 First, this study found that factor structure of the PEC and the ROCI-II fit the data 

adequately in the total sample, as well as for each country. Internal consistency values of the 

PEC and the ROCI-II were solid. For the PEC, results were consistent with the original factor 

analysis (Brasseur et al., 2013), a two-country (Japan and Belgium) study (Nozaki & Koyasu, 

2016), and a four-country (Myanmar, Japan, China, Bangladesh) study in Asia (Min, Islam, 

et al., 2018). The measurement invariance of the PEC was fully supported by configural 

invariance and the invariance of the first- and second-order factor loadings (metric 

invariance) for all item parcels. However, it did not support the full scalar invariance. 

Similarly, for the ROCI-II, findings support the original study conducted by Rahim (1983). 

The measurement invariance of the ROCI-II was fully supported by configural and metric 

invariance, but not by the full scalar invariance. 



   

	 112	 	

 Next, this study indicated that cultural differences were found in intrapersonal EC and 

interpersonal EC. These findings extend the recent study conducted by Min et al. (2018) that 

cultural differences of EC were found within Asian cultures. In addition, Japan was the only 

Asian country with high scores on secular-rational and self-expression values in the 

Inglehart-Welzel cultural map of the World Values Survey (2015), and was more 

individualistic compared with other Asian countries (Hofstede, 1980). Myanmar was tight, 

high power distance culture (Earley, 1997) that has high demands for conformity to social 

practices and customs. It is important to note that here, we need to think twice about the 

claim that all Asian cultures can be grouped into one category, that of collectivists, as they 

have different relational values.  

 Our study found that Japanese and Myanmar chose different interpersonal categories of 

the recalled target in each interpersonal condition based on relational factors. Specifically, 

most Myanmar participants recalled “teacher” in the high status conditions. These targets 

perhaps reflect value differences between the two countries. Myanmar society perceived 

“teacher” as having the respectful role, similar to that of parents. In this study, most Japanese 

participants recalled “friend”, “senior at university”, and “boss at workplace”, and “mother” 

in the high status conditions. These findings are slightly inconsistent with the past study of 

Japanese female college students conducted by Moriizumi and Takai (2007) that most 

Japanese participants recalled targets such as “mother”, “teacher”, “senior at school”, and 

“boss and senior at workplace” in the high status conditions (both high and low intimacy).  

 This study revealed that integrating and compromising styles were positively correlated 

with both intrapersonal and interpersonal EC in both countries for the high intimacy 

conditions, while integrating style was correlated with EC in both countries and 

compromising style was significantly related with EC only in Myanmar for the low intimacy 

conditions. The findings were consistent with past studies (e.g., Ting-Toomey, 1997) and 
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reflect the nature of collectivist cultures in that they attempt to cooperate with others in order 

to maintain social harmony. In Myanmar, dominating style was positively associated with 

both EC variables for all conditions, whereas obliging style was related with EC for the high 

intimacy condition. Drawing from this work, relational closeness was important in the choice 

of obliging style in Myanmar. In Japan, avoiding style was negatively correlated with EC 

variables for the high intimacy conditions and positively correlated with intrapersonal EC for 

the low intimacy and high status condition. This confirms past research (e.g., Ohbuchi & 

Takahashi, 1994) that Japanese prefer avoiding style, and offers evidence that their 

preference for avoiding style is based on intimacy and status. 

 This study confirmed cultural differences for the preference of all conflict management 

styles. In particular, Myanmar participants’ preference for all conflict management styles was 

higher across all targets than Japanese, except for compromising style, which showed the 

Japanese to be higher than Myanmar. These findings are consistent with past studies which 

found that culture plays a prominent role in the choice of conflict management styles (Morris 

et al., 1998; Ohbuchi & Takahashi, 1994; Rahim et al., 2002). 

 Our study found the influences of relational targets for all conflict management styles, 

except avoiding. These findings are consistent with Moriizumi and Takai's (2007) study that 

intimacy levels and social status variations affect the choice of conflict management styles. 

The results revealed that, for integrating, dominating, and compromising styles, high 

intimacy-equal status condition was highest, followed by high intimacy-high status, low 

intimacy-equal status, and low intimacy-high status respectively. These conflict management 

styles incite attention toward high and intermediate concern for self; hence they prefer these 

styles in the equal status conditions than in the high status condition. In contrast, for obliging 

style, the high intimacy-high status condition was highest, followed by high intimacy-equal 

status, low intimacy-high status, and low intimacy-equal status. This study stands apart from 
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Moriizumi and Takai (2007) in that the lower the intimacy level and the higher the status, the 

more obliging was preferred. Obliging style emphasizes high concern for others; hence they 

prefer it in the high status condition than in the equal status condition.  

 Our study indicated that the interaction effect of culture and target were confirmed for 

integrating, obliging, and compromising. Myanmar preferred integrating and obliging styles 

more than Japanese across all targets, whereas Japanese were higher in preference for 

compromising than Myanmar in the high intimacy conditions. Both integrating and obliging 

styles suggest high concern for others, while compromising style hints of intermediate 

concern for others. As discussed earlier, Japan is regarded to be more individualist compared 

to other Asian cultures, and Myanmar is a high power distance culture, perhaps emphasizing 

interpersonal harmony and concern for others more, suggesting that the more collectivistic 

and the more hierarchical a society is, the more it will accentuate concern for others. With the 

interpersonal targets, both countries exhibited high scores for their high intimacy conditions, 

followed by the equal status condition for integrating and compromising, whereas obliging 

was higher for high intimacy, and high status conditions. Our results demonstrate that 

relational factors should be taken into account in any investigation of conflict management 

styles, since self versus other concerns are sensitive to the nature of the target with the Asian 

samples. The fact that most Asian countries are hierarchical societies, warrants attention 

toward hierarchical order (social status).  

 In terms of EC, this study provided solid evidence for the mediating role of 

intrapersonal EC in the relationship between culture and two conflict management styles 

(integrating and compromising styles) over all interpersonal targets, except low intimacy-

high status. Likewise, intrapersonal EC mediated the relationship between culture and 

obliging style in the high intimacy-high status condition, supporting the findings from 

Gunkel, Schlaegel, and Taras' (2016) study emotional intelligence. Relational factors 
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(intimacy and status) are a must when probing into the mediating effect of intrapersonal EC 

on the relationship between culture and conflict management styles. 

 This study revealed that culture influences two conflict management styles (integrating 

and compromising styles) through interpersonal EC in all interpersonal conditions, consistent 

with Gunkel et al. (2016). Moreover, interpersonal EC mediated the relationship between 

culture and dominating style in most interpersonal conditions, except the high intimacy-equal 

status condition, whereas it did so for obliging style in the low intimacy and high status 

condition. Japanese in-group identity and loyalty predicted by the relational factors, e.g., 

feelings of personal connectedness with in-group members, whereas Americans based only 

on category factor such as small and large in-groups (Yuki, 2003). 

4.4.1 Implications, Limitations, and Future Directions 

 This study has five major implications. First, this study was the first to implement the 

ROCI-II in Myanmar, and we have established its utility. Second, differences between Asian 

cultures were significant, although they had once been bunched into one group of 

collectivists, and we have proven that differences exist for both intrapersonal and 

interpersonal EC, as well as all conflict management styles. Third, we have demonstrated that 

any investigation of conflict management styles is dependent on relational factors, in 

particular, intimacy and status variation. Fourth, this study may shed light on the interaction 

effect of culture and relational target on conflict management styles. Finally, we have 

established that culture affects how EC will influence conflict management; hence this 

variable is indispensable in understanding how people may differ in how they approach 

conflicts.  

 Despite these merits, this study has some limitations. First, we did not analyze gender 

differences of EC and conflict management styles in this study due to the unbalanced 

sampling of males and females. Sex differences in conflict management can be anticipated, 
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and the interaction of sex with culture is worthy of scrutiny. Second, this study was limited to 

same-sex relationships, and no information was gained in the case of cross-sex conflict, such 

as in a romantic relationship.  

 While we only compared two Asian cultures, the differences between them were 

significant, and there is much promise for similar differences across other Asian cultures. It 

remains to be seen if the various cultures in the region would yield as much differences as if 

they were compared with Western cultures. In any event, our results suggest that lumping 

Asian cultures into one collectivistic group is a gross misconception, and East-West 

comparisons should be carefully conducted with this in mind. 
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Min, M. C., & Takai, J. (2019). Emotional competence, conflict management styles, and 

relational factors: Cross-cultural comparison between Japan and Myanmar. 

Intercultural Communication Studies, 28 (1). (peer-reviewed) 
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CHAPTER 5 

GENERAL DISCUSSION 

 

 This chapter discusses emotional competence (EC), relational quality, and interpersonal 

conflict management of Asians based on three studies, including the interpretation of the 

results and the integration of three studies. It also presents implications of these three studies 

on emotional competence, relational quality, and interpersonal conflict management styles, 

followed by the limitations and future directions of the study. 

 The overall aim of this dissertation was to investigate university students’ emotional 

competence, its effect on relational quality in their daily life and interpersonal conflict 

management across Asian cultures. Though Asian countries have different relational values, 

the vast majority of cross-cultural research traditionally categorized these diverse Asian 

cultures into Eastern culture, characterized as being collectivists, and mainly focused on 

Eastern versus Western comparison. Since profound changes in political, economic and 

social spheres, and increasingly rapid technological advances during the past 30 years, it is 

questionable about value changes of each culture. For example, economically advanced 

countries have been changing rather rapidly, while economically stagnant societies showed 

little value changes according to the World Values Survey. Asian countries have diverse 

cultures, as well as different relational values. In the Hofstede's (1980, 2005) cultural 

dimensions, some Asian countries were more individualistic cultures compared to other 

Asian countries (e.g., Japan). In the World Values Survey, many Asian countries have high 

traditional values (e.g., Bangladesh, Indonesia), while some have low traditional values (e.g., 

Japan, China). Some countries have high survival values (e.g., China, Bangladesh), whereas 

some have low survival values (e.g., Japan). 
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 Moving beyond the earlier East-West comparison, this dissertation intended to fill the 

gap of literature and provide ideas that could suggest new expedients on EC, relational 

quality, and interpersonal conflict management from cross-cultural perspective as well as 

probing into differences within Asian cultures beyond the scope of the major Eastern 

countries, and for the possible unique contributions of EC to relational quality and 

interpersonal conflict management in Asian cultures. The general discussion of this 

dissertation mainly focused on the integration of the following three studies. 

 The primary aim of the first study was to examine whether the Profile of Emotional 

Competence (PEC) can be used as a measure of EC in selected Asian countries and to 

explore culture and gender effects of university students’ emotional competence amongst 

these Asian countries. Participants in the first study were selected through the equal stratified 

sampling procedure from Asian regions, including three regions of Asia: one country from 

Southeast Asia (Myanmar), two countries from East Asia (Japan and China), and one country 

from South Asia (Bangladesh).  

 The first study provides clear evidence cultural influences of EC, but it did not consider 

its effect on social relationship in emotional situations. The first study motivated us to do the 

research concerned with the effect of EC on relational quality in social relationship. Based on 

the results of the first study, the two contrasting cultures were chosen, comprising one East 

Asian and developed country (Japan), and one Southeast Asian and developing country 

(Myanmar). In addition, it is particularly informative for several reasons to probe EC and its 

effect on daily life social relationship quality comparing these two countries. First, these two 

countries have different political and economic systems. Second, in the Inglehart-Welzel 

cultural map of the World Values Survey, Japan was high secular-rational and high self-

expression values amongst Asian countries. Third, in Hofstede's (1991) study, Japan was a 

borderline hierarchical country in power distance. In contrast, Myanmar was high power 
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distance country (Earley, 1997). Therefore, these reasons lead to scrutinize EC and its effect 

on relational quality in the two contrasting cultures. 

 The second study was to explore culture effects of EC and relational quality in these 

two countries. In addition, the effect of EC on relational quality with best friends, romantic 

partner, and family members comparing these two Asian countries was next of interest.  

 The second study emphasized relational quality with intimate group or participants’ in-

group, since it examined relationship categories, including friendship network, romantic 

partner, and family members. Since Asian cultures are highly contextualized in social 

relationships (Markus & Kitayama, 1991), as well as they tend to control social harmony, 

relational factors (e.g., intimacy, status) should not be left of consideration. It has become 

apparent to consider these relational factors in our third study. 

 The third study conducted to compare interpersonal conflict management styles in 

different situations across these two countries. Moreover, the effect of EC on interpersonal 

conflict management styles was investigated in different relationship categories based on 

relational factors, including relational closeness/intimacy and status, across these two Asian 

countries.  

 

5.1 Emotional Competence 

 The results of the first study revealed that the two second-order factors model of the 

PEC had adequate reliability and validity, and can be applied as a measure of intrapersonal 

EC (identification, comprehension, expression, regulation, and utilization of own emotions) 

and interpersonal EC (identification of, comprehension of, listening to, regulation of, and 

utilization of others’ emotions) in selected Asian countries, including Myanmar, Japan, China 

and Bangladesh. Findings also support the exploratory factor analysis of the PEC (Brasseur et 

al., 2013), and reinforce the recent study in Japanese population (Nozaki & Koyasu, 2016). 
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 Findings revealed that in Japan, the correlation between interpersonal EC and life 

satisfaction was strong compared to China, and the correlation between interpersonal EC and 

subjective happiness was strong compared to Myanmar and Bangladesh. Similarly, the 

correlation between intrapersonal EC and depression was also strong compared to Myanmar. 

The results indicate the important role of EC on subjective well-being in Japanese culture. 

 The first study also showed gender and culture interaction effect on two intrapersonal 

EC. Specifically, female Myanmar and Chinese students had higher scores in comprehension 

and expression of own emotions than males did, while male Japanese and Bangladeshi 

students had higher in emotional comprehension and expression of own emotions than 

females did. The findings indicated that Myanmar and Chinese societies had high traditional 

values and may have the traditional rule that men are not likely to show their own emotions 

in social relationships. Their societies tend to value that men are expected to be mentally 

strong. However, in Japan and Bangladesh, the social roles of female and male students are 

similar with the results of Western countries (Johnson & Shulman, 1988; Matsumoto et al., 

1988). The findings in Japan reflect the Inglehart-Welzel cultural map of the World Values 

Survey that Japan had high self-expression values, which give high priority to gender 

equality, compared with all other Asian countries.  

 Gender differences in one intrapersonal EC (regulation of own emotions) and four 

interpersonal EC (identification of, listening to, regulation of, and use of others’ emotions) 

revealed in the first study. In particular, consistent with existing studies, male students had 

higher scores in regulation of own emotions (Bar-On et al., 2000; Brasseur et al., 2013), 

regulation of others’ emotions (Kwon et al., 2013), and utilization of others’ emotions (Kray 

& Thompson, 2005) than females did. However, regarding identification of and listening to 

others’ emotions, females had higher than males did. Traditionally women are nurtured to be 

more empathetic than men. This interpretation is further supported by existing studies of 
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females’ emotional identification that they were more accurate in decoding the emotional 

meaning of nonverbal cues (Hall, 1978, 1984; Hall, Carter, & Horgan, 2000), more efficient 

and accurate in their emotional judgments ( Briton & Hall, 1995; Rahman, Wilson, & 

Abrahams, 2004; Thayer & Johnsen, 2000), and better in interpreting and understanding 

others’ emotions (Briton & Hall, 1995). In this study, gender differences in EC indicate the 

traditional role of men and women that is being nurtured by societies. 

 Regarding cultural differences in EC, the first study provides that all intrapersonal and 

interpersonal EC differs with culture, and the second study and the third study reinforce the 

results of the first study. This supports the two-factor theory of emotions (Schachter & 

Singer, 1962) and the cognitive appraisal theory of emotions (Lazarus, 1991). These two 

theories highlight culture influences on emotional process, especially interpretation of 

emotions. Additionally, the results are in line with past studies as the important role of culture 

on EC (Barrett, 2006; Mesquita, 2003; Shweder, 1994, 2000; Solomon, 1995). This study 

conducted cultural differences in EC through comparing four seemingly similar cultures with 

respect to the level of individualism-collectivism, not a Western versus Eastern comparison, 

but the results provide clear evidence of cultural differences in EC. Therefore, it is important 

to note that here, since these Asian countries have different relational values that geared 

distinct issues of their youth regarding EC, the risk of grouping these diverse Asian cultures 

into one category of Eastern culture should be considered.  

 Myanmar had the highest in intrapersonal EC. To be specific, Myanmar had the highest 

in identification, comprehension, regulation, and use of own emotions and identification of, 

comprehension of, and listening to others’ emotions. In other words, they may be more aware 

of and better understand both their emotions and others’ emotions, but may manage better 

their own emotions. Regarding interpersonal EC, despite higher in identification of, 

understanding of, and listening to others’ emotions, they may not influence others’ emotions. 
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As discussed earlier, Myanmar is high power distance and tight society (Earley, 1997) that 

people accept the hierarchical order and extremely place emphasis on others’ perspectives, 

especially their close in-groups, hence they did better to identify their own emotions, guess 

others’ emotions, comprehend own and others’ emotions, and manage well only their own 

emotions. Myanmar is highly collectivistic culture. Therefore, they may value self-control 

and group harmony; hence they are not likely to show their own emotions and did not 

participate in the process of regulation and use of others’ emotions. 

 Japanese had the lowest in identification, expression, regulation, and utilization of own 

emotions, and comprehension, regulation, and utilization of others’ emotions. The majority of 

cross-cultural research describes Japan as collectivist culture compared to Western country. 

Recently, the question of whether Japan is a collectivist culture becomes apparent. In fact, 

Japan is collectivistic culture by Western perspective and individualistic culture by Asian 

standards. Matsumoto (2007) described that Japanese culture probably underwent rapid 

change in the 80s. In the Hofstede's (1980, 2005) cultural dimensions, Japan had more 

individualist culture and intermediate scores in power distance compared to other Asian 

countries. In the Inglehart-Welzel cultural map of the World Values Survey, Japan was the 

only country that had high secular-rational values and high self-expression values amongst 

Asian countries. Drawing from this fact, Japanese culture is combined with both individualist 

and collectivistic cultures. Since idiocentrism was related with lower level of emotional 

management (Scott et al., 2004), individualist cultures have lower EC than collectivist 

cultures. Regarding emotional expression of own emotions, the results are consistent with 

existing studies of Eastern versus Western comparison that Japanese are more likely to 

control their emotions than American (e.g., Ekman, 1972). Moreover, this may reflect 

cultural background factors, e.g., Japanese primary and secondary schools provide students 

with activities that enhance harmonious interpersonal relationship. Similarly, our findings 
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confirmed that Japanese are less likely to express their emotions compared to other selected 

Asian countries. 

 Chinese students had the highest in expression of own emotions and the lowest in 

listening to others’ emotions. In the Hofstede's (1980, 2005) cultural dimensions, China had 

the high rankings of power distance and a highly collectivistic culture that people take care of 

their in-groups in exchange for loyalty. However, in the Inglehart-Welzel cultural maps of the 

World Values Survey (2015), China had low traditional values and high survival values. A 

society with low traditional values places less emphasis on traditional family values. This 

suggests that they may emphasize their own emotions, and less pay attention to others’ 

emotions. Although existing studies described China as more collectivistic society, this study 

indicated the highest in emotional expression amongst selected Asian countries. 

 Bangladeshi students had the highest in regulation and utilization of others’ emotions. 

In general, they had the highest in interpersonal EC amongst four countries. In the Hofstede's 

(1980, 2005) cultural dimensions, Bangladeshi culture was more collectivistic culture that 

had long-term commitment to their in-groups (extended family or extended relationships) and 

higher power distance than Japanese and Chinese cultures. Similarly, in the Inglehart-Welzel 

cultural map of the 4th wave of the World Values Survey, Bangladesh was a society with high 

traditional values that place emphasis on the importance of religion (e.g., religious education 

includes as a subject in primary and secondary schools), parent-child ties, and traditional 

family values, and higher survival values that pay much attention on economic and physical 

security than Japan and China. These cultural values support the interpersonal harmony and 

social interdependent selves; hence Bangladeshi students had the highest in regulation and 

utilization of others’ emotions across these Asian countries. 
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 To sum up, even though the vast majority of existing studies described all Asian 

cultures as Easterners, and compared with Western society, this study revealed that both 

intrapersonal and interpersonal EC differs amongst Asian cultures. 

 

5.2 Emotional Competence and Relational Quality 

 Though the early cross-cultural studies have categorized Japanese and Myanmar 

cultures into Eastern cultures, our second study had shed light on cultural differences in 

relational qualities for best friend, romantic partner, and family member, and the effect of EC 

on relational quality across these two Asian cultures. We discussed and interpreted the results 

of this study based on the theoretical frameworks, the popular cross-cultural constructs and 

existing studies. 

 This study revealed cultural differences in relational qualities for all relationship 

categories, consisting of same-sex best friend, opposite-sex best friend, romantic partner, 

sibling, mother, and father across these two cultures. In particular, Myanmar had higher 

scores in both positive and negative relational qualities than Japanese for same-sex best 

friend, romantic partner, sibling, mother, and father, while Japanese had higher scores in 

relational qualities for opposite-sex best friend than Myanmar. We turn to the cultural 

constructs, including the individualistic-collectivist dimension and traditional values. First, 

the individualistic-collectivist dimension explains well in the results of relational qualities in 

this study. As discussed earlier, Japan has the nature of individualistic and collectivistic 

cultures, and Myanmar is more collectivistic culture. High collectivistic cultures pay 

particularly attention to interpersonal relationship with their in-groups. Moreover, results of 

past studies showed that collectivist cultures had more supportive social relationships than 

individualistic cultures (Markus & Kitayama, 1991; Triandis, 2000). This study indicated that 

relational qualities of each relationship category differ with culture, even though these two 
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cultures have categorized into one group as Eastern culture in cross-cultural research. 

Second, in the Inglehart-Welzel cultural maps of the World Values Survey, Japan has lower 

traditional values and survival values compared to other Asian countries. In contrast, 

Myanmar culture emphasized traditional values, and was high power distance and tight 

country (Earley, 1997). People from countries with high traditional values place emphasis on 

family values, harmonious interpersonal relationship, and relational qualities in their social 

interaction context. The specified members in the second study include the intimate group/in-

group of the participants; hence one country with high positive relational qualities also has 

high scores in negative relational qualities, and Myanmar tend to have higher in both positive 

and negative relational qualities for same-sex best friend, romantic partner, sibling, mother, 

and father. 

 As regards opposite-sex best friend, Japanese had higher in positive relational quality 

and lower in negative relational quality with opposite-sex best friend than Myanmar. 

Moreover, our first study found gender and culture interaction effect on EC. It can be said 

that gender differences also impact on the relational qualities of friendship network. In the 

Inglehart-Welzel cultural maps of the World Values Survey, Japan has higher self-expression 

values and one aspect of these values include giving high priority in gender equality. This 

may affect the relationship with opposite-sex best friend. 

 Our second study found that EC was significantly related with positive relational 

qualities and not with negative relational qualities for most target groups in both cultures. 

Likewise, findings described that EC did not mediate between culture and negative relational 

qualities with the specified members, except for father. For father, culture exerts an influence 

in perception of negative relational qualities through interpersonal EC.  

 In general, this study indicated that culture influences positive relational qualities for all 

targets through EC. Specifically, both intrapersonal and interpersonal EC mediated between 
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culture and positive relational qualities for sibling, mother, and father (family members). 

With respect to best friends, intrapersonal EC exerted between culture and positive relational 

qualities for same-sex best friend, whereas interpersonal EC mediated between culture and 

positive relational qualities for opposite-sex best friend. Regarding romantic partner, 

intrapersonal EC mediated between culture and positive relational qualities. This may reflect 

the theoretical framework of interdependent versus independent construal of the self by 

Markus and Kitayama (1991), which in turn Asian cultures are highly contextualized, boost 

to socially engaging emotions (Kitayama et al., 2006), and place emphasis on the relational 

factors in social relationships, consistent with existing studies (e.g., Lopes et al., 2004; Lopes, 

Salovey, & Straus, 2003). Therefore, the effect of EC on positive relational qualities of 

friends, romantic partner, and family members is more salient across these two cultures 

compared to negative relational qualities. 

 

5.3 Emotional Competence, Interpersonal Conflict Management, and Relational Factors 

 Regarding the recalled target, Japanese and Myanmar selected different interpersonal 

categories in each interpersonal condition based on relational factors. In the high status 

conditions, the majority of Myanmar students recalled “teacher”, while Japanese recalled 

“friend”, “senior at university”, “boss at workplace”, and “mother”. In Myanmar society, 

teachers are perceived as having the respectful role and the high status, and are similar to 

their parents in guiding and caring for students. The recalled target for each social condition 

reflects the relational values of each culture. 

 Relational factors are powerful roles for EC and interpersonal conflict management 

styles. In Myanmar, intimacy is important in the relationship between EC and obliging style 

since obliging style was correlated with EC for the high intimacy conditions. This suggests 

that Myanmar prefer to use obliging style for close groups. In Japan, relational closeness and 
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status influence EC and the choice of avoiding style. The results well documented that 

avoiding style was negatively related with EC for the high intimacy conditions and positively 

related with intrapersonal EC for the low intimacy and high status condition. The findings 

provide past studies that Japanese prefer avoiding style, and extend that the use of avoiding 

style depends on relational closeness and status; hence this may reflect Japanese relational 

values. 

 Culture plays a significant role in the choice of interpersonal conflict management 

styles. Regarding cultural differences in interpersonal conflict management styles, Myanmar 

students’ preference for all conflict management styles was higher across all targets than 

Japanese, except for compromising style. The results are inconsistent with past research 

(Ting‐Toomey et al., 1991) that American used greater in dominating style than Japanese, 

while Japanese used greater in obliging style than American. In this study, Japanese students’ 

preference was higher than Myanmar in compromising style, which in turn has moderate 

concern for self and others. The result showed the nature of Japanese culture that they avoid 

to lose their face in public and tend to use mutual face-saving, and is consistent with past 

study that Japanese used compromising styles in interpersonal conflict with close friend 

(Morita, 2003).  

 Relational factors influence for all interpersonal conflict management styles, except 

avoiding style. Participants gave the intimacy level as the first priority and the status as the 

second one in all styles. For integrating, dominating, and compromising styles, they paid 

particularly attention to the high intimacy conditions, followed by the equal status conditions. 

Specifically, the high intimacy-equal status condition was the highest, followed by high 

intimacy-high status, low intimacy-equal status, and low intimacy-high status respectively. 

These styles give priority for self; hence they consider the equal status as the first priority and 

the high status as the second one. For obliging style, the higher the intimacy and the higher 
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status, the more obliging was preferred. Since this style gives priority to others; hence they 

viewed the high status as the first priority and the equal status as the second one. Asian 

cultures are highly contextualized and sensitive to the target and conditions. Relational 

factors are salient for the preference of interpersonal conflict management styles, especially 

in Asian cultures. 

 The interaction effect of culture and target was found in integrating, obliging, and 

compromising styles. Specifically, Myanmar preferred integrating and obliging styles more 

than Japanese across all targets, while Japanese were higher for compromising than Myanmar 

in the high intimacy conditions. Since integrating and obliging styles place emphasis on high 

concern for others and compromising style suggests moderate concern for others, the 

theoretical framework of individualistic-collectivist dimension should be considered for these 

two cultures. Japan tends to dramatically change to individualistic compared to other Asian 

cultures, whereas Myanmar is tight and collectivistic culture, as well as a high power distance 

culture. Moreover, Myanmar society is extremely sensitive to hierarchical order in social 

relationship.  

 Regarding intrapersonal EC, culture influences integrating and compromising styles 

through intrapersonal EC over all interpersonal conditions, except the low intimacy-high 

status condition. It also mediated the relationship between culture and obliging style in the 

high intimacy-high status condition, consistent with Gunkel, Schlaegel, and Taras's (2016) 

study of emotional intelligence and cultural constructs. Integrating and compromising styles 

give high and moderate priority for self; hence the role of intrapersonal EC may be salient. 

Obliging style gives high concern for others; hence intrapersonal EC is the significant role in 

the high intimacy-high status condition. This suggests that the role of relational factors 

(intimacy and status) need to consider probing the relation of EC, interpersonal conflict 

management styles and culture. 
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 In all interpersonal conditions, culture influences integrating and compromising styles 

through interpersonal EC. Moreover, it also mediated the relationship between culture and 

dominating style in most interpersonal conditions, except the high intimacy-equal status 

condition, while it did so for obliging style in the low intimacy-high status condition. 

Integrating and compromising styles have high and moderate concern for self and others; 

hence interpersonal EC becomes salient, which in turn better to identify, understand, listen to, 

regulate, and use of others’ emotions. Dominating style has high concern for self and low 

concern for others; hence interpersonal EC is important in most conditions. Obliging style 

tends to pay attention to high concern for others; hence interpersonal EC becomes prominent 

in the low intimacy-high status condition. Participants who have high interpersonal EC may 

pay attention to concern for others in the low intimacy condition and use obliging style. It can 

be interpreted that they are not close each other and may be hesitate to collaborate and 

cooperate. This study suggests that culture exerts most conflict management styles through 

interpersonal EC, but this relationship mainly depends on relational factors (intimacy and 

status). This may reflect Asians’ in-group identity to some extent. 

 

5.4 Implications 

 This dissertation has eight major implications based on the integration of three studies. 

First, the PEC can be applied to assess intrapersonal and interpersonal EC in Myanmar, 

Japan, China, and Bangladesh. Second, our first study provides evidence of culture and 

gender interaction effect on two intrapersonal EC (comprehension and expression of own 

emotions. Third, this study explored gender differences in one intrapersonal EC (regulation 

of own emotions) and four interpersonal EC (identification of, listening to, regulation of, and 

use of others’ emotions). Fourth, the results of our first study add evidence in cultural 

differences in all intrapersonal and interpersonal EC that EC differ across Asian cultures, 
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even though the earlier cross-cultural research grouped these Asian countries as one group of 

Eastern cultures. The second study and the third study also support of cultural differences in 

EC. Moreover, both positive and negative relational qualities with best friend, romantic 

partner, and family members differ across cultures. Culture exerted in perception of positive 

relational quality through EC for the specified members, but it did not exert in perception of 

negative relational quality through EC, in support of the Eastern interdependent culture. The 

third study showed cultural differences in managing interpersonal conflicts in different 

situations based on intimacy and status; hence based on relational factors, interpersonal 

conflict management styles differ across Asian cultures. Furthermore, culture influences 

interpersonal conflict management styles through EC. 

 

5.5 Limitations 

 This study has some limitations. First, this dissertation recruited only four Asian 

countries. Though four countries were already drawn from different regions of Asia to 

enhance validity in Asian cultures, the generalizability of the findings remains speculative. 

Second, this study recruited university students from Asian countries, comprising developed 

and developing countries, since no empirical evidence of EC differences according to their 

social class. Third, although the first study found gender differences in EC, especially in 

interpersonal EC (Min, Islam, et al., 2018), we could not justify a fair analysis of gender 

differences given the gender imbalance of our sampling in the second study and the third 

study. Fourth, this study conducted only the quantitative approach, and did not consider any 

qualitative or mixed methods. Although these issues are beyond the scope of this dissertation, 

future research should scrutinize these issues. 
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5.6 Future Directions 

 Moving beyond the East-West comparison, more research is required to conduct cross-

cultural comparison studies of EC across Asian countries. Next, university students may not 

be the best representatives of their cultures; so future sampling should target the general 

population (e.g., workers). Gudykunst et al. (1996) suggested that students comprise a 

particularly individualistic sample of their respective culture by virtue of the freedom they are 

allotted from their status as students, relative to those fully employed, with responsibility 

toward their organization. Moreover, since gender difference in EC was revealed in the first 

study, the effect of both gender and culture in the relationships of EC and relational quality. 

Furthermore, this study mainly focused on EC and relational quality with intimate groups 

(best friend, romantic partner, and family members); hence future studies are needed to 

examine with other out-group members (e.g., stranger). Future research may further 

investigate the contribution of probing to other relational factors and values on the cultural 

influences of EC on handling interpersonal conflicts. 
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Appendix - A 

Consent Form (English) 

Researcher:  May Cho Min  

Doctoral Program 1st Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence of university students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix - A 

Study 1 Questionnaire (English) 

Section A 

1. Please select and mark ✓ in the checkbox or fill in the information requested. 

(1) Gender                � Male          � Female        (2) University                       ______________ 

(3) Age                               ________ years old 

 

(4) Education level      

� Bachelor’s degree        _______  year 

� Master’s degree    � Doctorate degree 
(5) Marital Status    � Single        � Married (6) Religion                           ______________ 

(7) Do you have a job?  

� Yes, full time  � Yes, part-time   � No 

Working hours      ________ hours per week 

(8) 

 

Do you live with your family?   

� Yes    � No 

 
Type of family  

� Nuclear family (Parents, Siblings) 

� Extended family 
 
Number of family members ________ people 

(9) Number of siblings     
� 0            � 2             � 4     

� 1            � 3             � 5  

� 5 and above, please specify  ________     
Birth order  

� 1st born    � 3rd born 

� 2nd born   � Others, please specify ____ 
(10) Father’s Education Level  

� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 

(11) Mother’s Education Level  

� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 
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Section B 

2. The questions below are designed to provide a better understanding of how you deal with your 
emotions in daily life. Please answer each question spontaneously, taking into account the way you 
would normally respond. There are no right or wrong answers as we are all different on this level. For 
each question, you will have to give a score on a scale from 1 to 5, with 1 meaning that the 
statement does not describe you at all or you never respond like this, and 5 meaning that the 
statement describes you very well or that you experience this particular response very often. For 
each of the following statements, please circle the appropriate number on the scale that you feel is 
most appropriate in describing you. 

(1)  As my emotions arise I don't understand where they come from. 1 2 3 4 5 

(2)  I don't always understand why I respond in the way I do. 1 2 3 4 5 

(3)  If I wanted, I could easily influence other people's emotions to 

achieve what I want. 

1 2 3 4 5 

(4)  I know what to do to win people over to my cause. 1 2 3 4 5 

(5)  I am often a loss to understand other people's emotional responses. 1 2 3 4 5 

(6)  When I feel good, I can easily tell whether it is due to being proud of 

myself, happy or relaxed.   

1 2 3 4 5 

(7)  I can tell whether a person is angry, sad or happy even if they don't 

talk to me. 

1 2 3 4 5 

(8)  I am good at describing my feelings. 1 2 3 4 5 

(9)  I never base my personal life choices on my emotions. 1 2 3 4 5 

(10)  When I am feeling low, I easily make a link between my feelings and 

a situation that affected me. 

1 2 3 4 5 

(11)  I can easily get what I want from others. 1 2 3 4 5 

(12)  I easily manage to calm myself down after a difficult experience. 1 2 3 4 5 

(13)  I can easily explain the emotional responses of the people around me. 1 2 3 4 5 

(14)  Most of the time I understand why people feel the way they do. 1 2 3 4 5 

(15)  When I am sad, I find it easy to cheer myself up. 1 2 3 4 5 

(16)  When I am touched by something, I immediately know what I feel. 1 2 3 4 5 

(17)  If I dislike something, I manage to say so in a calm manner. 1 2 3 4 5 

(18)  I do not understand why the people around me respond the way they do. 1 2 3 4 5 

(19)  When I see someone who is stressed or anxious, I can easily calm 

them down. 

1 2 3 4 5 

(20)  During an argument I do not know whether I am angry or sad. 1 2 3 4 5 

(21)  I use my feelings to improve my choices in life. 1 2 3 4 5 

(22)  I try to learn from difficult situations or emotions. 1 2 3 4 5 



	

	 174 

(23)  Other people tend to confide in me about personal issues. 1 2 3 4 5 

(24)  My emotions inform me about changes I should make in my life. 1 2 3 4 5 

(25)  I find it difficult to explain my feelings to others even if I want to. 1 2 3 4 5 

(26)  I don't always understand why I am stressed. 1 2 3 4 5 

(27)  If someone came to me in tears, I would not know what to do. 1 2 3 4 5 

(28)  I find it difficult to listen to people who are complaining. 1 2 3 4 5 

(29)  I often take the wrong attitude to people because I was not aware of 

their emotional state.  

1 2 3 4 5 

(30)  I am good at sensing what others are feeling. 1 2 3 4 5 

(31)  I feel uncomfortable if people tell me about their problems, so I try to 

avoid it. 

1 2 3 4 5 

(32)  I know what to do to motivate people. 1 2 3 4 5 

(33)  I am good at lifting other people's spirits. 1 2 3 4 5 

(34)  I find it difficult to establish a link between a person's response and 

their personal circumstances. 

1 2 3 4 5 

(35)  I am usually able to influence the way other people feel. 1 2 3 4 5 

(36)  If I wanted, I could easily make someone feel uneasy. 1 2 3 4 5 

(37)  I find it difficult to handle my emotions. 1 2 3 4 5 

(38)  The people around me tell me I don't express my feelings openly. 1 2 3 4 5 

(39)  When I am angry, I find it easy to calm myself down. 1 2 3 4 5 

(40)  I am often surprised by people's responses because I was not aware 

they were in a bad mood. 

1 2 3 4 5 

(41)  My feelings help me to focus on what is important to me. 1 2 3 4 5 

(42)  Others don't accept the way I express my emotions. 1 2 3 4 5 

(43)  When I am sad, I often don't know why. 1 2 3 4 5 

(44)  Quite often I am not aware of people's emotional state. 1 2 3 4 5 

(45)  Other people tell me I make a good confidant. 1 2 3 4 5 

(46)  I feel uneasy when other people tell me about something that is 

difficult for them. 

1 2 3 4 5 

(47)  When I am confronted with an angry person, I can easily calm them 

down. 

1 2 3 4 5 

(48)  I am aware of my emotions as soon as they arise. 1 2 3 4 5 

(49)  When I am feeling low, I find it difficult to know exactly what kind 

of emotion it is I am feeling. 

1 2 3 4 5 

(50)  In a stressful situation I usually think in a way that helps me stay calm. 1 2 3 4 5 
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Section C 

3. For each of the following statements, please circle the appropriate number on the scale that you feel is 

most appropriate in describing you. 
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(1) 1 In most ways my life is close to my ideal. 1 2 3 4 5 6 7 

(2) 2 The conditions of my life are excellent.   1 2 3 4 5 6 7 

(3) 3 I am satisfied with my life.   1 2 3 4 5 6 7 

(4) 4 So far I have gotten the important things I want 

in life.  

1 2 3 4 5 6 7 

(5) 5 If I could live my life over, I would change 

almost nothing.   

1 2 3 4 5 6 7 

 

4. For each of the following statements, please circle the appropriate number on the scale that you feel is 

most appropriate in describing you. 

(1) 1 In general, I consider myself  1 

not a very 

happy person 

2 3 4 5 6 7 

a very happy 

person 

(2) 2 Compared with most of my peers, I 

consider myself 

1 

less happy 

2 3 4 5 6 7 

more happy 

(3) 3 Some people are generally very happy. 

They enjoy life regardless of what is going 

on, getting the most out of everything. To 

what extent does this characterization 

describe you?  

1 

not at all 

2 3 4 5 6 7 

a great deal 

(4) 4 Some people are generally not very happy. 

Although they are not depressed, they 

never seem as happy as they might be. To 

what extent does this characterization 

describe you?   

1 

not at all 

2 3 4 5 6 7 

a great deal 
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5. Please read each statement and circle a number 0, 1, 2 or 3 which indicates how much the statement 

applied to you over the past week.  There are no right or wrong answers.  Do not spend too much time 

on any statement.  

The rating scale is as follows: 

0  Did not apply to me at all 

1  Applied to me to some degree, or some of the time 

2  Applied to me to a considerable degree, or a good part of time 

3  Applied to me very much, or most of the time 

(1)  I found it hard to wind down 0 1 2 3 

(2)  I was aware of dryness of my mouth 0 1 2 3 

(3)  I couldn't seem to experience any positive feeling at all 0 1 2 3 

(4)  I experienced breathing difficulty (e.g., excessively rapid breathing, 

breathlessness in the absence of physical exertion) 

0 1 2 3 

(5)  I found it difficult to work up the initiative to do things 0 1 2 3 

(6)  I tended to over-react to situations 0 1 2 3 

(7)  I experienced trembling (e.g., in the hands) 0 1 2 3 

(8)  I felt that I was using a lot of nervous energy 0 1 2 3 

(9)  I was worried about situations in which I might panic and make 

a fool of myself 

0 1 2 3 

(10)  I felt that I had nothing to look forward to 0 1 2 3 

(11)  I found myself getting agitated 0 1 2 3 

(12)  I found it difficult to relax 0 1 2 3 

(13)  I felt down-hearted and blue 0 1 2 3 

(14)  I was intolerant of anything that kept me from getting on with 

what I was doing 

0 1 2 3 

(15)  I felt I was close to panic 0 1 2 3 

(16)  I was unable to become enthusiastic about anything 0 1 2 3 

(17)  I felt I wasn't worth much as a person 0 1 2 3 

(18)  I felt that I was rather touchy 0 1 2 3 

(19)  I was aware of the action of my heart in the absence of physical 

exertion (e.g., sense of heart rate increase, heart missing a beat) 

0 1 2 3 

(20)  I felt scared without any good reason 0 1 2 3 

(21)  I felt that life was meaningless 0 1 2 3 
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6. Please answer each statement below by putting a circle around the number that best reflects your 

degree of agreement or disagreement with that statement. 

        1 ……………. 2 ……………. 3 ……………. 4 ……………. 5 ……………. 6 …………….7 

Completely Disagree                                                                                                       Completely Agree 

(1)  Expressing my emotions with words is not a problem for 

me.  

1 2 3 4 5 6 7 

(2)  I often find it difficult to see things from another person’s 

viewpoint.  

1 2 3 4 5 6 7 

(3)  On the whole, I’m a highly motivated person.  1 2 3 4 5 6 7 

(4)  I usually find it difficult to regulate my emotions.  1 2 3 4 5 6 7 

(5)  I generally don’t find life enjoyable.  1 2 3 4 5 6 7 

(6)  I can deal effectively with people.  1 2 3 4 5 6 7 

(7)  I tend to change my mind frequently.  1 2 3 4 5 6 7 

(8)  Many times, I can’t figure out what emotion I'm feeling.  1 2 3 4 5 6 7 

(9)  I feel that I have a number of good qualities.  1 2 3 4 5 6 7 

(10)  I often find it difficult to stand up for my rights.  1 2 3 4 5 6 7 

(11)  I’m usually able to influence the way other people feel.  1 2 3 4 5 6 7 

(12)  On the whole, I have a gloomy perspective on most things.  1 2 3 4 5 6 7 

(13)  Those close to me often complain that I don’t treat them 

right.  

1 2 3 4 5 6 7 

(14)  I often find it difficult to adjust my life according to the 

circumstances.  

1 2 3 4 5 6 7 

(15)  On the whole, I’m able to deal with stress.  1 2 3 4 5 6 7 

(16)  I often find it difficult to show my affection to those close 

to me.  

1 2 3 4 5 6 7 

(17)  I’m normally able to “get into someone’s shoes” and 

experience their emotions.  

1 2 3 4 5 6 7 

(18)  I normally find it difficult to keep myself motivated.  life.  1 2 3 4 5 6 7 

(19)  I’m usually able to find ways to control my emotions when 

I want to. 

1 2 3 4 5 6 7 

(20)  On the whole, I’m pleased with my life. 1 2 3 4 5 6 7 

(21)  I would describe myself as a good negotiator. 1 2 3 4 5 6 7 

(22)  I tend to get involved in things I later wish I could get out 

of. 

1 2 3 4 5 6 7 

(23)  I often pause and think about my feelings.  1 2 3 4 5 6 7 



	

	 178 

(24)  I believe I’m full of personal strengths.  1 2 3 4 5 6 7 

(25)  I tend to “back down” even if I know I’m right. 1 2 3 4 5 6 7 

(26)  I don’t seem to have any power at all over other people’s 

feelings.  

1 2 3 4 5 6 7 

(27)  I generally believe that things will work out fine in my 

life.  

1 2 3 4 5 6 7 

(28)  I find it difficult to bond well even with those close to me.  1 2 3 4 5 6 7 

(29)  Generally, I’m able to adapt to new environments.  1 2 3 4 5 6 7 

(30)  Others admire me for being relaxed.  1 2 3 4 5 6 7 

 

Thank you for your cooperation. 
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Emotional Intelligence Scale 
6. Here some statements are given and for every statement you have to express your views by making 

tick (✓) on any one cell of the five alternatives. There is no right and wrong answer, so please give 
your response on all the items. 
1=Strongly Agree, 2=Agree, 3=Uncertain, 4=Disagree, 5=Strongly Disagree 

 

  1 2 3 4 5 
(1)  I can encourage others to work even when things are not favourable.      
(2)  People tell me that I am an inspiration for them.      
(3)  I am able to encourage people to take initiative.      
(4)  I am able to make intelligent decisions using a healthy balance of 

emotions and reason. 
     

(5)  I do not depend on others’ encouragement to do my work well.      
(6)  I can continue to do what I believe in, even under severe criticism.      
(7)  I am able to assess the situation and then behave.      
(8)  I can concentrate on the task at hand in spite of disturbances.      
(9)  I pay attention to the worries and concerns of others.      

(10)  I can listen to someone without the urge to say something.      
(11)  I am perceived as friendly and outgoing.      
(12)  I have my priorities clear.      
(13)  I can handle conflicts around me.      
(14)  I do not mix unnecessary emotions with issues at hand.      
(15)  I try to see the other person’s point of view.      
(16)  I can stand up for my beliefs.      
(17)  I can see the brighter side of my situation.      
(18)  I believe in myself.      
(19)  I am able to stay composed in both good and bad situations.      
(20)  I am able to stay focused even under pressure.      
(21)  I am able to maintain the standards of honesty and integrity.      
(22)  I am able to confront unethical actions of others.      
(23)  I am able to meet commitments and keep promises.      
(24)  I am organized and careful in my work.      
(25)  I am able to handle multiple demands.      
(26)  I am comfortable with and open to novel ideas and new information.      
(27)  I pursue goals beyond what is required and expected of me.      
(28)  I am persistent in pursuing goals despite obstacles and setbacks.      
(29)  I have built rapport and made and maintained personal friendships 

with work associates. 
     

(30)  I am able to identify and separate my emotions.      
(31)  I think that feelings should be managed.      
(32)  I am aware of my weaknesses.      
(33)  I feel that I must develop myself even when my job does not 

demand it. 
     

(34)  I believe that happiness is a positive attitude.      
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Appendix - B 

Consent Form (Myanmar) 

Researcher:  May Cho Min  

Doctoral Program 1st Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence of university students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix – B 

Study 1 Questionnaire (Myanmar) 

okawoear;cGef;vTm 

tydkif; (u) 

1/atmufygtaMumif;t&mrsm;udk aocsmpGmzwfjyD; oifESifhudkufnDaomtcsufudk Â vkyfía½ G;cs,fay;yg/ 

vdktyfygu owfrSwfxm;aom ae&mwGif jznfhpGufay;yg/ 

(1) usm;^r                    � usm;          � r   (2) wuúodkvf                      ______________ 

(3) touf                       _____________  ESpf 
 

(4) ,ckwufa&mufaeaomtwef; 

� Bachelor’s degree     _______  year 
� Master’s degree    � Doctorate degree 

(5) tdrfaxmif&dS^r&dS    � &dSygonf     � r&dSyg (6) udk;uG,fonfhbmom    ______________ 

(7) tvkyftudkif 

�tjrJwrf;tvkyf&dSygonf/  

�tcsdefydkif;tvkyf&dSygonf/     �r&dSyg/ 
tvkyf&dSygu oDwif;ywfwpfywfwGif 
yQrf;rQ tvkyfvkyfaom em&D     ________  

(8) 
 

rdbESifhtwl ae^rae    

�rdbESifhtwlae    �rdbESifhtwlrae 
rdbESifhtwlraeygu tjcm;rnfolESifh 
aeonfudk wduspGm azmfjyyg/  
(Oyrm - OD;av;? ta':? tbdk;? tbGm;? 
wuúodkvftaqmif? udk,fydkiftcef;? 
iSm;aeaomtcef;)   ______________ 
rdom;pkESifhtwlaeygutwlaerdom;pk0ifrsm; 

�rdcif   �zcif  �armifESr  �tbdk; 

�tbGm; �OD;av; � ta': 
twlaerdom;pkOD;a& ____________ OD; 
 
,ck oifaeaomae&mrS wuúodkvfodkU 
oGm;&ef Mumcsdef ____________ rdepf  

(9) armifESr ta&twGuf 

� arG;csif;r&dSyg/    � 1 OD;           � 2 OD;    
� 3 OD;ESifh txufjzpfygu ta&twGufudk 
twdtus azmfjyay;yg/   ________  OD; 
 
oifonf armifESrrsm;xJwGif  

�  tMuD;qHk;        � 'kwd,ajrmuf 

� wwd,ajrmufESifhtxuf jzpfygu  
twdtus azmfjyay;yg/ ______ ajrmuf 

(10) zcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 

� rlvwef;wufzl;ygonf 

� rlvwef;atmif 

� tv,fwef;atmif 

� txufwef;atmif 

� bGJUwpfck&xm;ygonf 

� Master bGJU& 

� PhD bGJU& 

� rodyg 

(11) rdcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 

� rlvwef;wufzl;ygonf 

� rlvwef;atmif 

� tv,fwef;atmif 

� txufwef;atmif 

� bGJUwpfck&xm;ygonf 

� Master bGJU& 

� PhD bGJU& 

� rodyg 
 

 



	

	 183 

	

 

tydkif; (c) 

2/ atmufyg taMumif;t&mwpfckpDudk aocsmpGmzwfjyD;  1=jzpfcJygonf rS 5=rMumcPawGUMuHK&ygonf 

txd   eHygwfrsm;rS oifESifhudkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 1   2   3   4   5 ) 

jzpfcJygonf                                  rMumcPawGUMuHK&ygonf 

        1          2          3          4          5 

(1)  uREkfyfonf pdwfcHpm;rIrsm; ay:xGufvmaomtcg b,fvdkaMumifh  

xdkuJhodkU cHpm;&onfudk em;rvnfyg/ 

1 2 3 4 5 

(2)  wpfpHkwpfckudk wkHUjyefjyD;vQif tb,faMumifh xdkuJhodkU jyKrlwHkUjyef 

rdonfudk tjrJvdkvdk em;rvnfbJ jzpfwwfygonf/  

1 2 3 4 5 

(3)  uREkfyfomtvdk&dSvQif xdkvdkcsifaomt&mudk&&ef tjcm;olrsm;\ 

pdwfcHpm;csufrsm;udk tvG,fwulvTrf;rdk;Edkifygonf/ 

1 2 3 4 5 

(4)  uREkfyfonf tjcm;olrsm;udk udk,fhbufygatmif qGJaqmif&ef rnfodkU 

aqmif&Guf&rnfudk odygonf/ 

1 2 3 4 5 

(5)  uREkfyfonf tjcm;olrsm;\ pdwfcHpm;csufwHkUjyefrIrsm;udk rMumcP 

em;rvnfbJ jzpfwwfygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf pdwfcHpm;csufaumif;rGefaeonfhtcg rdrdudk,fudk *kPf,l 

aewmaMumifhvm;odkUr[kwfaysmfaewmaMumifhvm; odkUr[kwfpdwfvuf 

ayghyg;aewmaMumifhvm;ponfwdkUudk tvG,fwulajymjyEdkifygonf/ 

1 2 3 4 5 

(7)  tjcm;olrsm;u uREkfyfudk EIwfrS xkwfazmfrajymvQifawmifrS 

uREkfyfonf vlwpfa,muf pdwfqdk;aeovm; odkUr[kwf 0rf;enf; 

aeovm; odkUr[kwf aysmfaeovm; ponfwdkUudk ajymjyEdkifygonf/ 

1 2 3 4 5 

(8)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udkaumif;pGmazmfjywwfygonf/  1 2 3 4 5 

(9)  uREkfyf\udk,fa&;udk,fwmb0ESifhywfoufaoma&G;cs,frIrsm;vkyf&mwGif 

pdwfcHpm;csufrsm;tay:rlwnfí vkyfaqmifavhr&dSyg/ 

1 2 3 4 5 

(10)  uREkfyfonf pdwftm;i,faeonfhtcg xdkcHpm;csufESifh uREkfyfudk pdwf 

tm;i,fapaomtajctaewdkUudk tvG,fwulqufpyf,lwwfygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf tjcm;olrsm;xHrS uREkfyfvdkcsifonfht&mrsm;udk 

tvG,fwul &,lEdkifygonf/ 

1 2 3 4 5 

(12)  uREkfyfonf tcuftcJwpfckudk awGUMuHKjyD;aomtcg rdrdudk,fudk 

pdwfwnfjidrfoGm;atmif tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(13)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;\pdwfcHpm;csufwHkUjyefrIrsm;udk 

tvG,fwul &Sif;jyEkdifygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf tjcm;olrsm; tb,faMumifh xdkuJhodkU cHpm;ae&onfudk 

rsm;aomtm;jzifh owdjyKrdygonf/ 

1 2 3 4 5 
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(15)  uREkfyfonf 0rf;enf;aeaomtcg rdrdukd,fudk jyefvnf pdwf&Tifvef; 

vmatmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf wpfpHkwpfckaMumifh pdwfxdcdkufaeaomtcg 

xdkpdwfcHpm;csufudk csufcsif; owdxm;rdygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf wpfpHkwpfckudk rESpfoufvQif rESpfoufaMumif; 

wnfjidrfaom[efyefjzifh ajymqdkEdkifygonf/ 

1 2 3 4 5 

(18)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;u tb,faMumifh xdkuJhodkU 

jyKrlwkHUjyefMuonfudk em;rvnfyg/ 

1 2 3 4 5 

(19)  uREkfyfonf pdwfzdpD;rIrsm;aeaom odkUr[kwf pdk;&drfylyefaeaom 

wpfpHkwpfa,mufudkawGUaomtcg xdkoludk pdwfwnfjidrfvmatmif 

tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tjiif;yGm;aepOf rdrdudk,fudk pdwfqdk;aevm; odkUr[kwf 

0rf;enf;aevm; ponfwdkUudk aocsmrodyg/ 

1 2 3 4 5 

(21)  uREkfyfonf b0\a&G;cs,frIrsm;udk wdk;wufaumif;rGefap&ef 

uREkfyf\pdwfcHpm;csufrsm;udk toHk;jyKwwfygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf cufcJaomtajctaersm; odkUr[kwf cufcJaom 

pdwfcHpm;csufrsm;rS oifcef;pm&,lEdkifatmif MudK;pm;ygonf/ 

1 2 3 4 5 

(23)  tjcm;olrsm;u udk,fa&;udk,fwmudpörsm;ESifh ywfoufí uREkfyfudk 

,HkMunfpGm ajymjywwfygonf/ 

1 2 3 4 5 

(24)  uREkfyf\pdwfcHpm;csufrsm;u uREkfyfb0wGif jyKvkyfoifhonfh 

tajymif;tvJrsm;ESifhywfoufí uREkfyfudk owday;wwfygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk tjcm;olrsm;tm; 

&Sif;jycsifaomfvnf; &Sif;jy&ef tcuftcJ&dSygonf/ 

1 2 3 4 5 

(26)  uREkfyfonf tb,faMumifhpdwfzdpD;ae&onfudktjrJvdkvdkem;rvnfyg/ 1 2 3 4 5 

(27)  wpfpHkwpfa,mufu uREkfyfxHodkU rsuf&nfrsm;usí a&mufvmygu 

bmvkyfay;&rSef; rodyg/ 

1 2 3 4 5 

(28)  tjcm;olrsm;\ nnf;nLaerIrsm;udk em;axmifay;&ef uREkfyftwGuf 

cufcJygonf/ 

1 2 3 4 5 

(29)  uREkfyfonf tjcm;olrsm;\pdwfcHpm;csufrsm;udk owdrxm;rd 

onfhtwGuf xdkolrsm;tay: rMumcP oabmxm;vGJrdygonf/ 

1 2 3 4 5 

(30)  uREkfyfonftjcm;olrsm;cHpm;ae&onfrsm;udkaumif;pGmem;vnfygonf/ 1 2 3 4 5 

(31)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJjyóemrsm;udk 

ajymjyvmvQif pdwftaESmifht,SufjzpfaomaMumifh xdkuJhodkUaom 

udpöörsKd;udk a&SmifEkdif&ef MudK;pm;ygonf/ 

1 2 3 4 5 

(32)  uREkfyfonf tjcm;olrsm;udk vIHUaqmfwGef;tm;ay;&ef vkyfaqmif&rnfh 

t&mrsm;udk odygonf/ 

1 2 3 4 5 
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(33)  uREkfyfonftjcm;olrsm;\pdwfudkjrSifhwifay;&mwGif uRrf;usifygonf/ 1 2 3 4 5 

(34)  vlwpfa,muf\ wHkUjyefrIESifh xdkol\ udk,fa&;udk,fwm 

tajctaersm;Mum;csdwfqufMunfh&ef uREkfyftzdkUcufcJygonf/ 

1 2 3 4 5 

(35)  uREkfyfonf rsm;aomtm;jzifh tjcm;olrsm;\pdwfcHpm;csufrsm;udk 

vTrf;rdk;EdkifpGrf;&dSygonf/ 

1 2 3 4 5 

(36)  uREkfyfomvkyfcsifpdwf&dSvQif wpfpHkwpfa,mufudk pdwf'ku© 

a&mufatmif tvG,fwul vkyfEdkifygonf/ 

1 2 3 4 5 

(37)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk xdef;odrf;&ef cufcJygonf/ 1 2 3 4 5 

(38)  uREkfyfonf pdwfcHpm;csufrsm;udk yGifhyGifhvif;vif;azmfjyavh r&dS[k 

ywf0ef;usif&dSvlrsm;u uREkfyfudk ajymMuonf/ 

1 2 3 4 5 

(39)  uREkfyfonf pdwfqdk;aomtcg rdrdudk,fudk jyefvnf 

pdwfwnfjidrfvmatmif tvG,fwulvkyfEdkifygonf/ 

1 2 3 4 5 

(40)  uREkfyfonf tjcm;olrsm;pdwfcHpm;csuftqifrajyonfudk owd 

rxm;rdonfhtwGuf xdkolwdkU\jyKrlwHkUjyefrIrsm;udk rMumcP 

tHhMoavh&dSygonf/ 

1 2 3 4 5 

(41)  uREkfyf\pdwfcHpm;csufrsm;onf uREkfyftwGuf ta&;MuD;onfh 

t&mrsm;udk tm&Hkpdkufrdap&ef taxmuftuljzpfygonf/ 

1 2 3 4 5 

(42)  tjcm;olrsm;u uREkfyf\pdwfcHpm;csufrsm; xkwfazmfjyyHkudk 

vufrcHEdkifMuyg/ 

1 2 3 4 5 

(43)  uREkfyfonf 0rf;enf;aeaomtcg tb,faMumifh 0rf;enf;&onfudk 

rMumcPqdkovkd rodbJjzpfwwfygonf/ 

1 2 3 4 5 

(44)  uREkfyfonf vlrsm;\pdwfcHpm;csuftajctaeudk rMumcP 

owdrxm;rdbJ jzpfaewwfygonf/ 

1 2 3 4 5 

(45)  uREkfyfudk ,HkMunf&aomvlwpfa,muftaejzifh tjcm;olrsm;u 

&ifzGifhavh&dSygonf/ 

1 2 3 4 5 

(46)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJwpfpHkwpf&mudk 

ajymjyvmaomtcg pdwf'ku©a&muf&ygonf/ 

1 2 3 4 5 

(47)  uREkfyfonf pdwfqdk;aeaomvlwpfa,mufESifhawGUaomtcg xdkoludk 

pdwfwnfjidrfoGm;atmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(48)  uREkfyfonf pdwfvIyf&Sm;vmonfESifhwpfjydKifeuf csufcsif; 

owdxm;rdygonf/ 

1 2 3 4 5 

(49)  uREkfyfonfpdwftm;i,faeaomtcg xdkcHpm;csufudkwdwdususod&ef 

cufcJygonf/  

1 2 3 4 5 

(50)  uREkfyfonf pdwfzdpD;aeaom tajctaewGif uREkfyftm; 

pdwfwnfjidrfatmif taxmuftuljzpfEdkifaom enfvrf;wpfckudk 

rsm;aomtm;jzifh pOf;pm;ygonf/ 

1 2 3 4 5 
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tydkif; (*) 

3/ atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfjyD;  oifESifhudkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 1   2   3   4   5   6   7)  

1 =tvGefoabmrwlyg/     2 =oabmrwlyg/     3 =tenf;i,foabmrwlyg/    4 =raocsmyg/ 

5 =tenf;i,foabmwlygonf/      6 =oabmwlygonf/      7 =tvGef oabmwlygonf/ 

(1)  uREkfyf\b0onf rsm;aomtm;jzifh uREkfyf\pHxm;rIESifh 

eD;pyfygonf/ 

1 2 3 4 5 6 7 

(2)  uREkfyfb0\tajctaersm;onftvGefaumif;rGefygonf/ 1 2 3 4 5 6 7 

(3)  uREkfyfonf uREkfyfb0udk auseyfESpfoufygonf/ 1 2 3 4 5 6 7 

(4)  ,cktcsdeftxd uREkfyfonf b0wGif uREkfyfvdkcsifaom 

ta&;MuD;onfh t&mrsm;udk &&dSygonf/ 

1 2 3 4 5 6 7 

(5)  uREkfyfonf b0wGif qufvufaecGifh&vQif 

b,ft&mudkrQ rajymif;vJcsifyg/ 

1 2 3 4 5 6 7 

 

4/ atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfjyD;  oifESifhudkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 1   2   3   4   5   6   7 )  

(1)  a,bl,stm;jzifh uREkfyfonf rdrdudk,fudk  raysmf&Tifaom 

vlwpfa,muf 

tjzpfawG;awm 

pOf;pm;rdygonf 

1 

 

 

 

 

2 

 

 

 

 

3 

 

 

 

 

4 

 

 

 

 

5 

 

 

 

 

6 

aysmf&Tifaom 

vlwpfa,muf 

tjzpfawG;awm 

pOf;pm;rdygonf 

7 

(2)  uREkfyfESifh touft&G,fwl trsm;pkESifh 

EdIif;,SOfvQif uREkfyfonf rdrdudk,fudk  

olwdkUavmuf 

raysmf&Tif[k 

pOf;pm;rdygonf

1 

 

 

 

2 

 

 

 

3 

 

 

 

4 

 

 

 

5 

 

 

 

6 

olwdkUxufydkí 

aysmf&Tifonf[k 

pOf;pm;rdygonf 

7 
(3)  vlwpfcsKdUonf a,bl,stm;jzifh tvGef aysmf&Tif 

Muonf/ xdkolwdkUonf b0wGif a&SUquf 

jzpfrnfht&mrsm;udk owdrxm;rdbJ t&m&mwdkif; 

twGuf taumif;qHk;rsm; &&dSaeonfudk aysmf&Tif 

aeMuonf/oihftwGufxdkuJhodkUaomvu©Pm&yf 

rsm;onf udkufnDrI rnfrQ &dSaeygoenf;/ 

vHk;0rudkufnDyg 

 

 

1 

 

 

 

2 

 

 

 

3 

 

 

 

4 

 

 

 

5 

 

 

 

6 

udkufnDrI 

&dSygonf 

 

7 

(4)  vlwpfcsKdUonf a,bl,stm;jzifh tvGefraysmf&Tif 

Muyg/ xdkolwdkUonf pdwf"mwfrusaomfvnf; 

b,faomtcgrS aysmf&Tifoifhoavmuf aysmf&TifyHk 

ray:yg/ oihftwGuf xdkuJhodkUaom vu©Pm&yf 

rsm;onf udkufnDrI rnfrQ&dSaeygoenf;/ 

vHk;0rudkufnDyg 

 

1 

 

 

2 

 

 

3 

 

 

4 

 

 

5 

 

 

6 

udkufnDrI 

&dSygonf 

7 
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5/ atmufyg taMumif;t&mwpfckpDudk aocsmpGmzwfjyD;  vGefcJhaom oDwif;ywfu oif\cHpm;csufESifh 

udkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 0   1   2   3  ) 

0=vHk;0r[kwfyg/      1=wpfcgwpf&H      2=rMumcP      3=tjrJwrf; 

(1)  uREkfyftwGufudpöwpfckudkvkyfaqmif&mwGifpdwfwnfjidrfrI&&dS&efcufcJygonf/ 0 1 2 3 

(2)  uREkfyfonf tmacgifajcmufwwfonfudk owdxm;rdygonf/ 0 1 2 3 

(3)  uREkfyfonf tjyKoabmcHpm;ay;rIrsKd;udk vHk;0 MuHKawGU&avhr&dSyg/ 0 1 2 3 

(4)  uREkfyfonftouf&SL&efcufcJrIESifhcHpm;awGUMuHK&ygonf/(Oyrm/ /touf&SL 

tvGefUtvGefjrefjcif;? udk,fvufvIyf&Sm;rI r&dScsdefwGif touf&SLr0jcif;) 

0 1 2 3 

(5)  uREkfyfonf udpörsm;udk OD;pD;OD;aqmifjyKí vkyfaqmif&ef cufcJonfudk 

awGU&ygonf/ 

0 1 2 3 

(6)  uREkfyfonf MuHKawGUvmaom tajctaersm;tay: omrefxufydkí 

vGefuJpGm wHkUjyefavh&dSygonf/ 

0 1 2 3 

(7)  uREkfyfonf wkefaeatmif xdwfvefUaMumuf&GHUrIrsKd; cHpm;zl;ygonf/ 

(Oyrm/  / vufrsm; wkefvmjcif;)  

0 1 2 3 

(8)  uREkfyfonf rdrd\tm&HkcHpm;onfhpGrf;tm;rsm;udk tajrmuftjrm; oHk;aerd 

onf[k  cHpm;&ygonf/ 

0 1 2 3 

(9)  uREkfyfonf xdwfvefUp&mrsm;udk awGUMuHKvmaomtcg t&l;wpfa,muf 

uJhodkU rTefxljyD;vkyfaqmifrdrnfhtajctaersm;udk pdk;&drfylyefrdygonf/ 

0 1 2 3 

(10)  uREkfyfonf arQmfvifhp&m bmrSr&dSovdk cHpm;&ygonf/ 0 1 2 3 

(11)  uREkfyfonf pdwfvIyf&Sm;vG,fonf[k cHpm;rdygonf/ 0 1 2 3 

(12)  uREkfyfonf pdwfzdpD;rIrsm;udk ajzavsmh&efcufcJwwfygonf/ 0 1 2 3 

(13)  uREkfyfonf pdwf"mwfusvG,fonf[k cHpm;&ygonf/ 0 1 2 3 

(14)  uREkfyfonfuREkfyfvkyfaeaomudpörsm;udkaESmifh,Sufvmonfhtcgonf;rcHEdkifyg/ 0 1 2 3 

(15)  uREkfyfonf xdwfvefUp&mudk awGUMuHK&awmhrnf[k cHpm;&ygonf/ 0 1 2 3 

(16)  uREkfyfonf wpfpHkwpfckudkvkyfaqmif&mwGif pdwftm;xufoefvmap&ef 

rvkyfaqmifEdkifyg/ 

0 1 2 3 

(17)  uREkfyfonf tzdk;rwefaom vlwpfa,muftjzpf cHpm;&ygonf/ 0 1 2 3 

(18)  uREkfyfonf rdrdudk,fudk txdrcH txteaumufwwfonf (pdwfwdkvG,f 

pdwfqwfvG,f) [k cHpm;&ygonf/ 

0 1 2 3 

(19)  uREkfyfonfudk,fvufvIyf&Sm;rIr&dScsdefwGifESvHk;\vkyfaqmifcsufudkowdxm; 
rdygonf/ (Oyrm/  /ESvHk;ckefEIef;jrefvmjcif;? ESvHk;ckefEIef; yHkrSefr[kwfjcif;) 

0 1 2 3 

(20)  uREkfyfonf cdkifvHkaomtaMumif;jycsufr&dSbJ pdwfajcmufjcm;wwfygonf/ 0 1 2 3 

(21)  uREkfyfonf b0wGif t"dyÜm,frJhaeovdk cHpm;&ygonf/ 0 1 2 3 

Thank you for your cooperation. 
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Appendix – C 

Consent Form (Japan) 

 
 

May Cho Min 
Email : maycho.mn@gmail.com 

 
 

	 	

	

 

! 	

 

! 	  

! 	 	  

! 	 	  

! 	 	

 

! 	 	

 

! 	  

! 20  
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Appendix - C 
Study 1 Questionnaire (Japan) 

Section A 
1.  

1                     2        .  
    

3          4  
 

      ( )  
   

5    6  . 
7   

  ( ) 
  
  

                       ________  

8 ? 
       

 
 

  (= ) 
  (= ) 

 
         

9         
) ? 

 
10  

                      
                      
  ( )          

11  
                      
                      
  ( )          

Section B 
2. )

) ) )

1 ( 5 (

5 ) )

1  
  

 

��

�


�� 

��

	�

��

� 

��

�� 

 

1.  
 

1 2 3 4 5 

2.  
 

1 2 3 4 5 

3.  
 

1 2 3 4 5 
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4.  
 

1 2 3 4 5 

5.  ,  1 2 3 4 5 

6.  
,

 

1 2 3 4 5 

7.  
 

1 2 3 4 5 

8.   1 2 3 4 5 

9.  
 

1 2 3 4 5 

10.  
 

1 2 3 4 5 

11.  
 

1 2 3 4 5 

12.  
 

1 2 3 4 5 

13.  
 

1 2 3 4 5 

14.  
 

1 2 3 4 5 

15.   1 2 3 4 5 

16.  ,
 

1 2 3 4 5 

17.   1 2 3 4 5 

18.  
)  

1 2 3 4 5 

19.  
 

1 2 3 4 5 

20.  
 

1 2 3 4 5 

21.  
 

1 2 3 4 5 

22.   1 2 3 4 5 

23.  ,  1 2 3 4 5 

24.  ,
 

1 2 3 4 5 

25.  
 

1 2 3 4 5 
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26.  
 

1 2 3 4 5 

27.  
 

1 2 3 4 5 

28.  ,
 

1 2 3 4 5 

29.  
)  

1 2 3 4 5 

30.   1 2 3 4 5 

31.  
 

1 2 3 4 5 

32.   1 2 3 4 5 

33.   1 2 3 4 5 

34.  
 

1 2 3 4 5 

35.  
 

1 2 3 4 5 

36.  ,
 

1 2 3 4 5 

37.   1 2 3 4 5 

38.  
 

1 2 3 4 5 

39.   1 2 3 4 5 

40.  
 

1 2 3 4 5 

41.  
 

1 2 3 4 5 

42.  
 

1 2 3 4 5 

43.   1 2 3 4 5 

44.   1 2 3 4 5 

45.  
 

1 2 3 4 5 

46.  
 

1 2 3 4 5 

47.  
 

1 2 3 4 5 

48.   1 2 3 4 5 
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49.  
 

1 2 3 4 5 

50.  
 

1 2 3 4 5 

Section C 

3.	 )

	

  

1. 1 
	

1 2 3 4 5 6 7 

2. 2 , 	 1 2 3 4 5 6 7 

3. 3 	 1 2 3 4 5 6 7 

4. 4 
	

1 2 3 4 5 6 7 

5. 5 
	

1 2 3 4 5 6 7 

4.	 )

	

  

)

)

) )

)

)

1.  ) 1 2 3 4 5 6 7 

2.  ) 1 2 3 4 5 6 7 

3.  1 2 3 4 5 6 7 

4.  1 2 3 4 5 6 7 
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5. ����� )

 

 ��

��

��

��

	

��

��

��

 

��

��

��

) 	

��

��

��

) 	

1.  ������� 0 1 2 3 

2.  ����������	������ 0 1 2 3 

3.  0 1 2 3 

4.  ���������� ��� �������������

������ �������������������	

0 1 2 3 

5.  0 1 2 3 

6.  0 1 2 3 

7.  ������������ ����������	 0 1 2 3 

8.  ����	
������� ����������� 0 1 2 3 

9.  ��������� 0 1 2 3 

10.  �������� 0 1 2 3 

11.  ��������� 0 1 2 3 

12.  	�������� 0 1 2 3 

13.  ������������ 0 1 2 3 

14.  ��������
�	���� 0 1 2 3 

15.  ������������� 0 1 2 3 

16.  ��������������� ������ 0 1 2 3 

17.  ��������������� 0 1 2 3 

18.  ���������������� 0 1 2 3 

19.  �����������

���� ��� ������������������	

0 1 2 3 

20.  0 1 2 3 

21.  �������� 0 1 2 3 
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6. 

) 7

7 )  

  

(1) 1 	 	 1 2 3 4 5 6 7 
(2) 2 	 1 2 3 4 5 6 7 
(3) 3 	 1 2 3 4 5 6 7 
(4) 4 	 1 2 3 4 5 6 7 
(5) 5 	 1 2 3 4 5 6 7 
(6)  	 1 2 3 4 5 6 7 
(7)  ) 	 1 2 3 4 5 6 7 
(8)  

) 	
1 2 3 4 5 6 7 

(9)  	 1 2 3 4 5 6 7 
(10)  	 1 2 3 4 5 6 7 
(11)  	 1 2 3 4 5 6 7 
(12)  	 1 2 3 4 5 6 7 
(13)  

	
1 2 3 4 5 6 7 

(14)  
	

1 2 3 4 5 6 7 

(15)  	 1 2 3 4 5 6 7 
(16)  	 1 2 3 4 5 6 7 
(17)  

	
1 2 3 4 5 6 7 

(18)  	 1 2 3 4 5 6 7 
(19)  

	
1 2 3 4 5 6 7 

(20)  	 1 2 3 4 5 6 7 
(21)  	 1 2 3 4 5 6 7 
(22)  

) 	
1 2 3 4 5 6 7 
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(23)  
) 	

1 2 3 4 5 6 7 

(24)  ) 	 1 2 3 4 5 6 7 
(25)  

) 	
1 2 3 4 5 6 7 

(26)  	 1 2 3 4 5 6 7 
(27)  	 1 2 3 4 5 6 7 
(28)  

	
1 2 3 4 5 6 7 

(29)  	 1 2 3 4 5 6 7 
(30)  

	

1 2 3 4 5 6 7 

 

 
 

)  
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Appendix - D 

Consent Form (China) 

Researcher:  May Cho Min  

Doctoral Program 1st Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence of university students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix D  

Study 1 Questionnaire (China) 

Section A 
1. ✓  
(1)                 �           �         (2)                     ______________ 

           ______________ 
(3)                          ____________  

 
(4)       
�         _______   
�     �  

(5)     �         �  (6)                      ______________ 
(7) ?  
�       �        �  

      ________ /  

(8) 
 

) ?   
�     �  
 

  
�  ( , ) 
�  
 

 _____  

(9)     
� 0            � 1             � 2     
� 2 ,   ________     

  
� 1    � 2    � ,  ______ 

(10)   
�    �  
�        �  
�                �  
�                � ,  
�  

(11)  
�    �  
�        �  
�                �  
�                � ,  
�  

 
Section B 

2. 
,

5 , 1 ,  2 ,  3 ,  4 5 
 

  
,

 

,

 
,

(

 

 
 

1  ,  1 2 3 4 5 
2  ,  1 2 3 4 5 
3  

 
1 2 3 4 5 

4   1 2 3 4 5 
5  ,  1 2 3 4 5 
6  

 
1 2 3 4 5 
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7  ,  1 2 3 4 5 
8   1 2 3 4 5 
9  ,  1 2 3 4 5 
10  ,

 
1 2 3 4 5 

11   1 2 3 4 5 
12   1 2 3 4 5 
13   1 2 3 4 5 
14   1 2 3 4 5 
15   1 2 3 4 5 
16   1 2 3 4 5 
17  ,  1 2 3 4 5 
18  ,  1 2 3 4 5 
19   1 2 3 4 5 
20  ,  1 2 3 4 5 
21   1 2 3 4 5 
22  ,  1 2 3 4 5 
23   1 2 3 4 5 
24   1 2 3 4 5 
25    1 2 3 4 5 
26  ,  1 2 3 4 5 
27  ,  1 2 3 4 5 
28  ) :  1 2 3 4 5 
29  ,

 
1 2 3 4 5 

30   1 2 3 4 5 
31  ,

:  
1 2 3 4 5 

32   1 2 3 4 5 
33   1 2 3 4 5 
34   1 2 3 4 5 
35   1 2 3 4 5 
36  ,  1 2 3 4 5 
37   1 2 3 4 5 
38  ,  1 2 3 4 5 
39   1 2 3 4 5 
40  

 
1 2 3 4 5 

41  :  1 2 3 4 5 
42  ,  1 2 3 4 5 
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43  ,  1 2 3 4 5 
44  ,  1 2 3 4 5 
45   1 2 3 4 5 
46  ) : ,

 
1 2 3 4 5 

47  )  1 2 3 4 5 
48  )  1 2 3 4 5 
49  

 
1 2 3 4 5 

50  )  1 2 3 4 5 
Section C 

 

!

 

/

 

 5
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 9

8

5. 1 , , (0, 1,2  3)
, 1 1 4   

: 
0 ; 
1 ; 
2 ;  
3  
 ) : ,

 
 ,

 
,  

 :

  

 ,  

 
 )

 
 ,

 
 
 

 

 
 ) :

 ,

 :

 ,  
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,

	

1
2 1

3
4
5 0

6
7 7

8 !

9 6

10 3

11
12
13 7 2

14
15 .

16
17 :

18
19
20
21 6

22
23
24 6

25
26 4

27 7

28  

29
30

?  
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Appendix E  

Consent Form (Bangladesh) 

	
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



	

	 206 

 

Appendix E  

Study 1 Questionnaire (Bangladesh) 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

         

শাখাঃ ক 

১। অনু হ কের চকব সমূেহর েযাজ  ে  √ িচ  িদন অথবা েয়াজনীয় তথ  িদেয় তা পূরণ ক ন। 

 

 (১) িল ঃ   □পু ষ          □নারী      (২) িব িবদ ালয়ঃ ______________ 

(৩) বয়সঃ   ________ বছর 

 

(৪) িশ াগত যাগ তাঃ  

□ াতক _______ বছর 

□মা াস       □ড েরট 

(৫) ববািহক অব াঃ   □অিববাহত    □িববািহত (৬) ধমঃ  ______________ 

(৭) আপিন িক চাকুিরজীবী?  

□হ া,ঁ  পূণ সময়        □হ া,ঁ খ কালীন       □না 

কম ঘ া ________ ঘ া/স াহ 

(৮) 

 

আপিন িক পিরবােরর সােথ বাস কেরন?   

□হ া ঁ      □না 

 
পিরবােরর ধরনঃ  

□একক পিরবার (িপতামাতা, ভাইেবান) 

□ যৗথ পিরবার  

 
পিরবােরর সদস  সংখ া   __  জন।  

(৯) ভাইেবােনর সংখ াঃ  

□০             □১               □২  

□৩ এর অিধক, অনু হকের উে খ ক ন ________    

 
জ মঃ  

□ থম      □তৃতীয়  

□ি তীয়    □ অন ান , অনু হকের উে খ ক ন ____ 

(১০) িপতার িশ াগত যাগ তাঃ  

□ ািত ািনক িশ ািবহীন  

□ াইমাির ু েলর নীেচ   

□ াইমাির ু ল  

□জিুনয়র হাই ু ল 

□হাই ু ল 

□ াতক িড ী 

□মা াস িড ী 

□ড েরট িড ী  

□আিম জািন না 

(১১) মাতার িশ াগত যাগ তাঃ  

□ ািত ািনক িশ ািবহীন  

□ াইমাির ু েলর নীেচ   

□ াইমাির ু ল  

□জিুনয়র হাই ু ল 

□হাই ু ল 

□ াতক িড ী 

□মা াস িড ী 

□ড েরট িড ী  

□আিম জািন না 
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শাখাঃ খ 

২। িনে  াত ািহক জীবেনর আেবগীয় পিরি িতেক আপিন িকভােব মাকােবলা কেরন স স িকত িকছ 

মালা রেয়েছ। অনু হ কের তঃস্ফূতভােব িত ট ে র উ র দান ক ন, যভােব আপিন এ ধরেনর 

পিরি িতেত াভািবকভােব িত য়া করেতন ঠক সভােবই উ র দান ক ন। এখােন স ঠক বা ভেলর 

কান ব াপার নই। িত ট ে র উ র ১-৫ েল কাশ ক ন, যখােন ‘১ʼ িনেদশ কের য উ ট আপনার 

ে  এেকবাের েযাজ  নয় বা আপিন কখনই উ টর িত িত য়া কেরন না, এবং ‘৫ʼ িনেদশ কের য 

উ ট আপনার ে  স ূণ েযাজ  বা আপিন ায়শই উ টর িত িত য়া কেরন। িত ট উ র 

জন  েলর য সংখ া ট আপনার ে  উ টেক সবেচেয় ভােলা বণনা কের তা বৃ কাের কাশ ক ন।  

 

(১) আমার আেবগসমূহ কাথা হেত আেস আিম তা বুঝেত পাির না।  ১ ২ ৩ ৪ ৫ 

(২) সবসময় আিম বুঝেত পাির না কন আিম এভােবই িত য়া কির।  ১ ২ ৩ ৪ ৫ 

(৩) অেন র আেবগেক ভািবত কের আিম যা করেত চাই তা সহেজই 

করেত পাির।  

১ ২ ৩ ৪ ৫ 

(৪)  আমার সীমাব তা সে ও মানুষেক জয়ী করার জন  আমার করণীয় 

িক তা আিম জািন।  

১ ২ ৩ ৪ ৫ 

(৫) আিম ায়শই অেন র আেবগীয় িত য়াসমুহেক বুঝেত পাির না।  ১ ২ ৩ ৪ ৫ 

(৬) যখন আিম ভাল বাধ কির, তখন এই ভাল বাধ আমার িনেজর কান 

গব অনুভেবর, সুেখর বা আেয়েসর কারেন হে  িকনা তা বলেত 

পাির।  

১ ২ ৩ ৪ ৫ 

(৭) কান ব  রাগাি ত, দুঃখী বা সুখী িকনা তা আিম বলেত পাির, 

এমনিক যিদ তারা আমার সােথ এ ব াপাের কথা নাও বেল।   

১ ২ ৩ ৪ ৫ 

(৮) আিম আমার অনুভবসমূহেক ভালভােব বণনা করেত পাির।  ১ ২ ৩ ৪ ৫ 

(৯) আেবেগর উপর িভি  কের আিম আমার ব গত জীবন পছ েক 

কখনই হন কির না।  

১ ২ ৩ ৪ ৫ 

(১০) যখন আমার অনুভিত কম হয় তখন এই অনুভিতর সােথ আমােক 

ভািবত কের এমন একটা পিরি িতর স ক সহেজই খুেঁজ পাই।  

১ ২ ৩ ৪ ৫ 

(১১) আিম অেন র থেক যা চাই তা সহেজই পাই।  ১ ২ ৩ ৪ ৫ 

(১২) একটা ক ঠনতম অিভ তার পেরও আিম সহেজই িনেজেক ি র 

রাখেত পাির।  

১ ২ ৩ ৪ ৫ 

(১৩) আমার আেশপােশর লাকজেনর আেবগীয় িত য়াসমুহেক আিম 

সহেজই ব াখ া করেত পাির।  

১ ২ ৩ ৪ ৫ 
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(১৪) অিধকাংশ সময় আিম বুঝেত পাির কন মানুষ সভােব কের যভােব 

তারা ভােব।  

১ ২ ৩ ৪ ৫ 

(১৫) যখন আিম দুঃিখত থািক তখন সহেজই আিম িনেজেক ফু  করেত 

পাির।  

১ ২ ৩ ৪ ৫ 

(১৬) যখন আিম কানিকছর শ পাই, তাৎ িনকভােব তখন আিম 

বুঝেত পাির আিম িক অনুভব করিছ।   

১ ২ ৩ ৪ ৫ 

(১৭) যিদ আিম কান িকছ অপছ  কির, ভ িচতভােবই আিম তা বলেত 

পাির।  

১ ২ ৩ ৪ ৫ 

(১৮) আিম বুঝেত পাির না আমার আেশপােশর জনগন কন সভােব 

সবিকছ কের যভােব তারা ভােব। 

১ ২ ৩ ৪ ৫ 

(১৯) যখন আিম দিখ কান ব  চাপযু  বা উি  তখন সহেজই আিম  

তােদরেক শা  করেত পাির।  

১ ২ ৩ ৪ ৫ 

(২০) যু তেকর সময় বুঝেত পাির না আিম রাগাি ত বা দুঃিখত িকনা। ১ ২ ৩ ৪ ৫ 

(২১) জীবেনর পছ সমুেহর উ য়েন আিম আমার অনুভিতেক ব বহার 

কির।  

১ ২ ৩ ৪ ৫ 

(২২) ক ঠন পিরি িতসমূহ বা আেবগসমূহ ক আিম িশখেত চ া কির।  ১ ২ ৩ ৪ ৫ 

(২৩) অন  ব রা তােদর ব গত ব াপাের আমার উপর আ া রাখেত 

পাের।  

১ ২ ৩ ৪ ৫ 

(২৪) জীবেনর পিরবতেনর জন  আমার িক করা উিচত, তা আমার আেবগ 

আমােক অবগত কের।   

১ ২ ৩ ৪ ৫ 

(২৫)  আিম অন েদর কােছ আমার অনুভিতসমুহ ব াখ া করেত পাির না, 

এমনিক যিদ  আিম তা চাইও।  

১ ২ ৩ ৪ ৫ 

(২৬)  সবসময় আিম বুঝেত পাির না কন আিম চাপযু ।  ১ ২ ৩ ৪ ৫ 

(২৭)  নরত কউ যিদ আমার কােছ আেস তখন আিম বুঝেত পাির না 

আিম িক করব।  

১ ২ ৩ ৪ ৫ 

(২৮)  অিভেযাগকারী ব র কথা নেত আমার ক  হয়।  ১ ২ ৩ ৪ ৫ 

(২৯)  আিম ায়শই অেন র িত ভল মেনাভাব পাষণ কির, কারণ আিম 

তােদর আেবগীয় অব ার িত সেচতন থািক না।  

১ ২ ৩ ৪ ৫ 

(৩০)  অেন র অনুভিতেক আিম ভােলাভােব অনুধাবন করেত পাির।  ১ ২ ৩ ৪ ৫ 

(৩১)  অন রা যখন তােদর সমস া স েক আমােক বেল আিম তখন  

অ ি েবাধ কির এবং তা পিরহার করার চ া কির।  

১ ২ ৩ ৪ ৫ 
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(৩২)  অন েক িকভােব অনু ািনত করেত হয় তা আিম জািন।  ১ ২ ৩ ৪ ৫ 

(৩৩)  অন  ব েদর উ ীপনাসমুহ আিম দ ভােব উে ালন করেত পাির।   ১ ২ ৩ ৪ ৫ 

(৩৪)  কান ব র আচরণ ও তার ব গত পিরেবেশর মােঝ স ক খুেঁজ 

বর করা আমার জন  ক ঠন। 

১ ২ ৩ ৪ ৫ 

(৩৫)  আিম সাধারণত সভােব অন েদর অনুভব কির যভােব তারা 

িনেজেদর অনুভব কের।  

১ ২ ৩ ৪ ৫ 

(৩৬)  আিম যিদ চাই তাহেল সহেজই অন েক অ ি েত ফলেত পাির।  ১ ২ ৩ ৪ ৫ 

(৩৭)  িনেজর আেবগসমুহ িনয় ন করা আমার জন  ক ঠন। ১ ২ ৩ ৪ ৫ 

(৩৮)  আমার আেশপােশর লাকজন আমােক বেল য আিম আমার 

অনুভিতসমুহ খালােমলাভােব কাশ কির না।  

১ ২ ৩ ৪ ৫ 

(৩৯)  আিম যখন রাগাি ত হই তখন আিম সহেজই িনেজেক শা  করেত 

পাির।  

১ ২ ৩ ৪ ৫ 

(৪০)  আিম ায়ই অেন র আচরণ ারা হতিব  হই, কারণ আিম তােদর 

খারাপ মজাজ স েক সেচতন থািক না।  

১ ২ ৩ ৪ ৫ 

(৪১)  আমার অনুভিতসমুহ আমােক জানেত সাহায  কের কানটা আমার 

জন  পূণ।  

১ ২ ৩ ৪ ৫ 

(৪২)  আিম যভােব আমার আেবগসমুহ কাশ কির অন রা সভােব তা 

হন কের না।  

১ ২ ৩ ৪ ৫ 

(৪৩)  আিম যখন দুঃিখত হই তখন আিম বুঝেত পাির না কন আিম দুঃিখত 

হ ।  

১ ২ ৩ ৪ ৫ 

(৪৪)  বশীরভাগ সময় আিম অেন র আেবগীয় অব া স েক সেচতন 

থািক না।  

১ ২ ৩ ৪ ৫ 

(৪৫)  অন রা আমােক বেল য আিম তােদর একজন ভাল বন্ধু।    ১ ২ ৩ ৪ ৫ 

(৪৬)  অন রা যখন তােদর জন  ক ঠন এমন কান িকছ স েক আমােক 

বেল তখন আিম অ ি েবাধ কির।  

১ ২ ৩ ৪ ৫ 

(৪৭)  যখন আিম কান রাগাি ত ব র মুেখামুিখ হই তখন আিম সহেজই 

তােক শা  করেত পাির।  

১ ২ ৩ ৪ ৫ 

(৪৮)  আমার আেবগসমুহ উেঠ আসামা ই আিম তােদর ব াপাের সেচতন 

থািক। 

১ ২ ৩ ৪ ৫ 

(৪৯)  যখন আমার অনুভিত কম থােক তখন আিম ঠক বুঝেত পাির না 

কান ধরেনর আেবগ আিম অনুভব করিছ। 

১ ২ ৩ ৪ ৫ 
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(৫০)  চাপমূলক পিরি িতেত আিম সাধারণত এমন একটা প া িচ া কির 

যা আমােক ি র রাখেত সাহায  কের।  

১ ২ ৩ ৪ ৫ 

 

শাখাঃ গ   

৩। িত ট উ র জন  েলর য সংখ া ট আপনার ে  উ টেক সবেচেয় ভােলা বণনা কের তা বৃ কাের 

কাশ ক ন।  

 

ম  উ    দৃঢ়ভােব 

অস িত  

অস িত  সামান   

অস িত 

স িত 

বা 

অস িত 

কানটাই  

নয়  

সামান   

স িত 

স িত দৃঢ়ভােব 

স িত 

(১) বশীরভাগ ে  আমার 

জীবন আমার আদেশর 

কাছাকািছ।  

১ ২ ৩ ৪ ৫ ৬ ৭  

(২) আমার জীবেনর 

পিরি িতসমুহ চমৎকার।  

১ ২ ৩ ৪ ৫ ৬ ৭  

(৩) আিম আমার জীবন িনেয় 

স ।  

১ ২ ৩ ৪ ৫ ৬ ৭  

(৪)  এ পয , আিম আমার 

জীবেন পূণ যা 

চেয়িছ তা পেয়িছ।  

১ ২ ৩ ৪ ৫ ৬ ৭  

(৫) আিম যিদ আমার এ 

জীবেনর শেষ আেরা  

বঁেচ থািক তাহেলও আিম 

এর ায় িকছই পিরবতন 

করব না।   

১ ২ ৩ ৪ ৫ ৬ ৭  
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শাখাঃ ঘ   

৪। িত ট উ র জন  েলর য সংখ া ট আপনার ে  উ টেক সবেচেয় ভােলা বণনা কের তা বৃ কাের 

কাশ ক ন। 

 
 

 

 

(১)  সাধারণত আিম আমােক এভােব িবেবচনা 

কির.........  

 

অেনক বশী 

সুখী ব  নয়  

১ 

 

 

২ 

 

 

৩ 

 

 

৪ 

 

 

৫ 

 

 

৬ 

অেনক বশী 

সুখী ব   

৭ 

(২)  আমার অিধকাংশ সমবয়সীেদর সােথ 

তলনা কের আিম িনেজেক এভােব 

িবেবচনা কির.........  

কম সুখী  

 

১ 

 

 

২ 

 

 

৩ 

 

 

৪ 

 

 

৫ 

 

 

৬ 

অেনক সুখী   

 

৭ 

(৩)  িকছ মানুষ সাধারণত খুব সুখী। জীবেন িক 

হে  তা না ভেব, জীবেন কান িকছই না 

পেয়ই তারা তােদর জীবনেক উপেভাগ 

কের। এই ধরেণর চির ায়ন আপনার 

জীবনেক বণনা কের িক?   

এেকবারাই না 

 

১ 

 

 

২ 

 

 

৩ 

 

 

৪ 

 

 

৫ 

 

 

৬ 

অেনক বশী  

 

৭ 

(৪)  িকছ মানুষ সাধারণত খুব সুখী নয়। যিদও 

তারা িবষ  নয়, তারা কখনও এটা মেন 

কের না য তারা সুখী। এই ধরেণর 

চির ায়ন আপনার জীবনেক বণনা কের 

িক?   

এেকবারাই না 

 

১ 

 

 

২ 

 

 

৩ 

 

 

৪ 

 

 

৫ 

 

 

৬ 

অেনক বশী  

 

৭ 
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DASS 21 Bangla version

Translated and Validated by Dr S M Abu Hen	a Mostafa  Alim, BSMMU, Bangladesh

Wvm-21 evsjv fvm©b (DASS-21 B V)
bvg:   ZvwiL:

AbyMÖn K‡i wb‡Pi cÖwZwU wee„wZ co–b Ges 0, 1, 2 A_ev 3 Gi g‡a¨ MZ mßvn e¨vcx  Avcbvi Rb¨ cÖ‡hvR¨ †h †Kvb 

GKwU msL¨vq †Mvj wPý w`b| GLv‡b †Kvb mwVK ev fyj DËi †bB| †Kvb wee„wZi Rb¨ †ekx mgq e¨q Ki‡eb bv| 

gvb`ÛwU ( †iwUs †¯‹j) wbgœiƒc: 
0  Avgvi Rb¨ G‡Kev‡iB cÖ‡hvR¨ bq 

1 Avgvi Rb¨ AígvÎvq ev KL‡bv KL‡bv cÖ‡hvR¨ 

2 Avgvi Rb¨ †ek wKQygvÎvq ev †ekLvwbKUv mg‡qi Rb¨ cÖ‡hvR¨ 

3 Avgvi Rb¨ Lye †ekx ev †ekxifvM mg‡qi Rb¨ cÖ‡hvR¨ 

1. †Kvb DrKÚv ev D‡ËRbvg~jK Kv‡Ri ci Avivg`vqK Ae¯’vq wd‡i Avmv Avgvi Rb¨ KwVb wQj|

2. Avwg eyS‡Z cviZvg †h Avgvi Mjv ïwK‡q Avm‡Q|

3. BwZevPK †Kvb Abyf~wZB Avgvi g‡a¨ KvR KiZ bv|

4. Avgvi k¦vmK‡ói Abyf~wZ nZ ( †hgb AwZ ª̀æZ k¦vmcÖk¦vm,

kvixwiK cwikªg QvovB wbtk¦vm eÜ n‡q Avmv)

5. wb‡R D‡`¨vMx n‡q †Kvb KvR ïiæ Kiv Avgvi Rb¨ KwVb nZ|

6. Avgvi g‡a¨ wewfbœ cwiw¯’wZ‡Z AwZwi³ cÖwZwµqv Kivi cÖebZv wQj|

7. Avgvi kixi Kuvcvi AwfÁZv n‡qwQj ( †hgb nvZ Kuvcv)|

8. Avgvi g‡b n‡Zv †h Avwg Lye †ekx mœvqy Pv‡c fzMwQ|

9. Avwg Ggb cwiw¯’wZ m¤ú‡K© ỳwðšÍvMÖ¯Í wQjvg †hLv‡b Avwg Zxeªfv‡e AvZw¼Z

n‡Z cvwi Ges Ggb †Kvb KvR Ki‡Z cvwi hv‡Z Ab¨iv Avgv‡K †evKv g‡b Ki‡e|

10. Avgvi g‡b nw”Qj , fwel¨‡Z Avgvi fv‡jv wKQziB Avkv bvB|

11. Avwg Abyfe KiZvg †h Avwg Lye Aw¯’i n‡q hvw”Q|

12. Avivg †eva Kiv Avgvi Rb¨ KwVb nZ|

13. Avwg gbgiv Ges welYœ Abyfe KiZvg|

14. Avgvi Kv‡R evav nq Ggb †h †Kvb wRwbmB Avgvi Kv‡Q Amn¨ jvMZ|

15. Avgvi g‡b nZ GB eywS Avwg nVvr Zxeªfv‡e AvZ¼MÖ¯Í nw”Q|

16. †Kvb wKQz‡ZB Avwg †ekx AvMÖnx n‡Z cviZvg bv|

17. Avwg Abyfe KiZvg e¨w³ wn‡m‡e Avgvi we‡kl †Kvb g~j¨ †bB|

18. Avwg Abyfe KiZvg Avwg GKUz‡ZB g‡b e¨v_v cvB|

19. kvixwiK cwikªg bv Ki‡jI Avwg ü`wc‡Ûi KvR Kiv eyS‡Z cviZvg

(†hgb: ü`¯ú›`b e„w×i Abyf~wZ ev eyK aodo Kiv, ü`wc‡Ûi ¯ú›`‡b e¨vNvZ)|

20. h_vh_ Kvib QvovB Avwg fxZ-mš¿̄ Í †eva KiZvg|

21. RxebUv A_©nxb e‡j g‡b nZ|

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 

0   1   2   3 
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Appendix - F 

Consent Form (English) 

Researcher:  May Cho Min  

Doctoral Program 2nd Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence and relational quality of university 

students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix - F 

Study 2 Questionnaire (English) 

Section A 

1. Please select and mark ✓ in the checkbox or fill in the information requested. 
(1) Gender                � Male          � Female        (2) University                       ______________ 

(3) Age                               ________ years old 
 

(4) Education level      
� Bachelor’s degree        _______  year 

� Master’s degree    � Doctorate degree 
(5) Marital Status    � Single        � Married (6) Religion                           ______________ 

(7) Do you have a job?  
� Yes, full time  � Yes, part-time   � No 
Working hours      ________ hours per week 

(8) 
 

Do you live with your family?   
� Yes    � No 
 
Type of family  
� Nuclear family (Parents, Siblings) 

� Extended family 
 
Number of family members  _____ people 

(9) Number of siblings     
� 0            � 1             � 2    

� 3 and above, please specify   ________    
Birth order  
� 1st born    � 2nd born 

� 3rd born   � Others, please specify ____ 
(10) Father’s Education Level  
� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 

(11) Mother’s Education Level  
� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 
 

Section B 
2. The questions below are designed to provide a better understanding of how you deal with your emotions 
in daily life. Please answer each question spontaneously, taking into account the way you would normally 
respond. There are no right or wrong answers as we are all different on this level. For each question, you 
will have to give a score on a scale from 1 to 5, with 1 meaning that the statement does not describe you 
at all or you never respond like this, and 5 meaning that the statement describes you very well or 
that you experience this particular response very often. For each of the following statements, please 
circle the appropriate number on the scale that you feel is most appropriate in describing you. 
1  As my emotions arise I don't understand where they come from. 1 2 3 4 5 
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2  I don't always understand why I respond in the way I do. 1 2 3 4 5 

3  If I wanted, I could easily influence other people's emotions to achieve 
what I want. 

1 2 3 4 5 

4  I know what to do to win people over to my cause. 1 2 3 4 5 

5  I am often a loss to understand other people's emotional responses. 1 2 3 4 5 

6  When I feel good, I can easily tell whether it is due to being proud of 
myself, happy or relaxed.   

1 2 3 4 5 

7  I can tell whether a person is angry, sad or happy even if they don't talk 
to me. 

1 2 3 4 5 

8  I am good at describing my feelings. 1 2 3 4 5 

9  I never base my personal life choices on my emotions. 1 2 3 4 5 

10  When I am feeling low, I easily make a link between my feelings and a 
situation that affected me. 

1 2 3 4 5 

11  I can easily get what I want from others. 1 2 3 4 5 

12  I easily manage to calm myself down after a difficult experience. 1 2 3 4 5 

13  I can easily explain the emotional responses of the people around me. 1 2 3 4 5 

14  Most of the time I understand why people feel the way they do. 1 2 3 4 5 

15  When I am sad, I find it easy to cheer myself up. 1 2 3 4 5 

16  When I am touched by something, I immediately know what I feel. 1 2 3 4 5 

17  If I dislike something, I manage to say so in a calm manner. 1 2 3 4 5 

18  I do not understand why the people around me respond the way they 
do. 

1 2 3 4 5 

19  When I see someone who is stressed or anxious, I can easily calm them 
down. 

1 2 3 4 5 

20  During an argument I do not know whether I am angry or sad. 1 2 3 4 5 

21  I use my feelings to improve my choices in life. 1 2 3 4 5 

22  I try to learn from difficult situations or emotions. 1 2 3 4 5 

23  Other people tend to confide in me about personal issues. 1 2 3 4 5 

24  My emotions inform me about changes I should make in my life. 1 2 3 4 5 

25  I find it difficult to explain my feelings to others even if I want to. 1 2 3 4 5 

26  I don't always understand why I am stressed. 1 2 3 4 5 

27  If someone came to me in tears, I would not know what to do. 1 2 3 4 5 

28  I find it difficult to listen to people who are complaining. 1 2 3 4 5 

29  I often take the wrong attitude to people because I was not aware of 
their emotional state.  

1 2 3 4 5 

30  I am good at sensing what others are feeling. 1 2 3 4 5 

31  I feel uncomfortable if people tell me about their problems, so I try to 
avoid it. 

1 2 3 4 5 



	

	 219 

32  I know what to do to motivate people. 1 2 3 4 5 

33  I am good at lifting other people's spirits. 1 2 3 4 5 

34  I find it difficult to establish a link between a person's response and 
their personal circumstances. 

1 2 3 4 5 

35  I am usually able to influence the way other people feel. 1 2 3 4 5 

36  If I wanted, I could easily make someone feel uneasy. 1 2 3 4 5 

37  I find it difficult to handle my emotions. 1 2 3 4 5 

38  The people around me tell me I don't express my feelings openly. 1 2 3 4 5 

39  When I am angry, I find it easy to calm myself down. 1 2 3 4 5 

40  I am often surprised by people's responses because I was not aware 
they were in a bad mood. 

1 2 3 4 5 

41  My feelings help me to focus on what is important to me. 1 2 3 4 5 

42  Others don't accept the way I express my emotions. 1 2 3 4 5 

43  When I am sad, I often don't know why. 1 2 3 4 5 

44  Quite often I am not aware of people's emotional state. 1 2 3 4 5 

45  Other people tell me I make a good confidant. 1 2 3 4 5 

46  I feel uneasy when other people tell me about something that is 
difficult for them. 

1 2 3 4 5 

47  When I am confronted with an angry person, I can easily calm them 
down. 

1 2 3 4 5 

48  I am aware of my emotions as soon as they arise. 1 2 3 4 5 

49  When I am feeling low, I find it difficult to know exactly what kind of 
emotion it is I am feeling. 

1 2 3 4 5 

50  In a stressful situation I usually think in a way that helps me stay calm. 1 2 3 4 5 

 

Section C 
3. Please fill in the blanks and circle the appropriate answers. 
(1)  How many friends do you have at the university? _________ Close friends 

_________ Casual friends 
(2)  How much time have you spent alone? _________ % per week 
(3)  How frequently have you done things alone as opposed 

to with a friend? 
_________ % per week 

(4)  How often have you done things with your peer group? _________ times per week (frequency)  
(5)  How often have you participated in the group activities? _________ times per week (frequency) 

(6)  Satisfaction with quality of friendships (Please circle the 
appropriate number.)	

Less     1     2     3     4     5     6     7   More 
than expected                         than expected   

(7)  Satisfaction with number of friends at the university 
(Please circle the appropriate number.) 

Less     1     2     3     4     5     6     7   More 
than expected                         than expected   
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4. We all have a number of people who are important to us. You will be rating your relationships with 
some of these people in the following.  Right now, we want you to describe six types of people you will 
rate.  
(1)  Your best same-

sex friend	 
How long have you been friends? (Please specify months/ years) ___________ 
Your close friend’s age ___ years old 

(2)  Your best opposite-
sex friend		
(This must be 
someone other than 
your boy/girlfriend.) 

How long have you been friends? (Please specify months/ years) __________ 
Your friend’s age ________ years old 

(3)  Your boyfriend or 
girlfriend 
 

Do you currently have a boy/girlfriend or romantic friend?   � Yes    � No        
How long have you been romantic friends?(Please specify months/years) ____ 
Your boyfriend/ girlfriend’s age ________ years old 

(4)  Your sibling Please pick the sibling you consider to be most important/closest to you.  (If 
several are equally important/close, just select one.)  If you do not have a 
sibling, leave these questions blank. 
Your sibling’s gender � Male     � Female                                 
Your sibling’s age ________ years old 

(5)  Your mother Check the one mother figure you will be describing. (If you have more than 
one, choose the one you think of as your primary mother figure.) 
� Biological/ Adopted Mother     � Step-Mother        � Other   ________ 
Your mother’s age ________ years old 

(6)  Your father	 Check the one father figure you will be describing. (If you have more than 
one, choose the one you think of as your primary mother figure.) 
� Biological/ Adopted Father     � Step-Father        � Other   ________ 
Your father’s age ________ years old 

The questions below ask about your relationships with the six types of people listed on the right.  On each 
blank line, write one number from 1 to 5.  Please look at the top left of the page to see what each number 
means.   
! If you do not have a boy/girlfriend, please leave “Boy/Girlfriend” column blank.  
! If you do not have a sibling, please leave “Sibling” column blank. 
 1 = Never or hardly at all 

2 = Seldom or not too much 
3 = Sometimes or somewhat 
4 = often or very much 
5=ALWAYS or EXTREMELY much 
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1  How often do you spend fun time with these people?       

2  How often do you tell these people things that you don’t want 
others to know? 

      

3  How often do these people push you to do things that you don’t 
want to do?  

      

4  How happy are you with your relationship with these people?       

5  How often do you and these people disagree and quarrel with 
each other?  
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6  How often do you turn to these people for support with 
personal problems? 

      

7  How often do these people point out your faults or put you 
down? 

      

8  How often do these people praise you for the kind of person 
you are? 

      

9  How often do these people get their way when you two do not 
agree about what to do? 

      

10  How often do these people not include you in activities?       

11  How often do you and these people go places and do things 
together? 

      

12  How often do you tell these people everything that you are 
going through? 

      

13  How often do these people try to get you to do things that you 
don’t like? 

      

14  How much do you like the way things are between you and 
these people? 

      

15  How often do you and these people get mad at or get in fights 
with each other? 

      

16  How often do you depend on these people for help, advice, or 
sympathy? 

      

17  How often do these people criticize you?       

18  How often do these people seem really proud of you?       

19  How often do these people end up being the one who makes the 
decisions for both of you? 

      

20  How often does it seem like these people ignores you?       

21  How often do you play around and have fun with these people?       

22  How often do you share secrets and private feelings with these 
people? 

      

23  How often do these people pressure you to do the things that he 
or she wants? 

      

24  How satisfied are you with your relationship with these people?       

25  How often do you and these people argue with each other?       

26  When you are feeling down or upset, how often do you depend 
on these people to cheer things up? 

      

27  How often do these people say mean or harsh things to you?       

28  How much do these people like or approve of the things you do?       

29  How often do these people get you to do things their way?       

30  How often do it seem like these people do not give you the 
amount of attention that you want? 

      

 
Thank you for your cooperation. 
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Appendix – G 

Consent Form (Japan) 

 
 

May Cho Min 
Email : maycho.mn@gmail.com 
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Appendix - G 
Study 2 Questionnaire (Japan) 
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ĶĶ ĭŻ
ŮŰƑřƄş�´ųšƍţŶŝŵŞƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

Ķķ ĭ
Ż��ÎŸ6{ŶƨŭŻ
Ż�
ÎŸ	�ŶƑĜďųšƍţŶżĠ

ŧŘŶ�Ũƍĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

Ķĸ ĭŮŘŴŘŻO<ƨŻ
ŮŰŻ´�ŰŹtģƑ�ŚƍţŶŝŵŞƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ĶĹ ĭŭřŧƊřŶ}ŚŽıÜ3Ź
Ƒ�aŹťūƍţŶŝŵŞƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

Ķĺ ĭì$Ż��Ƒ��ş7ƌ�řţŶżĠŧŘŶ}řĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ĶĻ ĭ?ƌŻ
ŮŰżƨÖŝì$Ż´�ŰƑÄÐŹðÅŧŴŘŸŘŶøřĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

Ķļ ĭ|űŴŘƍ�ƨì$ƑîŰÒŜūƍţŶżÜ3ůŶ}řĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĳ ĭ
Ż¬\ŝ�ŘţŶŹ´ŝŲŘŴŘŸŘŮƇŹƨŭŻ
Ż6{ŹĪ

şţŶŝSŘĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĴ ĭì$ŹŶűŴęóŸţŶŹºÏũƍŻŹƨì$Ż´�Űŝ+šŹŸƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĵ ĭŻ
ŮŰżƨÖŝ��ƑðÅũƍ��Ƒ8š�ƎŴşƎŸŘĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĶ ĭì$ŝ�ŧŘ�ƨŭŻÆÉŝ$ŜƋŸŘţŶŝSŘĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķķ ĭ
Ż��ŻÂ�ŝĥäŹ$ŜƋŸşŸƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĸ ĭŻ
ŮŰżÖŻţŶƑƨÑăŝŵŞƍ5
ůŶøűŴşƎƍĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĹ ĭŻ
ŮŰŝƨŭŻ
ŝ�ŚŴŘƍBĦƑýŧŴşƍŶƨ\Ÿ´�Ű

ŹŸƍĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ
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ķĺ ĭ|űŴŘƍ
Ŷ#�űŮ�ƨÜ3ŹŭŻ
ƑîŰÒŜūƍţŶŝŵŞ

ƍĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķĻ ĭì$Ż�Ź��ŝÇŨŮ�ƨŭŻ��ŹũŠŹ´ŝŲşĭ Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ķļ ĭîŰČƒŵŘƍ�ƨì$ŝŷŻƊřŸ��Ƒ�ŨŴŘƍŻŜƑ¯ÔŹ

ÓƍţŶżĠŧŘŶ}řĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ĸĳ ĭƗƚƢƗŝSŘÂ·ŵżƨì$ƑîŰÒŜūƍŻŹuÚŲ�¸ŵŮ

ŘŴŘæŚŴŘƍĭ

Ĵĭ ĵĭ Ķĭ ķĭ ĸĭ

ĭ

łŉňōŊŌŋĭŁĭ

ĶĲĭ��ŻćBŹŲŘŴŒĭzóŸ�NƑû�ŧŴşůťŘœĭ

Ĵ ĭÅJ=ŨT`Ż5ēż�
ŘƄũŜľĭ
ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ 
ĭ

öŧŘ5ēĭ ĭ ĭ ĭ ĭ ĭ 
ĭ

ħôÓƌØnĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ 
ĭ

ĵ ĭkLŵ Ĵ �ŵĈŞŴŘƍěŹĭ
Ĵ 
ŵĒŤũ)<ĭ ĭ ĭ ĭ ĭ ĭĮĭ

5
ŶĒŤũ)<ĭ ĭ ĭ ĭ ĭ ĭĮĭ

ĭ

ĭ ĭ ĭ ĭ ĭ

Ķ ĭ Ĵ ĐěŻřŰŒĈŞŴŘƍěŹƤƤƤĭ
ĭ

Ķĭįņİĭ5
Ŷ�ãŹï-ũƍ�ěƫĭ

ĐŹÞĭ ĭ ĭ ĭ ĭ Fĭ

Ĵ �ƬƬƬƦ�ěƧĐŻ<ùƬƬƬƬƬƦ�ěƧĭ

ĭ

ĭ

ĭ

Ķĭ įŇİĭĴ 
ŵżŸş�ƋŜŻğGĭ Ʀ�ŚŽœƛƔ

ƚŒŸŷƧŵ»-ũƍ�ěƫĭ

ĐŹÞĭ ĭ ĭ ĭ ĭ Fĭĭ

Ĵ �ƬƬƬƦ�ěƧĐŻ<ùƬƬƬƬƬƦ�ěƧĭ

ĭ

ķ ĭ5
Ĝ�ŹĜũƍ¾ĉnĭ
įĖrŸ�^ ĴŲŹŐƑ�šŴşůťŘİĭ

į�¾İĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ į¾ĉİĭ

ĭĴĭ ĭĭĭĭĵĭ ĭĭĭĭĶĭ ĭĭĭĭķĭ ĭĭĭĭĸĭ ĭĭĭĭĭĹĭ ĭĭĭĭĺĭ

ĸ ĭ T`Ż5
�ŹĜũƍ¾ĉnĭ
įĖrŸ�^ ĴŲŹŐƑ�šŴşůťŘİĭ

į�¾İĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ į¾ĉİĭ

ĭĴĭ ĭĭĭĭĵĭ ĭĭĭĭĶĭ ĭĭĭĭķĭ ĭĭĭĭĸĭ ĭĭĭĭĭĹĭ ĭĭĭĭĺĭ

ĭ

ķĲĭĂƈŝì$ŹŶűŴT%Ÿ
ŝŘƄũœ��ŵżŒŭřŧŮ
ŔŶŻĜ�ŹŲŘŴü�ŧŴ�ťŘœţţŵ

żŒü�eĆŝ Ĺ
ŘƄũœ�û Ĺ
ŶŻĜ�ŹŲŘŴûčŧŴ�ťŘœĭ

(1) Ê~Żö5ĭ
ŭŻÊ~Żö5ŶŻ�Ş<ŘŻĚťĭ ŅŅŅŅŅŅŅŅŅŅŅlĭ ĭ ĭ ŅŅŅŅŅŅŅŅŅŅŅŜ¡ĭ

Ê~Żö5ŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ

(2) V~Żö5ĭ
ŭŻV~Żö5ŶŻ�Ş<ŘŻĚťĭ ŅŅŅŅŅŅŅŅŅŅŅlĭ ĭ ĭ ŅŅŅŅŅŅŅŅŅŅŅŜ¡ĭ

V~Żö5ŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ

(3) �
ĭ
Å_�
żŘƄũŜœĭ ĭ ŏĭżŘĭĭĭĭŏĭŘŘŚĭĭĭĭĭ

ŭŻ�
ŶŻ�Ş<ŘŻĚťĭ ŅŅŅŅŅŅŅŅŅŅŅlĭ ĭ ĭ ŅŅŅŅŅŅŅŅŅŅŅŜ¡ĭ

�
ŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ

(4) �oƤYXĭ
öŧŘ�oƤYXƑƪ
ėƒŵşůťŘœƈŧ�oƤYXŝŘŸŘO<Œŕ�oƤYXŖŻżĨŽŧŴ

şůťŘœĭ

�oƤYXŻ~'ĭĭĭĭĭĭĭĭĭĭŏĭÊĭ ĭ ĭĭĭĭĭĭĭŏĭVĭ

�oƤYXŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ

(5) ³öĭ
ĖrŸė�êŹőƑ�ŧŴşůťŘœĭ

ŏ³öĭ ŏåÆŻ³ĭĭĭĭĭĭĭĭŏĭŭŻƦ�ąçŸŷƧĭĭŅŅŅŅŅŅŅŅĭĭ

³öŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ

(6) Áöĭ
ĖrŸė�êŹőƑ�ŧŴşůťŘœĭ

ŏÁöĭ ĭ ŏåÆŻÁĭ ĭ ŏŭŻƦ�ąçŸŷƧĭĭŅŅŅŅŅŅŅŅĭĭĭ

ÁöŻlĬĭĭĭĭĭĭĭĭĭ ĭ ĭ ĭ ĭ °ĭ
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��ŻćBżŒ:Ź�ŢƋƎŮ Ĺ 
Ż
ŔŶŒŗŸŮŻĜ�ŹŲŘŴfźƍƈŻŵũœ;ÙÍŹ Ĵ�

ĸ ƄŵŻ�^ Ĵ ŲƑû�ŧŴşůťŘœ;ė�êŻ�@ŹŲŘŴżŒi�Ż�Ë�ƑôŴşůťŘœŎĭ

ŗŸŮŹ�
ŝŘŸŘO<Œŕ�
ŖŻżĨŽŧŴşůťŘœŎĭ�oƤYXŝŘŸŘO<Œŕ�oƤYXŖ

ŻżĨŽŧŴşůťŘœĭ

ĭ

ĭ Ńė�êńĭ

ĴĭĽĭŸŘŒƄŮżƂŶƒŷŸŘĭ

ĵĭĽSgżŗƍƩSgżŭřŵŗƍĭ

ĶĭĽĭŗƍƩŭřŵŗƍĭ

ķĭĽĭŶŴƈƊşŗƍƩŶŴƈŭřŵŗƍĭ

ĸĽ�ĢjŹƊşŗƍƩĢjŹŭřŵŗƍĭ

Ê

~

Ż

ö

5ĭ

V

~

Ż

ö

5ĭ

�


ĭ

�

oƤ

Y

Xĭ

³

öĭ

Á

öĭ

Ĵ ĭŗŸŮżţŻ
ŶŷŻşƋŘªŧŘ�ěƑ!ŹŧƄũŜĭ Ķĭ Ĵĭ Ķĭ ĵĭ ķĭ ķĭ

ĭ

ĭ

ĭ Ńė�êńĭ

ĴĭĽĭŸŘŒƄŮżƂŶƒŷŸŘĭ

ĵĭĽSgżŗƍƩSgżŭřŵŗƍĭ

ĶĭĽĭŗƍƩŭřŵŗƍĭ

ķĭĽĭŶŴƈƊşŗƍƩŶŴƈŭřŵŗƍĭ

ĸĽ�ĢjŹƊşŗƍƩĢjŹŭřŵŗƍĭ

Ê

~

Ż

ö

5ĭ

V

~

Ż

ö

5ĭ

�


ĭ

�

oƤ

Y

Xĭ

³

öĭ

Á

öĭ

Ĵ ĭŗŸŮżţŻ
ŶŷŻşƋŘªŧŘ�ěƑ!ŹŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵ ĭŗŸŮżŷŻşƋŘţŻ
ŹŒ
ŹÓƋƎŮşŸŘƊřŸ×dƑ�Ű�š

ƄũŜĭ

ĭ ĭ ĭ ĭ ĭ ĭ

Ķ ĭĭ ţŻ
żŷŻşƋŘŗŸŮŹŒŗŸŮŝŧŮşŸŘţŶƑťūƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ķ ĭŗŸŮżŒţŻ
ŶŻĜ�ŹŷŻşƋŘmūƑ�ŨƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĸ ĭŗŸŮŶţŻ
żŷŻşƋŘDEŧŮƌƨ�ôŝĔűŮƌŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĺ ĭŗŸŮżŷŻşƋŘţŻ
Ź�
ÎŸBĦƀŻ�+ƑµƇƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĺ ĭţŻ
żŷŻşƋŘŗŸŮŻ®¿Ƒ��ŧŮƌ�&ŧŮƌŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ļ ĭţŻ
żŷŻşƋŘŗŸŮŻ
ŶŸƌƑòƇŴşƎƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ ĭ

ļ ĭ�ôŝeÚŧŮ�ƨŷŻşƋŘţŻ
ŝ.ŰƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵĳ ĭţŻ
żŷŻşƋŘŗŸŮƑ»-ŜƋĝRŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĴĴ ĭŗŸŮżţŻ
ŶŷŻşƋŘ#ŜšŮƌ�ŜƑŧŮƌŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵĵ ĭŗŸŮżŷŻşƋŘţŻ
Źƨ�áĩŧŴŘƍţŶƑýŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĴĶ ĭţŻ
żŷŻşƋŘŗŸŮŹƨŗŸŮŝŧŮşŸŘţŶƑťūƊřŶŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵķ ĭŗŸŮżƨţŻ
ŶŻĜ�ŻÅÂŹŲŘŴíŘŶ}űŴŘƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵĸ ĭŗŸŮŶţŻ
żŷŻşƋŘıÑ�ŹëƑÚŴŮƌDEŧŮƌŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĴĹ ĭŗŸŮżŷŻşƋŘţŻ
Ź�+Ɖ+øƨ!�ƑµƇƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵĺ ĭţŻ
żŷŻşƋŘŗŸŮƑĢĠŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĴĻ ĭţŻ
żŷŻşƋŘŗŸŮŻţŶƑþƌŹ}űŴŭřŵũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ĵļ ĭŷŻşƋŘƨţŻ
ż ĵ
ŻBĦŹŲŘŴ àÎŹ¶�Ƒ�ŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĳ ĭŗŸŮżŷŻşƋŘţŻ
ŹÀõťƎŴŘƍŶ�ŨƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĴ ĭŗŸŮżţŻ
ŶŷŻşƋŘđƒůƌªŧƒůƌŧŴŘƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĵ ĭŗŸŮżŷŻşƋŘţŻ
ŹıŗŸŮŻ×dƉ´�ŰƑ�Ű�šƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ



	

	 228 

ĭ Ńė�êńĭ

ĴĭĽĭŸŘŒƄŮżƂŶƒŷŸŘĭ

ĵĭĽSgżŗƍƩSgżŭřŵŗƍĭ

ĶĭĽĭŗƍƩŭřŵŗƍĭ

ķĭĽĭŶŴƈƊşŗƍƩŶŴƈŭřŵŗƍĭ

ĸĽ�ĢjŹƊşŗƍƩĢjŹŭřŵŗƍĭ

Ê

~

Ż

ö

5ĭ

V

~

Ż

ö

5ĭ

�


ĭ

�

oƤ

Y

Xĭ

³

öĭ

Á

öĭ

ĵĶ ĭţŻ
żŷŻşƋŘŗŸŮŹıìĊŻ¢ƅĎƌŹƉƍƊřŹqóŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵķ ĭŗŸŮżƨţŻ
ŻĜ�ŹŲŘŴŷŻşƋŘ¾ĉŧŴŘƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĸ ĭŗŸŮżţŻ
ŶŷƎşƋŘúĄŧƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĹ ĭîŰČƒŵŘƍ�Ɖ�ƒŵŘƍ�ŹƨŷŻşƋŘţŻ
ŝ	�ƑWċŧŴ

şƎƍŶ£vŧŴŘƄũŜĭ

ĭ ĭ ĭ ĭ ĭ ĭ

ĵĺ ĭţŻ
żŷŻşƋŘŗŸŮŹ�K�ŸţŶƉžŷŘţŶƑøŘƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵĻ ĭţŻ
żŷŻşƋŘŗŸŮŻė�ƑWƒůƌƨÿƇŴşƎƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĵļ ĭŷŻşƋŘƨţŻ
żŗŸŮƑì$Ż}ŘĎƌŹï-ťūƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

Ķĳ ĭţŻ
ŝŗŸŮŹ0$ŹĜyƑƈűŴşƎŸŘŶŷŻşƋŘ�ŨŴŘƄũŜĭ ĭ ĭ ĭ ĭ ĭ ĭ

ĭ

śÌƎťƄŵŧŮœƓƣƖƥƚż��ŵũœĭ

¥�żŤ2*ŘŮůŞŒĀŹŗƌŝŶřŤŦŘƄŧŮœĭ
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Appendix - H 

Consent Form (Myanmar) 

Researcher:  May Cho Min  

Doctoral Program 2nd Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence and relational quality of university 

students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix – H 
Study 2 Questionnaire (Myanmar) 

okawoear;cGef;vTm 

tydkif; (u) 

1/atmufygtaMumif;t&mrsm;udk aocsmpGmzwfjyD; oifESifhudkufnDaomtcsufudk Â vkyfía½ G;cs,fay;yg/ 

vdktyfygu owfrSwfxm;aom ae&mwGif jznfhpGufay;yg/ 

(1) usm;^r                    � usm;          � r   (2) wuúodkvf                      ______________ 
(3) touf                       _____________  ESpf 

 
(4) ,ckwufa&mufaeaomtwef; 

� Bachelor’s degree     _______  year 
� Master’s degree    � Doctorate degree 

(5) tdrfaxmif&dS^r&dS    � &dSygonf     � r&dSyg (6) udk;uG,fonfhbmom    ______________ 
(7) tvkyftudkif 

�tjrJwrf;tvkyftudkif&dSygonf/  

�tcsdefydkif;tvkyftudkif&dSygonf/ �r&dSyg/ 
tvkyftudkif&dSygu oDwif;ywfwpfywfwGif 
yQrf;rQ tvkyfvkyfaom em&D     ________  

(8) 
 

,ck rdbESifhtwl ae^rae    

�rdbESifhtwlae    �rdbESifhtwlrae 
 
rdbESifhtwlraeygu oif ,ckaexdkifaomae&m 

�wuúodkvftaqmif 

�udk,fydkiftcef; 

�aqGrsKd;rsm;ESifhtwlaejcif; 

�iSm;aeaomtcef; 

�tjcm; ______________ 
 
rdom;pkESifhtwlaeygutwlaerdom;pkOD;a&___ OD; 
 
,ck oifaeaomae&mrS wuúodkvfodkU oGm;&ef 
Mumcsdef ____________ rdepf  

(9) armifESr ta&twGuf 
� arG;csif;r&dSyg/    � 1 OD;           � 2 OD;    
� 3 OD;ESifh txufjzpfygu ta&twGufudk 

twdtus azmfjyay;yg/   ________  OD; 
 
oifonf armifESrrsm;xJwGif  

�  tMuD;qHk;        � 'kwd,ajrmuf 

� wwd,ajrmufESifhtxuf jzpfygu  
twdtus azmfjyay;yg/ ______ ajrmuf 

(10) zcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 
� rlvwef;wufzl;ygonf 
� rlvwef;atmif 
� tv,fwef;atmif 
� txufwef;atmif 
� bGJUwpfck&xm;ygonf 
� Master bGJU& 
� PhD bGJU& 
� rodyg 

(11) rdcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 
� rlvwef;wufzl;ygonf 
� rlvwef;atmif 
� tv,fwef;atmif 
� txufwef;atmif 
� bGJUwpfck&xm;ygonf 
� Master bGJU& 
� PhD bGJU& 
� rodyg 

 

tydkif; (c) 

2/ atmufyg taMumif;t&mwpfckpDudk aocsmpGmzwfjyD; oifESifhudkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 1   2   3   4   5 ) 

1=vHk;0rawGUMuHK&yg             2=awGUMuHK&cJygonf                 3=wpfcgwpf&HawGUMuHK&ygonf          

4=rMumcPawGUMuHK&ygonf     5=tjrJwrf;awGUMuHK&ygonf 

(1)  uREkfyfonf pdwfcHpm;rIrsm; ay:xGufvmaomtcg b,fvdkaMumifh  

xdkuJhodkU cHpm;&onfudk em;rvnfyg/ 

1 2 3 4 5 

(2)  wpfpHkwpfckudk wkHUjyefjyD;vQif tb,faMumifh xdkuJhodkU jyKrlwHkUjyef 

rdonfudk tjrJvdkvdk em;rvnfbJ jzpfwwfygonf/  

1 2 3 4 5 

(3)  uREkfyfomtvdk&dSvQif xdkvdkcsifaomt&mudk&&ef tjcm;olrsm;\ 

pdwfcHpm;csufrsm;udk tvG,fwulvTrf;rdk;Edkifygonf/ 

1 2 3 4 5 
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(4)  uREkfyfonf tjcm;olrsm;udk udk,fhbufygatmif qGJaqmif&ef rnfodkU 

aqmif&Guf&rnfudk odygonf/ 

1 2 3 4 5 

(5)  uREkfyfonf tjcm;olrsm;\ pdwfcHpm;csufwHkUjyefrIrsm;udk rMumcP 

em;rvnfbJ jzpfwwfygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf pdwfcHpm;csufaumif;rGefaeonfhtcg rdrdudk,fudk *kPf,l 

aewmaMumifhvm;odkUr[kwfaysmfaewmaMumifhvm; odkUr[kwfpdwfvuf 

ayghyg;aewmaMumifhvm;ponfwdkUudk tvG,fwulajymjyEdkifygonf/ 

1 2 3 4 5 

(7)  tjcm;olrsm;u uREkfyfudk EIwfrS xkwfazmfrajymvQifawmifrS uREkfyfonf 

vlwpfa,muf pdwfqdk;aeovm; odkUr[kwf 0rf;enf; aeovm; 

odkUr[kwf aysmfaeovm; ponfwdkUudk ajymjyEdkifygonf/ 

1 2 3 4 5 

(8)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udkaumif;pGmazmfjywwfygonf/  1 2 3 4 5 

(9)  uREkfyf\udk,fa&;udk,fwmb0ESifhywfoufaoma&G;cs,frIrsm;vkyf&mwGif 

pdwfcHpm;csufrsm;tay:rlwnfí vkyfaqmifavhr&dSyg/ 

1 2 3 4 5 

(10)  uREkfyfonf pdwftm;i,faeonfhtcg xdkcHpm;csufESifh uREkfyfudk pdwf 

tm;i,fapaomtajctaewdkUudk tvG,fwulqufpyf,lwwfygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf tjcm;olrsm;xHrS uREkfyfvdkcsifonfht&mrsm;udk tvG,fwul 

&,lEdkifygonf/ 

1 2 3 4 5 

(12)  uREkfyfonf tcuftcJwpfckudk awGUMuHKjyD;aomtcg rdrdudk,fudk 

pdwfwnfjidrfoGm;atmif tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(13)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;\pdwfcHpm;csufwHkUjyefrIrsm;udk 

tvG,fwul &Sif;jyEkdifygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf tjcm;olrsm; tb,faMumifh xdkuJhodkU cHpm;ae&onfudk 

rsm;aomtm;jzifh owdjyKrdygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf 0rf;enf;aeaomtcg rdrdukd,fudk jyefvnf pdwf&Tifvef; 

vmatmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf wpfpHkwpfckaMumifh pdwfxdcdkufaeaomtcg 

xdkpdwfcHpm;csufudk csufcsif; owdxm;rdygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf wpfpHkwpfckudk rESpfoufvQif rESpfoufaMumif; 

wnfjidrfaom[efyefjzifh ajymqdkEdkifygonf/ 

1 2 3 4 5 

(18)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;u tb,faMumifh xdkuJhodkU 

jyKrlwkHUjyefMuonfudk em;rvnfyg/ 

1 2 3 4 5 

(19)  uREkfyfonf pdwfzdpD;rIrsm;aeaom odkUr[kwf pdk;&drfylyefaeaom 

wpfpHkwpfa,mufudkawGUaomtcg xdkoludk pdwfwnfjidrfvmatmif 

tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tjiif;yGm;aepOf rdrdudk,fudk pdwfqdk;aevm; odkUr[kwf 

0rf;enf;aevm; ponfwdkUudk aocsmrodyg/ 

1 2 3 4 5 

(21)  uREkfyfonf b0\a&G;cs,frIrsm;udk wdk;wufaumif;rGefap&ef 

uREkfyf\pdwfcHpm;csufrsm;udk toHk;jyKwwfygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf cufcJaomtajctaersm; odkUr[kwf cufcJaom 

pdwfcHpm;csufrsm;rS oifcef;pm&,lEdkifatmif MudK;pm;ygonf/ 

1 2 3 4 5 

(23)  tjcm;olrsm;u udk,fa&;udk,fwmudpörsm;ESifh ywfoufí uREkfyfudk 

,HkMunfpGm ajymjywwfygonf/ 

1 2 3 4 5 

(24)  uREkfyf\pdwfcHpm;csufrsm;u uREkfyfb0wGif jyKvkyfoifhonfh 

tajymif;tvJrsm;ESifhywfoufí uREkfyfudk owday;wwfygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk tjcm;olrsm;tm; 

&Sif;jycsifaomfvnf; &Sif;jy&ef tcuftcJ&dSygonf/ 

1 2 3 4 5 
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(26)  uREkfyfonf tb,faMumifhpdwfzdpD;ae&onfudktjrJvdkvdkem;rvnfyg/ 1 2 3 4 5 

(27)  wpfpHkwpfa,mufu uREkfyfxHodkU rsuf&nfrsm;usí a&mufvmygu 

bmvkyfay;&rSef; rodyg/ 

1 2 3 4 5 

(28)  tjcm;olrsm;\ nnf;nLaerIrsm;udk em;axmifay;&ef uREkfyftwGuf 

cufcJygonf/ 

1 2 3 4 5 

(29)  uREkfyfonf tjcm;olrsm;\pdwfcHpm;csufrsm;udk owdrxm;rd 

onfhtwGuf xdkolrsm;tay: rMumcP oabmxm;vGJrdygonf/ 

1 2 3 4 5 

(30)  uREkfyfonftjcm;olrsm;cHpm;ae&onfrsm;udkaumif;pGmem;vnfygonf/ 1 2 3 4 5 

(31)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJjyóemrsm;udk 

ajymjyvmvQif pdwftaESmifht,SufjzpfaomaMumifh xdkuJhodkUaom 

udpöörsKd;udk a&SmifEkdif&ef MudK;pm;ygonf/ 

1 2 3 4 5 

(32)  uREkfyfonf tjcm;olrsm;udk vIHUaqmfwGef;tm;ay;&ef vkyfaqmif&rnfh 

t&mrsm;udk odygonf/ 

1 2 3 4 5 

(33)  uREkfyfonftjcm;olrsm;\pdwfudkjrSifhwifay;&mwGif uRrf;usifygonf/ 1 2 3 4 5 

(34)  vlwpfa,muf\ wHkUjyefrIESifh xdkol\ udk,fa&;udk,fwm 

tajctaersm;Mum;csdwfqufMunfh&ef uREkfyftzdkUcufcJygonf/ 

1 2 3 4 5 

(35)  uREkfyfonf rsm;aomtm;jzifh tjcm;olrsm;\pdwfcHpm;csufrsm;udk 

vTrf;rdk;EdkifpGrf;&dSygonf/ 

1 2 3 4 5 

(36)  uREkfyfomvkyfcsifpdwf&dSvQif wpfpHkwpfa,mufudk pdwf'ku© a&mufatmif 

tvG,fwul vkyfEdkifygonf/ 

1 2 3 4 5 

(37)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk xdef;odrf;&ef cufcJygonf/ 1 2 3 4 5 

(38)  uREkfyfonf pdwfcHpm;csufrsm;udk yGifhyGifhvif;vif;azmfjyavh r&dS[k 

ywf0ef;usif&dSvlrsm;u uREkfyfudk ajymMuonf/ 

1 2 3 4 5 

(39)  uREkfyfonf pdwfqdk;aomtcg rdrdudk,fudk jyefvnf 

pdwfwnfjidrfvmatmif tvG,fwulvkyfEdkifygonf/ 

1 2 3 4 5 

(40)  uREkfyfonftjcm;olrsm;pdwfcHpm;csuftqifrajyonfudkowdrxm;rdonfh 

twGuf xdkolwdkU\jyKrlwHkUjyefrIrsm;udk rMumcP tHhMoavh&dSygonf/ 

1 2 3 4 5 

(41)  uREkfyf\pdwfcHpm;csufrsm;onf uREkfyftwGuf ta&;MuD;onfh 

t&mrsm;udk tm&Hkpdkufrdap&ef taxmuftuljzpfygonf/ 

1 2 3 4 5 

(42)  tjcm;olrsm;u uREkfyf\pdwfcHpm;csufrsm; xkwfazmfjyyHkudk 

vufrcHEdkifMuyg/ 

1 2 3 4 5 

(43)  uREkfyfonf 0rf;enf;aeaomtcg tb,faMumifh 0rf;enf;&onfudk 

rMumcPqdkovkd rodbJjzpfwwfygonf/ 

1 2 3 4 5 

(44)  uREkfyfonf vlrsm;\pdwfcHpm;csuftajctaeudk rMumcP 

owdrxm;rdbJ jzpfaewwfygonf/ 

1 2 3 4 5 

(45)  uREkfyfudk ,HkMunf&aomvlwpfa,muftaejzifh tjcm;olrsm;u 

&ifzGifhavh&dSygonf/ 

1 2 3 4 5 

(46)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJwpfpHkwpf&mudk 

ajymjyvmaomtcg pdwf'ku©a&muf&ygonf/ 

1 2 3 4 5 

(47)  uREkfyfonf pdwfqdk;aeaomvlwpfa,mufESifhawGUaomtcg xdkoludk 

pdwfwnfjidrfoGm;atmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(48)  uREkfyfonfpdwfvIyf&Sm;vmonfESifhwpfjydKifeufcsufcsif;owdxm;rdygonf/ 1 2 3 4 5 

(49)  uREkfyfonfpdwftm;i,faeaomtcg xdkcHpm;csufudkwdwdususod&ef 

cufcJygonf/  

1 2 3 4 5 



	

	 234 

(50)  uREkfyfonf pdwfzdpD;aeaom tajctaewGif uREkfyftm; 

pdwfwnfjidrfatmif taxmuftuljzpfEdkifaom enfvrf;wpfckudk 

rsm;aomtm;jzifh pOf;pm;ygonf/ 

1 2 3 4 5 

tydkif; (*) 

3/atmufygtaMumif;t&mrsm;udk aocsmpGmzwfjyD; owfrSwfxm;aom ae&mwGif jznfhpGufay;yg/ 

(1)  oifwufa&mufaeaomwuúodkvfwGif oli,fcsif; 

rdwfaqG rnfrQ&dSoenf;/ (cefUrSef;ajc) 

____  tvGefcifrif&if;ESD;aomolli,fcsif;rdwfaqG 
____  omrefrQomodaomolli,fcsif;rdwfaqG 

(2)  oifonf ysrf;rQtm;jzifh wpfa,mufwnf; 

oDjcm;aeavh&dSaom tcsdefrnfrQ &dSoenf;/ 

_________ % (oDwif;wpfywftwGuf) 

(3)  oifonf ysrf;rQtm;jzifh oli,fcsif; 

rdwfaqGrsm;rygbJ wpfa,mufwnf; vkyfaqmif 

avh&dSaomtcsdef rnfrQ&dSoenf;/ 

_________ % (oDwif;wpfywftwGuf) 

(4)  oifonf ysrf;rQtm;jzifh cifrif&if;EDS;aom 

oli,fcsif;rdwfaqGrsm;ESifh tkyfpkzGJUum yl;aygif; 

vkyfaqmifavh&dSaom tMudrfta&twGuf rnfrQ 

&dSoenf;/ 

_________ Mudrf (oDwif;wpfywftwGuf) 
 

(5)  oifonf ysrf;rQtm;jzifh tkyfpkvdkufvkyfaqmif 

&onfhvIyf&Sm;rIrsm;udk tMudrfta&twGufrnfrQ 

vkyfaqmifavh &dSoenf;/ 

_________ Mudrf (oDwif;wpfywftwGuf) 
 

(6)  oif\ vlrIqufqHa&; t&nftaoG;tay: 

auseyfESpfoufrI  

(oifESifhudkufnDaom eHygwfudk 0dkif;ay;yg/) 

    1     2     3     4      5     6      7 
auseyf                                                 tvGefauseyf 
ESpfoufrI                              ESpfoufrI 
r&dSyg                                                       &dSygonf  

(7)  oifwGif&dSaom oli,fcsif;rdwfaqGta&twGuf 

tay: auseyfESpfoufrI  

(oifESifhudkufnDaom eHygwfudk 0dkif;ay;yg/) 

    1     2     3     4      5     6      7 
auseyf                               tvGefauseyf 
ESpfoufrI                              ESpfoufrI 
r&dSyg                                         &dSygonf 

 

4/ uREkfyfwdkUtm;vHk;wGif uREkfyfwdkUtwGuf ta&;ygaom vlrsm;pGm&dSMuonf/ xdkolrsm;xJrS 6OD;udk a&G;cs,fjyD; 

4if;6OD;ESifhoif\aygif;oif;qufqHa&;tajctaeESifhywfoufí atmufygar;cGef;rsm;udk ajzqdkay;yg/ 

oifa&G;cs,f&rnfh 6OD;rSm atmufygtwdkif;jzpfygonf/ 

(1)oif\t&if;ESD;qHk;oli,fcsif;(Same-Sex) 

oli,fcsif;(Same-Sex) qdkonfrSm rdrdonfrdef;uav;jzpfygu rdef;uav;oli,fcsif;rdwfaqGudk qdkvdkjyD; 

rdrdonf a,musFm;av; jzpfygu a,musFm;av;oli,fcsif;rdwfaqGudk qdkvdkygonf/ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) _____________________ 

4if;oli,fcsif;\touf ______  ESpf                usm;^r    � usm;       � r   
(2)oif\t&if;ESD;qHk;oli,fcsif;(Opposite-Sex) 

oli,fcsif;(Opposite-Sex) qdkonfrSm rdrdonf rdef;uav;jzpfygu a,musFm;av;oli,fcsif;rdwfaqG 

(cspfol&nfpm;r[kwfaomyHkrSefoli,fcsif;) udkqdkvdkjyD; rdrdonf a,musFm;av;jzpfygu 

rdef;uav;oli,fcsif; (cspfol&nfpm;r[kwfaomyHkrSefoli,fcsif;) udk qdkvdkygonf/ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) ____________________ 

4if;oli,fcsif;\touf ______  ESpf                usm;^r    � usm;       � r   

(3)cspfol&nf;pm; (oifhwGif cspfol&nf;pm; r&dSygu jznfhpGuf&ef rvdktyfyg/) 

oifwGif cspfol&nf;pm; &dSygovm;/     � r&dSyg       � &dSygonf 

oifwdkUESpfOD; cspfol&nf;pm;jzpfaom umv (ESpf^vjzifh wduspGm azmfjyay;yg/) ________________ 

oifhcspfol&nf;pm;\touf ______  ESpf                usm;^r    � usm;       � r 
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 (4)armifESr 

oif\armifESrrsm;xJrS oift&if;ESD;qHk;ESifhoifhtwGufta&;MuD;qHk;aom wpfOD;udkom a&G;cs,fazmfjy 

ay;yg/ oifhwGif armifESr r&dSygu jznfhpGuf&ef rvdktyfyg/ 

4if;\touf ______  ESpf                usm;^r    � usm;       � r 

 (5)rdcif odkUr[kwf rdcifuJhodkU&if;ESD;aom tkyfxdef;ol 

� rdcift&if;       � rdaxG;     � tjcm;______________ 
rdcif\touf ______  ESpf 

 (6)zcif odkUr[kwf zcifuJhodkU&if;ESD;aom tkyfxdef;ol 

� zcift&if;       � yaxG;     � tjcm;______________ 
zcif\touf ______  ESpf 

  

atmufygar;cGef;wpfckpDudk aocsmpGmzwfjyD; txufwGif oifa&G;cs,fcJhaom6OD;ESifhywfoufí udkufnDonhf 

eHygwfudk jznfhpGufay;yg/  

1=vHk;0r[kwfyg?     2=jzpfcJonf?      3=wpfcgwpf&H?      4=rMumcP?       5=tjrJwrf; 

! oifhwGif cspfol&nf;pm; r&dSygu cspfol&nf;pm;ESihfywfoufonfhaumfvHudk jznfhpGuf&ef rvdktyfyg/ 

! oifhwGif armifESr r&dSygu armifESrESifhywfoufonfhaumfvHudk jznfhpGuf&ef rvdktyfyg/ 

 1 = vHk;0r[kwfyg 

2 = jzpfcJonf 

3 = wpfcgwpf&H 

4 = rMumcP 

5 = tjrJwrf; 

o
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(1)  uREkfyfonf xkdol (oli,fcsif;(Same-Sex)? oli,fcsif; (Opposite-

Sex)? cspfol&nf;pm;? armifESr? rdcif? zcif) ESifhtwl 

aysmf&Tifp&mtcsdefrsm;udk rnfrQ jzwfoef;&oenf;/ 

      

(2)  tjcm;olrsm;udk rodapcsifaom taMumif;t&mrsm;udk xdkoltm; 

rnfrQ ajymjyavh&dSoenf;/ 

      

(3)  oifrvkyfcsifaom udpörsm;udk vkyfaqmif&ef xdkolu oihfudk rnfrQ 

wGef;tm;ay;ygoenf;/ 

      

(4)  oifESifhxdkolwdkU\ qufqHa&;tajctaeonf oifhudk rnfrQ 

aysmf&Tifauseyfapoenf;/ 

      

(5)  oifESifhxdkolwdkUESpfOD;Mum; oabmxm;uGJvGJrI? jyóemjzpfrIrsm; 

rnfrQ &dSygoenf;/ 

      

(6)  oifonf xdkol\ udk,fa&;udk,fwmjyóemrsm;ESifh ywfoufí 

rnfrQ tultnDay;zl;ygoenf;/ 

      

(7)  xdkolu oif\trSm;rsm;? tm;enf;csufrsm;udk rnfrQ 

axmufjyzl;ygoenf;/ 

      

(8)  oifhudk xdkolu rnfrQ csD;usL;zl;ygoenf;/       

(9)  oifESifhxdkolwdkUonf wpfckckudkvkyfaqmif&mwGif oabmxm; 

uGJvGJrIrsm;jzpfaomtcg xdkolu ol\enf;vrf;twdkif; rnfrQ 

vkyfaqmifzl;ygoenf;/ 

      

(10)  vkyfief;rsm;aqmif&Guf&mwGif xdkolu oifhudk ryg0ifatmif rnfrQ 

vkyfzl;ygoenf;/ 
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(11)  oifESifh xdkolonf tcsKdUae&mrsm;odkU twlwloGm;zl;jcif;? 

vkyfief;rsm; twlwlwGJvkyfzl;jcif;rsKd; rnfrQ &dSygoenf;/ 

      

(12)  oifvkyfaqmifaeaom udpöwdkif;udk xdkoludk rnfrQ ajymjyygoenf;/       

(13)  xdkolu oifrESpfoufaomt&mrsm;udk vkyfaqmif&ef twGuf 

oifhtm; rnfrQ wGef;tm;ay;avh &dSoenf;/ 

      

(14)  oifonf oifESifhxdkolwdkUMum; qufpyfaeaom udpörsm;udk rnfrQ 

auseyfESpfoufygoenf;/ 

      

(15)  oifESifhxdkolwdkUMum; t&l;vkyfcH&rIrsm;? jyóemjzpfrIrsm; rnfrQ 

&dSygoenf;/ 

      

(16)  oifonf xkdolxHrS tultnD odkUr[kwf tMuHÓPf 

odkUr[kwfudk,fcsif;pmemrIwdkUtay: rnfrQrSDcdkae&oenf;/ 

      

(17)  xdkolu oifhudk rnfrQ a0zefavh&dSoenf;/       

(18)  xdkolu oifhtwGuf rnfrQ *kPf,laeyHkay:ygoenf;/       

(19)  oifESifhxdkolwdkUtwGuf qHk;jzwfcsufrsm;cs&mwGif xdkolu rnfrQ 

yg0ifavh&dSygoenf;/ 

      

(20)  xdkoluoifhudkvspfvsL&Ionf[k rnfrQcHpm;zl;ygoenf;/       

(21)  oifonf xdkolESifhtwl aysmf&Tifp&mudpörsm;udk rnfrQ 

MuHKawGUzl;ygoenf;/ 

      

(22)  oifonf udk,fa&;udk,fwm vQKdU0Sufcsufrsm;ESifh cHpm;csufrsm;udk 

xdkolESifhtwl rnfrQ rQa0cHpm;zl;ygoenf;/ 

      

(23)  xdkolu olvkyfcsifaom t&mrsm;udk oiftm; vkyfaqmif&ef rnfrQ 

zdtm;ay;zl;ygoenf;/ 

      

(24)  oifonf xdkolESifhaygif;oif;qufqH&onfudk rnfrQ 

auseyfESpfoufrI&dSygoenf;/ 

      

(25)  oifESifhxdkolwdkUMum; jiif;cHkrI rnfrQ jzpfzl;ygoenf;/       

(26)  oifonf pdwf"mwfusaeaomtcg odkUr[kwf pdwfuod 

uatmufjzpfaeaomtcg oifaysmf&Tifvmap&ef xdkol tay: rnfrQ 

rlwnfaeygoenf;/ 

      

(27)  xdkolu oihfudk uyfap;ESJol odkUr[kwf cufxefMurf;MuKwfol tjzpf 

rnfrQ ajymzl;ygoenf;/ 

      

(28)  xdkolu oifvkyfaqmifaeaom t&mrsm;udk ESpfouf oabmusrI 

odkUr[kwf axmufcHrI rnfrQ &dSygoenf;/ 

      

(29)  xdkolu ol\vrf;aMumif;twdkif; t&m&mudk vkyfaqmif&ef oihftm; 

rnfrQ awmif;qkdzl;ygoenf;/ 

      

(30)  oihftay: xdkol\tm&Hkpl;pdkufrIonf oifvdkcsifoavmufr&dS[k 

rnfrQcHpm;zl;ygoenf;/ 

      

 
 

Thank you for your cooperation. 



	

	 237 

 

 

 

 

 

 

 

 

 

Appendix - I 

___________________________________________________________________________ 

 

 

 

 

 

 

 

 

 

 

 

 

 



	

	 238 

Appendix - I 

Consent Form (English) 

Researcher:  May Cho Min  

Doctoral Program 2nd Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence and conflict management of 

university students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix – I 

Study 3 Questionnaire (English) 

Section A 

1. Please select and mark ✓ in the checkbox or fill in the information requested. 
(1) Gender                � Male          � Female        (2) University                       ______________ 

(3) Age                               ________ years old 
 

(4) Education level      

� Bachelor’s degree        _______  year 

� Master’s degree    � Doctorate degree 
(5) Marital Status    � Single        � Married (6) Religion                           ______________ 

(7) Do you have a job?  

� Yes, full time  � Yes, part-time   � No 
Working hours      ________ hours per week 

(8) 
 

Do you live with your family?   

� Yes    � No 
 
Type of family  

� Nuclear family (Parents, Siblings) 

� Extended family 
 
Number of family members  _____ people 

(9) Number of siblings     
� 0            � 1             � 2    

� 3 and above, please specify   ________    
  
Birth order  

� 1st born    � 2nd born 

� 3rd born   � Others, please specify ____ 
(10) Father’s Education Level  

� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 

(11) Mother’s Education Level  

� No formal schooling 

� Less than elementary school 

� Elementary school 

� Junior high school 

� High school 

� Bachelor’s degree 

� Master’s degree 

� Doctorate degree 

� I do not know 
Section B 

2. The questions below are designed to provide a better understanding of how you deal with your emotions in 
daily life. Please answer each question spontaneously, taking into account the way you would normally 
respond. There are no right or wrong answers as we are all different on this level. For each question, you will 
have to give a score on a scale from 1 to 5, with 1 meaning that the statement does not describe you at all 
or you never respond like this, and 5 meaning that the statement describes you very well or that you 
experience this particular response very often. For each of the following statements, please circle the 
appropriate number on the scale that you feel is most appropriate in describing you. 
1  As my emotions arise I don't understand where they come from. 1 2 3 4 5 

2  I don't always understand why I respond in the way I do. 1 2 3 4 5 

3  If I wanted, I could easily influence other people's emotions to achieve 
what I want. 

1 2 3 4 5 

4  I know what to do to win people over to my cause. 1 2 3 4 5 

5  I am often a loss to understand other people's emotional responses. 1 2 3 4 5 

6  When I feel good, I can easily tell whether it is due to being proud of 
myself, happy or relaxed.   

1 2 3 4 5 

7  I can tell whether a person is angry, sad or happy even if they don't talk 
to me. 

1 2 3 4 5 

8  I am good at describing my feelings. 1 2 3 4 5 
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9  I never base my personal life choices on my emotions. 1 2 3 4 5 

10  When I am feeling low, I easily make a link between my feelings and a 
situation that affected me. 

1 2 3 4 5 

11  I can easily get what I want from others. 1 2 3 4 5 

12  I easily manage to calm myself down after a difficult experience. 1 2 3 4 5 

13  I can easily explain the emotional responses of the people around me. 1 2 3 4 5 

14  Most of the time I understand why people feel the way they do. 1 2 3 4 5 

15  When I am sad, I find it easy to cheer myself up. 1 2 3 4 5 

16  When I am touched by something, I immediately know what I feel. 1 2 3 4 5 

17  If I dislike something, I manage to say so in a calm manner. 1 2 3 4 5 

18  I do not understand why the people around me respond the way they 
do. 

1 2 3 4 5 

19  When I see someone who is stressed or anxious, I can easily calm them 
down. 

1 2 3 4 5 

20  During an argument I do not know whether I am angry or sad. 1 2 3 4 5 

21  I use my feelings to improve my choices in life. 1 2 3 4 5 

22  I try to learn from difficult situations or emotions. 1 2 3 4 5 

23  Other people tend to confide in me about personal issues. 1 2 3 4 5 

24  My emotions inform me about changes I should make in my life. 1 2 3 4 5 

25  I find it difficult to explain my feelings to others even if I want to. 1 2 3 4 5 

26  I don't always understand why I am stressed. 1 2 3 4 5 

27  If someone came to me in tears, I would not know what to do. 1 2 3 4 5 

28  I find it difficult to listen to people who are complaining. 1 2 3 4 5 

29  I often take the wrong attitude to people because I was not aware of 
their emotional state.  

1 2 3 4 5 

30  I am good at sensing what others are feeling. 1 2 3 4 5 

31  I feel uncomfortable if people tell me about their problems, so I try to 
avoid it. 

1 2 3 4 5 

32  I know what to do to motivate people. 1 2 3 4 5 

33  I am good at lifting other people's spirits. 1 2 3 4 5 

34  I find it difficult to establish a link between a person's response and 
their personal circumstances. 

1 2 3 4 5 

35  I am usually able to influence the way other people feel. 1 2 3 4 5 

36  If I wanted, I could easily make someone feel uneasy. 1 2 3 4 5 

37  I find it difficult to handle my emotions. 1 2 3 4 5 

38  The people around me tell me I don't express my feelings openly. 1 2 3 4 5 

39  When I am angry, I find it easy to calm myself down. 1 2 3 4 5 

40  I am often surprised by people's responses because I was not aware 
they were in a bad mood. 

1 2 3 4 5 

41  My feelings help me to focus on what is important to me. 1 2 3 4 5 

42  Others don't accept the way I express my emotions. 1 2 3 4 5 

43  When I am sad, I often don't know why. 1 2 3 4 5 

44  Quite often I am not aware of people's emotional state. 1 2 3 4 5 

45  Other people tell me I make a good confidant. 1 2 3 4 5 

46  I feel uneasy when other people tell me about something that is 
difficult for them. 

1 2 3 4 5 
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47  When I am confronted with an angry person, I can easily calm them 
down. 

1 2 3 4 5 

48  I am aware of my emotions as soon as they arise. 1 2 3 4 5 

49  When I am feeling low, I find it difficult to know exactly what kind of 
emotion it is I am feeling. 

1 2 3 4 5 

50  In a stressful situation I usually think in a way that helps me stay calm. 1 2 3 4 5 

Section C 

3. Please think of a very close person/ friend who has close relationship with you, who has high level of 
power over you, and who is of the same sex as yourself. Please keep this person in mind as you answer 
the following questions.  
Please specify the initials of your friend  _______________________________ 
How long have you been a friend with him/ her? (Please specify months/ years) _________________ 
Your friend’s age ________ years old 
What is your relationship with him/ her?  _________________ 
Please circle the appropriate number. 

Distant 1 2 3 4 5 6 7 Close 
Unequal Status 1 2 3 4 5 6 7 Equal Status 

Strange 1 2 3 4 5 6 7 Intimate 
Unequal authority 1 2 3 4 5 6 7 Equal authority 

Unequal power 1 2 3 4 5 6 7 Equal power 
Please circle the appropriate number after each statement, to indicate how you handle your disagreement or 
conflict with this person. Try to recall as many recent conflict situations as possible in ranking these 
statements.  

1=Strongly Disagree,   2=Disagree,    3=Neither Agree nor Disagree,    4=Agree,   5=Strongly Agree 
1  I try to investigate an issue with my peers to find a solution acceptable to us.  1 2 3 4 5 
2  I generally try to satisfy the needs of my peers.   1 2 3 4 5 
3  I attempt to avoid being "put on the spot" and try to keep my conflict with 

my peers to myself.  
1 2 3 4 5 

4  I try to integrate my ideas with those of my peers to come up with a 
decision jointly.  

1 2 3 4 5 

5  I try to work with my peers to find solution to a problem that satisfies our 
expectations.  

1 2 3 4 5 

6  I usually avoid open discussion of my differences with my peers.  1 2 3 4 5 
7  I try to find a middle course to resolve an impasse.  1 2 3 4 5 
8  I use my influence to get my ideas accepted.  1 2 3 4 5 
9  I use my authority to make a decision in my favor.  1 2 3 4 5 

10  I usually accommodate the wishes of my peers.  1 2 3 4 5 
11  I give in to the wishes of my peers.  1 2 3 4 5 
12  I exchange accurate information with my peers to solve a problem together.  1 2 3 4 5 
13  I usually allow concessions to my peers.  1 2 3 4 5 
14  I usually propose a middle ground for breaking deadlocks.  1 2 3 4 5 
15  I negotiate with my peers so that a compromise can be reached.  1 2 3 4 5 
16  I try to stay away from disagreement with my peers.  1 2 3 4 5 
17  I avoid an encounter with my peers.  1 2 3 4 5 
18  I use my expertise to make a decision in my favor.  1 2 3 4 5 
19  I often go along with the suggestions of my peers.  1 2 3 4 5 
20  I use "give and take" so that a compromise can be made.  1 2 3 4 5 
21  I am generally firm in pursuing my side of the issue.    1 2 3 4 5 
22  I try to bring all our concerns out in the open so that the issues can be 

resolved in the  best possible way.  
1 2 3 4 5 

23  I collaborate with my peers to come up with decisions acceptable to us.  1 2 3 4 5 
24  I try to satisfy the expectations of my peers.  1 2 3 4 5 
25  I sometimes use my power to win a competitive situation.  1 2 3 4 5 
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26  I try to keep my disagreement with my peers to myself in order to avoid 
hard feelings.  

1 2 3 4 5 

27  I try to avoid unpleasant exchanges with my peers.  1 2 3 4 5 
28  I try to work with my peers for a proper understanding of a problem.  1 2 3 4 5 

4. Please think of a very close person/ friend who has close relationship with you, who has equal level of 
power over you, and who is of the same sex as yourself. Please keep this person in mind as you answer 
the following questions.  
Please specify the initials of your friend  _______________________________ 
How long have you been a friend with him/ her? (Please specify months/ years) _________________ 
Your friend’s age ________ years old 
What is your relationship with him/ her?  _________________ 
Please circle the appropriate number. 

Distant 1 2 3 4 5 6 7 Close 
Unequal Status 1 2 3 4 5 6 7 Equal Status 

Strange 1 2 3 4 5 6 7 Intimate 
Unequal authority 1 2 3 4 5 6 7 Equal authority 

Unequal power 1 2 3 4 5 6 7 Equal power 
Please circle the appropriate number after each statement, to indicate how you handle your disagreement or 
conflict with this person. Try to recall as many recent conflict situations as possible in ranking these 
statements.  

1=Strongly Disagree,   2=Disagree,    3=Neither Agree nor Disagree,    4=Agree,   5=Strongly Agree 
1  I try to investigate an issue with my peers to find a solution acceptable to us.  1 2 3 4 5 
2  I generally try to satisfy the needs of my peers.   1 2 3 4 5 
3  I attempt to avoid being "put on the spot" and try to keep my conflict with 

my peers to myself.  
1 2 3 4 5 

4  I try to integrate my ideas with those of my peers to come up with a 
decision jointly.  

1 2 3 4 5 

5  I try to work with my peers to find solution to a problem that satisfies our 
expectations.  

1 2 3 4 5 

6  I usually avoid open discussion of my differences with my peers.  1 2 3 4 5 
7  I try to find a middle course to resolve an impasse.  1 2 3 4 5 
8  I use my influence to get my ideas accepted.  1 2 3 4 5 
9  I use my authority to make a decision in my favor.  1 2 3 4 5 

10  I usually accommodate the wishes of my peers.  1 2 3 4 5 
11  I give in to the wishes of my peers.  1 2 3 4 5 
12  I exchange accurate information with my peers to solve a problem together.  1 2 3 4 5 
13  I usually allow concessions to my peers.  1 2 3 4 5 
14  I usually propose a middle ground for breaking deadlocks.  1 2 3 4 5 
15  I negotiate with my peers so that a compromise can be reached.  1 2 3 4 5 
16  I try to stay away from disagreement with my peers.  1 2 3 4 5 
17  I avoid an encounter with my peers.  1 2 3 4 5 
18  I use my expertise to make a decision in my favor.  1 2 3 4 5 
19  I often go along with the suggestions of my peers.  1 2 3 4 5 
20  I use "give and take" so that a compromise can be made.  1 2 3 4 5 
21  I am generally firm in pursuing my side of the issue.    1 2 3 4 5 
22  I try to bring all our concerns out in the open so that the issues can be 

resolved in the  best possible way.  
1 2 3 4 5 

23  I collaborate with my peers to come up with decisions acceptable to us.  1 2 3 4 5 
24  I try to satisfy the expectations of my peers.  1 2 3 4 5 
25  I sometimes use my power to win a competitive situation.  1 2 3 4 5 
26  I try to keep my disagreement with my peers to myself in order to avoid 

hard feelings.  
1 2 3 4 5 

27  I try to avoid unpleasant exchanges with my peers.  1 2 3 4 5 
28  I try to work with my peers for a proper understanding of a problem.  1 2 3 4 5 
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5. Please think of an acquaintance who you don’t have close relationship with, who has high level of 
power over you, and who is of the same sex as yourself. Please keep this person in mind as you answer 
the following questions.  
Please specify the initials of your friend  _______________________________ 
How long have you been a friend with him/ her? (Please specify months/ years) _________________ 
Your friend’s age ________ years old 
What is your relationship with him/ her?  _________________ 
Please circle the appropriate number. 

Distant 1 2 3 4 5 6 7 Close 
Unequal Status 1 2 3 4 5 6 7 Equal Status 

Strange 1 2 3 4 5 6 7 Intimate 
Unequal authority 1 2 3 4 5 6 7 Equal authority 

Unequal power 1 2 3 4 5 6 7 Equal power 
 
Please circle the appropriate number after each statement, to indicate how you handle your disagreement or 
conflict with this person. Try to recall as many recent conflict situations as possible in ranking these 
statements.  

1=Strongly Disagree,   2=Disagree,    3=Neither Agree nor Disagree,    4=Agree,   5=Strongly Agree 
1  I try to investigate an issue with my peers to find a solution acceptable to us.  1 2 3 4 5 
2  I generally try to satisfy the needs of my peers.   1 2 3 4 5 
3  I attempt to avoid being "put on the spot" and try to keep my conflict with 

my peers to myself.  
1 2 3 4 5 

4  I try to integrate my ideas with those of my peers to come up with a 
decision jointly.  

1 2 3 4 5 

5  I try to work with my peers to find solution to a problem that satisfies our 
expectations.  

1 2 3 4 5 

6  I usually avoid open discussion of my differences with my peers.  1 2 3 4 5 
7  I try to find a middle course to resolve an impasse.  1 2 3 4 5 
8  I use my influence to get my ideas accepted.  1 2 3 4 5 
9  I use my authority to make a decision in my favor.  1 2 3 4 5 

10  I usually accommodate the wishes of my peers.  1 2 3 4 5 
11  I give in to the wishes of my peers.  1 2 3 4 5 
12  I exchange accurate information with my peers to solve a problem together.  1 2 3 4 5 
13  I usually allow concessions to my peers.  1 2 3 4 5 
14  I usually propose a middle ground for breaking deadlocks.  1 2 3 4 5 
15  I negotiate with my peers so that a compromise can be reached.  1 2 3 4 5 
16  I try to stay away from disagreement with my peers.  1 2 3 4 5 
17  I avoid an encounter with my peers.  1 2 3 4 5 
18  I use my expertise to make a decision in my favor.  1 2 3 4 5 
19  I often go along with the suggestions of my peers.  1 2 3 4 5 
20  I use "give and take" so that a compromise can be made.  1 2 3 4 5 
21  I am generally firm in pursuing my side of the issue.    1 2 3 4 5 
22  I try to bring all our concerns out in the open so that the issues can be 

resolved in the  best possible way.  
1 2 3 4 5 

23  I collaborate with my peers to come up with decisions acceptable to us.  1 2 3 4 5 
24  I try to satisfy the expectations of my peers.  1 2 3 4 5 
25  I sometimes use my power to win a competitive situation.  1 2 3 4 5 
26  I try to keep my disagreement with my peers to myself in order to avoid 

hard feelings.  
1 2 3 4 5 

27  I try to avoid unpleasant exchanges with my peers.  1 2 3 4 5 
28  I try to work with my peers for a proper understanding of a problem.  1 2 3 4 5 
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6. Please think of an acquaintance who you don’t have close relationship with, who has equal level of 
power over you, and who is of the same sex as yourself. Please keep this person in mind as you answer 
the following questions.  
Please specify the initials of your friend  _______________________________ 
How long have you been a friend with him/ her? (Please specify months/ years) _________________ 
Your friend’s age ________ years old 
What is your relationship with him/ her?  _________________ 
Please circle the appropriate number. 

Distant 1 2 3 4 5 6 7 Close 
Unequal Status 1 2 3 4 5 6 7 Equal Status 

Strange 1 2 3 4 5 6 7 Intimate 
Unequal authority 1 2 3 4 5 6 7 Equal authority 

Unequal power 1 2 3 4 5 6 7 Equal power 
Please circle the appropriate number after each statement, to indicate how you handle your disagreement or 
conflict with this person. Try to recall as many recent conflict situations as possible in ranking these 
statements.  

1=Strongly Disagree,   2=Disagree,    3=Neither Agree nor Disagree,    4=Agree,   5=Strongly Agree 
1  I try to investigate an issue with my peers to find a solution acceptable to us.  1 2 3 4 5 
2  I generally try to satisfy the needs of my peers.   1 2 3 4 5 
3  I attempt to avoid being "put on the spot" and try to keep my conflict with 

my peers to myself.  
1 2 3 4 5 

4  I try to integrate my ideas with those of my peers to come up with a 
decision jointly.  

1 2 3 4 5 

5  I try to work with my peers to find solution to a problem that satisfies our 
expectations.  

1 2 3 4 5 

6  I usually avoid open discussion of my differences with my peers.  1 2 3 4 5 
7  I try to find a middle course to resolve an impasse.  1 2 3 4 5 
8  I use my influence to get my ideas accepted.  1 2 3 4 5 
9  I use my authority to make a decision in my favor.  1 2 3 4 5 

10  I usually accommodate the wishes of my peers.  1 2 3 4 5 
11  I give in to the wishes of my peers.  1 2 3 4 5 
12  I exchange accurate information with my peers to solve a problem together.  1 2 3 4 5 
13  I usually allow concessions to my peers.  1 2 3 4 5 
14  I usually propose a middle ground for breaking deadlocks.  1 2 3 4 5 
15  I negotiate with my peers so that a compromise can be reached.  1 2 3 4 5 
16  I try to stay away from disagreement with my peers.  1 2 3 4 5 
17  I avoid an encounter with my peers.  1 2 3 4 5 
18  I use my expertise to make a decision in my favor.  1 2 3 4 5 
19  I often go along with the suggestions of my peers.  1 2 3 4 5 
20  I use "give and take" so that a compromise can be made.  1 2 3 4 5 
21  I am generally firm in pursuing my side of the issue.    1 2 3 4 5 
22  I try to bring all our concerns out in the open so that the issues can be 

resolved in the  best possible way.  
1 2 3 4 5 

23  I collaborate with my peers to come up with decisions acceptable to us.  1 2 3 4 5 
24  I try to satisfy the expectations of my peers.  1 2 3 4 5 
25  I sometimes use my power to win a competitive situation.  1 2 3 4 5 
26  I try to keep my disagreement with my peers to myself in order to avoid 

hard feelings.  
1 2 3 4 5 

27  I try to avoid unpleasant exchanges with my peers.  1 2 3 4 5 
28  I try to work with my peers for a proper understanding of a problem.  1 2 3 4 5 

 
Thank you for your cooperation. 
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Appendix – J 

Consent Form (Japan) 

 
 

May Cho Min 
Email : maycho.mn@gmail.com 
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Appendix - J 
Study 3 Questionnaire (Japan) 
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ĽŀĿńŁŃłĩĻĩ

İĭĩ �ûŮĉ>ůƟŌŬŢŒ�bÆºũūŮźŎŭ�zŭ]sśŨōŽŮőƁÅøŝŽŢŷŮŸŮũŝŉ

øŹ�øůŌżŴşƂŮũƟ�±ŮŌŬŢŭŦōŨƟŌŴż½ŔæŏċŴŞƟvťŢŪŐżŭŐÜŏŔţ

řōŉŊ!ŔĐŎŪvŎƝįƞŋőŻŊĠbŭšŎvŎƝĳƞŋŴũƟ8ĢÏŭ]śŨ ĳ ±ěŮĔ�éŒŌżŴŝŉÄ

CŮŌŬŢŭ�ŸźŔjŨůŴŽŸŮŮ�UƁ įŦĔƂũņƁŦŖŨŔţřōŉĩ

ĩ ĩ !Ŕ

ĐŎŪ

vŎĩ

šŎ

vƀ

Ŭōĩ

ūŤ

Żũ

ŸŬ

ōĩ

šŎ

vŎĩ

Ġb

ŭš

ŎvŎĩ

į ĩë%Ů�ŭ�zŒÆŜŢ�ƟšŮ�zŒūŗőŻ¡ŢŮőŒ%őŻ

Ŭōĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İ ĩë%ŒŬŠŗŮźŎŭ�zÎŭ4sśŨōŽŮőŒƟōŦŸ%őŽƀ

ŖũůŬōĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ı ĩšŎśźŎŪvŏŰƟ�Ů�ŢŤŮ�zƁë%ŒšŎśŢōźŎŭÞ0

ŭ,őŝŗŪŒũœŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳ ĩë%Ů�hƁ�ŭàpřşŽŭů�ƁŝžŰźōőƁÓťŨōŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳ ĩ�Ů�ŢŤŮ�zÎŬ4sŒÅøũœŬŔŨĬźŔ�{Ŏĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĵ ĩ³%Œíō�Ɵë%ŭÿżƁ�ťŨōŽőŻŬŮőƟeşţőŻŬŮ

őĬƗƖƋƆƉśŨōŽőŻŬŮőŒƟÞ0ŭ-&ũœŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĵ ĩ�Œ×ŭþśőŖŨōŬŔŨŸƟšŮ�ŒuťŨōŽŮőƟyśƂũ

ōŽŮőƟ?ƂũōŽŮőŒö%ŖŻžŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ķ ĩë%Ů³�ŤƁ��Ŕā�ũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ķ ĩë%Ů�ÆŭĚŝŽĔ�ůƟµśŨë%Ů�zŭDŧōŨðƀŬōĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĮ ĩîŤċƂũōŽ�Ɵë%Ů³�ŤŪšŮ³�ŤƁÆŜřşŢÁ¶ŪƁ

ãűŦŖŽŗŪůÞ0ţĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įį ĩë%Œ�ŶŸŮƁ�Ů�ŢŤőŻÞ0ŭ�ŭ žŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įİ ĩAĞŬâĥŮnũŸƟ�ŪőÞ0ŭë%ƁîŤÒőşŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įı ĩë%Ů<żŭōŽ�ŢŤŮ�zÎŬ4sŭŦōŨÞ0ŭā�ŝŽŗ

ŪŒũœŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĲ ĩŢōŨōŮF9Ɵ�ŒŬŠšŮźŎŬ³�ŤƁ�ŜŨōŽŮőƁÅø

śŨōŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ
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įĳ ĩyśō�ŭƟë%Ɓ�³ŧŖŽŗŪůÞ0ţŪvŎĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĴ ĩ�őŭ�,śŢ�Ĭë%Œ�Ɓ�ŜŨōŽŮőŒŝŕŭ%őŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĵ ĩ�őŒSŬ�Ɵ�Ūő"ğŭSţŪùŎŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĶ ĩë%Ů<żŮ�ŢŤŒƟŬŠšŮźŎŬ�zÎŬ4sƁŝŽŮőŒÅ

øũœŬōŗŪŒŌŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įķ ĩƉƍƙƉŹ�WƁ�ŜŨōŽ�ŭ�ťŢ�ƟšŮ�ƁÞ0ŭîŤÒő

şŽŗŪŒũœŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĮ ĩ7ĆśŨōŽęƟë%ŒuťŨōŽŮőyśƂũōŽŮőŒ%őŻŬōĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İį ĩ�ÆŮĔ�ƁźżíŔŝŽŢŷŭƟë%Ů³�ŤƁ'ÇśŨōŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İİ ĩAĞŬÁ¶Ź�zőŻVųŎŪśŨōŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İı ĩ�Ů�ŢŤůĬźŔ��ÎŬ>ĤƁ×ŭ�Ť�ŖŨŔžŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĲ ĩ×Ů�zůĬë%Œ�ÆũHŏŽŲœŗŪƁÓŻşŨŔžŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĳ ĩë%Ů³�ŤƁ�Ů�ŢŤŭā�ŝŽŮůƟšŎśŢōŪvťŨōŨ

ŸĞśōŪvŎĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĴ ĩë%ŒƉƍƙƉƁ�ŜŨōŽÅÈŒƟōŦŸ%őŽƀŖũůŬōĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĵ ĩăőŒ¸œŬŒŻë%ŮŪŗſŭ¡ŢŪśŨŸƟ�ƁśŨōōő%őŻ

Ŭōĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĶ ĩ�Œ�¾ƁùťŨōŽŮƁçŔŗŪůĬ×ŭůĞśŔ�ŜŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İķ ĩ�Ů�zŮÁ�Œ%őŻŬōŢŷŭƟšŮ�ŭ]śŨęĐťŢ�f

Ɓ5ŽŗŪŒźŔŌŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĮ ĩ�Ů�ŢŤŮ³�ŤƁ�Ŝ5ŽŮŒp~ţĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıį ĩ�ŒƟšŮ�Œ�ŏŨōŽ>ĤƁþśŨŔŽŪîŤÒőŬŔŬŽŮũƟ

ŬŽŲŔĕŖŽźŎŭśŨōŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ıİ ĩ�ƁŹŽ³ŭřşŽŭů�ƁŝžŰíōőƁÓťŨōŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıı ĩ�Ů�ŢŤƁŎŴŔ�³ŧŖŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĲ ĩ�Ů�zÎŬ4sŪƟšŮ�Ů��ÎŬ�zŪƁĚĎŧŖŽŗŪůĞ

śōŪ�ŜŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĳ ĩŢōŨōŮF9Ɵ�Ů�ŢŤŮ³�ŤŭlġƁ�ŏŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĴ ĩšŎśźŎŪvŏŰĬÞ0ŭ�Ɓ�WŭřşŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĵ ĩë%Ů�zƁ��Ŕ5ż�ŎŗŪůĞśōŪvŎĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıĶ ĩ<żŮ�ŢŤůƟ×Œë%Ů³�ŤƁÃÐŭòÄśŨōŬōŪùŎĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ıķ ĩuťŨōŽ�Ɵë%ƁîŤÒőşŽŗŪůÞ0ţŪvŎĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĲĮ ĩ�Ů«SŒxōŗŪŭ³ŒŦōŨōŬōŢŷŭƟšŮ�Ů4sŭĦ

ŔŗŪŒIōĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳį ĩë%ŭŪťŨĖõŬŗŪŭ¹ÏŝŽŮŭƟë%Ů³�ŤŒ)ŖŭŬŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳİ ĩ�Ů�ŢŤůƟ×Œ�zƁòÄŝŽ�Ɓ6Ŗ žŨŔžŬōĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳı ĩë%Œyśō�ƟšŮÅÈŒ%őŻŬōŗŪŒIōĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĲĲ ĩ�Ů�zŮÁ�Œģåŭ%őŻŬŔŬŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳĳ ĩ�Ů�ŢŤů×ŮŗŪƁƟÑąŒũœŽ2�ţŪùťŨŔžŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĲĴ ĩ�Ů�ŢŤŒƟšŮ�Œ�ŏŨōŽ>ĤƁþśŨŔŽŪƟSŬ³�Ť

ŭŬŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳĵ ĩuťŨōŽ�Ū$�ťŢ�ƟÞ0ŭšŮ�ƁîŤÒőşŽŗŪŒũœŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĲĶ ĩë%Ů�ŭ�zŒÆŜŢ�ƟšŮ�zŭŝŕŭ³ŒŦŔĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳķ ĩîŤċƂũōŽ�Ɵë%ŒūŮźŎŬ�zƁ�ŜŨōŽŮőƁÕŭ

ÓŽŗŪůĞśōŪvŎĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳĮ ĩƉƍƙƉŒIōÁ¶ũůƟë%ƁîŤÒőşŽŮŭmÚŦ�·ũŢ

ōŨōæŏŨōŽĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ
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ĽŀĿńŁŃłĩļĩ

ıĭ ŪŨŸ÷śōĚ�wŮ�ũňŌŬŢźżŸª(Ɓ�ťŨōŽň:wŮ�Ɓvō¼őŲŨŔţřōŉ�
ûŮĉ>ŭ@ÜŝŽŪœňŗŮňšŮ�ŮŗŪƁvō¼őŲŨŔţřōŉĩ

šŮ�ŮƄƏƈƕƘĩƁ�ōŨŔţřōŉľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľĩ

	�Œ÷śŔŬťŨőŻŮ�ęĩ ĩ ĩ ĩľľľľľľľľľľľdĩ ĩ ĩ ľľľľľľľľľľľ�ĩ

šŮ�ŮdĨĩĩĩĩĩĩĩĩĩ ĩ ĩ ĩ ĩ ¯ĩ ĩ ĩ ĩ ĩ ĩ

ŌŬŢŪšŮ�Ůę¢ĩ ĩ ľľľľľľľľľľľľľľľľľĩ

ējŬ�UŭņƁ�ŖŨŔţřōŉĩ

ÌđŬĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷\Ŭĩ

VdƛdĨŒ�ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ VdƛdĨŒ:Ŝĩ

��ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷śōĩ

ª(ŭ¥`ŒŌŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ :Ŝª(ĩ

(Ě�Œ�cÛĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ (Ě�ŒcÛĩ

ŌŬŢŒ�ęŪŮÑĐŹ]Úŭ]#ŝŽ�·ŭŦōŨň8ĢÏƁĂƂţ�ũň�ŸējŬ�UƁ į ŦĔƂ

ũŔţřōŉ8ĢÏƁü�ŝŽĜůň�ČÆŜŢ]ÚÁ¶ƁňũœŽţŖIŔvō$śŨŔţřōŉĩ

ĩ ĩ Ŵť

ŢŔ

šŎ

vƀ

Ŭōĩ

šŎ

vƀ

Ŭōĩ

ƀő

ŻŬ

ōĩ

šŎ

vŎĩ

iŔ

šŎ

vŎĩ

į ĩ	�ŭŪťŨMŴśōúÊƁ�ŽŢŷŭňÑ�Ū�äŭŗŮúÊŮ>Ĥ¿
ƁĄŲźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İ ĩÑ�Ůõ´Ɓ¾ŢšŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ı ĩÑ�ƁAŻşŽźŎŬŗŪůĕŖň~öŮ��ìŒŌťŨŸšžƁë%Ů
�ŭ�ś¬ŷźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳ ĩ	�ũ/(śŨúÊƁÚŨŽŢŷŭë%ŪÑ�Ů~öƁï9řşźŎŪŝ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳ ĩ3�Ůa�Ɓ¾ŢŝøµÝƁÑ�Ū�äŭöŦŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĵ ĩÑ�ŪŮ~öŮÑĐ¿ŭŦōŨŮÃÐŬþś9ōůĕŖŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĵ ĩúÊŮðœýŴżƁ�ĘŝŽŢŷŭ3�Ů�ó¦Ɓ�ś$šŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ķ ĩë%ŮúÊƁčŝŢŷŭÑ�ŭ]śŨë%Ůlġ(ƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ķ ĩÑ�Ɓë%ŮúÊŭoƀşŢō�ň×ůŪŨŸāp(ŮŌŽā�Œũœ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĮ ĩÑ�Ů�ŵŒőŬŎúÊŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įį ĩÑ�ŒùŎčżŮúÊŭ�şŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įİ ĩÑ�Ū�äŭ>ĤƁøµŝŽŢŷŭŐ
ōŭÕŬzEƁ��ś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įı ĩÑ�Ů~öŭĈ®ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĲ ĩúÊŮêÒÁ�ƁáŻşŽŢŷŭÑ�ŭ]śŨŐ
ōŮ~öŮ�ę¿
Ɓ�¦ŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĳ ĩN/¿ƁöŦŖ$ŝŢŷŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĴ ĩÑ�ŪŮ~öŮ��ìƁĕŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĵ ĩÑ�ŪůñÙśŬōźŎŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĶ ĩë%MŵŮúÊŭŬŽźŎŭë%Ů^ėÓćƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įķ ĩÑ�Ů�¦ŭ:~śŨúÊƁ�żÐŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĮ ĩÑ�Ūů
ōŮ~öŮ®ŵ[żƁÏ�ŝŊƅƓƛƃƚƎƛƌƄƆŋŮ�·ƁŪ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İį ĩë%ŮúÊƁYðŝŽŢŷŭÑ�ŭ]śŨiÔŬ�fũōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İİ ĩ ŗŮ>ĤƁ�Ëōō�·ũøµŝŽŢŷŭň3�ŮĚq�ŝŲŨƁþś
9ōŭ$ŝźŎŭŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İı ĩÑ�Ū/(śŨŐ
ōŭMŴśōúÊƁ�ż$ŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĲ ĩÑ�Ůa�Œ¾ŢřžŽźŎŭúÊƁH�ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĳ ĩ×ůŗŮ]ÚÁ¶Ɓ¨śŵňőŦë%ŮúÊƁ�śčŝŢŷŮ*(Ɓ|
śŴŬōŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĴ ĩ]ÚśŨSŬvōƁśŢŔŬōŮũň×ůÑ�Ū~öŮ��ìŒŌťŢŪ
śŨŸšžƁĝśŨŐŔŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĵ ĩÑ�Ūů�}tŬvōƁřşŽźŎŬ~ö��ůĕŖŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĶ ĩ ŗŮúÊŮ>Ĥ¿ŭŦōŨśōÅøŒũœŽźŎŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ
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Ĳĭ ŪŨŸ÷śōĚ�wŮ�ũňŌŬŢŪ:ŜØfŮª(Ɓ�ťŨōŽň:wŮ�Ɓvō¼őŲŨŔţ
řōŉ�ûŮĉ>ŭ@ÜŝŽŪœňŗŮňšŮ�ŮŗŪƁvō¼őŲŨŔţřōŉĩ

šŮ�ŮƄƏƈƕƘĩƁ�ōŨŔţřōŉľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľĩ

	�Œ÷śŔŬťŨőŻŮ�ęĩ ĩ ĩ ĩľľľľľľľľľľľdĩ ĩ ĩ ľľľľľľľľľľľ�ĩ

šŮ�ŮdĨĩĩĩĩĩĩĩĩĩ ĩ ĩ ĩ ĩ ¯ĩ

ŌŬŢŪšŮ�Ůę¢ĩĩ ĩ ľľľľľľľľľľľľľľľľľĩ

ējŬ�UŭņƁ�ŖŨŔţřōŉĩ

ÌđŬĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷\Ŭĩ

VdƛdĨŒ�ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ VdƛdĨŒ:Ŝĩ

��ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷śōĩ

ª(ŭ¥`ŒŌŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ :Ŝª(ĩ

(Ě�Œ�cÛĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ (Ě�ŒcÛĩ

ŌŬŢŒ�ęŪŮÑĐŹ]Úŭ]#ŝŽ�·ŭŦōŨň8ĢÏƁĂƂţ�ũň�ŸējŬ�U į ŦƁĔƂ

ũŔţřōŉ8ĢÏƁü�ŝŽĜůň�ČÆŜŢ]ÚÁ¶ƁňũœŽţŖIŔvō$śŨŔţřōŉĩ

ĩ ĩ Ŵť

ŢŔ

šŎ

vƀ

Ŭōĩ

šŎ

vƀ

Ŭōĩ

ƀő

ŻŬ

ōĩ

šŎ

vŎĩ

iŔ

šŎ

vŎĩ

į ĩ	�ŭŪťŨMŴśōúÊƁ�ŽŢŷŭňÑ�Ū�äŭŗŮúÊŮ>Ĥ¿

ƁĄŲźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İ ĩÑ�Ůõ´Ɓ¾ŢšŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ı ĩÑ�ƁAŻşŽźŎŬŗŪůĕŖň~öŮ��ìŒŌťŨŸšžƁë%Ů
�ŭ�ś¬ŷźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳ ĩ	�ũ/(śŨúÊƁÚŨŽŢŷŭë%ŪÑ�Ů~öƁï9řşźŎŪŝ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳ ĩ3�Ůa�Ɓ¾ŢŝøµÝƁÑ�Ū�äŭöŦŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĵ ĩÑ�ŪŮ~öŮÑĐ¿ŭŦōŨŮÃÐŬþś9ōůĕŖŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĵ ĩúÊŮðœýŴżƁ�ĘŝŽŢŷŭ3�Ů�ó¦Ɓ�ś$šŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ķ ĩë%ŮúÊƁčŝŢŷŭÑ�ŭ]śŨë%Ůlġ(ƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ķ ĩÑ�Ɓë%ŮúÊŭoƀşŢō�ň×ůŪŨŸāp(ŮŌŽā�Œũœ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĮ ĩÑ�Ů�ŵŒőŬŎúÊŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įį ĩÑ�ŒùŎčżŮúÊŭ�şŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įİ ĩÑ�Ū�äŭ>ĤƁøµŝŽŢŷŭŐ
ōŭÕŬzEƁ��ś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įı ĩÑ�Ů~öŭĈ®ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĲ ĩúÊŮêÒÁ�ƁáŻşŽŢŷŭÑ�ŭ]śŨŐ
ōŮ~öŮ�ę¿
Ɓ�¦ŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĳ ĩN/¿ƁöŦŖ$ŝŢŷŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĴ ĩÑ�ŪŮ~öŮ��ìƁĕŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĵ ĩÑ�ŪůñÙśŬōźŎŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĶ ĩë%MŵŮúÊŭŬŽźŎŭë%Ů^ėÓćƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įķ ĩÑ�Ů�¦ŭ:~śŨúÊƁ�żÐŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĮ ĩÑ�Ūů
ōŮ~öŮ®ŵ[żƁÏ�ŝŊƅƓƛƃƚƎƛƌƄƆŋŮ�·ƁŪ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İį ĩë%ŮúÊƁYðŝŽŢŷŭÑ�ŭ]śŨiÔŬ�fũōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İİ ĩ ŗŮ>ĤƁ�Ëōō�·ũøµŝŽŢŷŭň3�ŮĚq�ŝŲŨƁþś
9ōŭ$ŝźŎŭŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İı ĩÑ�Ū/(śŨŐ
ōŭMŴśōúÊƁ�ż$ŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĲ ĩÑ�Ůa�Œ¾ŢřžŽźŎŭúÊƁH�ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĳ ĩ×ůŗŮ]ÚÁ¶Ɓ¨śŵňőŦë%ŮúÊƁ�śčŝŢŷŮ*(Ɓ|
śŴŬōŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĴ ĩ]ÚśŨSŬvōƁśŢŔŬōŮũň×ůÑ�Ū~öŮ��ìŒŌťŢŪ
śŨŸšžƁĝśŨŐŔŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĵ ĩÑ�Ūů�}tŬvōƁřşŽźŎŬ~ö��ůĕŖŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĶ ĩ ŗŮúÊŮ>Ĥ¿ŭŦōŨśōÅøŒũœŽźŎŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ



	

	 251 

ĳĭ ÷śŔŬōÓż9ōũňŌŬŢźżŸª(Ɓ�ťŨōŽň:wŮ�Ɓvō¼őŲŨŔţřōŉ�ûŮ
ĉ>ŭ@ÜŝŽŪœňŗŮňŗŮ�ŮŗŪƁvō¼őŲŨŔţřōŉĩ

šŮ�ŮƄƏƈƕƘĩƁ�ōŨŔţřōŉľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľĩ

	�Œ÷śŔŬťŨőŻŮ�ęĩ ĩ ĩ ĩľľľľľľľľľľľdĩ ĩ ĩ ľľľľľľľľľľľ�ĩ

šŮ�ŮdĨĩĩĩĩĩĩĩĩĩ ĩ ĩ ĩ ĩ ¯ĩ

ŌŬŢŪÓż9ōŮę¢ĩĩĩ ĩ ľľľľľľľľľľľľľľľľľĩ

ējŬ�U įŦŭņƁ�ŖŨŔţřōŉĩ

ÌđŬĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷\Ŭĩ

VdƛdĨŒ�ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ VdƛdĨŒ:Ŝĩ

��ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷śōĩ

ª(ŭ¥`ŒŌŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ :Ŝª(ĩ

(Ě�Œ�cÛĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ (Ě�ŒcÛĩ

ŌŬŢŒ�ęŪŮÑĐŹ]Úŭ]#ŝŽ�·ŭŦōŨň8ĢÏƁĂƂţ�ũň�ŸējŬ�UƁĔƂũŔ

ţřōŉ8ĢÏƁü�ŝŽĜůň�ČÆŜŢ]ÚÁ¶ƁňũœŽţŖIŔvō$śŨŔţřōŉĩ

ĩ ĩ Ŵť

ŢŔ

šŎ

vƀ

Ŭōĩ

šŎ

vƀ

Ŭōĩ

ƀő

ŻŬ

ōĩ

šŎ

vŎĩ

iŔ

šŎ

vŎĩ

į ĩ	�ŭŪťŨMŴśōúÊƁ�ŽŢŷŭňÑ�Ū�äŭŗŮúÊŮ>Ĥ¿
ƁĄŲźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İ ĩÑ�Ůõ´Ɓ¾ŢšŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ı ĩÑ�ƁAŻşŽźŎŬŗŪůĕŖň~öŮ��ìŒŌťŨŸšžƁë%Ů
�ŭ�ś¬ŷźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳ ĩ	�ũ/(śŨúÊƁÚŨŽŢŷŭë%ŪÑ�Ů~öƁï9řşźŎŪŝ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳ ĩ3�Ůa�Ɓ¾ŢŝøµÝƁÑ�Ū�äŭöŦŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĵ ĩÑ�ŪŮ~öŮÑĐ¿ŭŦōŨŮÃÐŬþś9ōůĕŖŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĵ ĩúÊŮðœýŴżƁ�ĘŝŽŢŷŭ3�Ů�ó¦Ɓ�ś$šŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ķ ĩë%ŮúÊƁčŝŢŷŭÑ�ŭ]śŨë%Ůlġ(ƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ķ ĩÑ�Ɓë%ŮúÊŭoƀşŢō�ň×ůŪŨŸāp(ŮŌŽā�Œũœ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĮ ĩÑ�Ů�ŵŒőŬŎúÊŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įį ĩÑ�ŒùŎčżŮúÊŭ�şŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įİ ĩÑ�Ū�äŭ>ĤƁøµŝŽŢŷŭŐ
ōŭÕŬzEƁ��ś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įı ĩÑ�Ů~öŭĈ®ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĲ ĩúÊŮêÒÁ�ƁáŻşŽŢŷŭÑ�ŭ]śŨŐ
ōŮ~öŮ�ę¿
Ɓ�¦ŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĳ ĩN/¿ƁöŦŖ$ŝŢŷŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĴ ĩÑ�ŪŮ~öŮ��ìƁĕŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĵ ĩÑ�ŪůñÙśŬōźŎŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĶ ĩë%MŵŮúÊŭŬŽźŎŭë%Ů^ėÓćƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įķ ĩÑ�Ů�¦ŭ:~śŨúÊƁ�żÐŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĮ ĩÑ�Ūů
ōŮ~öŮ®ŵ[żƁÏ�ŝŊƅƓƛƃƚƎƛƌƄƆŋŮ�·ƁŪ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İį ĩë%ŮúÊƁYðŝŽŢŷŭÑ�ŭ]śŨiÔŬ�fũōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İİ ĩ ŗŮ>ĤƁ�Ëōō�·ũøµŝŽŢŷŭň3�ŮĚq�ŝŲŨƁþś
9ōŭ$ŝźŎŭŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İı ĩÑ�Ū/(śŨŐ
ōŭMŴśōúÊƁ�ż$ŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĲ ĩÑ�Ůa�Œ¾ŢřžŽźŎŭúÊƁH�ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĳ ĩ×ůŗŮ]ÚÁ¶Ɓ¨śŵňőŦë%ŮúÊƁ�śčŝŢŷŮ*(Ɓ|
śŴŬōŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĴ ĩ]ÚśŨSŬvōƁśŢŔŬōŮũň×ůÑ�Ū~öŮ��ìŒŌťŢŪ
śŨŸšžƁĝśŨŐŔŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĵ ĩÑ�Ūů�}tŬvōƁřşŽźŎŬ~ö��ůĕŖŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĶ ĩ ŗŮúÊŮ>Ĥ¿ŭŦōŨśōÅøŒũœŽźŎŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ



	

	 252 

Ĵĭ ÷śŔŬōÓż9ōũňŌŬŢŪ:Ŝª(Ɓ�ťŨōŽň:wŮ�Ɓvō¼őŲŨĩ Ŕţřōŉ�ûŮ
ĉ>ŭ@ÜŝŽŪœňŗŮ�ŮŗŪƁvō¼őŲŨŔţřōŉĩ

šŮ�ŮƄƏƈƕƘĩƁ�ōŨŔţřōŉľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľľĩ

	�Œ÷śŔŬťŨőŻŮ�ęĩ ĩ ĩ ĩľľľľľľľľľľľdĩ ĩ ĩ ľľľľľľľľľľľ�ĩ

šŮ�ŮdĨĩĩĩĩĩĩĩĩĩ ĩ ĩ ĩ ĩ ¯ĩ ĩ ĩ ĩ ĩ

ŌŬŢŪšŮ�Ůę¢ĩĩĩĩĩ ĩ ľľľľľľľľľľľľľľľľľĩ

ējŬ�U įŦŭņƁ�ŖŨŔţřōŉĩ

ÌđŬĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷\Ŭĩ

VdƛdĨŒ�ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ VdƛdĨŒ:Ŝĩ

��ĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ ÷śōĩ

ª(ŭ¥`ŒŌŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ :Ŝª(ĩ

(Ě�Œ�cÛĩ įĩ İĩ ıĩ Ĳĩ ĳĩ Ĵĩ ĵĩ (Ě�ŒcÛĩ

ŌŬŢŒ�ęŪŮÑĐŹ]Úŭ]#ŝŽ�·ŭŦōŨň8ĢÏƁĂƂţ�ũň�ŸējŬ�UƁĔƂũŔ

ţřōŉ8ĢÏƁü�ŝŽĜůň�ČÆŜŢ]ÚÁ¶ƁňũœŽţŖIŔvō$śŨŔţřōŉĩ

ĩ ĩ Ŵť

ŢŔ

šŎ

vƀ

Ŭōĩ

šŎ

vƀ

Ŭōĩ

ƀő

ŻŬ

ōĩ

šŎ

vŎĩ

iŔ

šŎ

vŎĩ

į ĩ	�ŭŪťŨMŴśōúÊƁ�ŽŢŷŭňÑ�Ū�äŭŗŮúÊŮ>Ĥ¿
ƁĄŲźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İ ĩÑ�Ůõ´Ɓ¾ŢšŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ı ĩÑ�ƁAŻşŽźŎŬŗŪůĕŖň~öŮ��ìŒŌťŨŸšžƁë%Ů
�ŭ�ś¬ŷźŎŪŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĳ ĩ	�ũ/(śŨúÊƁÚŨŽŢŷŭë%ŪÑ�Ů~öƁï9řşźŎŪŝ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

ĳ ĩ3�Ůa�Ɓ¾ŢŝøµÝƁÑ�Ū�äŭöŦŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ĵ ĩÑ�ŪŮ~öŮÑĐ¿ŭŦōŨŮÃÐŬþś9ōůĕŖŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ĵ ĩúÊŮðœýŴżƁ�ĘŝŽŢŷŭ3�Ů�ó¦Ɓ�ś$šŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

Ķ ĩë%ŮúÊƁčŝŢŷŭÑ�ŭ]śŨë%Ůlġ(ƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ķ ĩÑ�Ɓë%ŮúÊŭoƀşŢō�ň×ůŪŨŸāp(ŮŌŽā�Œũœ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĮ ĩÑ�Ů�ŵŒőŬŎúÊŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įį ĩÑ�ŒùŎčżŮúÊŭ�şŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įİ ĩÑ�Ū�äŭ>ĤƁøµŝŽŢŷŭŐ
ōŭÕŬzEƁ��ś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įı ĩÑ�Ů~öŭĈ®ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĲ ĩúÊŮêÒÁ�ƁáŻşŽŢŷŭÑ�ŭ]śŨŐ
ōŮ~öŮ�ę¿
Ɓ�¦ŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

įĳ ĩN/¿ƁöŦŖ$ŝŢŷŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĴ ĩÑ�ŪŮ~öŮ��ìƁĕŖźŎŪŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĵ ĩÑ�ŪůñÙśŬōźŎŭŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įĶ ĩë%MŵŮúÊŭŬŽźŎŭë%Ů^ėÓćƁÇōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

įķ ĩÑ�Ů�¦ŭ:~śŨúÊƁ�żÐŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĮ ĩÑ�Ūů
ōŮ~öŮ®ŵ[żƁÏ�ŝŊƅƓƛƃƚƎƛƌƄƆŋŮ�·ƁŪ
Žŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İį ĩë%ŮúÊƁYðŝŽŢŷŭÑ�ŭ]śŨiÔŬ�fũōŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İİ ĩ ŗŮ>ĤƁ�Ëōō�·ũøµŝŽŢŷŭň3�ŮĚq�ŝŲŨƁþś
9ōŭ$ŝźŎŭŝŽŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İı ĩÑ�Ū/(śŨŐ
ōŭMŴśōúÊƁ�ż$ŝŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĲ ĩÑ�Ůa�Œ¾ŢřžŽźŎŭúÊƁH�ŝŽŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĳ ĩ×ůŗŮ]ÚÁ¶Ɓ¨śŵňőŦë%ŮúÊƁ�śčŝŢŷŮ*(Ɓ|
śŴŬōŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĴ ĩ]ÚśŨSŬvōƁśŢŔŬōŮũň×ůÑ�Ū~öŮ��ìŒŌťŢŪ
śŨŸšžƁĝśŨŐŔŉĩ

įĩ İĩ ıĩ Ĳĩ ĳĩ

İĵ ĩÑ�Ūů�}tŬvōƁřşŽźŎŬ~ö��ůĕŖŽĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

İĶ ĩ ŗŮúÊŮ>Ĥ¿ŭŦōŨśōÅøŒũœŽźŎŭÑ�Ūþś9Ŏŉĩ įĩ İĩ ıĩ Ĳĩ ĳĩ

ŐÍžřŴũśŢŉƃƚƇƜƍů��ũŝŉ �ůŘ/(ōŢţœňĀŭŌżŒŪŎŘŚōŴśŢŉĩ
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Appendix - K 

Consent Form (Myanmar) 

Researcher:  May Cho Min  

Doctoral Program 2nd Year 

Graduate School of Education and Human Development 

Nagoya University 

Email: maychominn@gmail.com 

You are being invited to take part in a research study. Before you decide whether or not 

to take part, it is important for you to understand why the research is being done and what it 

will involve. Please take time to read the following information carefully.  

! This study was to investigate emotional competence and conflict management of 

university students. 

! You understand that your participation is voluntary. It is up to you to decide whether or 

not to take part.  

! If you decide to take part you are still free to withdraw at any time and without giving a 

reason. 

! You do not have to participate at all, or, even if you agree now, you can terminate your 

participation at any time without prejudice.   

! You do not have to answer individual questions you don’t want to answer.   

! The information obtained in the questionnaire will be strictly confidential and only used 

for research purposes without identifying a specific individual.  

! Your name will not be attached to the questionnaire and I will ensure that your 

participation remains confidential. (This consent form will be kept separate from the 

questionnaire for all participants.)   

! It takes about 20 minutes to complete the questionnaire. 

You should confirm that you have read and understand the above information for this study 

and have had the opportunity to ask questions. If you have any questions or concerns, please 

feel free to contact me.  

Do you agree to take part in this survey? (Please select and mark ✓ in the checkbox.) 

Agree            Disagree	
 

 
	
Name of Participant    Date    Signature 
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Appendix - K 
Study 3 Questionnaire (Myanmar) 

okawoear;cGef;vTm 

tydkif; (u) 

1/atmufygtaMumif;t&mrsm;udk aocsmpGmzwfjyD; oifESifhudkufnDaomtcsufudk Â vkyfía½ G;cs,fay;yg/ 

vdktyfygu owfrSwfxm;aom ae&mwGif jznfhpGufay;yg/ 

(1) usm;^r                    � usm;          � r   (2) wuúodkvf                      ______________ 

(3) touf                       _____________  ESpf 
 

(4) ,ckwufa&mufaeaomtwef; 

� Bachelor’s degree     _______  year 
� Master’s degree    � Doctorate degree 

(5) tdrfaxmif&dS^r&dS    � &dSygonf     � r&dSyg (6) udk;uG,fonfhbmom    ______________ 

(7) tvkyftudkif 

�tjrJwrf;tvkyftudkif&dSygonf/  

�tcsdefydkif;tvkyftudkif&dSygonf/ �r&dSyg/ 
tvkyftudkif&dSygu oDwif;ywfwpfywfwGif 
yQrf;rQ tvkyfvkyfaom em&D     ________  

(8) 
 

,ck rdbESifhtwl ae^rae    

�rdbESifhtwlae    �rdbESifhtwlrae 
 
rdbESifhtwlraeygu oif ,ckaexdkifaomae&m 

�wuúodkvftaqmif 

�udk,fydkiftcef; 

�aqGrsKd;rsm;ESifhtwlaejcif; 

�iSm;aeaomtcef; 

�tjcm; ______________ 
 
rdom;pkESifhtwlaeygutwlaerdom;pkOD;a&___ OD; 
 
,ck oifaeaomae&mrS wuúodkvfodkU oGm;&ef 
Mumcsdef ____________ rdepf  

(9) armifESr ta&twGuf 

� arG;csif;r&dSyg/    � 1 OD;           � 2 OD;    
� 3 OD;ESifh txufjzpfygu ta&twGufudk 

twdtus azmfjyay;yg/   ________  OD; 
 
oifonf armifESrrsm;xJwGif  

�  tMuD;qHk;        � 'kwd,ajrmuf 

� wwd,ajrmufESifhtxuf jzpfygu  
twdtus azmfjyay;yg/ ______ ajrmuf 

(10) zcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 

� rlvwef;wufzl;ygonf 

� rlvwef;atmif 

� tv,fwef;atmif 

� txufwef;atmif 

� bGJUwpfck&xm;ygonf 

� Master bGJU& 

� PhD bGJU& 

� rodyg 

(11) rdcifynmt&nftcsif; 

� ausmif;ynmroifzl;yg 

� rlvwef;wufzl;ygonf 

� rlvwef;atmif 

� tv,fwef;atmif 

� txufwef;atmif 

� bGJUwpfck&xm;ygonf 

� Master bGJU& 

� PhD bGJU& 

� rodyg 
 

tydkif; (c) 

2/ atmufyg taMumif;t&mwpfckpDudk aocsmpGmzwfjyD; oifESifhudkufnDonfh eHygwfudk 0dkif;yg/ 

Oyrm - ( 1   2   3   4   5 ) 

1=vHk;0rawGUMuHK&yg             2=awGUMuHK&cJygonf                 3=wpfcgwpf&HawGUMuHK&ygonf          

4=rMumcPawGUMuHK&ygonf     5=tjrJwrf;awGUMuHK&ygonf 

(1)  uREkfyfonf pdwfcHpm;rIrsm; ay:xGufvmaomtcg b,fvdkaMumifh  

xdkuJhodkU cHpm;&onfudk em;rvnfyg/ 

1 2 3 4 5 

(2)  wpfpHkwpfckudk wkHUjyefjyD;vQif tb,faMumifh xdkuJhodkU jyKrlwHkUjyef 

rdonfudk tjrJvdkvdk em;rvnfbJ jzpfwwfygonf/  

1 2 3 4 5 

(3)  uREkfyfomtvdk&dSvQif xdkvdkcsifaomt&mudk&&ef tjcm;olrsm;\ 

pdwfcHpm;csufrsm;udk tvG,fwulvTrf;rdk;Edkifygonf/ 

1 2 3 4 5 
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(4)  uREkfyfonf tjcm;olrsm;udk udk,fhbufygatmif qGJaqmif&ef rnfodkU 

aqmif&Guf&rnfudk odygonf/ 

1 2 3 4 5 

(5)  uREkfyfonf tjcm;olrsm;\ pdwfcHpm;csufwHkUjyefrIrsm;udk rMumcP 

em;rvnfbJ jzpfwwfygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf pdwfcHpm;csufaumif;rGefaeonfhtcg rdrdudk,fudk *kPf,l 

aewmaMumifhvm;odkUr[kwfaysmfaewmaMumifhvm; odkUr[kwfpdwfvuf 

ayghyg;aewmaMumifhvm;ponfwdkUudk tvG,fwulajymjyEdkifygonf/ 

1 2 3 4 5 

(7)  tjcm;olrsm;u uREkfyfudk EIwfrS xkwfazmfrajymvQifawmifrS uREkfyfonf 

vlwpfa,muf pdwfqdk;aeovm; odkUr[kwf 0rf;enf; aeovm; 

odkUr[kwf aysmfaeovm; ponfwdkUudk ajymjyEdkifygonf/ 

1 2 3 4 5 

(8)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udkaumif;pGmazmfjywwfygonf/  1 2 3 4 5 

(9)  uREkfyf\udk,fa&;udk,fwmb0ESifhywfoufaoma&G;cs,frIrsm;vkyf&mwGif 

pdwfcHpm;csufrsm;tay:rlwnfí vkyfaqmifavhr&dSyg/ 

1 2 3 4 5 

(10)  uREkfyfonf pdwftm;i,faeonfhtcg xdkcHpm;csufESifh uREkfyfudk pdwf 

tm;i,fapaomtajctaewdkUudk tvG,fwulqufpyf,lwwfygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf tjcm;olrsm;xHrS uREkfyfvdkcsifonfht&mrsm;udk tvG,fwul 

&,lEdkifygonf/ 

1 2 3 4 5 

(12)  uREkfyfonf tcuftcJwpfckudk awGUMuHKjyD;aomtcg rdrdudk,fudk 

pdwfwnfjidrfoGm;atmif tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(13)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;\pdwfcHpm;csufwHkUjyefrIrsm;udk 

tvG,fwul &Sif;jyEkdifygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf tjcm;olrsm; tb,faMumifh xdkuJhodkU cHpm;ae&onfudk 

rsm;aomtm;jzifh owdjyKrdygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf 0rf;enf;aeaomtcg rdrdukd,fudk jyefvnf pdwf&Tifvef; 

vmatmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf wpfpHkwpfckaMumifh pdwfxdcdkufaeaomtcg 

xdkpdwfcHpm;csufudk csufcsif; owdxm;rdygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf wpfpHkwpfckudk rESpfoufvQif rESpfoufaMumif; 

wnfjidrfaom[efyefjzifh ajymqdkEdkifygonf/ 

1 2 3 4 5 

(18)  uREkfyfonf uREkfyfywf0ef;usifrSvlrsm;u tb,faMumifh xdkuJhodkU 

jyKrlwkHUjyefMuonfudk em;rvnfyg/ 

1 2 3 4 5 

(19)  uREkfyfonf pdwfzdpD;rIrsm;aeaom odkUr[kwf pdk;&drfylyefaeaom 

wpfpHkwpfa,mufudkawGUaomtcg xdkoludk pdwfwnfjidrfvmatmif 

tvG,fwul aqmif&GufEdkifygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tjiif;yGm;aepOf rdrdudk,fudk pdwfqdk;aevm; odkUr[kwf 

0rf;enf;aevm; ponfwdkUudk aocsmrodyg/ 

1 2 3 4 5 

(21)  uREkfyfonf b0\a&G;cs,frIrsm;udk wdk;wufaumif;rGefap&ef 

uREkfyf\pdwfcHpm;csufrsm;udk toHk;jyKwwfygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf cufcJaomtajctaersm; odkUr[kwf cufcJaom 

pdwfcHpm;csufrsm;rS oifcef;pm&,lEdkifatmif MudK;pm;ygonf/ 

1 2 3 4 5 

(23)  tjcm;olrsm;u udk,fa&;udk,fwmudpörsm;ESifh ywfoufí uREkfyfudk 

,HkMunfpGm ajymjywwfygonf/ 

1 2 3 4 5 

(24)  uREkfyf\pdwfcHpm;csufrsm;u uREkfyfb0wGif jyKvkyfoifhonfh 

tajymif;tvJrsm;ESifhywfoufí uREkfyfudk owday;wwfygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk tjcm;olrsm;tm; 

&Sif;jycsifaomfvnf; &Sif;jy&ef tcuftcJ&dSygonf/ 

1 2 3 4 5 
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(26)  uREkfyfonf tb,faMumifhpdwfzdpD;ae&onfudktjrJvdkvdkem;rvnfyg/ 1 2 3 4 5 

(27)  wpfpHkwpfa,mufu uREkfyfxHodkU rsuf&nfrsm;usí a&mufvmygu 

bmvkyfay;&rSef; rodyg/ 

1 2 3 4 5 

(28)  tjcm;olrsm;\ nnf;nLaerIrsm;udk em;axmifay;&ef uREkfyftwGuf 

cufcJygonf/ 

1 2 3 4 5 

(29)  uREkfyfonf tjcm;olrsm;\pdwfcHpm;csufrsm;udk owdrxm;rd 

onfhtwGuf xdkolrsm;tay: rMumcP oabmxm;vGJrdygonf/ 

1 2 3 4 5 

(30)  uREkfyfonftjcm;olrsm;cHpm;ae&onfrsm;udkaumif;pGmem;vnfygonf/ 1 2 3 4 5 

(31)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJjyóemrsm;udk 

ajymjyvmvQif pdwftaESmifht,SufjzpfaomaMumifh xdkuJhodkUaom 

udpöörsKd;udk a&SmifEkdif&ef MudK;pm;ygonf/ 

1 2 3 4 5 

(32)  uREkfyfonf tjcm;olrsm;udk vIHUaqmfwGef;tm;ay;&ef vkyfaqmif&rnfh 

t&mrsm;udk odygonf/ 

1 2 3 4 5 

(33)  uREkfyfonftjcm;olrsm;\pdwfudkjrSifhwifay;&mwGif uRrf;usifygonf/ 1 2 3 4 5 

(34)  vlwpfa,muf\ wHkUjyefrIESifh xdkol\ udk,fa&;udk,fwm 

tajctaersm;Mum;csdwfqufMunfh&ef uREkfyftzdkUcufcJygonf/ 

1 2 3 4 5 

(35)  uREkfyfonf rsm;aomtm;jzifh tjcm;olrsm;\pdwfcHpm;csufrsm;udk 

vTrf;rdk;EdkifpGrf;&dSygonf/ 

1 2 3 4 5 

(36)  uREkfyfomvkyfcsifpdwf&dSvQif wpfpHkwpfa,mufudk pdwf'ku© a&mufatmif 

tvG,fwul vkyfEdkifygonf/ 

1 2 3 4 5 

(37)  uREkfyfonf uREkfyf\pdwfcHpm;csufrsm;udk xdef;odrf;&ef cufcJygonf/ 1 2 3 4 5 

(38)  uREkfyfonf pdwfcHpm;csufrsm;udk yGifhyGifhvif;vif;azmfjyavh r&dS[k 

ywf0ef;usif&dSvlrsm;u uREkfyfudk ajymMuonf/ 

1 2 3 4 5 

(39)  uREkfyfonf pdwfqdk;aomtcg rdrdudk,fudk jyefvnf 

pdwfwnfjidrfvmatmif tvG,fwulvkyfEdkifygonf/ 

1 2 3 4 5 

(40)  uREkfyfonftjcm;olrsm;pdwfcHpm;csuftqifrajyonfudkowdrxm;rdonfh 

twGuf xdkolwdkU\jyKrlwHkUjyefrIrsm;udk rMumcP tHhMoavh&dSygonf/ 

1 2 3 4 5 

(41)  uREkfyf\pdwfcHpm;csufrsm;onf uREkfyftwGuf ta&;MuD;onfh 

t&mrsm;udk tm&Hkpdkufrdap&ef taxmuftuljzpfygonf/ 

1 2 3 4 5 

(42)  tjcm;olrsm;u uREkfyf\pdwfcHpm;csufrsm; xkwfazmfjyyHkudk 

vufrcHEdkifMuyg/ 

1 2 3 4 5 

(43)  uREkfyfonf 0rf;enf;aeaomtcg tb,faMumifh 0rf;enf;&onfudk 

rMumcPqdkovkd rodbJjzpfwwfygonf/ 

1 2 3 4 5 

(44)  uREkfyfonf vlrsm;\pdwfcHpm;csuftajctaeudk rMumcP 

owdrxm;rdbJ jzpfaewwfygonf/ 

1 2 3 4 5 

(45)  uREkfyfudk ,HkMunf&aomvlwpfa,muftaejzifh tjcm;olrsm;u 

&ifzGifhavh&dSygonf/ 

1 2 3 4 5 

(46)  uREkfyfonf tjcm;olrsm;u olwdkU\tcuftcJwpfpHkwpf&mudk 

ajymjyvmaomtcg pdwf'ku©a&muf&ygonf/ 

1 2 3 4 5 

(47)  uREkfyfonf pdwfqdk;aeaomvlwpfa,mufESifhawGUaomtcg xdkoludk 

pdwfwnfjidrfoGm;atmif tvG,fwul vkyfaqmifEdkifygonf/ 

1 2 3 4 5 

(48)  uREkfyfonfpdwfvIyf&Sm;vmonfESifhwpfjydKifeufcsufcsif;owdxm;rdygonf/ 1 2 3 4 5 

(49)  uREkfyfonfpdwftm;i,faeaomtcg xdkcHpm;csufudkwdwdususod&ef 

cufcJygonf/  

1 2 3 4 5 
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(50)  uREkfyfonf pdwfzdpD;aeaom tajctaewGif uREkfyftm; 

pdwfwnfjidrfatmif taxmuftuljzpfEdkifaom enfvrf;wpfckudk 

rsm;aomtm;jzifh pOf;pm;ygonf/ 

1 2 3 4 5 

tydkif; (*) 

3/oifESifhtvGefcifrif&if;EDS;jyD;oifhxuf*kPft&dSeft0gMuD;jrifhaom olrsm;xJrSwpfa,mufudk a&G;cs,fay;yg/ 

oifonf a,musFm;av;jzpfygu a,musFm;av;rsm;xJrS a&G;cs,fí rdef;uav;jzpfygu 

rdef;uav;rsm;xJrSom a&G;cs,fay;yg/ atmufygar;cGef;rsm;udk ajzqdk&mwGif xdkoltaMumif;udk tm&HkpdkufjyD; 

ajzqdkay;yg/ 

 
4if;rdwfaqG\emrnftp pmvHk;  ______________________ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) _____________________ 

4if;rdwfaqG\touf  ______  ESpf                                         

oifESifh4if;rdwfaqG\ qufEG,frI   ______________________ 

 
atmufygtaMumif;t&mwpfckpDudkzwfjyD; oifESifh4if;rdwfaqGMum;tajctaeESifhywfoufí udkufnDonfh 

eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5   6   7 )   

tvSrf;a0;onf 1 2 3 4 5 6 7 eD;pyfrI&dSonf 

tqifhtwef;rwlnDyg 1 2 3 4 5 6 7 tqifhtwef;wlnDygonf 

&if;EDS;rIr&dSyg 1 2 3 4 5 6 7 &if;ESD;rI&dSygonf 

vkyfydkifcGifhrwlnDyg 1 2 3 4 5 6 7 vkyfydkifcGifhwlnDygonf 

*kPft&dSeft0grwlnDyg 1 2 3 4 5 6 7 *kPft&dSeft0gwlnDygonf 

 

rMumao;rDu oifonf oifESifh 4if;rdwfaqGMum; oabmxm;uGJvGJrI odkUr[kwf jyóemjzpfrIrsm;tm; oif 

rnfodkU ajz&Sif;cJhonfudk jyefvnfpOf;pm;jyD;  atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfí 

udkufnDonfh eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5 ) 

1=tvGefoabmrwlyg                   2=oabmrwlyg                         3=raocsmyg 

4=oabmwlygonf                      5=tvGefoabmwlygonf 

(1)  uREkfyfonf jyóemwpfckudk ajz&Sif;&ef enf;vrf;&Sm&mwGif 

xdkrdwfaqGESifh yl;aygif;ndSEdIif;jyD; tm;vHk;vufcHEdkifaom tajzwpfckudk 

&atmif MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(2)  uREkfyfonf a,bl,stm;jzifh xdkrdwfaqG\ vdktifrsm;udk 

auseyfESpfoufap&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(3)  uREkfyfonf wpfpHkwpfckudk csufcsif;tvsifpvdk rwkHUjyefrdatmif 

MudK;pm;jyD; xdkrdwfaqGESifhjzpfaom y#dyu©udk rdrdbmom 

vQKdU0Sufxm;avh&dSygonf/ 

1 2 3 4 5 

(4)  uREkfyfonf qHk;jzwfcsufcs&mwGif rdrdoabmxm;ESifh xdkrdwfaqG\ 

oabmxm;rsm;udk aygif;pyfí qHk;jzwfavh&dSygonf/ 

1 2 3 4 5 

(5)  uREkfyfonfjyóemajz&Sif;&mwGif uREkfyfwdkU\arQmfvifhcsufrsm;udk auseyf 

apaom ajz&Sif;csufrsKd;&atmif xdkrdwfaqGESifh ndSEdIif;vkyfaqmif 

avh&dSygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqGESifhoabmxm;tjrif 

uGJvGJcsufrsm;? jcm;em;csufrsm; &dSaeygu yGifhyGifhvif;vif; aqG;aEG;avh 

r&dSyg/ 

1 2 3 4 5 

(7)  uREkfyfonf a&SmifvTJír&Edkifaomtajctaewpfckudk ajz&Sif;&ef  

tv,ftvwfenf;vrf;udk &SmazGavh&dSygonf/ 

1 2 3 4 5 
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(8)  uREkfyfonfuREkfyf\tawG;tac:rsm;udkvufcHvmatmif xdkrdwfaqGtay: 

vTrf;rdk;Edkifygonf/ 

1 2 3 4 5 

(9)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif rdrd\ 

vkyfydkifcGifhudk oHk;avh&dSygonf/ 

1 2 3 4 5 

(10)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqG\qE´rsm;ESifh ndSEdIif;aqmif&Guf 

avh&dSygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf xdkrdwfaqG\qE´rsm;udkOD;pm;ay;avh&dSygonf/ 1 2 3 4 5 

(12)  uREkfyfonf jyóemwpfckudk xdkrdwfaqGESifhtwl ajz&Sif;&mwGif 

wdusaocsmaomtcsuftvufrsm;udktcsif;csif;zvS,favh&dSygonf/  

1 2 3 4 5 

(13)  uREkfyfonf rsm;aomtm;jzifh jyóemrjzpfap&eftwGuf 

xdkrdwfaqGvkyfcsifovdk vkyfcGifhjyKavh&dSygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf rsm;aomtm;jzifh oabmxm;uGJvGJrIrsm;udk avsmhenf; 

oGm;atmif tm;vHk;vufcHEdkifrnfhcdkifvHkonfhtaMumif;wpfckudk tqdkjyK 

avh&dSygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf xdkrdwfaqGESifhaphpyfaqG;aEG;jyD; oabmwlnDcsufwpfckudk 

ndSEdIif;&,lavh&dSygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf xdkrdwfaqGESifhoabmxm;uGJvGJrIrsm;rIrsm;rjzpfatmif MudK;pm; 

aeavh&dSygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf xdkrdwfaqGESifh jyóemjzpfrnfudk a&Smif&Sm;avh&dSygonf/ 1 2 3 4 5 

(18)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif uREkfyf\ 

uRrf;usifrIudk toHk;jyKavh&dSygonf/ 

1 2 3 4 5 

(19)  uREkfyfonf xdkrdwfaqG\tqdkjyKcsufrsm;udk rMumcP oabmwl 

vufcHavh&dSygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tay;t,loabmudk toHk;jyKjyD; oabmwlnDrIwpfckudk 

jyKvkyfavh&dSygonf/ 

1 2 3 4 5 

(21)  uREkfyfonf jyóemajz&Sif;&mwGif rdrdbufudk ygvmatmif 

a,bl,stm;jzifh qGJaqmifavh&dSygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf uREfkyfwdkU\pdk;&drfylyefrIrsm;udk yGifhyGifhvif;vif;azmfxkwf 

aqG;aEG;&ef MudK;pm;jyD; jyóemrsm;udk jzpfEdkifajct&dSqHk;enf;vrf;jzifh 

ajz&Sif;avh&dSygonf/ 

1 2 3 4 5 

(23)  uREkfyfonf uREkfyfwdkUtm;vHk;vufcHEdkifrnfh qHk;jzwfcsufrsm; 

xGufay:vmatmif  xdkrdwfaqGESifh yl;aygif;vkyfudkifavh&dSygonf/ 

1 2 3 4 5 

(24)  uREkfyfonf xdkrdwfaqG\arQmfvifhcsufrsm;udk auseyfESpfoufvmap&ef 

MudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf wpfcgwpf&H ,SOfjydKif&aomtajctaewpfckwGif tEdkif&&dS&ef 

uREkfyf\pGrf;tm;rsm;udk oHk;avh&dSygonf/ 

1 2 3 4 5 

(26)  uREkfyfonf pdwfroufromjzpfrIrsm;udka&Smif&Sm;Edkif&ef xdkrdwfaqGESifh 

oabmxm;uGJvGJrIrsm;udk rdrdbmomxdef;odrf;Edkifatmif MudK;pm;avh 

&dSygonf/ 

1 2 3 4 5 

(27)  uREkfyfonf xdkrdwfaqGESifh rESpfjrdKUzG,f oabmxm;zvS,frIrsm;udk 

a&Smif&Sm;Edkif&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(28)  uREkfyfonf jyóemwpfckudk oifhwifhavsmufywfrSefuefaom em;vnfrI 

wpfck&&ef xdkrdwfaqGESifhtwlMudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 
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4/ oifESifh tvGefcifrif&if;EDS;jyD; oifESifh*kPft&dSeft0gwlaom olrsm;xJrS wpfa,mufudk a&G;cs,fay;yg/ 

oifonf a,musFm;av;jzpfygu a,musFm;av;rsm;xJrS a&G;cs,ffí rdef;uav;jzpfygu 

rdef;uav;rsm;xJrSom a&G;cs,fay;yg/ atmufygar;cGef;rsm;udk ajzqdk&mwGif xdkoltaMumif;udk tm&HkpdkufjyD; 

ajzqdkay;yg/ 

 

4if;rdwfaqG\emrnftp pmvHk;  ______________________ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) _____________________ 

4if;rdwfaqG\touf  ______  ESpf                                         

oifESifh4if;rdwfaqG\ qufEG,frI   ______________________ 

 
atmufygtaMumif;t&mwpfckpDudkzwfjyD; oifESifh4if;rdwfaqGMum;tajctaeESifhywfoufí udkufnDonfh 

eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5   6   7 )   

tvSrf;a0;onf 1 2 3 4 5 6 7 eD;pyfrI&dSonf 

tqifhtwef;rwlnDyg 1 2 3 4 5 6 7 tqifhtwef;wlnDygonf 

&if;EDS;rIr&dSyg 1 2 3 4 5 6 7 &if;ESD;rI&dSygonf 

vkyfydkifcGifhrwlnDyg 1 2 3 4 5 6 7 vkyfydkifcGifhwlnDygonf 

*kPft&dSeft0grwlnDyg 1 2 3 4 5 6 7 *kPft&dSeft0gwlnDygonf 

 

rMumao;rDu oifonf oifESifh 4if;rdwfaqGMum; oabmxm;uGJvGJrI odkUr[kwf jyóemjzpfrIrsm;tm; oif 

rnfodkU ajz&Sif;cJhonfudk jyefvnfpOf;pm;jyD;  atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfí 

udkufnDonfh eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5 ) 

1=tvGefoabmrwlyg                   2=oabmrwlyg                         3=raocsmyg 

4=oabmwlygonf                      5=tvGefoabmwlygonf 

(1)  uREkfyfonf jyóemwpfckudk ajz&Sif;&ef enf;vrf;&Sm&mwGif 

xdkrdwfaqGESifh yl;aygif;ndSEdIif;jyD; tm;vHk;vufcHEdkifaom tajzwpfckudk 

&atmif MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(2)  uREkfyfonf a,bl,stm;jzifh xdkrdwfaqG\ vdktifrsm;udk 

auseyfESpfoufap&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(3)  uREkfyfonf wpfpHkwpfckudk csufcsif;tvsifpvdk rwkHUjyefrdatmif 

MudK;pm;jyD; xdkrdwfaqGESifhjzpfaom y#dyu©udk rdrdbmom 

vQKdU0Sufxm;avh&dSygonf/ 

1 2 3 4 5 

(4)  uREkfyfonf qHk;jzwfcsufcs&mwGif rdrdoabmxm;ESifh xdkrdwfaqG\ 

oabmxm;rsm;udk aygif;pyfí qHk;jzwfavh&dSygonf/ 

1 2 3 4 5 

(5)  uREkfyfonfjyóemajz&Sif;&mwGif uREkfyfwdkU\arQmfvifhcsufrsm;udk auseyf 

apaom ajz&Sif;csufrsKd;&atmif xdkrdwfaqGESifh ndSEdIif;vkyfaqmif 

avh&dSygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqGESifhoabmxm;tjrif 

uGJvGJcsufrsm;? jcm;em;csufrsm; &dSaeygu yGifhyGifhvif;vif; aqG;aEG;avh 

r&dSyg/ 

1 2 3 4 5 

(7)  uREkfyfonf a&SmifvTJír&Edkifaomtajctaewpfckudk ajz&Sif;&ef  

tv,ftvwfenf;vrf;udk &SmazGavh&dSygonf/ 

1 2 3 4 5 

(8)  uREkfyfonfuREkfyf\tawG;tac:rsm;udkvufcHvmatmif xdkrdwfaqGtay: 

vTrf;rdk;Edkifygonf/ 

1 2 3 4 5 
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(9)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif rdrd\ 

vkyfydkifcGifhudk oHk;avh&dSygonf/ 

1 2 3 4 5 

(10)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqG\qE´rsm;ESifh ndSEdIif;aqmif&Guf 

avh&dSygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf xdkrdwfaqG\qE´rsm;udkOD;pm;ay;avh&dSygonf/ 1 2 3 4 5 

(12)  uREkfyfonf jyóemwpfckudk xdkrdwfaqGESifhtwl ajz&Sif;&mwGif 

wdusaocsmaomtcsuftvufrsm;udktcsif;csif;zvS,favh&dSygonf/  

1 2 3 4 5 

(13)  uREkfyfonf rsm;aomtm;jzifh jyóemrjzpfap&eftwGuf 

xdkrdwfaqGvkyfcsifovdk vkyfcGifhjyKavh&dSygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf rsm;aomtm;jzifh oabmxm;uGJvGJrIrsm;udk avsmhenf; 

oGm;atmif tm;vHk;vufcHEdkifrnfhcdkifvHkonfhtaMumif;wpfckudk tqdkjyK 

avh&dSygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf xdkrdwfaqGESifhaphpyfaqG;aEG;jyD; oabmwlnDcsufwpfckudk 

ndSEdIif;&,lavh&dSygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf xdkrdwfaqGESifhoabmxm;uGJvGJrIrsm;rIrsm;rjzpfatmif MudK;pm; 

aeavh&dSygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf xdkrdwfaqGESifh jyóemjzpfrnfudk a&Smif&Sm;avh&dSygonf/ 1 2 3 4 5 

(18)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif uREkfyf\ 

uRrf;usifrIudk toHk;jyKavh&dSygonf/ 

1 2 3 4 5 

(19)  uREkfyfonf xdkrdwfaqG\tqdkjyKcsufrsm;udk rMumcP oabmwl 

vufcHavh&dSygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tay;t,loabmudk toHk;jyKjyD; oabmwlnDrIwpfckudk 

jyKvkyfavh&dSygonf/ 

1 2 3 4 5 

(21)  uREkfyfonf jyóemajz&Sif;&mwGif rdrdbufudk ygvmatmif 

a,bl,stm;jzifh qGJaqmifavh&dSygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf uREfkyfwdkU\pdk;&drfylyefrIrsm;udk yGifhyGifhvif;vif;azmfxkwf 

aqG;aEG;&ef MudK;pm;jyD; jyóemrsm;udk jzpfEdkifajct&dSqHk;enf;vrf;jzifh 

ajz&Sif;avh&dSygonf/ 

1 2 3 4 5 

(23)  uREkfyfonf uREkfyfwdkUtm;vHk;vufcHEdkifrnfh qHk;jzwfcsufrsm; 

xGufay:vmatmif  xdkrdwfaqGESifh yl;aygif;vkyfudkifavh&dSygonf/ 

1 2 3 4 5 

(24)  uREkfyfonf xdkrdwfaqG\arQmfvifhcsufrsm;udk auseyfESpfoufvmap&ef 

MudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf wpfcgwpf&H ,SOfjydKif&aomtajctaewpfckwGif tEdkif&&dS&ef 

uREkfyf\pGrf;tm;rsm;udk oHk;avh&dSygonf/ 

1 2 3 4 5 

(26)  uREkfyfonf pdwfroufromjzpfrIrsm;udka&Smif&Sm;Edkif&ef xdkrdwfaqGESifh 

oabmxm;uGJvGJrIrsm;udk rdrdbmomxdef;odrf;Edkifatmif MudK;pm;avh 

&dSygonf/ 

1 2 3 4 5 

(27)  uREkfyfonf xdkrdwfaqGESifh rESpfjrdKUzG,f oabmxm;zvS,frIrsm;udk 

a&Smif&Sm;Edkif&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(28)  uREkfyfonf jyóemwpfckudk oifhwifhavsmufywfrSefuefaom em;vnfrI 

wpfck&&ef xdkrdwfaqGESifhtwlMudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 
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5/oifESifh omrefrQomcifrif&if;ESD;jyD; oifhxuf*kPft&dSeft0gMuD;jrifhaom olrsm;xJrS wpfa,mufudk 

a&G;cs,fay;yg/ oifonf a,musFm;av;jzpfygu a,musFm;av;rsm;xJrS a&G;cs,ffí rdef;uav;jzpfygu 

rdef;uav;rsm;xJrSom a&G;cs,fay;yg/ atmufygar;cGef;rsm;udk ajzqdk&mwGif xdkoltaMumif;udk tm&HkpdkufjyD; 

ajzqdkay;yg/ 

 

4if;rdwfaqG\emrnftp pmvHk;  ______________________ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) _____________________ 

4if;rdwfaqG\touf  ______  ESpf                                         

oifESifh4if;rdwfaqG\ qufEG,frI   ______________________ 

 
atmufygtaMumif;t&mwpfckpDudkzwfjyD; oifESifh4if;rdwfaqGMum;tajctaeESifhywfoufí udkufnDonfh 

eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5   6   7 )   

tvSrf;a0;onf 1 2 3 4 5 6 7 eD;pyfrI&dSonf 

tqifhtwef;rwlnDyg 1 2 3 4 5 6 7 tqifhtwef;wlnDygonf 

&if;EDS;rIr&dSyg 1 2 3 4 5 6 7 &if;ESD;rI&dSygonf 

vkyfydkifcGifhrwlnDyg 1 2 3 4 5 6 7 vkyfydkifcGifhwlnDygonf 

*kPft&dSeft0grwlnDyg 1 2 3 4 5 6 7 *kPft&dSeft0gwlnDygonf 

 

rMumao;rDu oifonf oifESifh 4if;rdwfaqGMum; oabmxm;uGJvGJrI odkUr[kwf jyóemjzpfrIrsm;tm; oif 

rnfodkU ajz&Sif;cJhonfudk jyefvnfpOf;pm;jyD;  atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfí 

udkufnDonfh eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5 ) 

1=tvGefoabmrwlyg                   2=oabmrwlyg                         3=raocsmyg 

4=oabmwlygonf                      5=tvGefoabmwlygonf 

(1)  uREkfyfonf jyóemwpfckudk ajz&Sif;&ef enf;vrf;&Sm&mwGif 

xdkrdwfaqGESifh yl;aygif;ndSEdIif;jyD; tm;vHk;vufcHEdkifaom tajzwpfckudk 

&atmif MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(2)  uREkfyfonf a,bl,stm;jzifh xdkrdwfaqG\ vdktifrsm;udk 

auseyfESpfoufap&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(3)  uREkfyfonf wpfpHkwpfckudk csufcsif;tvsifpvdk rwkHUjyefrdatmif 

MudK;pm;jyD; xdkrdwfaqGESifhjzpfaom y#dyu©udk rdrdbmom 

vQKdU0Sufxm;avh&dSygonf/ 

1 2 3 4 5 

(4)  uREkfyfonf qHk;jzwfcsufcs&mwGif rdrdoabmxm;ESifh xdkrdwfaqG\ 

oabmxm;rsm;udk aygif;pyfí qHk;jzwfavh&dSygonf/ 

1 2 3 4 5 

(5)  uREkfyfonfjyóemajz&Sif;&mwGif uREkfyfwdkU\arQmfvifhcsufrsm;udk auseyf 

apaom ajz&Sif;csufrsKd;&atmif xdkrdwfaqGESifh ndSEdIif;vkyfaqmif 

avh&dSygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqGESifhoabmxm;tjrif 

uGJvGJcsufrsm;? jcm;em;csufrsm; &dSaeygu yGifhyGifhvif;vif; aqG;aEG;avh 

r&dSyg/ 

1 2 3 4 5 

(7)  uREkfyfonf a&SmifvTJír&Edkifaomtajctaewpfckudk ajz&Sif;&ef  

tv,ftvwfenf;vrf;udk &SmazGavh&dSygonf/ 

1 2 3 4 5 

(8)  uREkfyfonfuREkfyf\tawG;tac:rsm;udkvufcHvmatmif xdkrdwfaqGtay: 

vTrf;rdk;Edkifygonf/ 

1 2 3 4 5 
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(9)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif rdrd\ 

vkyfydkifcGifhudk oHk;avh&dSygonf/ 

1 2 3 4 5 

(10)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqG\qE´rsm;ESifh ndSEdIif;aqmif&Guf 

avh&dSygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf xdkrdwfaqG\qE´rsm;udkOD;pm;ay;avh&dSygonf/ 1 2 3 4 5 

(12)  uREkfyfonf jyóemwpfckudk xdkrdwfaqGESifhtwl ajz&Sif;&mwGif 

wdusaocsmaomtcsuftvufrsm;udktcsif;csif;zvS,favh&dSygonf/  

1 2 3 4 5 

(13)  uREkfyfonf rsm;aomtm;jzifh jyóemrjzpfap&eftwGuf 

xdkrdwfaqGvkyfcsifovdk vkyfcGifhjyKavh&dSygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf rsm;aomtm;jzifh oabmxm;uGJvGJrIrsm;udk avsmhenf; 

oGm;atmif tm;vHk;vufcHEdkifrnfhcdkifvHkonfhtaMumif;wpfckudk tqdkjyK 

avh&dSygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf xdkrdwfaqGESifhaphpyfaqG;aEG;jyD; oabmwlnDcsufwpfckudk 

ndSEdIif;&,lavh&dSygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf xdkrdwfaqGESifhoabmxm;uGJvGJrIrsm;rIrsm;rjzpfatmif MudK;pm; 

aeavh&dSygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf xdkrdwfaqGESifh jyóemjzpfrnfudk a&Smif&Sm;avh&dSygonf/ 1 2 3 4 5 

(18)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif uREkfyf\ 

uRrf;usifrIudk toHk;jyKavh&dSygonf/ 

1 2 3 4 5 

(19)  uREkfyfonf xdkrdwfaqG\tqdkjyKcsufrsm;udk rMumcP oabmwl 

vufcHavh&dSygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tay;t,loabmudk toHk;jyKjyD; oabmwlnDrIwpfckudk 

jyKvkyfavh&dSygonf/ 

1 2 3 4 5 

(21)  uREkfyfonf jyóemajz&Sif;&mwGif rdrdbufudk ygvmatmif 

a,bl,stm;jzifh qGJaqmifavh&dSygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf uREfkyfwdkU\pdk;&drfylyefrIrsm;udk yGifhyGifhvif;vif;azmfxkwf 

aqG;aEG;&ef MudK;pm;jyD; jyóemrsm;udk jzpfEdkifajct&dSqHk;enf;vrf;jzifh 

ajz&Sif;avh&dSygonf/ 

1 2 3 4 5 

(23)  uREkfyfonf uREkfyfwdkUtm;vHk;vufcHEdkifrnfh qHk;jzwfcsufrsm; 

xGufay:vmatmif  xdkrdwfaqGESifh yl;aygif;vkyfudkifavh&dSygonf/ 

1 2 3 4 5 

(24)  uREkfyfonf xdkrdwfaqG\arQmfvifhcsufrsm;udk auseyfESpfoufvmap&ef 

MudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf wpfcgwpf&H ,SOfjydKif&aomtajctaewpfckwGif tEdkif&&dS&ef 

uREkfyf\pGrf;tm;rsm;udk oHk;avh&dSygonf/ 

1 2 3 4 5 

(26)  uREkfyfonf pdwfroufromjzpfrIrsm;udka&Smif&Sm;Edkif&ef xdkrdwfaqGESifh 

oabmxm;uGJvGJrIrsm;udk rdrdbmomxdef;odrf;Edkifatmif MudK;pm;avh 

&dSygonf/ 

1 2 3 4 5 

(27)  uREkfyfonf xdkrdwfaqGESifh rESpfjrdKUzG,f oabmxm;zvS,frIrsm;udk 

a&Smif&Sm;Edkif&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(28)  uREkfyfonf jyóemwpfckudk oifhwifhavsmufywfrSefuefaom em;vnfrI 

wpfck&&ef xdkrdwfaqGESifhtwlMudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 
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6/oifESifh omrefrQomcifrif&if;EDS;jyD; oifESifh*kPft&dSeft0gwlaom olrsm;xJrS wpfa,mufudk a&G;cs,fay;yg/ 

oifonf a,musFm;av;jzpfygu a,musFm;av;rsm;xJrS a&G;cs,ffí rdef;uav;jzpfygu 

rdef;uav;rsm;xJrSom a&G;cs,fay;yg/ atmufygar;cGef;rsm;udk ajzqdk&mwGif xdkoltaMumif;udk tm&HkpdkufjyD; 

ajzqdkay;yg/ 

 

4if;rdwfaqG\emrnftp pmvHk;  ______________________ 

oifwdkUESpfOD; cifrif&if;ESD;cJhaomumv (ESpf^vjzifh wduspGm azmfjyay;yg/) _____________________ 

4if;rdwfaqG\touf  ______  ESpf                                         

oifESifh4if;rdwfaqG\ qufEG,frI   ______________________ 

 
atmufygtaMumif;t&mwpfckpDudkzwfjyD; oifESifh4if;rdwfaqGMum;tajctaeESifhywfoufí udkufnDonfh 

eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5   6   7 )   

tvSrf;a0;onf 1 2 3 4 5 6 7 eD;pyfrI&dSonf 

tqifhtwef;rwlnDyg 1 2 3 4 5 6 7 tqifhtwef;wlnDygonf 

&if;EDS;rIr&dSyg 1 2 3 4 5 6 7 &if;ESD;rI&dSygonf 

vkyfydkifcGifhrwlnDyg 1 2 3 4 5 6 7 vkyfydkifcGifhwlnDygonf 

*kPft&dSeft0grwlnDyg 1 2 3 4 5 6 7 *kPft&dSeft0gwlnDygonf 

 

rMumao;rDu oifonf oifESifh 4if;rdwfaqGMum; oabmxm;uGJvGJrI odkUr[kwf jyóemjzpfrIrsm;tm; oif 

rnfodkU ajz&Sif;cJhonfudk jyefvnfpOf;pm;jyD;  atmufygtaMumif;t&mwpfckpDudk aocsmpGmzwfí 

udkufnDonfh eHygwfudk 0dkif;yg/   Oyrm - ( 1   2   3   4   5 ) 

1=tvGefoabmrwlyg                   2=oabmrwlyg                         3=raocsmyg 

4=oabmwlygonf                      5=tvGefoabmwlygonf 

(1)  uREkfyfonf jyóemwpfckudk ajz&Sif;&ef enf;vrf;&Sm&mwGif 

xdkrdwfaqGESifh yl;aygif;ndSEdIif;jyD; tm;vHk;vufcHEdkifaom tajzwpfckudk 

&atmif MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(2)  uREkfyfonf a,bl,stm;jzifh xdkrdwfaqG\ vdktifrsm;udk 

auseyfESpfoufap&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(3)  uREkfyfonf wpfpHkwpfckudk csufcsif;tvsifpvdk rwkHUjyefrdatmif 

MudK;pm;jyD; xdkrdwfaqGESifhjzpfaom y#dyu©udk rdrdbmom 

vQKdU0Sufxm;avh&dSygonf/ 

1 2 3 4 5 

(4)  uREkfyfonf qHk;jzwfcsufcs&mwGif rdrdoabmxm;ESifh xdkrdwfaqG\ 

oabmxm;rsm;udk aygif;pyfí qHk;jzwfavh&dSygonf/ 

1 2 3 4 5 

(5)  uREkfyfonfjyóemajz&Sif;&mwGif uREkfyfwdkU\arQmfvifhcsufrsm;udk auseyf 

apaom ajz&Sif;csufrsKd;&atmif xdkrdwfaqGESifh ndSEdIif;vkyfaqmif 

avh&dSygonf/ 

1 2 3 4 5 

(6)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqGESifhoabmxm;tjrif 

uGJvGJcsufrsm;? jcm;em;csufrsm; &dSaeygu yGifhyGifhvif;vif; aqG;aEG;avh 

r&dSyg/ 

1 2 3 4 5 

(7)  uREkfyfonf a&SmifvTJír&Edkifaomtajctaewpfckudk ajz&Sif;&ef  

tv,ftvwfenf;vrf;udk &SmazGavh&dSygonf/ 

1 2 3 4 5 

(8)  uREkfyfonfuREkfyf\tawG;tac:rsm;udkvufcHvmatmif xdkrdwfaqGtay: 

vTrf;rdk;Edkifygonf/ 

1 2 3 4 5 
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(9)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif rdrd\ 

vkyfydkifcGifhudk oHk;avh&dSygonf/ 

1 2 3 4 5 

(10)  uREkfyfonf rsm;aomtm;jzifh xdkrdwfaqG\qE´rsm;ESifh ndSEdIif;aqmif&Guf 

avh&dSygonf/ 

1 2 3 4 5 

(11)  uREkfyfonf xdkrdwfaqG\qE´rsm;udkOD;pm;ay;avh&dSygonf/ 1 2 3 4 5 

(12)  uREkfyfonf jyóemwpfckudk xdkrdwfaqGESifhtwl ajz&Sif;&mwGif 

wdusaocsmaomtcsuftvufrsm;udktcsif;csif;zvS,favh&dSygonf/  

1 2 3 4 5 

(13)  uREkfyfonf rsm;aomtm;jzifh jyóemrjzpfap&eftwGuf 

xdkrdwfaqGvkyfcsifovdk vkyfcGifhjyKavh&dSygonf/ 

1 2 3 4 5 

(14)  uREkfyfonf rsm;aomtm;jzifh oabmxm;uGJvGJrIrsm;udk avsmhenf; 

oGm;atmif tm;vHk;vufcHEdkifrnfhcdkifvHkonfhtaMumif;wpfckudk tqdkjyK 

avh&dSygonf/ 

1 2 3 4 5 

(15)  uREkfyfonf xdkrdwfaqGESifhaphpyfaqG;aEG;jyD; oabmwlnDcsufwpfckudk 

ndSEdIif;&,lavh&dSygonf/ 

1 2 3 4 5 

(16)  uREkfyfonf xdkrdwfaqGESifhoabmxm;uGJvGJrIrsm;rIrsm;rjzpfatmif MudK;pm; 

aeavh&dSygonf/ 

1 2 3 4 5 

(17)  uREkfyfonf xdkrdwfaqGESifh jyóemjzpfrnfudk a&Smif&Sm;avh&dSygonf/ 1 2 3 4 5 

(18)  uREkfyfonf uREkfyf\tusKd;twGuf qHk;jzwfcsufcs&mwGif uREkfyf\ 

uRrf;usifrIudk toHk;jyKavh&dSygonf/ 

1 2 3 4 5 

(19)  uREkfyfonf xdkrdwfaqG\tqdkjyKcsufrsm;udk rMumcP oabmwl 

vufcHavh&dSygonf/ 

1 2 3 4 5 

(20)  uREkfyfonf tay;t,loabmudk toHk;jyKjyD; oabmwlnDrIwpfckudk 

jyKvkyfavh&dSygonf/ 

1 2 3 4 5 

(21)  uREkfyfonf jyóemajz&Sif;&mwGif rdrdbufudk ygvmatmif 

a,bl,stm;jzifh qGJaqmifavh&dSygonf/ 

1 2 3 4 5 

(22)  uREkfyfonf uREfkyfwdkU\pdk;&drfylyefrIrsm;udk yGifhyGifhvif;vif;azmfxkwf 

aqG;aEG;&ef MudK;pm;jyD; jyóemrsm;udk jzpfEdkifajct&dSqHk;enf;vrf;jzifh 

ajz&Sif;avh&dSygonf/ 

1 2 3 4 5 

(23)  uREkfyfonf uREkfyfwdkUtm;vHk;vufcHEdkifrnfh qHk;jzwfcsufrsm; 

xGufay:vmatmif  xdkrdwfaqGESifh yl;aygif;vkyfudkifavh&dSygonf/ 

1 2 3 4 5 

(24)  uREkfyfonf xdkrdwfaqG\arQmfvifhcsufrsm;udk auseyfESpfoufvmap&ef 

MudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 

(25)  uREkfyfonf wpfcgwpf&H ,SOfjydKif&aomtajctaewpfckwGif tEdkif&&dS&ef 

uREkfyf\pGrf;tm;rsm;udk oHk;avh&dSygonf/ 

1 2 3 4 5 

(26)  uREkfyfonf pdwfroufromjzpfrIrsm;udka&Smif&Sm;Edkif&ef xdkrdwfaqGESifh 

oabmxm;uGJvGJrIrsm;udk rdrdbmomxdef;odrf;Edkifatmif MudK;pm;avh 

&dSygonf/ 

1 2 3 4 5 

(27)  uREkfyfonf xdkrdwfaqGESifh rESpfjrdKUzG,f oabmxm;zvS,frIrsm;udk 

a&Smif&Sm;Edkif&ef MudK;pm;avh&dSygonf/ 

1 2 3 4 5 

(28)  uREkfyfonf jyóemwpfckudk oifhwifhavsmufywfrSefuefaom em;vnfrI 

wpfck&&ef xdkrdwfaqGESifhtwlMudK;pm;vkyfaqmifavh&dSygonf/ 

1 2 3 4 5 

 

Thank you for your cooperation. 
 


