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Abstract: The research described in this paper was undertaken to find out why it is

difficult for Singaporean learners to switch from one linguistic form to the other between

the da and desu/masu forms when they converse in Japanese. It first makes a cross-cultural

comparison of the ways politeness is perceived differently in the Japanese and Singaporean

sociolinguistic systems of language use. This is done through the study of requests for a

pen in Japanese and in Singaporean English, a method based on Hill et al. (1986).1 The

paper then looks at how the view of politeness in the native sociolinguistic milieu may

affect the sentence-end switching between the da and desu/masu in the case of Singaporean

learner’s performance in Japanese conversations when encountering various changes in the

level of addressee. To study this effect, this paper contrasts the learner’s role-play conver-

sations in situations where the addressee’s level is the same but the language differs

between English (the native language)2 and Japanese (the foreign language). From the

findings of this investigation, it is hoped that suggestions can be derived for classroom

135

1 In this research, in order to compare views regarding politeness levels within the Japanese and
American English sociolinguistic systems, a cross-cultural study of requests for a pen in the two
languages was implemented. See the research for explanations on why the choice of “requests for a
pen” was made over other possibilities.

2 According to Altehenger-Smith (1987), approximately 85 percent of the pupils attending school in
Singapore are taught in a language, English, that is not spoken at home. Since English may not be
spoken at home although it is used as the academic medium, terming English as the native language
of the Singaporean students therefore needs clarification. Though no doubt there are many Singaporeans,
especially the younger generations, who have spoken English since birth, there are also others who
pick it up in school, gradually master it and become most eloquent in it compared to all other
languages they may know. As the latter case seems more befitting for the students who participated
in the research, English as the native language thus means the language in which they can best
express themselves.

instruction in the Japanese language.
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1. Introduction

Switching from one linguistic form to the other between the da and desu/masu forms as

the addressee situation changes is a common practice in Japanese conversations. Generally,

the abrupt form of da is used when the speaker is talking to someone familiar and the

polite form of desu/masu when the addressee is someone of a relatively higher social status

than the speaker. While native Japanese speakers can easily perform this switch, the same

task is not necessarily simple for non-native Japanese language learners.

The reason why it is important that the correct form be used at the correct time is

because any inappropriate usage may well result in a communication breakdown between

a speaker and an addressee, usually with a negative reflection on the speaker. For example,

usage of the da form when speaking with the so-called meue no hito  (people who are of a

relatively higher social status than oneself) such as one’s senior, professor, boss and so on,

is considered rude within the Japanese sociolinguistic environment. On the other hand, the

continual usage of desu/masu form among people of the same age or among colleagues

who entered the company during the same season can also create an unpleasant atmosphere.

Although non-native speakers may be excused inappropriate usage, one would still agree

that correct usage leads to language proficiency.3

It seems that this switching from one linguistic form to the other between the da and

desu/masu forms poses an acquisition problem for Singaporean learners of the Japanese

language. According to some informal reports, Singaporean learners tend to use the wrong

form at the wrong time. For example, some learners may use the da form instead of the

desu/masu form when speaking to their academic advisor and yet others may use the

desu/masu form instead of the da form when speaking to their friends. One possible

explanation for such inappropriate usages lies within the question of how the Singaporean

learner perceives politeness in his or her native language environment and how different

this view is from that of the Japanese sociolinguistic system. For example, if the learner

were to deem his or her academic professor as someone close (which is quite a deviation

from the Japanese norm) within the native sociolinguistic environment and still hold to this
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3 Although there are possibilities such as the desu/masu form being used sporadically in an utterance in
which there is a dominance of da form for purposes such as humor and sarcasm (cf. Haga: 1962) and
abrupt utterances made within a desu/masu framework when the awareness of the “other”, the “thou”
momentarily lapses (cf. Maynard: 1991), such combinations do not reflect the norm. Generally,
Japanese speakers adhere to the “rule of consistency in sentence-final forms (bunmatsu ikkan no
gennsoku) as advocated by traditional prescriptivists and Japanese grammarians.

view when speaking in Japanese, then it is very likely that the learner would end up using
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the abrupt form rather than the polite form when speaking with the academic professor.

Such inappropriateness can therefore be the result of unsuitable language transfer, precisely

sociopragmatic transfer, whereby learners fall back on their native language’s sociocultural

norms and sociolinguistic conventions in realizing speech acts in the target language (cf.

Thomas: 1983, Wolfson: 1989, S. Takahashi: 1996).

2. Background

The concept of language transfer can be divided into borrowing transfer and substratum

transfer (cf. Thomson and Kaufman: 1988). Borrowing transfer refers to the influence a

second language has on a previously acquired language, usually one’s native language,

such as the appearance of English words in educated Malaysians’ speech in Bahasa Malaysian.4

Substratum transfer, on the other hand, involves the influence of a source language, typically

one’s native language, on the acquisition of a target language regardless of how many

languages one already knows5 (see for example, Schachter and Rutherford: 1979).6 This

latter case of transfer is similar to what Lado (1957) pointed out, that individuals tend to

transfer the forms and meanings and the distribution of forms and meanings of their

native language and culture to the foreign language and culture – both productively

when attempting to speak the language and to act in the culture and receptively when

attempting to grasp and understand the language and culture as practiced by natives

(cited in Gass and Selinker 1983: 1).

Research so far has shown that substratum transfer occurs not only at the written level

where culturally specific knowledge affects written work of learners, (see for example,
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4 This type of language transfer, involving interviews of pop-stars, professors and so on, happens
frequently on the television screen of Malaysian channels, which are readily observable in Singapore
via satellite.

5 However, as Odlin (1989: 12) cautions, not all cases of cross-linguistic influence can be neatly
classified as borrowing or substratum transfer. Some cases (see for example, Thomason and Kaufman:
1988) suggest occurrence of both kinds of transfer while others, such as cases of young children
learning two languages simultaneously (see for example Taeschner: 1983), show cross-linguistic
influence which is considerably different from typical instances of borrowing or substratum transfer.

6 This is a study in which Chinese and Japanese students’ inappropriate uses of syntactic structures
such as There is  and It is, as in  There were many new patriots in my country gathered together and
established a new country, are analyzed as reflections of discourse influences from the Chinese and
Japanese languages even though these languages do not have syntactic structures comparable to
There is and It is.

Ibrahim: 1978,7 Winfield and Barnes-Felfeli: 1982,8 and Tannen: 1984) ,9 but also at speech
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production level where native language speech strategies are being employed for com-

munication in the target language (see Kasper: 1992 for review of pragmatic transfer). For

example, Beardsmore (1982) shows that in adult foreign language learning, learners develop

coordinate linguistic codes with a single pragmatic system based on the native language. It

is therefore probable that Singaporean Japanese language learners also rely on their native

view of what is sociolinguistically appropriate towards various addressees in order to carry

out their sentence-end performances in Japanese.

Although, as Long and Sato (1984) have stated, one cannot depend on an analysis of a

linguistic product to yield meaningful insight into a psycholinguistic process such as

language learning, teaching proposals based on empirical studies of learner and native

speaker discourses as well as comparisons of L1 and L2 data have proved to be both

sensible and effective (see for example for the teaching of L2 English, Holmes and Brown:

1987 on complimenting, and Rose: 1994 on requesting).

3. Review of Hill et al. (1986)

The study reported in Hill et al. (1986) was undertaken as an empirical investigation of

certain aspects of linguistic politeness in Japanese and American English so that comparisons

of sociolinguistic politeness in making requests in the two languages could be made based

on the quantitative evidence obtained. By highlighting similar strategies and identifying
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7 This is a study of hypercorrections whereby Arabic speakers sometimes make ESL (English as a
Second Language) spelling mistakes involving substitutions of the letter b for p as in blaying and
also inappropriate use of p as in hapit in mistaken attempts to avoid b/p substitutions. Such corrections
are regarded as overreactions to a particular influence from the native language.

8 In this study, two groups of ESL students, Spanish and non-Spanish speaking, were asked to read
paragraphs of about two hundred words and then write summaries of the paragraphs. One of the two
paragraphs was about the Spanish classic Don Quixote, while the other was about the Japanese Noh
theatre. The Spanish-speaking students were able to write longer descriptions of the Quixote paragraph
than their non-Spanish-speaking counterparts though in other respects, there were no clear-cut
differences between the two groups. It was thus concluded that cultural knowledge of the Spanish-
speaking group, who were already familiar with Don Quixote but not the Noh theatre, must have
contributed to their relative fluency.

9 Tannen (1984) shows that Greek and American students produced rather different narrations about a
short film that they had seen. While Greek students provided more details about possible social or
psychological characteristics of the individuals seen in the film, the Americans provided more details
about actions performed by the individuals and about filmmaking techniques. This difference in
performance is attributed to their cultural differences.

different ones, the study hoped to provide statistical support for claims regarding politeness



The Mastering of the Da and Desu/Masu Forms in Spoken Japanese

within the two systems as well as to offer a deeper insight into cross-cultural (mis)-

communications between Japanese and Americans.

According to Hill et al. (ibid.), politeness is defined as one of the constraints on human

interaction, whose purpose is to consider others’ feelings, establish levels of mutual comfort,

and promote rapport.10 Under this definition, a system for polite use of a particular language,

as hypothesized by the authors, will thus exhibit two major aspects: the necessity for

speaker discernment and the opportunity for speaker volition. Discernment,11 the closest

English substitute for the Japanese concept of wakimae, refers to the almost automatic

adherence to socially agreed upon rules and applies to both verbal and non-verbal behavior.

For example, within the Japanese sociolinguistic environment, if one wants to be considered

“polite”, s/he has to choose the correct linguistic form according to the setting of addressee

situation and also to behave appropriately (such as bowing to someone of a higher social

status and so on) as expected by the social norm. Ignorance or violation of the rules of

discernment will offend others and hurt the speaker’s social image. Consequently, it is

very important that a learner of the Japanese language masters the social functions of

sentence-end  da and desu/masu forms and uses such linguistic forms appropriately. Volition,

on the other hand, allows the speaker more freedom to choose according to his or her

intention. Unlike discernment, the criteria defined by volition are, according to Hill et al.

(ibid), optional from the standpoint of universal pragmatic strategy, and the standards by

which they are employed differ from one sociolinguistic system to another.

Results of the study show that, when addressees are characterized in terms of occupation,

status, relative age, degree of acquaintance with the speaker, the particular situation and so

on, Japanese speakers show a very high agreement on the appropriate form(s) for making

the request. On the other hand, the Americans show a more diffuse correlation between

those particular person/situation features and the appropriate form(s) for making the request.

The study therefore suggests that, while the discernment factor operates in both sociolinguistic

systems, it plays a relatively greater part in the decision-making regarding which expression

to use for the Japanese speakers than it does for American English speakers. Thus, although

both the Americans and Japanese follow the same overall model of polite use of language,

they differ in the weight assigned to the various factors subsumed under discernment and
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10 This, according to the authors, is the affirmative view of politeness and once such conventions have
been established, they can be manipulated for negative ends such as sarcasm or mockery.

11 A capsule definition of wakimae would be “conforming to the expected norm”. See Ide (1982) for a
description of the function of wakimae within the Japanese sociolinguistic system.

volition. Within the Singaporean sociolinguistic system where the volition factor seems to
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prevail as in the American one, how well Singaporean learners of the Japanese language

can adapt to the Japanese sociolinguistic system where rules of discernment take dominance

is thus of interest.

4. The Research Question

The problem under investigation is the question why it seems to be difficult for Singaporean

learners to switch from one linguistic form to the other between the abrupt da and polite

desu/masu forms in their spoken Japanese according to changes in addressee situation.

This paper looks at one possible explanation, which is the influence of the learner’s view

of the level of politeness appropriate towards various addressees within the sociolinguistic

milieu of the native language on his or her Japanese speech. It assumes a possible reliance

on this view of politeness on the part of the learner even when s/he is engaged in Japanese

conversations with an addressee. The hypothesis assumed is that if the Singaporean learner’s

view of politeness towards a certain social group within the native sociolinguistic context

coincides with that of the Japanese people within the Japanese sociolinguistic context, then

s/he will have no problem in using the appropriate linguistic form when speaking in

Japanese to that same social group of people. However, if the learner’s view of politeness

towards a particular social group differs from that of the Japanese people, then s/he will

have difficulty in using the appropriate linguistic form when speaking to that particular

group.

According to this paper, “ the learner’s view of politeness towards various levels of

addressees”, can also be restated as “the learner’s sociolinguistic schema of interpersonal

communication”. This schema of interpersonal communication consists of four frameworks

of perception of the relationship between speaker and hearer: that of perception of social

distance between speaker and hearer, (D); perception of their relative power, (P), or their

relative authority (A); and perception of ranking of imposition (a culturally and situationally

defined ranking of impositions by the degree to which they are considered to interfere with

an agent’s wants of self-determination or of approval), (R) (cf. Brown and Levinson: 1978,

Leech: 1983). These frameworks of perception of D, P or A, and R will serve as guides for

politeness as a speaker carries out his or her speech and behavior in a particular sociolinguistic

milieu. This paper is therefore interested in how this sociolinguistic schema of interpersonal
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communication, in other words, view of politeness in the native sociolinguistic environment



The Mastering of the Da and Desu/Masu Forms in Spoken Japanese

may affect the Singaporean learner’s da-desu/masu performance during Japanese conversa-

tions.

5. Method

Firstly, in order to obtain quantitative evidence as a basis for comparing sociolinguistic

politeness in Japanese and Singaporean English, a total of sixty-five students12 of different

majors from the National University of Singapore were approached at random and asked

to fill out a three-part questionnaire as shown in Appendix One. This questionnaire was

devised and used by Hill et al. (1986) to find out certain aspects of linguistic politeness in

Japanese and American English and has been slightly modified to suit the Singaporean

sociolinguistic context. Part One of the questionnaire requires the participants to rate the

politeness, according to a five-point scale, of a list of expressions commonly used for

making a request for a pen. The least formal expression represents a 1 and the most formal

represents a 5. Part Two of the questionnaire requires the participants to gauge the distance

they perceived between themselves and certain categories of people in typical situations,

again, according to a five-point scale. The perceived distance (PD), as defined by Hill et

al. (ibid.), is the distance perceived by a speaker to exist between the self and a particular

addressee in a particular situation. PD has been introduced as a measurable abstract concept

for politeness, since Hill et al. (ibid.) deem politeness as a matter of relative distance

between people involved in interaction. The logic given is that the speaker-addressee

relationship will be helped to operate smoothly when an appropriate degree of distance is

marked by the use of the proper strategy. This PD is in turn indirectly measured by the

degree of inhibition or carefulness attributed by a speaker towards specific expressions and

people. Even though PD is designed to measure all three factors of D, P, and R, the

imposition factor R is kept constant by the focus on politeness of requests for a pen so as

to reduce the number of variables. The findings obtained from these two parts of the

questionnaire will therefore provide us with outlines of Singaporeans’ views concerning

politeness. These findings are then compared with outlines of the Japanese views regarding
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12 The group of 65 students consists of 47 females and 18 males. The age of these students ranged from
18 to 25 years (M = 23.35 years).

13 Although there is a gap of more than a decade between the research results of Hill et al. and the
present, a pilot test of twenty-six Japanese students shows no significant change in their judgment of

politeness, which were the findings obtained from Hill et al. (ibid.) (see Figure 1 and 2).13
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Secondly, in order to see how the schemata of interpersonal communication in the

native language will affect Singaporean learners’ spoken Japanese, a case study of three

Japanese language major students who had taken part in filling out the questionnaire was

made. These three students were asked to converse in English on some topic and then in

Japanese on the same topic with the same interlocutor (see Appendix Two). Their conversa-

tions were taped and analyzed according to the degree of politeness reflected in the expressions

used in the English conversations, and in the Japanese conversations. By comparing politeness

strategies employed in both English and Japanese conversations, the transfer of views

concerning politeness from English to Japanese can therefore be pinpointed.

6. Discussion of Results

6.1. Quantitative Evidence Obtained from Questionnaire Findings

The average score of each request expression evaluated by the sixty-five Singaporean

participants is calculated and taken to be the representative politeness ranking of that

expression. Figure 1 below shows the contrast between Japanese and Singaporean English

in the ranking of politeness of request forms. The politeness ranking of Japanese on the left

is the result of the research of Hill et al (1986) while that of Singaporean English on the

right is the finding of this paper. Although Singaporean English has its range of politeness,

Figure 1 shows that the highest rank of politeness stops at approximately 4.5 while that of

Japanese marks a 5. This suggests that when politeness is most called for in the Singaporean

sociolinguistic system, expressions that Singaporean English speakers may use lack the

politeness that the most polite Japanese expressions embody in the Japanese sociolinguistic

system.

 Figure 2, on the other hand, shows the ranking of politeness of the person/situation

categories of the two countries, Japan on the left and Singapore on the right. Again, the

average score of each person/situation evaluated is calculated and taken as the representative

politeness ranking of that category. Figure 2 depicts no significant differences in politeness

ranking of most of the person/situation categories between the two countries except for the

category of “close friend”. For Japan, the category of “close friend” is within the range of
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politeness. Also, since the 1986 research involved more than five hundred Japanese students, it can
be assumed that the rankings of Hill et al. are highly reliable.

1 ～ 2, whereas for Singapore the same category falls within the range of 2 ～ 3. This
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suggests that while Japanese people may be least formal and most relaxed when speaking

with their close friends, Singaporeans may still maintain a certain degree of formality

when speaking with their close friends. If it is the case that Singaporean learners remain

quite formal when speaking in English to a close friend and a transfer were to take place

when they speak in Japanese to the same category of person, it is likely that they will end

up using the desu/masu form rather than the abrupt da form when engaging in speeches

with their close Japanese friends. Since usage of abrupt da form when speaking to close

friends is the norm within the Japanese sociolinguistic milieu, the position of this paper is

that the use of desu/masu form with close Japanese friends is what leads others to consider

the language use unnatural and the result of non-proficiency in the language.

6.2. Findings of Conversation Recordings

Appendix Two contains the transcripts of various role-play conversations carried out by

the three students mentioned above. Those conversations were first done in English and

then in Japanese without any breaks in between. The purpose of not allowing a break was

to encourage impromptu speeches as much as possible from the students and also to

prevent pre-rehearsed Japanese expressions from being included in the conversations.

There was no sign that the students were nervous during recording. In fact, they appeared

relaxed and seemed to enjoy their roles as they laughed out loud together with the examiner

when something being said sounded funny. Thus we can safely rule out the possibility that

any inability to use the correct linguistic form is due to nervousness or psychological
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pressure of facing the examiner and having their voice recorded.
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Conversation Type One is a role-play situation in which student A, acting as a worker,

is having a conversation with the examiner, acting as the boss, in the company lounge or

canteen. The English conversation shows that student A was rather polite to the supposed

“boss” as is evident from expressions like “You like me to get any drinks for you?” and “I

think I can accept”. Although volitional choices such as “So what can I get for you?” and a

couple of “okay” expressions did appear as a result of the casual atmosphere, one would

agree that the formality of the conversation had not been upset. The Japanese conversation,

too, reflects formality and politeness towards the “shachoo” (workplace boss), 14 with hon-

orific expressions and the expected desu/masu form being employed by student A. When
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14 The Japanese word “shachoo” and the word “boss” are deemed as equivalents in this paper, although
the former may suggest a higher social status than the latter.

Figure 2 is referred to, it is observed that the politeness ranking of “work place boss” for
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both Japan and Singapore is within the range of 4 ～ 5. Thus, the argument is that since

student A has to be polite when speaking with the boss even in her native language, it

becomes easier for her to maintain the same formality when engaged in the same situation

with her Japanese boss.

 Conversation Type Two is a role-play situation in which students B and C were to ask

their professor, acted by the examiner, for a deadline extension for their essay. The English

conversation, as evident from expressions such as “There is something we would like to

discuss with you”, “ If it is possible, we just hope to…” and so on, shows that students B

and C were formal and polite in their choice of words as they spoke to their professor. The

Japanese conversation, with honorific and polite expressions like “go-soodan” (versus

“soodan”), “yoroshii desu ka” (versus “ ii desu ka”, “ii ”), “sumimashita” (versus “sunda”)

and so on, too shows formality and politeness towards the sensei. Again, the argument is

that since the ranking of politeness towards the category of “professor” is the same as the

Japanese view, this lets the Singaporean learners maintain the same formality and thus use

polite Japanese in their conversation with the sensei.

Conversation Type Three is a role-play situation that requires students B and C to speak

to someone of a higher status and also to communicate between themselves. Students B

and C were assumed to be close friends working in the same company and the examiner,

the boss. Even though there were a few casual “okay” remarks throughout the English

conversation, probably again because of the relaxed setting, expressions like “Shall we go

for a cup of tea?”, “Boss, would you like to have some sugar?” and so on suggest that the

students were formal and polite to their supposed boss. Similarly, the Japanese conversation

also shows formality and politeness towards the shachoo as shown by expressions such as

“ikagadeshoo ka” (versus “doodeshoo ka”, “doodesu ka”, “doo”) and “shooshoo omachiku-

dasai” (versus “chotto mattekudasai”, “chotto matte”). The results thus substantiate the

conclusion made about the students being able to use the Japanese linguistic forms correctly

due to transfer of politeness view from the native language.

On the other hand, because both students were rather polite to each other even while

they were conversing in English, difficulty in using the appropriate da form in Japanese is

therefore expected if the same line of argument as the above is followed. Judging from the

politeness ranking depicted by Figure 1, their English conversation shows that the expressions

used, such as “Would you like to have a cup of tea?”, “Can you pass the sugar please?”

and so on, would most likely rank between 3 and 4 on the politeness scale. Perhaps
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consequently as mentioned earlier, their Japanese speech with each other was that of a
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polite desu/masu form. However, one may argue that their politeness towards each other

could be attributed to the presence of the boss. Hence the next conversation had the two

students speaking with each other without a third party involved.

 Conversation Type Four is a dialogue between students B and C role-playing close

friends in the university with the classroom as the setting. The English dialogue reveals a

greater formality on the part of student B compared to C: student B did not use Singlish15

in her speech whereas C did; in addition, repetitious utterances such as “Sort of lah, 16 sort

of lah” and “What? What?” produced by student C suggest informality towards her close

friend. Because of this, it is anticipated that student C’s Japanese speech performance will

be better than that of B. The two Japanese dialogues indeed prove so, with student C

showing a greater competency in using the da form compared to student B. Student B’s

first conversation with her friend in Japanese was in the desu/masu form and although she

did try to use the da form in the second conversation, she tended to revert to the desu/masu

form. Student C, on the other hand, used the da form throughout both dialogues. Since

both students had been exposed to the same kind of teaching method and had learnt the

Japanese language for the same period of time, one possible reason to account for such

performance differences is therefore what has been argued in this paper: politeness ratings

within the native sociolinguistic milieu has affected the students’ Japanese speech perfor-

mance.

8. Conclusions and Implications of the Study

The conversation evidence thus confirms the prediction made about the effects of the

learner’s politeness ratings on the acquisition of Japanese speech. Therefore, one possible

conclusion which can be made, is that when the learner’s view of politeness towards a

certain group of people within the native sociolinguistic context coincides with that of the

Japanese people, s/he will be able to use the appropriate linguistic form of native Japanese

speakers when speaking to that particular group in Japanese (as in the case of students A,
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15 Singlish is usually referred to as sub-standard English used in Singapore. In Singlish, sentences are
mixed with various Chinese dialects and Malay, thereby reducing its intelligibility for English speakers
outside the Singaporean culture.

16 In Singlish, “lah” is a particle of various pragmatic functions, such as an expression of frustration,
reluctance and so on.

B and C speaking with the shachoo and sensei). However, when the view of politeness
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differs, then difficulty in using the appropriate form according to the addressee situation

will arise (as in the case of student B speaking with her close friend).

 The study indicates that when teaching Japanese to Singaporean learners, instructors

should stress upon the difference in the perception of politeness between the Singaporean

and Japanese sociolinguistic systems. The study suggests that language instructors should

examine the learner’s individual style of speaking in the native language so that native

influences on the acquisition of the new foreign language may be utilized where they are

beneficial, and minimized where they are obstructive. It is thus a merit to have bilingual

language instructors, for by knowing both the native and foreign language, they know the

similarities and differences between the two linguistic systems and are thereby able to

impart them to their students.

In addition, the study also implies that future research should focus on the relationship

between politeness and interpersonal distance and such relationship differences in English

and in Japanese. This is because while the desu/masu form of Japanese seems to mark

distance and space between speaker and addressee as described by Hori (1985), English

expressions such as “Would you like to have a cup of tea?” sometimes seem to mark

politeness more than speaker-addressee distance. Although this study has been conducted

based on the equation of politeness with the perceived distance that exists between a

speaker and an addressee, such an equation cannot explain cases of, for example, a wife’s

usage of very polite forms towards her husband in English. Factors, other than the politeness

factor, such as the individual’s way of speaking, the way s/he has been taught to socialize

and so on, need to be taken into account for such performances.
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